NYSED/ROME CSD JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 411800010010
School Name: Lyndon H. Strough Middle School
School Address: 801 Laurel Street
Rome, NY 13440
Principal: Tracy O’Rourke
Restructuring Phase/Category: Restructuring Advanced
Area of Identification: English Language Arts - Students with Disabilities and

Economically Disadvantaged Students

Dates of On-site Diagnostic March 5-8, 2012
Review:

PART 1: INTRODUCTION

Community and School Background

Lyndon H. Strough Middle School serves 783 students in grades 7 through 8. The school enrollment is
ten percent Black, four percent Hispanic, two percent Asian and 84 percent White students. Of these
students, one percent are English language learners (ELLs) and approximately 19 percent are students
with disabilities.

The administrative team consists of the Principal and one Assistant Principal (AP). Additionally, the
Director of Instructional Programs is assigned to the building for two days per week. The Principal has
served the school for two and one-half years, and the AP has served four years. The Director of
Instructional Programs has been assigned to the building for two and one-half years. There are 90
teachers on staff and nine paraprofessionals; 14 percent have been at the school for less than one year
and 11 percent for fewer than three years. All teachers are highly qualified. The rate of teacher
turnover is 23 percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups v
for the past two consecutive years, as indicated by a decrease in the
percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual v
Measurable Objective (EAMO) for one or more identified subgroups in
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Positive or
Negative
Indicator (+/-)

School Performance Indicators

subject/area(s) of identification.

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years show an increase in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in identified
area(s).

Performance data for the school on NYSED Accountability Overview Reports
(AOR) for the past two consecutive years indicate an increase in the
achievement gap between identified subgroups and the All_Students
subgroup in one or more identified subject/area(s).

B. School Strengths

e A core group of District leaders, school leaders, teachers and support staff express a desire to

improve the academic achievement of all students.

e The building is clean and well-maintained.

C. Key Findings and Recommendations

Summary of the key issues (causal factors), and other areas of concern, identified during the on-
site diagnostic review that are negatively impacting student achievement in identified areas, as

well as recommendations, as related to the seven JIT Indicator Categories:

Curriculum

Finding:

The District does not have a Board adopted curriculum aligned with the New York State (NYS)
Learning Standards in all content areas, and no curriculum has been aligned with the NYS P-12
Common Core Learning Standards (CCLS). The quality of the existing written curriculum and
formats are inconsistent and lack uniformity.

Recommendation:

The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current New York State (NYS) Learning Standards. The
curriculum must be aligned with the new P-12 Common Core Learning Standards in English
language arts (ELA), literacy and mathematics to prepare for implementation in school year
2012-13. All curricula should be developed by knowledgeable and trained individuals (national,
State or local) who understand the key elements of curriculum development.

All teachers and school leaders should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as on delivery methods that are student-
centered. The curriculum should be relied upon as the basis for assessing individual student
mastery and progress. Walkthroughs and formal evaluations should include how well the
teacher knows and implements the curriculum for the subjects being taught.
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Il. Teaching and Learning

Findings:

A lesson planning template is used in lesson writing, but lesson plans contain differing levels
of completeness with little evidence of long-range, year-long planning. Additionally, written
lesson plans are weak in the areas of writing essential questions, accelerating strategies and
summary/closure. There is little or no evidence of intentional skill-based instruction.

Core instruction lacks rigor, especially in ELA and social studies.

» There is no evidence of research-based instructional strategies used consistently
throughout the school. There is little evidence of higher levels of questioning or
assignments that encourage student inquiry-based critical thinking, problem solving or
independent ownership of learning. Only four classrooms used textbooks for instruction
and required student reading of text.

» Most instruction is teacher directed; most students sit in rows, copying notes and
completing worksheets and packets for the 39-minute period.

» Writing assighments are not evidenced daily or weekly in most classroom planning and
instruction, and only a few classrooms use rubrics.

There is a double planning period for all teaching staff, but only one team out of five
reported daily use of the planning time as a team.

Academic Intervention Services (AIS) are delivered through various models, including co-
teaching in English class, but without clear and consistent structures, protocols,
expectations and resources for delivery.

» No documentation exists for targeted, skill-based instruction or for progress monitoring
other than for Read 180, System 44 and Corrective Reading.

» Assessment data for students receiving AIS denote minimal learning gains; students
have decreased in reading levels or made insignificant gains under the current AIS
delivery models.

» Scheduling for AIS is based on performance on NYS assessments, teacher
recommendation, parent request and class scheduling availability. There is little use of
multiple measures of data.

> AlS instruction replicates what is taught in ELA and mathematics classes and is delivered
in a similar method, even though students initially struggled to acquire concepts or
skills.

» Thirty-one students are receiving speech/language services; most of these students are
in a 15:1:1 classroom, yet there are ten scheduled sections of speech/language
instruction.
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> Thirty-seven percent (136/367) of students in grade 7, and 39 percent (145/372) of
students in grade 8 are receiving AlS services in ELA. The data is exclusive of students
under the alternative assessment umbrella.

The after school tutorial program lacks structure, protocols and regular attendance. School
procedures state that any student failing two or more courses is required to attend, but this
requirement is not being implemented. The original intent of this program was to support
athletic and after school club eligibility policies. Attendance in after school tutorials ranges
from 11-30 students, with the average attendance of 12 students.

Recommendations:

The District should identify short and long range planning expectations for all staff, identify
templates/tools to be used, and monitor staff planning for instruction that is aligned with
the CCLS. School leaders should regularly monitor teacher planning to ensure that all
teachers are following the expected guidance documents and expectations.

Higher expectations and monitoring for increased rigor should be an established norm in all
classes. The curriculum, teacher practice and student engagement should all change to
ensure increased rigor and student achievement.

» Research-based instructional strategies should be identified and PD provided to meet
the differentiated needs of teaching staff. Accountability for implementation should be
expected and monitored through regular school leadership walkthroughs, and meeting
minutes/plans developed during scheduled collaborative planning time for vertical,
horizontal and department teams. Strategies identified for the middle school should
then be implemented in pre- and post-transitional grades for greater instructional
consistency.

As resources permit, the school should hire a full-time instructional coach with expertise
at the middle level to provide regularly scheduled PD in curriculum and instruction,
coaching, and facilitation of collaborative analysis of data and evaluation of student
work aligned with the CCLS.

» Classroom seating layouts should allow for group work and collaboration.

» The length of the periods should be increased from the existing 39-minute period to
provide more instructional time.

» Reading of text-based content and content writing should be a required part of daily
instruction in all classrooms. Rubrics should be consistently used, and students should
learn to self-evaluate.

Interdisciplinary teams should be established with required collaborative planning time for
one of the existing two common planning periods. Protocols for agendas, facilitation,
meeting minutes and expectations to analyze data/examine student work collaboratively
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should be established. There should also be scheduled times when core and encore
(including pupil personnel support staff) teachers can meet and work collaboratively.

The District should consider merging the Response to Intervention (Rtl) and AlS programs, to
the extent permitted by NYSED. Entrance and exit criteria, incorporating multiple measures
of data, should be clearly established and structures and protocols put in place for
scheduling, analysis and use of data, progress monitoring and documentation of student
performance and growth. Additionally, the provision of speech/language services and
scheduling should be reviewed to determine effectiveness and compliance with regulation.

The after school tutorial program should be reassessed and redesigned in order to facilitate
and reinforce student learning.

lll. School Leadership

Findings:

School leaders do not follow a regular schedule for classroom walkthroughs and are rarely
seen in the halls.

The School Improvement Team identifies its role in collaboratively developing the building
Comprehensive Educational Plan (CEP), but has not identified its responsibility in setting
timelines and procedures for monitoring progress in meeting CEP goals. Staff volunteers to
be part of the School Improvement Team and there are no procedures or protocols for
reporting information to the non-team members.

The school leadership cannot count on the attendance of scheduled District staff assigned to
the school, and the school and District have not collaboratively set roles and responsibilities
for such personnel.

Recommendations:

School leaders should be more visible in the building. A regular schedule should be
established and prioritized with documentation of daily walkthroughs and feedback to staff
individually and in groups. If possible, especially with the building project schedule for the
next few years, there should be consideration of a building dean or administrative intern to
assist the current school leadership.

Roles and responsibilities for the School Improvement Team should be clearly identified,
protocols set, and communication provided to all stakeholders. The team should expand its
role to include walkthroughs for collecting evidence of and monitoring implementation of
specific CEP goals and action steps. The Principal should work with all members of the
school community to establish goals for the school that encompass the JIT
recommendations and set high achievement as a priority. These goals should be widely
published throughout the school and community and should be a focus for all school
evaluation.
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District leaders assigned to the school should attend to specific responsibilities and regularly
report accomplishments to school leaders. The assignment and regularity of attendance
should be expected and monitored.

IV. Infrastructure for Student Success

Findings:

Students arrive at school between 7:00 a.m. and 7:29 a.m., commencing the school day at
7:30 a.m. Students and parents report that some students are on buses as early as 5:30
a.m. There is high student absenteeism in the building. As of March 2012, 193/401
students (48 percent) in grade 7 had more than ten absences. In grade 8, there are
228/377 students (60 percent) with more than ten absences.

Grading inconsistencies affect student performance. Some students who had 15 to 40
absences first semester still received passing grades, often making the honor roll. Some
students are failing courses due only to incomplete homework. There is also no minimum
grade for the first two quarter grades, so there are some students who cannot pass the
course after the first semester grades are issued, affecting attendance and motivation. In
many cases, these inconsistencies skew the student and parent perception of true academic
performance.

Morale in the building was reported as low by most stakeholders, with the exception of
parents.

» School leaders and teaching staff expressed feelings of lack of trust, discouragement,
frustration, lack of support, bullying by some colleagues, negativity, lack of
collaboration, poor communication, and a perception that the school has a negative
stigma due to the accountability designation.

» Students expressed concerns about lack of motivation due to teachers direct instruction
formats with worksheets/packets; lack of respect by teachers, bullying in school and
especially on the way to school (while walking to or riding on buses). Students also feel
that once staff has a perception of character or behavior, it is impossible to get a fresh
start in the school. Some students feel targeted for discipline and feel that there is
inconsistent treatment and favoritism evident for some students.

Some general education and special education classroom teachers, when asked, did not
know how many or who the special education students were in their classrooms and did not
know the contents of student Individualized Education Programs (IEPs).

Students and teachers indicated that there are advantages to the small learning community
team configurations, but the disadvantages are isolated teams in the building that impede
the creation of a whole, positive school culture.

The special education self-contained classes are segregated into isolated locations of the
building, and their teachers find it difficult to meet with any of the teams.
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Recommendations:

Research and evidence on adolescent development conclude that adolescents typically
benefit from a later start to the school day. The current early start of the school day should
be reviewed and consideration given to a later start time to improve student attendance.

The school staff should investigate recent research on grading criteria and develop a
uniform grading policy that accurately reflects the skills and strategies students have
learned. The policy should ensure equity, eliminate grading for behaviors that do not
measure learning, and reward students who improve as the year progresses. Grading
policies should also be evaluated against students’ achievement on State assessments.
School leaders should monitor its successful implementation through observations and
walkthroughs.

District unions and the Board of Education should collaboratively and cooperatively work
together to foster a positive culture and work environment focusing on student needs. Staff
at this school should commit to middle level educational philosophies and protocols and
demonstrate a positive commitment to do whatever it takes to improve student
achievement. Further investigation should be conducted regarding bullying and a lack of
mutual respect among students. The school should establish schoolwide behavioral
expectations and implement a Positive Behavioral Intervention System (PBIS). A transitional
plan for students who enter and leave the middle school should be developed that includes
orientation to the school, staff, and programs; instructional and behavioral expectations;
and implementation of a mentoring or big brother/sister type program for incoming and
outgoing students at all transitional levels.

All classroom teachers should have printed copies or notation summaries of student IEP
goals, modifications and other pertinent information. Evidence of these provisions should
be observable in daily and unit lesson planning that provides differentiation.

The small learning community/team structure should be reviewed and a consistent teaming
model implemented that provides for equity and consistency in and across teams in
teaching and learning, behavioral expectations, grading expectations, etc.

Floor plans and room assignments should integrate rather than segregate all special
education classrooms and programs.

V. Collection, Analysis and Utilization of Data

Findings:

Data use is at a surface level, with primary sources of data being NYS assessments, STAR,
DRA-2, and Scholastic Reading Inventory. Data is not analyzed to the level that is needed to
inform differentiated instruction, e.g. item analysis.

The use of formative assessment was evidenced only by one team and in one encore
classroom.
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Recommendations:

Expectations for the use of data and analysis of student work should be regularly established
during planning periods. Job-embedded PD should be provided to all teaching staff so they
can regularly access and use data to inform instruction. Teachers should use summative,
interim and formative student performance data to create instructional groups, design skill-
based activities for small groups of students with similar needs and adjust the planned
curriculum with a special focus on at-risk students and identified subgroups. The school
leaders should ensure that all teachers keep accurate assessment data and use the data to
plan and guide instruction. Observation of lessons should include a review of how the
outcomes of data analysis are used by teachers to inform instructional delivery and
differentiated practice.

PD in the use of formative, interim and summative assessments should be provided to all
staff, with clear expectations communicated for implementation and frequency of use.
Schedules and routines should be established for all teachers and school leaders to monitor
program, curriculum and instructional effectiveness for increasing student achievement
levels.

VI. Professional Development

Findings:

The District has spent approximately ten years training teaching staff in Learner Focused
School instructional practices, yet minimal implementation of these practices and strategies
is evident in planning or in instructional delivery.

PD follow-up does not meet the individual needs of staff. There is no consistent long-term
provision for PD, follow-up with coaching and feedback, or accountability for
implementation.

Recommendations:

All teaching staff should be required to use identified Learner Focused practices and
strategies in planning and instructional delivery that are aligned with the CCLS.
Accountability and monitoring of implementation by the building instructional coach and by
the school and District leadership should be regularly scheduled with feedback provided to
staff.

A clear PD plan and calendar should be communicated prior to the beginning of each school
year with identified PD required for all staff members and differentiated PD opportunities
for specialized and encore staff that is tailored to meet their needs. Identified effective
research-based strategies should be required to improve reading comprehension/fluency
and writing instruction, differentiated instruction, formative assessment, questioning
techniques, critical thinking, complexity of text and close reading, and test/assessment
construction. All PD should be expected to be implemented and observed. Feedback should
be provided by school leaders, coaches and peer review/collaborative coaching.
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VII. District Support

Findings:

The special education program has inconsistencies in student identification, program
placement and instructional delivery that lead to ineffective use of special education
teachers and a lack of focused services for students. Services cited on IEPs, for example, do
not always accurately match services provided. A number of students received speech
services, for example, that were not reflected on their IEPs. |EPs did not always provide
evidence to support the decisions made regarding services and did not provide specific
descriptions of those services.

School staff indicated District changes in goals and focus from year to year contributes to
low teaching and learning performance in the school. They also noted a lack of follow-
through in expectations and holding staff accountable.

School staff identified a lack of clear and consistent communication from District staff and
internally from school leadership and among teams and teaching staff as contributing to lack
of academic focus and performance.

Lack of consistency in instructional practices/strategies and expectations K-12 were cited as
an impediment to consistent student learning. Inconsistent use of textbooks/materials
(especially in mathematics) in elementary 5/6 buildings was noted as contributing to
inconsistent preparation of students entering the school.

Recommendations:

The Superintendent, Assistant Superintendent, and Director of Special Education should
review/audit the special education program for grades 5-12 and implement the necessary
changes to meet program requirements and provide the necessary program changes in
procedures and protocols that will maximize student ownership of learning and
improvement of skills that improve academic achievement levels.

The District Board of Education, superintendent, District staff, and school staff should
establish and maintain clear and consistent goals, academic focus and expectations so that
recommendations in this report may be implemented and monitored to reach desired
academic gains and success. Follow-through and monitoring to hold all staff accountable for
expected roles and responsibilities should be implemented.

The District should establish, communicate and reinforce clear roles and responsibilities for
all school leaders and staff. Fulfillment of these obligations should be expected, along with
expectations for clear and regular inter- and intra-communication between/among all
stakeholders.

Textbooks and materials should be purchased with an expectation of implementation at all
grade levels and in all buildings. Consistency of programs should exist within a grade level
as well as across grade levels.
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e The District should support the school in the implementation of the Joint Intervention Team
(JIT) recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding v
(c) The school has not made sufficient progress in identified areas, and is unlikely v
to make AYP under the current structure and organization.

B. Overall Recommendation

Reference Review Team Recommendation v

(c) Develop and implement a School Restructuring Plan that includes significant v
changes in staff, organizational structure, leadership and/or configuration to
address issues that continue to negatively impact student academic
performance in identified areas.

C. In the space below, include specific information to support the District in determining how the
above JIT recommendation should be implemented.

Though many of the recommendations should be implemented simultaneously because of inter-
relationships among them, the school should prioritize the following recommendations for the first

school year:

> Review the staffing of the school to determine whether changes may be necessary to ensure full
and effective implementation of the improvement plan for the school.

» Increase the length of the instructional period.

> Establish a clear focus on student achievement at the District and school levels with a plan for
monitoring achievement throughout the school year.

» Write curriculum, construct curriculum maps and implement NYS P-12 CCLS in ELA, literacy and
mathematics.

» Establish common expectations and criteria for lesson planning and use of specific strategies.
» Establish a PD calendar for the 2012-2013 school year that includes differentiated PD.

» Establish and maintain a schedule for school leadership walkthroughs.
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Schedule common planning time and expectations, including protocols for effective use of this
collaborative time.

Schedule regular meetings and checkpoints for data analysis review and discussion of data and
provision of differentiated instruction/intervention for students.

Establish a schoolwide behavior plan with expectations and consequences and consistently
implement.

Establish and communicate district systems and expectations for all staff.

During the second year the District and school should focus on the following recommendations:

» Change the school day start time and end time.

> Establish an interview process ensuring commitment to the school, middle level education and
the JIT recommendations and initiatives.

> Establish a consistent grading policy and expectations.

> Review and make changes to the AlS intervention program.

» Review and establish necessary guidelines and changes in the special education program to
improve student achievement.

> Increase rigor in all instruction and increase student engagement and ownership of learning.
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