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PART 1: INTRODUCTION

Community and School Background

Ossining High School serves 1,366 students in grades 9 through 12. The school enrollment is 17 percent
Black, 39 percent Hispanic, five percent Asian, and 38 percent White students. Of these students, ten

percent are Eng

The administrat

lish language learners (ELLs) and approximately 12 percent are students with disabilities.

ive team consists of the Principal and three Assistant Principals (APs). The Principal has

served the school for more than five years, and the APs have served between three to five years. There

are 106 teacher

s on staff; 14 percent have been at the school for less than five years and 11 percent for

fewer than three years. Ninety-eight percent of teachers are highly qualified. The rate of teacher
turnover is 11 percent.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator

(+/-)

School Performance Indicators v

NYSED Quantitative Performance Measures

Negative trend data for all identified subject/areas and subgroups for the v
past two consecutive years, as demonstrated by a decrease in the
percentage of students performing at or above Level 3 and/or a Performance
Index increase of five or more points.

School is ten or more points away from meeting its Effective Annual v
Measurable Objective (EAMO) for one or more identified subgroups in
subject/area(s) of identification.
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B. School Strengths

e The school has a wide array of course offerings, including SUNY and Advanced Placement (AP)
classes. Multiple extracurricular and athletic opportunities are available for students.

e Parents and students describe teachers putting in extra effort to support students.

e Educational technology is available, and SMART Boards are in every classroom.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-
site diagnostic review that are negatively impacting student achievement in identified areas, as
well as recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

Alignment to the New York State (NYS) P-12 Common Core Learning Standards (CCLS) is only
occurring at the District level. Documentation of thematic units indicates an inconsistent
understanding of content knowledge, skills, and alignment to CCLS indicators at the school
level.

Evidence presented through observation of classroom instruction and staff interviews
demonstrates an inconsistency between the curriculum content and grade to grade
progression for English Language Arts (ELA) and mathematics. English as a Second Language
(ESL) curricular mapping demonstrates minimal alignment to the ELA curricula.

Although the District uses the online Atlas system, which encourages development of
curricular scope and sequence and is accessible to teachers, the samples provided
demonstrate no implementation of CCLS. Thematic units reflect subject and academic
calendars. However, based on lesson plans and classroom visits by the review team, staff do
not follow the scope and sequence calendar.

Lesson plans are not aligned to the Atlas system scope and sequence as evidenced in the
documentation presented and classroom visits.

Recommendations:
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The District should work with the school on the development of curriculum in all core areas
and ensure that the curriculum for English language arts, literacy and mathematics is aligned
to the new P-12 CCLS in order to prepare for implementation in school year 2012-13.

All teachers and school leaders should participate in professional development (PD) on how
to plan and implement a curriculum with rigor and relevance as well as delivery methods
that are student-centered. The curriculum and interim assessments should be the basis for
evaluating individual student mastery and progress.
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School leaders should conduct regular reviews of lesson plans. Walkthroughs and formal
evaluations should include how well the teacher knows and implements the curriculum for
the subjects being taught.

School leaders should develop and use a systematic process for curriculum planning,
implementation, and evaluation of lesson delivery.

Il. Teaching and Learning

Findings:

There is a strong reliance on teacher-led, whole group instruction with minimal evidence of
best practices to support all students, especially students with disabilities and English
Language learners (ELLs).

School leadership provided Sheltered Instruction Observation Protocol (SIOP) training only
to ESL teachers and has planned upcoming training of teachers of students with disabilities.
Non-ESL teachers are not trained in explicit ELL strategies and language acquisition.

Although higher level questioning and assessment of understanding were observed by the
review team in AP classes, the integrated mathematics and Academic Intervention Services
(AIS) classes primarily focused on basic understanding and comprehension questions, with
no explicit practice of skills.

Reading strategies were not evident for ELLs in non-ESL classes, e.g., no word walls were
used.

The school has a process to identify at-risk students and AIS students. However, AlS
strategies and interventions do not focus on skill development, but rather only on content
development.

Recommendations:

Ossining UFSD —

February 2012

School leaders should ensure that ESL and special education teachers work collaboratively
with content area teachers to develop strategies to provide ELLs with academic vocabulary
and content area literacy skills that are required for Regents examinations.

School leaders should develop and implement a comprehensive PD plan for all teachers
based on classroom observations, review of lesson plans, and the identified needs of all
student subgroups.

PD should be provided in supporting teachers in developing a variety of questioning
techniques aimed developing students' critical thinking and problem solving skills. Teachers
should ensure that strategies identified in training are incorporated into daily instruction.
Administrators should make questioning techniques a focus for observation.
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The school should create an ELA and literacy development program that better addresses
the language and academic needs of ESL students.

School leaders should define the process and action steps for regularly reviewing and
monitoring the progress of students requiring AlS, Response to Intervention (Rtl) and/or
behavioral intervention services.

lll. School Leadership

Findings:

The school leadership does not provide sufficient resources, particularly human resources,
for the instructional program to support struggling learners. For example, only one reading
teacher is available to support students the more than 50 students participating in AlS.
Higher level classes had enrollments of fewer than 12, while integrated mathematics
classes had enrollments of 20 or more.

The school leadership meets with teachers every ten weeks to review the numbers of
failing students. That review results in identification of students needing further support;
however, it does not include a strategic plan for addressing the needs of those identified
students.

Recommendations:

School leadership should identify department heads or academic content leaders for
English and literacy development and mathematics. The equitable distribution of human
resources and instructional offerings should be reassessed to maximize student
achievement for struggling learners.

School leadership should develop an explicit and effective early warning system in which
various types of data are examined each month, e.g., attendance, behavior, and course
achievement, during leadership meetings and departmental meetings. Targeted and
written action plans should be developed for addressing the needs of struggling students,
including observing instructional quality. School leadership should conduct frequent
observations of classrooms and provide feedback to teachers. The outcomes of lesson
observations should provide a focus for the school PD plan.

IV. Infrastructure for Student Success

Findings:

Daily disciplinary reports are sent via e-mail; however, there is neither a written process
for referral of students to support services nor a continuous log of services, strategies, and
interventions provided.

A majority of classrooms do not utilize rubrics or display sample student work.
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e There is little evidence of instructional materials to support the unique needs of ELLs in
non-ESL classrooms.

e ELLs report not feeling comfortable in non-ESL classes, especially when they are not in the
majority.

Recommendations:

e School leaders should accelerate their implementation of Rtl and Positive Behavioral
Intervention Strategies (PBIS), with particular attention to skill development. This includes
identification of a formal process for providing support services.

e Rubrics should be used as an integral tool in planning and assessing assignments. Teachers
should participate in PD activities that model the use of rubrics to provide teacher feedback,
peer feedback and student self-assessment. School leaders should monitor student work
and evaluate the quality of feedback that is provided to ensure that it helps students
improve and move to the next level.

e School leaders should ensure that classroom materials are available to support ELLs.

e School leaders should provide PD in creating a culturally responsive environment, with
particular attention to relationship building among teachers and students with ELLs and
students with disabilities.

V. Collection, Analysis and Utilization of Data

Finding:

There is no evidence of systematic documentation of student progress in spite of the availability
of a campus data system that contains student Regents results from 2010-11. There is no
evidence of teachers generating reports on student progress based on this data and using it to
adjust instruction.

Recommendation:

School leaders should revisit the current system for data disaggregation and analysis to focus
more closely on student-by-student, class-by-class and subgroup-by-subgroup deficiencies in
addition to monitoring of the whole school. Particular attention should be given to monitoring
the development of student skills as they move from grade to grade to check for vertical
alignment of curriculum in each content area. School leaders and all teachers should meet
regularly to analyze interim assessment results and develop action plans to adjust instruction
based on this analysis.

VI. Professional Development
Findings:

e There is no evidence that the PD plan reflects identified student needs and the needs of
teachers.
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There is no evidence that the monthly staff and/or department meetings focus on specific
instructional strategies that result in targeted action plans.

Recommendations:

School leaders should develop a comprehensive PD plan based on gaps in instructional
quality learned from classroom observations and review of lesson plans.

School leaders should develop a protocol for departmental meetings in which lesson
planning, review of student work, examining content rubrics, and instructional strategies are
explicitly discussed and action plans are developed to promote enhancement of classroom
instruction.

VII. District Support

Findings:

The school receives support in understanding the content of the CCLS and RTI frameworks;
however, the school is not consistently implementing them. There is limited documentation
of staff implementation of trainings provided by the District.

The school has a limited number of reading staff to provide the necessary student support
for development of reading and literacy skills.

Recommendations:

District leaders should provide oversight of the implementation of training around curricula
and instruction based on JIT recommendations in order to further support the school
leadership’s goals.

District leaders should consider additional fiscal and other resources to provide additional
reading teachers, particularly for grade 9 students who are struggling readers.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding v

(b)

The school has made some progress in identified areas, and may make AYP with the v
implementation of additional focused interventions to accelerate improved student
achievement.

B. Overall Recommendation

Reference | Review Team Recommendation v
(b) Develop and implement a School Restructuring Plan that clearly identifies root causes v
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and/or contributing factors for low student performance in identified areas, and
incorporates focused interventions to address identified issues and accelerate
improved student achievement. The School Restructuring Plan must include one of
the restructuring options required under NCLB and further defined by the District.

C. Inthe space below, include specific information to support the District in determining how the
above recommendation should be implemented.

e Provide additional fiscal and human support for additional reading strategy teachers for grade 9
students.

e Provide District oversight in the implementation of curriculum and instruction to further support
the school leaders.

e Support and monitor the implementation of the Joint Intervention Team (JIT) recommendations
in order to ensure implementation.
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