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School Information Sheet

Grade Configuration Total % Title 1 % Attendance o
912 Enroliment Population Rate 80.56%
% Free % % Student % Limited % Students with
Lunch 71.5% | Reduced 8.4% | Sustainability 98% English 17.3% Disabilities 17.2%
Lunch Proficient
Types and Number of English Language Learner Classes
# Transitional Bilingual 22 # Dual Language 0 # Self-Contained English as a Second Language 0
Types and Number of Special Education Classes
# Special Classes 58 # Consultant Teaching # Integrated Collaborative Teaching 43
# Resource Room 16
Types and Number Special Classes
# Visual Arts 15 # 5 # Drama 1 # Foreign 26 # Dance 0 #CTE 3
Music Language
Racial/Ethnic Origin
o Ao .
% American % Black or % }{Taﬁ;?ir;:r Native % %
. 0, . 0, . . 0, (] -
Indian or 1.3% Afrlc_an 17.6% Hlspa_nlc 45.7% /Other Pacific 31.6% | White | 3.4% Mu!tl 42%
Alaska Native American or Latino racial
Islander
Personnel
Years Principal 05 # of Assistant - # of Deans 9 # of Counselors / 10
Assigned to School ’ Principals Social Workers
% of Teachers with No % Teaching Out % Teaching with Average
Valid Teaching 0% of Certification 0% Fewer Than 3 Yrs. 10.9% Teacher 3.1%
Certificate of Exp. Absences
Overall State Accountability Status (Mark applicable box with an X)
School in Priorit Focus Focus School S R(e;:)lplent
Good H X oct Identified N/A 2
. N/A School District -
Standing by a Focus District ()
PerchrLr:ance WEIICIETES Science Performance 4 Year
40.7% Performance at levels 32% Graduation Rate (HS 58.6%
at levels 3 & atlevels3 &4 N/A
4 3&4 Only)
Credit Accumulation (High School Only)
o st
/;t?.ufdlen'z/sr' % of 2™ yr. students % of 3" yr. students o
81.2% who earned 10+ 63.4% who earned 10+ 62.5% . 66.7%
who earned . . Graduation Rate
. credits credits
10+ credits
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Did Not Meet Adequate Yearly Progress (AYP) in ELA
(Mark an “X” in the field(s) where school is identified for not meeting AYP.)

American Indian or Alaska Native X Black or African American
X Hispanic or Latino X Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
X Students with Disabilities X Limited English Proficient
X Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Math
American Indian or Alaska Native Black or African American
X Hispanic or Latino X Asian or Native Hawaiian/Other Pacific Islander
X White Multi-racial
X Students with Disabilities X Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly

Progress (AYP) in Science

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG,

DCIP, etc.):

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:
1. Increase teacher effectiveness with meaningful feedback and next steps from short, frequent cycles of

formative classroom observations, using Danielson’s Framework for Teaching.

2. Build teachers capacity to develop performance tasks and units of study that are in alignment with the

Common Core Learning Standards (CCLS).
3. Increase the graduation rate.

4. |Increase the annual attendance rate.
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Tenet 2 - School leader Practices and Decisions: Visionary leaders create a school community and culture

that lead to success, well-being and high academic outcomes for all students via systems of continuous
and sustainable school improvement.

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.

Statement of Practice H E D I

2.2 | Leaders ensure an articulated vision, understood and
shared across the community, with a shared sense of
urgency about achieving school-wide goals aligned with the X
vision as outlined in the School Comprehensive Educational
Plan (SCEP).

2.3 | Leaders effectively use evidence-based systems to examine
and improve individual and school-wide practices in the
critical areas (student achievement, curriculum & teacher
practices; leadership development; community/family X
engagement; and student social and emotional
developmental health) that make progress toward mission-
critical goals.

2.4 | Leaders make strategic decisions to organize resources
concerning human, programmatic and fiscal capital so that X
school improvement and student goals are achieved.

2.5 | The school leader has a fully functional system in place to
conduct targeted and frequent observations; track progress
of teacher practices based on student data, feedback and

professional development opportunities; and hold X
administrators and staff accountable for continuous

improvement.

OVERALL RATING FOR TENET 2: D

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all

students and are modified for identified subgroups in order to maximize teacher instructional practices
and student learning outcomes.
# Statement of Practice H E D I

3.2 | The school leader and staff support and facilitate the quality X
implementation of rigorous and coherent curricula
appropriately aligned to the Common Core Learning
Standards (CCLS) in Pre K-12.
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3.3 | Teachers ensure that unit and lesson plans that are
appropriately aligned to the CCLS coherent curriculum
introduce complex materials that stimulate higher-order X
thinking and build deep conceptual understanding and
knowledge around specific content.

3.4 | The school leader and teachers ensure that teacher
collaboration within and across grades and subjects exists
to enable students to have access to a robust curriculum X
that incorporates the arts, technology and other
enrichment opportunities.

3.5 | The school leader and teachers develop a data-driven
culture based on student needs, assessments and analysis,

that leads to strategic action-planning that informs X
instruction and results in greater student achievement
outcomes.

OVERALL RATING FOR TENET 3:

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn so that all students and

pertinent subgroups experience consistent high levels of engagement, thinking and achievement.

# Statement of Practice H E D |

4.2 | Teachers use instructional practices and strategies
organized around annual, unit and daily lesson plans to
meet established student goals and promote high levels of
student engagement and inquiry.

4.3 | Teachers provide coherent, appropriately aligned Common
Core Learning Standards (CCLS)-based instruction that leads
to multiple points of access for all students to achieve
targeted goals.

4.4 | Teachers create a safe environment that is responsive to
students’ varied experiences, tailored to the strengths and
needs of all students, and leads to high levels of student
engagement and inquiry.

4.5 | Teachers use a variety of data sources including screening,
interim measures and progress monitoring to inform lesson
planning, develop explicit teacher plans and foster student X
participation in their own learning process.

OVERALL RATING FOR TENET 4: D
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Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

“ Statement of Practice H E D I

5.2 | The school cultivates the development of overarching
systems and partnerships that support and sustain social X
and emotional developmental health.

5.3 | The school articulates and systematically promotes a vision
for social and emotional developmental health that is
connected to learning experiences and results in building a X
safer and healthier environment for families, teachers and
students.

5.4 | All school constituents are able to articulate how the school
community is safe, conducive to learning and fosters a X
sense of ownership that leads to greater student outcomes.

5.5 | The school leader and student support staff work together
to develop teachers’ ability to use data to respond to
students’ social and emotional developmental health needs,

X
so students can become academically and socially
successful.
OVERALL RATING FOR TENET 5:

D

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members and school staff work together to share in the responsibility for student academic

progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school atmosphere is welcoming and fosters a feeling
of belonging and trust, that encourages families to freely

X
and frequently engage with the school, leading to increased
student success.
6.3 | The school engages in effective planning and reciprocal X

communication with family and community stakeholders so
that students’ strength and needs are identified and used to
augment learning.
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6.4 | The entire school community partners with families and
community agencies to promote and provide professional
development across all areas (academic and social and
emotional developmental health) to support student
success.

6.5 | The entire school shares data in a way that empowers and
encourages families to use and understand data to promote
dialogue between parents, students and school constituents
centered on student learning and success.

OVERALL RATING FOR TENET 6:
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School Review Narrative:

Tenet 2 - School leader Practices and Decisions: Visionary leaders

create a school community and culture that lead to success, well-being .
Tenet Rating D

and high academic outcomes for all students via systems of continuous

and sustainable school improvement.

Debriefing Statement: The school leader is proactive in the creation of a school community and culture that
are inclusive and collaborative. However, the school has an evolving system of support that is in the process of
implementation to produce school progress.

Strengths:

2.4 The school has received a rating of Effective for this Statement of Practice: Leaders make strategic

decisions to organize resources concerning human, programmatic, and fiscal capital so that school
improvement and student goals are achieved.

e School leaders make strategic decisions aimed at improving areas of need in the school. The school
leader reported the school offers an extended-day Regents preparation program prior to the
administration of Regents examinations. Participants in this extended day program are students
who have 80 percent or better attendance rates, but are unable to pass certain Regents exams. The
school has a system to identify these students. The restructured small learning communities and
the establishment of ninth and tenth grade cohorts, referred to as pathways, have promoted
teacher collaboration and a better understanding of student learning needs. To address the limited
number of social workers at the school, the school leader stated that he renewed the school’s
contract with the Partnership for Children program, which provides four additional social workers.
The school leader indicated that the majority of his funding decisions and priorities in 2012-13 focus
on staffing needs. The school leader reported that he continuously seeks outside funding sources to
supplement the school’s budget and to support specific capital improvement projects. For example,
he used school improvement grant (SIG) funds to purchase additional textbooks and begin a credit
recovery program. The school received other grants that helped to upgrade science labs at the
school. As a result, students have increased access to state of the art facilities and equipment.
These efforts support continuous school improvement and student achievement.

Areas for Improvement:

2.2_The school has received a rating of Developing for this Statement of Practice: Leaders ensure an

articulated vision, understood and shared across the community, with a shared sense of urgency about
achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Educational Plan
(SCEP).

e The school has a vision and mission statement that focuses on promoting academic and social
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emotional growth as well as preparation for “postsecondary success and participation in the 21*
century global economy.” A review of the School Comprehensive Education Plan (SCEP) and the
Principal Performance Review (PPR) indicate that the school goals align with the current school
vision. The school leader articulated that when he came to the school there was an urgent need to
prevent the closure of the school and to raise the achievement level of its existing students. The
school leader created the mission and vision for the school;, however, not all stakeholders
participated in this process. During interviews, staff members reported that they agree with the
school leader’s mission and vision for the school. Both the school leader and assistant school
leaders said that they share the vision and mission statements during staff meetings, parent
orientation meetings, student assemblies, and meetings with local political leaders. Although
teachers and students are aware of the school vision, very few parents interviewed were able to
articulate it. This limits the ability of all stakeholders to contribute toward the achievement of
school-wide goals and the full implementation of the mission and vision.

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use

evidence-based systems to examine and improve individual and school-wide practices in the critical areas
(student achievement, curriculum, & teacher practices; leadership development; community/family
engagement; and student social and emotional developmental health) that make progress toward mission-
critical goals.

e The school leader has not communicated clear expectations in regard to connecting the data
management system, teacher feedback, and instructional practices. According to the school leader,
staff members are encouraged to use Daedalus, a data-management system that collects student
information, attendance records, credits earned, and Regents exam results. Students reported that
some teachers use Engrade, an online system for grading. Parents and students have access to
Engrade, and are able to monitor student progress. During the visit, IT members found that teacher
analysis of data outcomes and adjustments to practices occur across the school community.
However, there is no designated person on staff to guide the analysis and dissemination of data.
The school leader stated that he does not conduct teacher observations; however, he assigns other
school leaders, according to their area of expertise, to conduct ongoing, frequent teacher
observations and to provide feedback connected to student achievement. Teachers interviewed by
the IIT mentioned that feedback concerning their instruction was sporadic. The lack of fully realized
plan that incorporates data analysis and timely feedback limits the ability of the school to make
progress toward mission-critical goals.

2.5 The school has received a rating of Developing for this Statement of Practice: The school leader has a fully

functional system in place to conduct targeted and frequent observations; track progress of teacher practices
based on student data, feedback and professional development opportunities; and hold administrators and
staff accountable for continuous improvement.

e The school leaders have implemented a plan to observe every teacher informally eight times during
the 2012-13 school year. At the time of the visit, most teachers reported receiving four
observations. The school leader stated that he does not regularly conduct teacher observations and
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that members of his leadership team are responsible for ongoing, frequent teacher observations.
The school leader reviews all the observations done by the assistant principals; however, he does
not participate in communicating feedback and next steps for teacher improvement in conjunction
with those observations. Staff members report an increased number of classroom observations
using tools aligned to the Danielson Framework for Teacher Effectiveness. However, teachers stated
that they do not receive regular feedback regarding their instructional practices. As a result, the
school is limited in its ability to develop higher levels of accountability and promote continuous
improvement.

Tenet 3 - Curriculum Development and Support: The school has
rigorous and coherent curriculum and assessments that are

appropriately aligned to the Common Core Learning Standards (CCLS) for .
Tenet Rating D

all students and are modified for identified subgroups in order to

maximize teacher instructional practices and student-learning
outcomes.

Debriefing Statement: The school has a curriculum that supports the Common Core Learning Standards
(CCLS); however, the inconsistent delivery of instruction limits student outcomes.

Strengths:

3.2 The school has received a rating of Effective for this Statement of Practice: The school leader and staff
support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to
the New York State (NYS) P-12 Common Core Learning Standards (CCLS) in Pre K-12.

e The school partners with the organization High Schools That Work to support teacher understanding
and implementation of the CCLS. School leaders and coaches work with the organization to assist
teachers in developing unit and lesson plans that support the CCLS. Teachers indicated that they
receive support from school leaders and coaches to create rigorous and coherent plans for
instruction that include higher-order thinking opportunities for students. The unit plans reviewed
by the IIT supported alignment to the CCLS. Additional documents reviewed by the IIT provided
evidence that school leaders and staff, with the assistance of the partner organization Literacy
Design Collaborative (LDC), have worked regularly to design and align coherent curricula that
include attention to CCLS instructional shifts. School leaders and the LDC designed a detailed PD
plan to support teachers in designing relevant lesson plans. Consistent and systematic support is in
place for teachers through weekly department meetings and common planning times as well as
through specific PD workshops. A document review by the IIT confirmed that each curriculum unit
includes a pacing calendar, curriculum map, vocabulary, major understandings, performance
indicators, objectives, lesson plans, and summative and formative assessments. The rigorous and
coherent curricula offered by the teachers help provide students with the skills they need to be
college and career ready.
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Areas for Improvement:

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers ensure that unit
and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex materials
that stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific
content.

e The school leader and staff have implemented a structure for teacher teams to engage in weekly
review, discussion, and revision of curricula across grade and content levels, inclusive of subgroup
populations. However, the majority of instruction observed by reviewers did not include the use of
complex materials and higher-order questioning. Lesson plans reviewed by the IIT included
elements that support the CCLS. Teachers engaged in providing feedback regarding the student
work products and their alignment to the lesson plan task. During class visits, the IIT noticed that
instruction did not include the use of complex materials to allow students to access content at
increased skill levels. Students reported that not all teachers ask questions that challenge them to
think deeper and analyze information during instruction. The absence of complex materials for
instruction, coupled with the inconsistent use of higher-order questioning does not fully challenge
students and limits their ability to build deep conceptual understanding and knowledge around
specific content.

3.4 The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to
have access to a robust curriculum that incorporates the arts, technology, and other enrichment opportunities.

e The school leader provides opportunities for teachers to collaborate across grade levels and subject
areas. However, not all students have access to curriculum that incorporates the arts and
technology. During the grade-level teacher meeting, the IIT observed opportunities for teachers to
work in partnerships. Teachers collaborate by grade level, subject area, and across grade levels.
According to teachers, teacher meetings occur three times per week and create opportunities for
vertical and horizontal collaboration. However, bilingual education and ESL teachers do not have
formal, scheduled time to meet together for planning for English language learner (ELL) instruction.
The IIT saw evidence of technology throughout the building. Teachers used SmartBoards in their
classrooms and the computer room was available for each pathway. In addition, the school library
has laptop carts available for teachers to use for lesson and unit plans. The IIT visited the computer
lab and found evidence of the use of technology and software such as Rosetta Stone and Achieve
3000. While technology was being used throughout the building, the IIT did not see the substantial
evidence of the arts being incorporated into the curriculum. The lack of instruction that consistently
incorporates the arts to allow students to communicate in creative ways, along with the limited
opportunities for bilingual teachers to collaborate, limits the ability of the school to provide a
curriculum that can reach all students.

3.5 The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers develop a data-driven culture based on student needs, assessments and analysis that leads to
strategic action planning that informs instruction and results in greater student achievement outcomes.

NYC CSD 27 Richmond Hill HS
February 2013

11



e The school leader encourages teachers to use a data system to promote a data-driven culture.
However, instructional staff, parents, and students do not consistently use this system. The
Daedalus system stores timely data on student scholarship, Individual Education Programs (IEPs),
excused and unexcused absenses, credit accumulation, and Regents pass rate information. Acuity,
line item analysis from Regents exams, interim assessments, benchmark examinations, and Rosetta
Stone assessment results assist in identifying patterns of learning to so teachers can plan instruction
appropriately. Through document reviews and interviews, the IIT found that the school has
abundant sources of data, but most teachers do not analyze and incorporate this data into
instructional plans for groups of students. During interviews, teachers did not articulate a clear
understanding of how to use the data available to modify plans for English language learners (ELLs).
Additionally, members of the IIT found that the current program for English language acquisition,
funded by Title Ill, does not target specific student needs. During classroom visits, the IIT did not
find evidence of the adaptation of instruction for students with interrupted formal education (SIFE)
or long-term English learners (LTE). Teacher teams engage in cycles of student work analysis.
According to teachers, the development of individual student goals occurs in each core content
class. Many teachers work as partners in collaborative team teaching classrooms; this staffing
model supports individual and student group instruction. A document review of ELL programming
indicated that all ELLs are scheduled for two years of the Living Environment course, which
presumes that not all ELLs will be able to pass this course in one year. This type of generic
programming limits the academic progress of students in this subgroup who may be academically
ready to move forward. Without a system to monitor progress for all students and incorporate data
into planning, the school is unable to provide the targeted instruction necessary to improve student
achievement.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic

practices and decision-making in order to address the gap between what
students know and need to learn so that all students and pertinent sub- EREEAENLTY D
groups experience consistent high levels of engagement, thinking and
achievement.

Debriefing Statement: Teachers have access to multiple data sources; however, all students and particularly
identified subgroups experience inconsistent levels of engagement, thinking, and achievement, thereby
hindering academic outcomes.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: Teachers use instructional
practices and strategies organized around annual, unit and daily lesson plans to meet established student goals
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and promote high levels of student engagement and inquiry.

According to the school leader, a school-wide expectation for teacher and student goal setting
exists. However, the IIT found inconsistent evidence that teachers have identified short- and long-
term goals for students. Teachers reported they use a common lesson plan template that includes
learning standards, focus, start-up vocabulary, mini-lesson, tiered instructional strategies, share out,
and homework. The [IT observed that in a small number of classes, data determined the
development of student groups. However, the IIT did not find evidence of specific planning for
students with disabilities in classes with co-teachers. Inconsistent staff knowledge regarding how to
use data to create accommodations for all student populations, coupled with the absence of
consistent short and long-term goal planning for students, limits high levels of student engagement
and achievement.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent,

appropriately aligned New York State (NYS) P-12 Common Core Learning Standards (CCLS)-based instruction
that leads to multiple points of access for all students to achieve targeted goals.

During the visit, the IIT observed teachers using lesson plans that supported alignment to the CCLS
curriculum maps. However, classroom instruction did not always engage students. As a result, it
was unclear whether the instruction would lead to student achievement. The IIT observed teachers
facilitating instruction. However, instructional practices did not consistently provide multiple entry
points for students to access the CCLS-supported content.  During class visits, most teachers did
not provide scaffolds and strategies to enable ELLs to access content. Teachers facilitated lessons
with little or no differentiated instruction. In the small student group meeting, three out of four
students spoke about their frustrations and inability to access content in a specific class. The IIT
found sparse evidence of direct or explicit instruction and high-level questioning during classroom
visits. Because the school does not offer multiple points of access to learning for all students,
students are unable to achieve at high levels or meet targeted goals.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers create a safe

environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all
students, and leads to high levels of student engagement and inquiry.

Staff has created a safe environment where students are comfortable, but instruction does not
always align to students’ strengths and needs. Reviewers observed the “Code of Behaviors"
displayed on the walls in most classrooms. At the small group student meeting, students reported
feeling safe within the school environment and said that teachers are available to provide academic
or social support. Students spoke of rules and contracts that have improved the school
environment. For instance, at the beginning of each semester, teachers and students review
contracts that include behavioral expectations to create learning environments where there is a
common understanding and recognition of acceptable and safe behaviors. During class visits,
students were compliant and comfortable asking and answering questions; however, the IIT did not
find specific evidence of teachers using differentiated strategies that are sensitive to diverse student
needs. The IIT found that ELLs do not receive instruction with appropriate supports and strategies
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to maximize achievement in core areas. The IIT observed that most lessons were teacher-
dominated and lacked content that promotes higher-order thinking in students. In addition,
teachers provided limited opportunities for students to respond to questions. The absence of
learning experiences that stimulate student thinking hinders student engagement and learning.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers use a variety of

data sources including screening, interim measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own learning process.

Although data is readily available to the instructional staff, the IIT found minimal evidence teachers
use data to drive instructional planning. Teachers reported accessing data and updating pertinent
student information on the Daedalus data system; however, the IIT saw limited evidence regarding
when and how teachers analyze data to modify strategies and differentiate instruction for student
subgroups. Classroom visits and a review of lesson plans by the IIT indicated that teachers do not
provide modifications for targeted student groups. Lesson plans indicated inconsistent
accommodations and points of entry for the needs of different groups of students. Teachers stated
they assign student projects and assignments accompanied by rubrics and provide frequent
feedback to students aligned to the rubrics. However, students reported that they receive
inconsistent feedback from their teachers. The inconsistent use of data sources to inform lesson
planning and differentiate instruction hinders student engagement and participation in their own
learning process.

Tenet 5 - Student Social and Emotional Developmental Health: The school
community identifies, promotes, and supports social and emotional

development by designing systems and experiences that lead to healthy | Tenet Rating D

relationships and a safe, respectful environment that is conducive to learning
for all constituents.

Debriefing Statement: The school community promotes a safe, respectful environment conducive to learning;

however, the structures in place are inconsistent, limiting experiences that support social and emotional
development for all students.

Strengths:

5.4 The school has received a rating of Effective for this Statement of Practice: All school constituents are able

to articulate how the school community is safe, conducive to learning and fosters a sense of ownership that
leads to greater student outcomes.

Overall, parents expressed that the new school leader has positively impacted the school
environment. During the small student group meeting, students expressed that they feel safe and
supported by their teachers and the school leader. Students unanimously agreed that they feel safe
in school, and that they are accountable for their behavior. The school leader is visible inside and
outside the building, at arrival and dismissal times. The school leader’s SCEP goals include safety
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and increased visibility. The Parent Teacher Association (PTA) representative said the PTA is
working to improve attendance, which is a primary school goal. Parents reported that the guidance
counselors are attentive to the needs of their children. Parents spoke of the school leader’s efforts
to reach out to the community to address the needs of diverse students and families. As a result,
the school’s current environment is one in which all constituents feel safe and supported. Students
have a sense of belonging and parents feel supported by the outreach efforts demonstrated by the
new school leader.

Areas for Improvement:

5.2 The school has received a rating of Developing for this Statement of Practice: The school cultivates the

development of overarching systems and partnerships that support and sustain social and emotional
developmental health.

The school contracts with an outside agency to provide social-emotional services, and the school is
developing internal systems to promote social-emotional health and well-being among students.
Students were unable to articulate an awareness of the staff members who address student
concerns or questions. The school partners with the South Asian Youth Action Sports, Arts
Foundation, Boys and Girls Club, NYPD Explore Program, Indo-Caribbean Alliance and the US Army’s
Star Club and Transition Coaches from the Mayor’s office. These partnerships support the school in
meeting student social and emotional health needs. The school leader hired a social worker who
speaks Hindi to address the needs of this population. Document reviews provided evidence that
students who have had attendance problems receive the support of two adults who monitor their
attendance closely. The faculty and staff acknowledged in an interview that they inconsistently use
the Daedalus data system to initiate referrals. The lack of effective systems and structures to track
and monitor referrals for guidance-related issues prevents the school from supporting student
needs appropriately. The absence of structured systems for guidance and student referrals means
students do not receive the support necessary to succeed personally and academically.

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates and

systematically promotes a vision for social and emotional developmental health that is connected to learning
experiences and results in building a safer and healthier environment for families, teachers, and students.

The school leader reported that the school is developing an understanding of the skills and
behaviors connected to social-emotional health. Students reported there are many opportunities
for student social interactions. At the time of the visit, the school had not developed internal
supports, such as curricula and programs, to foster social and emotional developmental health. As a
result, the school cannot consistently meet student needs in these areas. The faculty and staff do
not engage in PD to support the social emotional developmental health of students, which limits
their ability to provide necessary supports to students. The lack of internal support regarding social
and emotional developmental health impedes the building of a safer and healthier environment for
families, teachers, and students.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and

student support staff work together to develop teacher ability to use data to respond to student social and
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emotional developmental health needs, so students can become academically and socially successful.

e  The school leader collaborates with partners such as the South Asian Youth Action Program, the US
Army’s Star Club, and the Boys and Girls Clubs of America. Additionally, the school is strengthening
internal systems and structures, such as pupil personnel support services and new hires, to address
the staff’s ability to support student needs. He has created the parent welcome center and
resource center and maintained the parent coordinator position based on the advisement of the
student support staff. In addition, he has also relocated the guidance counselors and the support
team to an office space next to his office for increased visibility and easier access for parents,
students, and teachers. The school leader encourages all teachers to use Daedalus to analyze
student need for guidance and other social emotional developmental health needs. However,
access to varied student data is limited and the review team did not see evidence of data analysis.
The limited access to varied student data and the lack of data analysis limits teacher ability to
respond to student social and emotional developmental health needs.

Tenet 6 - Family and Community Engagement: The school creates a

culture of partnership where families, community members and school .
Tenet Rating D

staff work together to share in the responsibility for student academic
progress and social-emotional growth and well being.

Debriefing Statement: The school community collaborates with some families and community agencies to
support academic and social-emotional developmental health. Limited communication and outreach to all
constituents hinder access to information and data that identify student needs and support academic success.

Strengths:

6.2 The school has received a rating of Effective for this Statement of Practice: The school atmosphere is
welcoming and fosters a feeling of belonging and trust that encourages families to freely and frequently engage
with the school, leading to increased student success.

e Parents expressed that school staff and the school leader promote a trusting, respectful, and
responsive relationship with families and community stakeholders. Parents stated in interviews that
the school has an open door policy, and they can always come in to share concerns or to ask
questions to the parent coordinator. The school leader encourages teachers to use their
professional period to call homes to address academic achievement and other concerns.
Additionally, parents reported that the school website allows them to email their children’s teachers
and receive timely responses. Parents reported that the school leader reaches out to local places of
worship, and that the school leader has presented information about the school at community
board meetings. Parents from diverse communities are members of the School Leadership Team
(SLT). As a result of the multiple efforts the school has made to connect with families, parents are
regularly engaged with the school to increase student achievement.

Areas for Improvement:

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in
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effective planning and reciprocal communication with family and community stakeholders so that students’
strength and needs are used to augment learning.

During class visits and group meetings, school leaders and staff embraced the school’s diversity and
culture. Although the school mission statement reflects a need to embrace the diverse community,
interviews indicated that translated information is available only by parent request and mailed
materials are primarily in English. Parents did state that the school leader recognizes the diverse
population of the school and takes time to visit community centers and local houses of worship.
The school offers English classes using the Rosetta Stone program to families who speak Spanish,
and the school leader shared his plan to recruit additional native language speakers for the staff.
Parents reported familiarity with the Daedalus system. However, the Daedalus system
communicates in English only, so parents who are non-English speakers do not benefit from the
system’s data. Without communication in languages understood by parents, some stakeholders are
not aware of vital school issues and cannot fully access important information.

6.4 The school has received a rating of Developing for this Statement of Practice: The entire school

community partners with families and community agencies to promote and provide professional development
across all areas (academic, social, and emotional developmental health) to support student success.

The school community shares information with families regarding community services. However,
inconsistent and untimely translation services limit effective communication. School leaders
reported in interviews that ESL workshops occur twice a week for non-English speaking parents.
The school does not have a targeted PD plan for school staff to learn about sustaining healthy
partnerships with families and community organizations. Because the school has not fully utilized
family and community agencies as partners, the school has not fully developed its ability to engage
all families to support student learning and growth.

6.5 The school has received a rating of Developing for this Statement of Practice: The entire school shares

data in a way that empowers and encourages families to use and understand data to promote dialogue
between parents, students, and school constituents centered on student learning and success.

During interviews, parents indicated that the school has provided opportunities for them to learn
about and understand their student’s report card. The school has not provided additional learning
opportunities for families to elevate their understanding of student data. The AP of Pupil Personnel
Services reported that at evening parent meetings, counselors share information on diploma
requirements, transcripts, college searches, and financial aid. Student support staff reported that all
parents receive a password to access Daedalus. Although parents do receive some information
about student progress, the lack of additional opportunities for families to use and understand
student data limits their ability to effectively support student learning and success.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2: Create opportunities for all school constituents to be part of the revision of the school vision. Provide
information sessions and meetings that encourage support of the school vision and mission across the school
community.

e 2.3: Identify a staff member responsible for developing a system for collecting, analyzing, and using data to

support teacher improvement and student outcomes. Implement a formal system for data collection and
utilization that includes dissemination to teachers and families in all pertinent languages represented in the
student population.
2.5: Create a functional and attainable system for targeted and frequent teacher and school leader observation
and feedback that will hold staff accountable for continuous student improvement. Develop a teacher
improvement plan and template to support all struggling teachers toward improvement. Include a plan of
support mechanisms to assist teachers in the improvement of practice.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.3: Support teachers in the development and implementation of CCLS-aligned lesson plans that include complex
materials and higher-order thinking skills and tasks. Develop a monitoring system to evaluate and support the
implementation of lesson plans.

e 3.4: Create regularly scheduled opportunities for bilingual and ESL teachers to meet to discuss the ELLs.
Additionally, ensure teacher collaboration and planning for instruction that incorporates the arts and enrichment
opportunities.

e 3.5: Plan and implement PD and coaching opportunities for teachers regarding the analysis and use of data
sources to plan instruction that addresses the needs of the general education population as well as subgroups.
Provide additional PD and monitoring to ensure that planning for differentiated instruction occurs and is active in
the classrooms. Assess the Title Ill program to ensure that the evaluation of student needs occurs through all
phases of the program.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 4 the
school should:
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e 4.2: Create a working inventory of strategies that support subgroup and struggling students in general.
Implement a protocol for teachers to use to develop student groups so that grouping is strategic and not random.
Develop and implement a process for creating and monitoring short and long-term goals for students.

e 4.3: Create an inventory of strategies that lead to multiple points of entry for learning, so that teachers have a
place to gain ideas for instruction. Establish scaffolding and differentiated instructional strategies as a high
priority for PD and coaching sessions. Also, provide opportunities for classroom inter-visitations and modeling by
coaches.

e 4.4: Provide PD for teachers focused on creating tailored learning experiences that promote high levels of
engagement and inquiry.

e 4.5: Provide ongoing PD for teachers focused on the analysis and use of data and on modifying instruction for
struggling students by adjusting student grouping and differentiation. Also, provide PD for teachers on the use of
rubrics and feedback to students regarding work products.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 5 the
school should:

e 5.2: Establish a plan for a designated adult to know each child personally. This may take the form of a
mentorship program or an advisory class. Create or revise the student handbook to include the protocol students
should use to address needs, concerns, and/or questions; indicate the names and room numbers of point people,
on staff, who will address communications in the various areas for students. Create a functional referral system
to track and monitor student guidance related issues.

5.3: Create on-going PD opportunities for all staff members to learn about curricula and programs in order to
address and support the social emotional developmental health needs of the student body.

5.5: Plan and implement on-going training for instructional staff regarding the use of Daedalus to identify and
address student needs as they pertain to social and emotional developmental health. Monitor the use of
Daedalus by teachers.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 6 the
school should:

e 6.3: Ensure translated notifications to parents of all represented languages of the student population, regularly.
Extend the Rosetta Stone program to offer classes to more than just one of the languages represented in the
student population. Provide communications in all pertinent languages to ensure that all parents are aware of
school issues and concerns. Locate a data system that has a translation component that allows all parents to
view data related to their individual child’s education and social emotional progress.

e 6.4: Create PD sessions to provide school staff members with the skills needed to implement strategies that
sustain healthy partnerships with families and the surrounding community.

e 6.5: Provide regular opportunities for families to learn about the use of various forms of student data.
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