NYSED/NORTH SYRACUSE CSD DISTRICT JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 420303060010
School Name: North Syracuse Junior High School
East Taft Road
School Address: North Syracuse, NY
Principal: Connie Turose
Restructuring Phase/Category: Restructuring (year- 1) - Focused
Area of Identification: English Language Arts - Students with Disabilities
Dates of On-site Diagnostic Review: March 12-15, 2012

PART 1: INTRODUCTION

Community and School Background

North Syracuse Junior High School serves 1,412 students in grades 8 and 9. The school enrollment is one
percent Native American, five percent Black, one percent Hispanic, one percent Asian, 90 percent White
students and two percent Multiracial students. Of these students, four students are English language learners
(ELLs) and approximately 15 percent are students with disabilities.

The administrative team consists of the Principal, two Assistant Principals (APs) and one Dean of Students. The
Principal has served the school for 18 years, and the two APs have served for five and six years. The Dean, who
is a teacher on special assignment, has served in that position for eight years. There are 138 teachers on staff;
no teachers have been at the school for less than one year and one percent for fewer than three years. All of
the teachers are highly qualified. The rate of teacher turnover is zero percent.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator

(+/-)

School Performance Indicators v

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for the v
past two consecutive years, as indicated by a decrease in the percentage of students
performing at or above Level 3 and/or a decrease in the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) | v/
for the past two consecutive years indicate an increase in the achievement gap
between identified subgroups and the All_Students subgroup in one or more
identified subject/area(s).
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B. School Strengths
e Staff represents a strong community, expressing collegiality and a commitment to helping each other.

e The District and building staff recognize the need for changes to improve student achievement; all staff
and parents prioritize and want what is best for students.

e Staff has sufficient materials to support instruction.

e The building facility is clean and well-maintained.

C. Key Findings and Recommendations
Summary of the key issues (and causal factors), and other areas of concern, identified during the on-
site diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I.  Curriculum

Findings:

e There is no Board of Education adopted curriculum for any content area that is aligned with the
2005 New York State (NYS) Learning Standards or the NYS P-12 Common Core Learning Standards
(CCLS). The District has a team of teachers of social studies, mathematics, English language arts
(ELA) and science who have been using Performance Pathways (Sunguard) to map curriculum. This
has been a work in progress for six years without completion. Now, some teachers are working on
adding the CCLS for literacy into what they have documented. Because there is no adopted or
distributed curriculum, teachers have no formal or uniform curriculum that they are using in daily
instruction.

e Written lesson plans do not exist for most classes, and those that do exist are not written using a
common template with common criteria. Plans consist mostly of procedures and activities; rarely
is there evidence of skill-based and purposeful instruction aligned with NYS Standards.

Recommendations:

e The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current New York State Learning Standards. The
curriculum must be aligned to the new P-12 Common Core Learning Standards in English language
arts and literacy and mathematics to prepare for implementation in school year 2012-13. All
curricula should be developed by knowledgeable and trained individuals (national, State or local)
who understand the key elements of curriculum development.

e All teachers and administrators should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as on delivery methods that are student-
centered. The curriculum should be relied upon as the basis for assessing individual student
mastery and progress. Walkthroughs and formal evaluations should include how well the teacher
knows and implements the curriculum for the subjects being taught.

e School leaders and teachers should work together to develop a lesson planning template that
emphasizes the importance of planning and instruction aligned with NYS P-12 CCLS. The lesson
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planning template should be consistently applied in all content areas, including special education,
Academic Intervention Services (AIS) and support areas. School leaders should monitor
implementation and provide feedback by conducting regular walkthroughs.

Il. Teaching and Learning

Findings:

There is little skill-based, rigorous instruction. Few students could identify the skills that they were

expected to learn. Students are not expected to monitor and be responsible for their own

learning; teaching and learning rests in the hands of the teachers. Independent thinking, problem

solving and other higher level thinking and application skills are expectations required of the

students.

> Instruction is direct teacher instruction. There is little student engagement; teachers often ask
and answer their own questions due to insufficient wait time.

» Although there are some synthesis, analysis and evaluation questions on worksheets, higher
level questioning was not observed in classroom whole group instruction. Most instruction
consists of packets, worksheets and copying notes.

» Only three classrooms were observed using effective instructional strategies with whole group,
small group and station work in the block. Effective instructional strategies and pacing of
instruction are not used to maximize instruction in the 80-minute blocks. There was little
evidence of differentiated instruction. There is inconsistent application of research-based
instructional practices at the department, grade, or school.

» There were only three classrooms where students were observed using Board adopted
textbooks during instruction.

» There are Honors classes, but most look no different from Regents classes in expectations and
work; the exceptions are earth science and physics.

» Available technology in many classrooms was underutilized and used primarily as overhead
projectors. The building does not have wireless internet that would enhance the instruction.

Bullying during the school day displays itself in subtle and observable formats, from pushing and
name calling to actual fights between student groups or cliques. Some teachers exacerbate the
situation by using demeaning language with students. There is unequal treatment of students who
present themselves in non-traditional manners or who have been previously disciplined. Three
interviewed groups commented upon the lack of awareness or intervention by staff when bullying
instances occur in the classroom, cafeteria or halls. Cyber bullying also exists; however, bullying in
school was the central concern of students.

Scheduling is impacting teaching and learning in the building, and blocks the establishment of
small learning communities, common planning time, etc. There is unofficial tracking of students
after AIS, Honors, PE, and orchestra/band are scheduled. Students with disabilities do not have
access to Honors classes.

The school has not effectively established and communicated a clear and effective system for
identifying and supporting at-risk students for AIS and other intervention services.
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> There are classes and programs that are ineffective, producing little or no academic
achievement gains for students, e.g., AIS, Tools for Success, 8.5 classes. The AIS Program is not
targeted, skill-based instruction; it is only provided one out of four days, and the
documentation and protocols for program implementation are not followed.

» Grade (Pearson) assessments are not being used effectively, nor are the Fontas and Pinnell
benchmark assessments used to inform instruction.

» There is little communication between general education and other service providers so as to
have consistent strategies and support for students. The adaptive reader in both reading
series (Elements of Literature (Holt) and The Language of Literature (McDougal) is not being
utilized in AlS or Academic Support (Resource).

Recommendations:

e School leaders should provide PD to introduce teachers to a wider range of instructional strategies
that can be used in the classroom to promote greater student participation in the learning process.
Teachers should be expected to implement these strategies, and school leasers should monitor the
effectiveness and provide additional PD for teachers when necessary.

e School leaders should provide a learning environment in which the students feel safe. School
leaders should adopt and implement a written policy on school conduct and discipline designed to
promote responsible behavior. The policy should include: student rights and responsibilities and a
discipline code for student behavior. The policy should be publicized, explained to all students and
provided in writing to all parents on an annual basis. This policy should also describe the roles of
teachers and school leaders and should be on file and available for review. This policy should
engage stakeholders in conversation and address the bullying concerns of students. PD should be
provided for all staff as necessary and school leaders should monitor to ensure consistency of
implementation.

e Scheduling should be revisited so students are not excluded from regulatory intervention support
through AIS or special education service or from total program/course access. Scheduling should
also be reviewed for tracking and equitable access for all students. Efforts should be made to
schedule common planning time for teachers at grade level or departmentally with clear
expectations and protocols set for agendas, minutes, analysis of data and student work, etc.

e The school leader should create a comprehensive student support service plan that includes the
identification of all at-risk students, along with ways of overcoming barriers to success for these
students. The school leader should establish protocols to provide all eligible students with the
appropriate AIS support and should monitor these services to ensure maximum attendance and
effectiveness. The District should consider merging the Response to Intervention (Rtl) and AlS
programs, to the extent permitted by NYSED. Entrance and exit criteria, incorporating multiple
measures of data, should be clearly established; and structures and protocols put in place for
scheduling, analysis and use of data, progress monitoring and documentation of student
performance and growth. Other existing programs should be evaluated for effectiveness.

lll. School Leadership

Findings:
e School leaders do not conduct daily walkthroughs and are not providing appropriate and explicit
feedback to staff, through informal or formal observations. Faculty meetings and department
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meetings do not have expectations, protocols and monitoring of data and student work that would
facilitate a focus on student achievement and sustained improvement in classroom practices.
School leaders do not facilitate and engage staff in meaningful dialogues focused on instruction
and student achievement.

School leaders express an inability in holding staff accountable for lesson planning and other sound
instructional practices because of past union grievances and District past practices.

The school leadership does not establish clear and high expectations for staff, nor does it engage
staff in the writing, implementation and monitoring of the Comprehensive Educational Plan (CEP).
The CEP is not discussed in regular Building Planning Team meetings (the school improvement
team with department chairs also in attendance). The School Leadership/School Improvement
Team (SLT) does not take an active leadership role in monitoring the progress of the CEP
implementation or use of data to influence the plan. The school leadership team does not have
roles and responsibilities that engage the team in a building leadership role.

Recommendations:

The school leadership should implement a classroom walkthrough observation schedule to
monitor more closely the quality of teaching and learning across the school. Written feedback
should be provided for all formal, informal and walkthrough observations, including clear targets
for improvement. Follow-up observations should be included in the schedule to check on
progress. The school should seek support in developing lesson observation protocols, including
training for school leaders in writing effective teacher feedback. The outcomes of lesson
observations should provide a focus for the school PD plan.

School leaders should use the formal observational process to ensure teachers are held
accountable for incorporating all the skills developed within PD activities into their instructional
delivery. The process should include the setting of instructional targets and monitoring
achievement. Regularly scheduled review of lesson plans and informal walk-through observations
should also be used to monitor instruction.

The school should seek District support to work with SLT on increasing its role in writing and
monitoring achievement of goals in the CEP. The CEP should be a regular item on the agenda for
SLT meetings so that all members of the team are fully aware of school goals and the progress
being made towards them.

IV. Infrastructure for Student Success

Findings:

The building grade configuration of grade 8 and grade 9 poses problems for scheduling because of
middle and high school programs being offered simultaneously and staff being shared. There is
also tracking that exists due to scheduling. Many of this report’s findings are systematic results of
this configuration.

There is no consistency in grading, and in all cases, effort/classroom participation and homework
are significant factors in grading. Lax grading prevents honest and accurate communication of how
much students are learning to students and parents, resulting in disparity in quarterly grades,
grades on final exams, NYS Grade 8 Assessments and Regents Examinations.
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The special education delivery models vary in implementation and effectiveness. Blended
classrooms (co-teaching) are incorrectly recorded on student Individualized Education Programs
(IEPs) as Direct Consultant Teacher; some blended classrooms have two teachers without both
teachers teaching; blended classroom enrollments are uneven with one to nine/ten students with
disabilities and zero to five 504 students assigned to a classroom. There is no clear definition and
criteria based on NYS regulation for student identification and placement within the special
education continuum of services.

There are no consistent building discipline expectations enforced in all classrooms, and there is no
program such as Positive Behavioral Intervention System (PBIS) implemented.

Recommendations:

The building configuration should be changed to best accommodate the academic, emotional and
social needs of the middle level and high school student. Transitions should be reviewed and a
plan for transition and consistency of program and instruction established for all feeding and
existing schools.

The school leader and teachers should establish a schoolwide grading policy that is easily
understood by students to ensure that they are aware of their academic progress and the next
steps for improvement. School leaders should monitor its implementation through observations
and walkthroughs.

The special education program should be reviewed with the support of the local State Education
Department (SED) Regional Associate and BOCES Special Education School Improvement Specialist
(SESIS) to ensure compliance with regulations and to strengthen the program in better meeting
the needs of students. If blended classrooms remain, there should be better use of the expertise
of the special education teacher.

School leadership, including the School Improvement Team, should identify schoolwide discipline
rules and expectations to be implemented by all staff. The school should also implement a
program such as Positive Behavioral Intervention System.

V. Collection, Analysis and Utilization of Data

Finding:
Data is not used in any formal manner to identify the progress of students and to adjust/differentiate
instruction. Some staff do not understand the value of external or internal data to inform instruction.

> There is no regularly, formalized monitoring of student progress on building identified goals or
individual department goals or record of adjustments in instruction. Once plans and goals are
established, no one monitors progress. No evidence was provided on who monitors and follows-
up on the achievement gains of students or plans.

» There is no regular viewing of student work and analyzing of student strengths and needs in
individual classes, or horizontally or vertically within the school.

» Formative assessment strategies are not used effectively to inform daily instruction.

» There is little evidence of the use of rubrics to inform students of the quality of work before
evaluation or specific feedback using the rubric criteria upon grading/scoring.
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Recommendation:

School leadership should establish a schedule that provides for common planning time with expected
use of inquiry-based practices to review state, benchmark and unit assessment data. As resources
permit, there should be a full-time instructional staff development expert who can facilitate discussion
in vertical and horizontal teams about the analysis and use of data to inform and tailor instruction.
This instructional staff development expert should provide PD support for effective teaching in the
block and the use of data to differentiate instruction to reteach small groups of students who require
assistance. PD should also be provided in the effective use of formative and interim assessments, use
of rubrics and the analysis of student work. The progress of students should be monitored in alighment
with the curriculum and CCLS being taught. School leaders should observe the use of data through
regular and daily walkthroughs and attendance at team meetings.

Rubrics should be used as an integral tool in planning and assessing assignments. Teachers should
participate in PD activities that model the use of rubrics to provide teacher feedback, peer feedback
and student self assessment. School leaders should monitor student work and evaluate the quality of
feedback that is provided to ensure that it helps students improve and move to the next level.

VI. Professional Development

Findings:

e PD activities generally take the form of episodic, initiative-driven training rather than
comprehensive efforts aligned with school goals to improve teacher capacity based on data that
reflect student needs. The intensity, duration, and frequency of PD have been inconsistent. There
is no long-range or short-range plan for PD and monitoring/evaluating implementation and the
effect on teaching and learning. The District PD Plan needs to be updated. There is a District
Professional Development Committee, however participation is not representative of all
stakeholders, so planning and translation of expectations is limited. At the school level, planning
of PD days is often left to departments with notification by school leaders a few days before the
date of occurrence and without clear criteria, focus or expectations, connection to previous PD or
evaluation tools. There is no specific or core set of instructional practices that are expected of all
staff. Dimensions of Learning and Differentiated Instruction are identified in past PD, yet a deep
understanding, implementation, and accountability are not observed.

e There is no indication in lesson evaluations, observations or feedback to teachers that they are
held accountable for incorporating strategies they acquire through PD into their daily instruction.
The Principal and AP do not, through their classroom observations, check for implementation of
initiatives or training.

o There is little opportunity for job-embedded PD because all teachers do not have common
planning time, and there is no full-time instructional specialist assigned to the building.

Recommendations:

e A PD plan should be designed and implemented to improve the quality of teaching and learning
and to ensure that teachers participate in substantial PD in order to remain current with their
profession and to meet the learning needs of their students. The PD plan should be aligned with
the school CEP goals and take into account the differentiated needs of the staff and the students.
There should be an expectation that identified strategies from Dimensions of Learning and
Differentiated Instruction be used by staff in all classrooms. Any staff that need additional support
in implementing these strategies should be identified to work with the instructional specialist.
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The school leadership should be more rigorous in their classroom observations and should hold
teachers accountable for implementing strategies and skills acquired through PD offerings into
their daily practice.

There should be an instructional staff developer assigned to the building to provide job-embedded
PD, to facilitate data meetings, to review student work and assessments, and to coach staff in
effective use of instructional strategies to improve teaching and learning.

VII. District Support

Findings:

The current configuration of grades 8 and 9 for the junior high school is impacting teaching and
learning at NSJHS. Implementing high school and middle school programs and practices within a
single building affects staffing, instructional consistency and quality of instruction.

There are no District-wide systems with clear communication, protocols, monitoring and
accountability for the special education program, AlS, use of data, PD, grading, curriculum, and
instructional practices.

There is no clear and consistent communication vehicle/venue for communicating to building staff
and parents.

Recommendations:

The District should review all data and make the organizational and infrastructural
changes required in a reform effort that will increase student performance for students
with disabilities as well as for the general education population. The District should
consider closing the current eight/nine building configuration, and adjusting school
leadership and instructional staffing to align with any revised configuration.

The District should review the JIT findings and establish District-wide expectations, structures and
protocols that will align all schools in providing consistency in instruction and implementation of
programs within the District. At the same time, clear roles and responsibilities for monitoring and
implementation all District, school and State initiatives should be defined and communicated to all
stakeholders.

Communication vehicles/venues, including those using technology, should be explored to provide
timely and consistent information to staff and parents.

The District should support the implementation of the Joint Intervention Team (JIT) report
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding v
(c) The school has not made sufficient progress in identified areas, and is unlikely to v
make AYP under the current structure and organization.
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B.

Overall Recommendation
Reference | Review Team Recommendation v
(c) Develop and implement a School Restructuring Plan that includes significant changes v

in staff, organizational structure, leadership and/or configuration to address issues
that continue to negatively impact student academic performance in identified areas.
For Restructuring (year 1) school: The School Restructuring Plan must also include
one of the restructuring options required under NCLB.

C. In the space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

Realizing that many of these recommendations take time and may need to occur simultaneously for
maximized effect, it is recommended that the following recommendations be implemented in Year 1:

» Finish the curriculum writing, curriculum maps, Board adoption and implementation of curriculum
aligned with the CCLS that is required for September 2012;

» Establish a clear focus on student achievement at the District and building levels with a plan for
monitoring achievement throughout the school year;

» Establish common expectations and criteria for lesson planning;

» Establish a PD calendar for the 2012-2013 school year with expected and differentiated PD;

» Establish and maintain an administrative schedule for daily walkthroughs;

» Implement AIS for students as required ;

> Increase the role of the School Improvement Team to monitor the CEP plan that is to be written with
Joint Intervention Team recommendations included; and

» Begin establishing task forces to initiate discussion of school re-configuration, special education
changes to meet regulatory compliance, and grading policy changes for Year 2.
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