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PART 1: MISSION STATEMENT

“We believe that in order for students to learn, to know how to learn and to love to learn, a structure
and curriculum which is child- centered must be firmly articulated and put into operation. We also
believe that learning must be bonded with the child's home culture and that the structure and
curriculum in place must explicitly value and nurture this bond. The mission of this school is to enable
students to become critical, literate thinkers and doers. The mission will be met through:

1. A child-centered structure and curriculum, which focuses on the child's psychological, physical,
academic, and socio-cultural development.

2. Teaching which is based on intentional planning, reflection and learning.

3. A development of multicultural respect, understanding, and awareness. The school is a celebration
of childhood where a sense of community underpins learning and where curriculum and activities
are structured so that they are hands-on, meaningful, and collaborative. The atmosphere of this
school is non-threatening, challenging, and authentic.”

PART 2: SCHOOL STRENGTHS:

e The school effectively integrates multiple newly immigrant children into classrooms.

e The schoolwide meeting creates a strong sense of a shared environment.
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PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

Data analysis is not consistently used as a tool for driving decision making for school improvement.
The school’s data is not analyzed rigorously to identify precisely what English language arts (ELA)
indicators should be the specific focus for improvement or the key changes required in programs
and delivery to ensure improvement in student performance.

No system is in place to transform data results into an action plan.

Interim assessments are not conducted in ELA or in other content areas.

There is no evidence that teachers use the collected assessment data to inform instruction.

RECOMMENDATIONS:

School leaders should revise the current system for data analysis to focus on student-by-student,
class-by-class and subgroup-by-subgroup factors, in addition to whole school and grade-level
analysis. Leaders should also identify and factor in non-assessment data, such as attendance or
behavior issues, that impact student achievement. Particular attention should be given to
monitoring the development of student skills as they move from grade to grade to check for vertical
alignment of curriculum programs in each content area.

The school leader should request professional development (PD) support from the District to
develop teacher skills needed to implement a rigorous and systematic analysis of data. The school
should hone these skills to identify precisely the learning goals within ELA that cause the greatest
problems. Plans should then be initiated to address these issues at the school, grade and class levels
and ensure that these goals are a focus for teaching and learning. School leaders should monitor
implementation and hold staff accountable to ensure that improvements are made.

The school leadership team should work collaboratively with the wider school community to
develop a Comprehensive Education Plan based on a wide range of data, including academic
assessments, demographic data and any other data critical to the specific school. The plan should
specify PD and implementation activities, and strategies for an on-going evaluation of
implementation.

School leadership and instructional coaches should ensure that interim assessments are conducted
in all content areas. The school should consider creating interim assessments aligned with and
paced to the New York State (NYS) P-12 Common Core Learning Standards (CCLS) and administered
every marking period.

School leaders, with the support of the District, should provide PD for teachers in the use of data to
improve instruction. The PD should include a variety of methods that can be employed within the
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classroom to meet the individual learning needs of students. Teacher teams should also meet
regularly as collaborative inquiry teams to analyze formative and interim data and plan specific data-
driven instruction. School leaders should focus on data-driven instruction during observations and
provide regular feedback and opportunities to develop on-going plans for improvement to teachers.

Il. TEACHING AND LEARNING
FINDINGS:

e Much of the instruction for all students is teacher directed, with little variety of instructional
strategies. Students have few opportunities to engage in discussions or collaborative work around
learning tasks, work in pairs or with different groups of students.

o Few examples of differentiated instruction were observed in classrooms. There was little evidence
that data was used to group students or match tasks to the differing ability levels or interests of
students.

e The co-teaching model is not effectively implemented in observed classrooms.

o Lack of classroom management strategies is evident in some classes. This negatively impacts
student learning. Inept pacing and sequencing in classrooms results in loss of learning time, and
slow pacing negatively impacts student attention span, causing students to stray off task and to
become disengaged in learning. Instructional time is also lost as students move from one activity to
another and from room to room.

e There is little evidence that students are aware of what they are expected to learn during
instruction. Goals are not posted, and teachers do not verbally review goals with students.

e Not all teachers have current pacing calendars to support their planning, and scope and sequence
documents are not fully aligned with the NYS P-12 CCLS.

e Classroom observations and a review of teacher planning documents reveals that there is a lack of
content, rigor and student engagement and little use of higher order thinking skills in lesson plans.

e The school houses a significant number of Students with Interrupted Formal Education (SIFE)
students, but there are few resources available in the home language of students.

RECOMMENDATIONS:

e School leaders should provide PD to introduce teachers to a wider range of effective instructional
strategies in order to promote greater student participation in the learning process. Teachers
should be required to implement these strategies, and school leaders should monitor the
effectiveness of implementation and provide additional PD for teachers when necessary.

e The school leader should ensure that PD for teachers focuses on a variety of effective instructional
strategies, including differentiation of instruction. PD should also include the use of data-driven
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lesson planning and instruction. School leaders should regularly monitor teacher planning and
classroom instruction to ensure that differentiated instruction and other effective instructional
strategies are in place throughout the school. Ongoing, embedded PD should be provided for
teachers who continue to struggle with meeting the individual needs of students.

e Teachers should be provided with support, guidance, and, where appropriate, PD, to implement a
more effective co-teaching model. They should be provided opportunities to visit successful co-
teaching classrooms, and regularly scheduled and structured collaborative planning time should be
scheduled to ensure best practices in co-teaching instruction and to implement balanced literacy.
School leaders should closely monitor co-teaching classroom practices and provide constructive
feedback to teachers.

e Teachers should be taught strategies to ensure they set appropriate pacing and sequencing of
instruction. They should plan, in advance, how lessons will flow, their expectations for students and
how they will ensure effective transitions. Students should clearly understand expectations and be
taught how to be self-directed and personally accountable. For example, students should start and
complete the “Do Now” as they enter the classroom and finish within the first few minutes of class.
Teachers should plan effective closures so that students summarize the day’s lesson, the teacher is
able to assess the degree to which students mastered the day’s content, and students are able to
efficiently transition to the next class. Classroom rules and consequences should be posted and
known by all students.

e Teachers should ensure that lesson plans contain clear, well-developed statements of the lesson’s
goals and any connections to related learning goals. The lesson should begin with a brief
introduction of the goals and the goals) should be reiterated during the lesson. Students should be
able to explain what they will know and be able to do as a result of what they learn.

e School and District leadership should ensure teachers are trained in and are developing required
CCLS materials. They should monitor scope and sequence documents to ensure full alignment with
CCLS and ensure that all staff pacing calendars for all content areas.

e School leaders should also identify schools and classrooms where students effectively interact with
each other and demonstrate high academic achievement, and staff should visit these successful
schools to observe model classrooms and good practice. The school leaders should also regularly
monitor and evaluate instruction to ensure high standards of learning and teaching are reached.
School leaders should facilitate PD that equips teachers with the skills and expertise to plan and
deliver a series of lessons that meet CCLS expectations, with a range of tasks that stimulate and
engage students to develop higher order thinking skills.

e The school, in collaboration with the District, should review the resources allocated to the school
and ensure sufficient materials in all children’s home language are available to facilitate SIFE
instruction.

Rochester CSD- The Children’s Sch. of Roch. No.15 4
January 2012



SCHOOL LEADERSHIP

FINDINGS:

Although a formal Annual Professional Performance Review (APPR) process exists, school leaders
perform only limited informal instructional walkthroughs.

The school does not qualify for an assistant principal due to its size. The school leader believes that
due to student special needs an additional leader is needed to address student and staff issues as
they arise.

The school has limited resources for instructional coaching and data analysis in place due to budget
reductions.

RECOMMENDATIONS:

The school leaders should develop and implement a plan for frequent informal walkthroughs that
provide specific feedback and serve as discussion points for teacher growth towards effective
instruction.

The District should consider placing an assistant principal in the building to support the school’s
unique needs as a school with high numbers of English language learners (ELLs) and SIFE students.

The District should consider placing an additional data/instruction coach in the building.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

e Some teachers organize their classrooms in traditional rows rather than providing classroom
structures that can adapt to collaborative learning and student participation.

e Students have limited opportunities to develop technological literacy skills as classrooms are not
equipped with instructional technology.

e The Response to Intervention (RTI) program is not implemented effectively and does not adequately
meet student needs.

e The library collection has limited resources available for all students, including students with
disabilities and ELLs.

e Classrooms do not have sufficient, diversified materials and books to allow students to take home
books at the appropriate levels or of sufficient interest to the students.
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RECOMMENDATIONS:

e The school leader should ensure that teachers are provided with PD in effective uses of instructional
strategies that build collaborative and active learning strategies, as well as strategies for effective
management and classroom design that support students working in groups, in pairs or as a whole
class.

e School leaders should ensure that the school has appropriate technology that can be integrated into
the curriculum and develop a comprehensive technology plan for implementation. The school
leadership team should prioritize the implementation of the plan so that students are able to master
technological literacy skills. PD should be provided for all staff, and school leaders should monitor
technology usage through observations and walkthroughs

e The school leader should use the District Response to Intervention (RTI) protocols to determine
specific skills and strategies for each child, place the child into appropriate interventions based on
diagnostic results and monitor improvement on an on-going basis. Within the plan there needs to be
a process for students to demonstrate proficiency in a subject and to exit if it is no longer needed.
School leaders should monitor RTl implementation through observations and walkthroughs.

e The school leader should seek the support of the District in finding grants and supplemental funding
to evaluate and upgrade the school’s resources, including technology, to better support the learning
needs of all students. Access to computers should be available to all students. Open access periods
for the library media center should be provided for students. A range of grade level literature
should be available to meet the needs of all students. Inventories should be kept and school leaders
should oversee and monitor library resources through observations and walkthroughs.

e Classroom libraries should be provided with quality literature and an adequate range of books to
support the reading needs of all students.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e A comprehensive PD plan is not available. The PD offered is inconsistent with the stated goals of the
CCEP and is not based on student needs as identified through test and assessment data, teacher

needs, or the lesson observation process.

e Teachers are not held accountable for incorporating PD strategies into their instructional practice.
There is no mention of PD found in any leader observation reports.

e An examination of the current PD offerings shows no links to the school’s strategic plan for support
of targeted subgroups, including ELLs and students with disabilities.
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RECOMMENDATIONS:

e The school leader should develop a comprehensive, data-driven PD plan based on student and
teacher needs that is closely aligned with the goals identified in the CEP. The plan should have as its
primary focus improving teaching, learning and student achievement.

e The school leader should participate in all PD in order to better conduct follow-up observations after
the sessions. Observations should focus on ensuring that teachers implement the strategies learned
into their classroom instructional program. The school leader should focus on implementation of PD
as a part of developing recommendations and specific next steps in their observation reports to
focus continuous improvement.

e A comprehensive PD plan should be created to provide teachers with the necessary tools to meet
the collective and individual needs of all students

VI. FACILITIES AND RESOURCES
FINDINGS:
e The building shows signs of age and a need for improved maintenance.

e The academic program does not have adequate space to meet instructional needs. There is, for
example, limited space available for special education, occupational therapy/physical/therapy
(OT/PT) needs. The physical education program has five stations in a limited space. The cafeteria is
small.

RECOMMENDATIONS:

e The school leader should seek support from the District in administering a site evaluation and
development of a plan to remedy the many building deficiencies that are present so that the school
provides a safer and more welcoming environment for students and staff.

e The District should consider alternate options for the school in order for it to have adequate space
for their program.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry,
planning, and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13.
The school should also continue its efforts in the implementation of the following Regents Reform
Agenda initiatives: P-12 CCL Standards, Data Driven Instruction and the Annual Professional
Performance Reviews for teacher effectiveness.
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