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School Information Sheet

Grade Configuration Total % Title 1 % Attendance
58 Enroliment Population Rate 95.13
% Free % % Student % Limited % Students with
Lunch a7 Reduced 16 Sustainability 0.9 English 0 Disabilities 11.9
Lunch Proficient
Types and Number of English Language Learner Classes
# Transitional Bilingual 0 # Dual Language 0 # Self-Contained English as a Second Language 0
Types and Number of Special Education Classes
# Special Classes 4 # Consultant Teaching 2 # Integrated Collaborative Teaching 2
# Resource Room 0
Types and Number Special Classes
# Visual Arts 3 # 5 # Drama 0 # Foreign 1 # Dance 0 # 1
Music Language CTE
Racial/Ethnic Origin
[ H H [v)
% American % Black or % }{Taﬁ;?ir;:r Native % Mﬁlti
Indian or 0 African 2.2 Hispanic 4.3 - 1 > 925 0
. A . /Other Pacific White -
Alaska Native American or Latino .
Islander racial
Personnel
Years Principal 5 # of Assistant 25 # of Deans 0 # of Counselors / 3
Assigned to School Principals ) Social Workers
% of Teachers with No % Teaching Out % Teaching with Average
Valid Teaching 0 of Certification 0 Fewer Than 3 Yrs. 5 Teacher 4.5
Certificate of Exp. Absences
Overall State Accountability Status (Mark applicable box with an X)
School in Priorit Focus Focus School 3G R(e;:)lplent X
Good N/A v oct X Identified X
. School N/A District -
Standing by a Focus District ()
PerchrLr:ance Mathematics Science Performance 4 Year
146 Performance at levels 172 57 Graduation Rate (HS N/A
at levels 3 & atlevels3 &4
4 384 Only)
Credit Accumulation (High School Only)
% of 1% yr.
%of 17 yr % of 2" yr. students % of 3 yr. students
SEIEIEITS N/A who earned 10+ who earned 10+ DR N/A
who earned . N/A . N/A Graduation Rate
. credits credits
10+ credits
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Did Not Meet Adequate Yearly Progress (AYP) in ELA
(Mark an “X” in the field(s) where school is identified for not meeting AYP.)

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

X Students with Disabilities Limited English Proficient
Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Mathematics
American Indian or Alaska Native Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
X Students with Disabilities Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly

Progress (AYP) in Science

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:

E e

student achievement.
5. Maintain a safe and effective learning environment for all students.

Improve student achievement on state and local assessments.

Increase the number of students who are proficient on state and local assessments.

Align curriculum vertically. Ensure a guaranteed and viable curriculum is being taught.

Create and sustain building level and instructional data teams that foster an environment centered on
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and

culture that lead to success, well-being and high academic outcomes for all students via systems of
continuous and sustainable school improvement.
Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL

RATING’ row the final designation for the overall tenet.
# Statement of Practice H E D |

2.2 | Leaders ensure an articulated vision, understood and shared across the
community, with a shared sense of urgency about achieving school-wide
goals aligned with the vision as outlined in the School Comprehensive
Educational Plan (SCEP).

2.3 | Leaders effectively use evidence-based systems to examine and improve
individual and school-wide practices in the critical areas (student
achievement, curriculum & teacher practices; leadership development; X
community/family engagement; and student social and emotional
developmental health) that make progress toward mission-critical goals.

2.4 | Leaders make strategic decisions to organize resources concerning
human, programmatic and fiscal capital so that school improvement and X
student goals are achieved.

2.5 | The school leader has a fully functional system in place to conduct
targeted and frequent observations; track progress of teacher practices
based on student data, feedback and professional development X
opportunities; and hold administrators and staff accountable for
continuous improvement.

OVERALL RATING FOR TENET 2: D

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all

students and are modified for identified subgroups in order to maximize teacher instructional practices

and student learning outcomes.
# Statement of Practice H E D |

3.2 | The school leader and staff support and facilitate the quality
implementation of rigorous and coherent curricula appropriately aligned X
to the Common Core Learning Standards (CCLS) in Pre K-12.

3.3 | Teachers ensure that unit and lesson plans that are appropriately aligned
to the CCLS coherent curriculum introduce complex materials that
stimulate higher-order thinking and build deep conceptual understanding
and knowledge around specific content.

3.4 | The school leader and teachers ensure that teacher collaboration within
and across grades and subjects exists to enable students to have access
to a robust curriculum that incorporates the arts, technology and other
enrichment opportunities.

3.5 | The school leader and teachers develop a data-driven culture based on
student needs, assessments and analysis, which leads to strategic action-
planning that informs instruction and results in greater student
achievement outcomes.
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OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn so that all students and

pertinent subgroups experience consistent high levels of engagement, thinking and achievement.

# Statement of Practice H E D |

4.2 | Teachers use instructional practices and strategies organized around
annual, unit and daily lesson plans to meet established student goals and X
promote high levels of student engagement and inquiry.

4.3 | Teachers provide coherent, appropriately aligned Common Core Learning
Standards (CCLS)-based instruction that leads to multiple points of access X
for all students to achieve targeted goals.

4.4 | Teachers create a safe environment that is responsive to students’ varied
experiences, tailored to the strengths and needs of all students, and leads X
to high levels of student engagement and inquiry.

4.5 | Teachers use a variety of data sources including screening, interim
measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own X
learning process.

OVERALL RATING FOR TENET 4: D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies,
promotes, and supports social and emotional development by designing systems and experiences that lead
to healthy relationships and a safe, respectful environment that is conducive to learning for all constituents.

“ Statement of Practice H E D |

5.2 | The school cultivates the development of overarching systems and

partnerships that support and sustain social and emotional X
developmental health.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is connected to learning

X
experiences and results in building a safer and healthier environment for
families, teachers and students.
5.4 | All school constituents are able to articulate how the school community is
safe, conducive to learning and fosters a sense of ownership that leads to X

greater student outcomes.

5.5 | The school leader and student support staff work together to develop
teachers’ ability to use data to respond to students’ social and emotional
developmental health needs, so students can become academically and X
socially successful.

OVERALL RATING FOR TENET 5:
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Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where
families, community members and school staff work together to share in the responsibility for student

academic progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school atmosphere is welcoming and fosters a feeling of belonging
and trust, which encourages families to freely and frequently engage with X
the school, leading to increased student success.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that students’ strength and X
needs are identified and used to augment learning.

6.4 | The entire school community partners with families and community
agencies to promote and provide professional development across all
areas (academic and social and emotional developmental health) to
support student success.

6.5 | The entire school shares data in a way that empowers and encourages
families to use and understand data to promote dialogue between
parents, students and school constituents centered on student learning X
and success.

OVERALL RATING FOR TENET 6: D

Sidney CSD - Sidney Middle School
March 2013



School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being and high academic outcomes for [REREHIENLT D

all students via systems of continuous and sustainable school improvement.

Debriefing Statement: The District and school leaders have a clear focus on improving student achievement on
State assessments. They are implementing this vision through a focus on a series of formal, summative
assessments that rely heavily on multiple-choice questions. Benchmark tests are given three times a year and
quarterly assessments are also required. Staff and families are unanimous in agreeing that student
achievement should be a central focus, but are concerned that the assessments take a significant amount of
time from instruction, do not include a wider range of data sources, and do not effectively measure many
critical aspects of the Common Core Learning Standards (CCLS).

Strengths:

2.4 The school has received a rating of Effective for this Statement of Practice: Leaders make strategic
decisions to organize resources concerning human, programmatic and fiscal capital so that school
improvement and student goals are achieved.

e The current school and District leaders are in their second year. The leaders reported to the team that
when they arrived, staff made individual instructional decisions about materials, teaching content,
instructional strategies and even grading policy; however, teachers did not work together to develop
consistency within grade levels. Thus, the leaders’ initial focus has been to build consistent structures:
textbooks to ensure comparable instruction across a grade level, grade level meetings to plan
consistent instruction, and benchmark and quarterly assessments and data analysis meetings.
Teachers now meet in grade level meetings at least weekly, sharing in the development of resources,
beginning analysis of test results and discussing student needs. While the school still has major work
ahead to ensure an effective transition to the Common Core Learning Standards (CCLS), especially for
teaching deep conceptual understanding, critical thinking, and problem solving through active student
participation, teachers now accept the benefits of working together as a team, and are asking for a
greater voice in decision making and substantial time for professional development (PD) focused on
the transition to CCLS. These efforts show that the school leader is making strategic decisions so that
school improvement goals are achieved.

2.2 The school has received a rating of Developing for this Statement of Practice: Leaders ensure an
articulated vision, understood and shared across the community, with a shared sense of urgency about
achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Education Plan
(SCEP).

e The primary vision of the school is to “do well on State assessments” as articulated by all stakeholders.
The school leader described his goal as “to not have 60 percent of kids scoring 1 and 2 on State
assessments.” The School Comprehensive Education Plan (SCEP) reiterates the same vision. Parents
reported that teachers’ focus is to “do better on the State assessments,” and noted that children were
taking “lots of tests,” and that both teachers and their students were “stressed out.” The current
testing schedule consists of four three-day benchmark tests annually, using Right Reasons Technology,
each comprised of multiple-choice questions. Students also take quarterly pre-and post-tests aligned
to their mathematics and English language arts (ELA) texts. The focus on summative, right/wrong types
of assessments suggests to staff, parents, and students that achievement on these assessments equals
increased achievement. However, as the state transitions to CCLS and to teacher and leader
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evaluations, new assessments are shifting to a focus on problem solving, extended writing, explaining
concepts and, for staff, on observations using specific criteria. The leaders’ current emphasis on
assessments that are primarily multiple choice limits the ability of staff to focus on critical aspects of
CCLS implementation.

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use
evidence-based systems to examine and improve individual and school-wide practices in the critical areas
(student achievement; curriculum and teacher practices; leadership development; community/family
engagement; and student social and emotional developmental health) that make progress toward mission-
critical goals.

e Although the school has developed procedures to examine and improve individual and school-wide
practices, implementation is limited. The teacher handbook states that the school leader will
regularly evaluate lesson plans and grade level meetings (including data meetings), but the school
leader has not yet begun to collect any evidence from them. Teachers analyze ELA and mathematics
pre- and post-tests, using forms that request specific teaching strategies, and submit the findings to
the school leader. However, only the student scores sections are complete: the analysis and action
planning sections are not completely filled in. Benchmark tests are administered and individual
student scores provided and analyzed by teachers, but lack of test calibration across test
administrations makes comparisons meaningless. The school leader notes that a parent survey has
been given as part of their bullying program but results have not yet been provided. Because careful
evaluation of programs and systems is limited, staff and leadership have limited evidence concerning
the effectiveness of programs and goals in critical areas.

2.5.. The school has received a rating of Ineffective for this Statement of Practice: The school leader has a
fully functional system in place to conduct targeted and frequent observations; track progress of teacher
practices based on student data, feedback and professional development opportunities; and hold
administrators and staff accountable for continuous improvement.

e The school leader reports that he has an iPad observation system that permits him to determine the
criteria to be evaluated, and that provides immediate feedback to teachers. While this system was
used in previous years, the school leader noted that he has not employed this system this year. He
cited as a reason the significant time he had to spend integrating special education students
previously housed at the Board of Cooperative Education (BOCES) into the middle school classrooms.
The school leader indicated to the review team that he plans to evaluate lesson plans, teacher data,
and planning sessions but has not yet begun to collect this information. Because evaluation systems
are not yet implemented, leadership lacks important information to make decisions, track teacher
progress, and hold staff accountable for improvement.

Tenet 3 - Curriculum Development and Support: The school has rigorous and

coherent curriculum and assessments that are appropriately aligned to the Common .
Tenet Rating D

Core Learning Standards (CCLS) for all students and are modified for identified subgroups
in order to maximize teacher instructional practices and student—learning outcomes.

Debriefing Statement: The school staff has not yet been provided with the time and supports needed to
adapt or develop a rigorous curriculum and assessments aligned to CCLS. The current “blueprints” are derived
from their textbooks and follow text plans. This means that modifications for identified subgroups are not
tailored to the needs of individual students, as the expected skills and concepts for all students are not
specified. Instruction often does not focus sufficiently on higher-order thinking skills, deep reading of text, and
other instructional strategies and shifts central to the CCLS. The absence of a strong set of curricula impacts
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the possibility of interdisciplinary staff collaboration and limits student opportunities to discover links across
content areas.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader and
staff support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned
to the Common Core Learning Standards (CCLS) in Pre K-12.

e Since there is only limited PD time for teaching staff, they have not been able to develop rigorous,
coherent, CCLS-aligned curricula. The ELA and mathematics teachers have developed “blueprints,”
taken from their newly purchased texts, but these are at a surface level. They include a content list of
topics, as opposed to the CCLS expectations for depth of learning and significant shifts in instructional
strategies. Some teachers were selected to attend a one time PD session, but typically only a few
teachers, are sent and they are expected to turn-key information on their return. Staff did not begin
the year with a set of curricula and are developing their “blueprints” as they work through the year.
Staff requests for work time for the summer of 2012 were not approved. The District purchased
expensive texts and software, but did not provide critical PD time for staff to develop quality
implementation of CCLS curricula and units of study. Consequently, teachers are struggling to make
the transition to CCLS.

3.3 _The school has received a rating of Developing for this Statement of Practice: Teachers ensure that
unit and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex
materials that stimulate higher-order thinking and build deep conceptual understanding and knowledge
around specific content.

e Implementation of the CCLS shifts, use of complex materials, student instruction in higher-order
thinking and conceptual understanding varies markedly across the staff. The school has a cadre of
teachers who have been moving towards such instruction even before CCLS was introduced;
however, others assume that if they teach the topics identified by the text as CCLS, that they are
aligned, without any change in instructional strategies. One teacher, when asked by the review
team if she had read through the shifts, explained that this year she was only aligning topics. Few
teachers have included supports for students with disabilities, especially supports that will enable
them to access problem-solving and deep conceptual understanding. The school has purchased
basic skills software programs and created a daily period for additional review for all students (with
students taking band and chorus exempted). The software programs are oriented to basic remedial
skills, not to exploration or problem solving; an evaluation of one of the programs by What Works
Clearinghouse (WWC) notes that it is “primarily to fill in gaps in their prior knowledge.” The school
focus on stand-alone remedial programs rather than remediation within enrichment, as well as the
limited provision of extended PD for staff, has led to an academic program that often does not
provide instruction that promotes students' higher-order thinking to build deep conceptual
knowledge.

3.4 The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to
have access to a robust curriculum that incorporates the arts, technology and other enrichment opportunities.
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e Although teachers work collaboratively within grade levels, there is not yet systematic collaboration
across grades and subjects. There is a single program in grade five in which students are taught
additional mathematics using hands-on strategies during a STEM (science, technology, engineering
and mathematics) class. The school has two new teachers for STEM robotics and technology, and the
high school has the Project Lead the Way program; art, music and physical education staff are strong.
The school also has an active Odyssey of the Mind program. The lack of interdisciplinary units limits
opportunities for staff to incorporate a broad range of inter-disciplinary academic enrichment
activities for students.

3.5 The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to
strategic action-planning that informs instruction and results in greater student achievement outcomes.

e The school’s primary data analysis system is based on benchmark and quarterly assessments that are
mostly multiple-choice. Teachers use the analysis of these assessments to group students, but there
is only limited action-planning to inform instruction. Students may be identified for remedial support
based on test results. Many teachers also informally use formative assessments such as ticket-out-
the-door and informal observations and questioning to determine student levels of understanding and
to inform next steps for instruction. Currently, the benchmark and quarterly assessments are
primarily multiple-choice, and do not provide the breath and depth of analysis that is needed to
inform instruction to ensure that students are able to meet the requirements of the CCLS.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and

decision-making in order to address the gap between what students know and need to .
Tenet Rating D

learn so that all students and pertinent sub-groups experience consistent high levels of

engagement, thinking and achievement.

Debriefing Statement: The primary method of delivering instruction is teacher directed and led, with only
minimal responses from students. This practice limits students’ opportunities to problem solve, develop deep
conceptual understanding, and have rich conversations about complex texts, the core of the CCLS shifts.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: Teachers use instructional
practices and strategies organized around annual, unit and daily lesson plans to meet established student
goals and promote high levels of student engagement and inquiry.

e Fewer than half of the teaching staff has developed instructional lessons and/or units that meet CCLS
requirements. Only about half of observed teachers visited by the review team provided lesson plans
for review. Many plans were directly from ELA and mathematics textbooks. Although those plans
cover most of the CCLS content, they do not meet CCLS instructional expectations in terms of the shifts
in mathematics. The school does have a strong beginning point from which to build the types of
instruction that will meet CCLS standards. The high school’s Project Lead the Way and the middle
school’s strong technology, robotics and extra-curricular Odyssey of the Mind programs can be the
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beginning of the type of problem-solving, hands-on instruction that meets CCLS expectations. A few
teachers provided the review team with well-developed, extensive lesson and unit plans that meet
many of the expectations for CCLS. Instructional practices varied across content areas. Many
mathematics classes used step-by-step instruction in algorithms, with students learning memorized
steps without any deep conceptual understanding or development of problem-solving strategies.
However, social studies, ELA and STEM classes provided opportunities for group work and exploration
of concepts, providing more opportunities for engaging students. The lack of PD to support teachers
has made it difficult for them to transition fully to the underlying CCLS strategies and is delaying
student access to instruction that promotes deeper conceptual understanding, problem solving and
critical thinking strategies.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide
coherent, appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to
multiple points of access for all students to achieve targeted goals.

e Teachers have not been provided with an opportunity to develop coherent, aligned CCLS-based
instruction. While they requested time for PD during the last summer to work on development of CCLS
lessons and units, their request was denied, and the school leaders decided to purchase new “aligned”
textbooks and require that all teachers use these textbooks. The “aligned” texts do not effectively
match the CCLS standards at any level of depth. While a number of teachers effectively use many CCLS
instructional strategies, it appears that they have done so for years, not in response to CCLS
expectations. The school has a cadre of effective teachers, but even they need time to explore the
CCLS in depth and to continue to align their instruction to CCLS. Teachers noted that, given the
number and length of all of the major tests, they have no time to involve students in learning projects
that could engage students in hands-on learning or other CCLS units that would support critical
thinking and problem-solving. Instruction in many classes is teacher-led and one-size-fits-all, with no
support for differentiation or multiple points of access. The District and school focuses on skills-based
remedial software and summative assessments. According to staff, many students are assigned two or
more hours a week of Compass Learning and Imagine Learning, with each student following exactly the
same programs; many students said that they try to avoid the computer labs, getting passes to see
other teachers or simply pressing keys at random instead of attending to the program. The school also
returned special education students from BOCES placement to their home school this year, placing
some in self-contained classrooms and others in consultant-teacher classes. Consultant teaching is not
effectively implemented; in some classes the consultant teacher pulled the two or three special
educations students aside and provided assistance separately, i.e., reading the text aloud, answering
student questions, but did not provide any direct/explicit instruction. In many instances, expectations
for appropriate instructional differentiation and supports were not met. The school does not have
resource room supports for these students. The District’s limited support for teachers in developing
CCLS-aligned instruction, their determination to spend significant funds on low-level computer-based
“skills” instruction and their emphasis on textbooks-as-curriculum has created a one-size-fits-all
instructional program that does not enable students to reach high levels of achievement.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers create a safe
environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all
students, and leads to high levels of student engagement and inquiry.

e Although the review team found during classroom visitations that in a few instances teachers made
cutting comments that caused students to disengage from learning, in most cases students were
provided with positive supports, such as praising a student who made an educated guess or quietly
arranging extra support. Some teachers quietly set up times to meet with students who had difficulty
finding time and support for homework, and other teachers encouraged students to explore a topic
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beyond what was covered in the lesson. Students reported that teachers will meet with them privately
if they are not doing well. One youngster was praised during class when he raised his hand and
reported that he had just checked on his phone and was able to add more information to a
conversation. Only a small number of teachers made connections to student interests and goals during
instruction. While teachers are providing a safe learning environment and students for the most part
are compliant, students are not yet highly engaged, active learners in most of their classes.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers use a variety of
data sources including screening, interim measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own learning process.

e The school has a formal data analysis system that uses summative assessments, including benchmark
three day multiple-choice assessments four times a year, plus quarterly pre-and post- assessments that
include some short answer questions in addition to multiple choice questions. Teachers are provided
with student scores and analyze them at grade level teams, placing students in groups based on overall
scores. Their protocol expects them to use the results to determine instruction. However, current
data sources do not support deep analysis, as the assessments do not include rich data such as
extended problem-solving, questions that require critical thinking or use of rubrics to assess writing
samples or the process of writing. The review team found that many teachers use formative
assessments such as a “ticket out the door," whiteboards and other strategies that enable them to
assess students’ understanding and provide real-time indicators of student learning. A few teachers
ask questions that extend beyond basic, factual (and often one word) questions; they ask probing
questions, have students explain reasons for their answers and use effective wait time and other
strategies. But few teachers have moved to the point of fostering student participation in their own
learning. Limited time and opportunities for extended and embedded PD has limited teacher growth
in how to implement important aspects of CCLS. Consequently, this has limited student participation in
their own learning process.

Tenet 5 - Student Social and Emotional Developmental Health: The school
community identifies, promotes and supports social and emotional development b .
Y P PP P Y| Tenet Rating D

designing systems and experiences that lead to healthy relationships and a safe,
respectful environment that is conducive to learning for all constituents.

Debriefing Statement: The school has definite strengths in supporting student social emotional health. They
have begun an anti-bullying program and have developed partnerships with agencies that support student
developmental health. However, the school is not yet collecting and analyzing social-emotional data as a part
of the system that supports student learning.

Strengths:

5.2 The school has received a rating of Effective for this Statement of Practice: The school cultivates the
development of overarching systems and partnerships that support and sustain social and emotional
developmental health.

e The school is working with community agencies to support student social and emotional development.
Bassett Hospital has a full service heath clinic that provides immunizations and emergency support, as
well as dental services. The county also provides a mental health counselor; students from qualifying
families can receive mental health support at the school. Community police support students through
a Drug Abuse Resistance Education (DARE) program. These systems and partnerships have enabled
families to access support for their children’s physical, social and emotional health locally rather than
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having to make long trips to regional facilities. Student social and emotional development needs are
receiving attention and their chances for academic success are strengthened.

Areas for Improvement:

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates and
systematically promotes a vision for social and emotional developmental health that is connected to learning
experiences and results in building a safer and healthier environment for families, teachers and students.

e The school has recently adopted an anti-bullying program (Olweus). Initial training for teachers for
Olweus was in January 2013, and the instructional staff has begun to implement the program.
However, other staff, including bus drivers and classroom aides, were not trained. The school
previously had a Positive Behavioral Interventions and Supports (PBIS) program, but PBIS was put on
hold to begin the Olweus program. A few teachers have continued to support pieces of the PBIS
program, such as rewards, but there is no systemic support for PBIS. While an anti-bullying program
addresses a key social and emotional health issue, other social-emotional health issues such as
establishing a positive social culture; character education; implementing effective schoolwide and
classroom behavior supports; or integrating educational, behavioral and mental health services also
need to be addressed. Without systemic support that promotes a comprehensive vision for social and
emotional developmental health, the school is not meeting all student needs.

5.4 The school has received a rating of Developing for this Statement of Practice: All school constituents are
able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership
that leads to greater student outcomes.

e School community members agree that the school is safe, with students citing security cameras and
“adults around to watch us and make sure we’re doing the right thing,” and parents reporting that the
school has a surveillance system and programs that help students deal with bullying. Students
identified name calling as an issue, indicated that adults often do not hear the comments, and stated
that some students get away with bullying behaviors while others do not. Teachers are concerned
about whether the school is conducive to learning, especially with the intense focus on formal tests,
noting that there “won’t be any signs of life till after the state tests.” Both teachers and parents are
concerned that without a balance of positive supports such as projects, field trips, and family activities,
students will become less engaged and the school’s dropout rates will increase again. The lack of a plan
that fosters student ownership of their own behavior and learning, and a concomitant focus on
creating positive supports, contribute to the current belief of students that adults are the ones that
own both student behavior and learning. This limits the type of student ownership of learning that
would lead to greater student success.

5.5 The school has received a rating of Ineffective for this Statement of Practice: The school leader and
student support staff work together to develop teachers' ability to use data to respond to students' social and
emotional developmental health needs, so students can become academically and socially successful.

e The school has minimal data related to students’ social and emotional development. The school leader
reported that the Olweus program contacts recently sent out parent surveys, but no results have yet
been provided. The school’s School-Based Intervention Team (SBIT) also collects data on identified
students; this year they have a District level counselor who assists in developing and supporting
implementation of behavioral intervention plans for individual students. There is, however, no
systemic procedure to support all students’ social and emotional health needs or to support teachers in
building such a program. The lack of an overarching system makes it difficult for teachers to support
social and emotional skill development and evaluate such a program to respond to student needs.
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Tenet 6 - Family and Community Engagement: The school creates a culture of

artnership where families, community members and school staff work together to share :
P P Y 8 Tenet Rating D

in the responsibility for student academic progress and social-emotional growth and well

being.

Debriefing Statement: Although the school provides a wide range of communications to families, there is
limited evidence of reciprocal communication with families, and the school lacks structures that facilitate the
sharing of the responsibility for students’ academic progress and social-emotional growth and well-being.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school atmosphere is
welcoming and fosters a feeling of belonging and trust, which encourages families to freely and frequently
engage with the school, leading to increased student success.

e The school regularly provides information to parents but has not developed a collaborative, reciprocal
relationship with families. The school has an automatic phone system that permits immediate calls to
families, and letters and e-mails are sent as needed. The District has web and Facebook pages, and
school leaders noted that a main source of information for the community is the Board of Education
(BOE) meetings. The school does not currently have a Shared Decision Making Team or participate in
BOCES LINKS program, an intensive regional data analysis and improvement planning program. Thus,
neither parents nor teachers participate in decision-making. School leaders indicated to the review
team that because so many teachers were against their decision to develop consistent instruction, they
could not continue the committees. In addition, the school no longer has regularly scheduled parent-
teacher meetings; if a parent asks for a meeting, it is scheduled. Several parents in the interview group
were surprised to learn that the school had a parent organization (PTSO), and it is not mentioned on
the web page. None of the parents interviewed were sure if the school had an open door policy, and
only a few were in regular communication with staff or leadership. The school approach to
communication and decision-making has changed the dynamics and led to an “I'll tell you,” rather than
a “let us consider this together” approach, resulting in many feel disenfranchised. Consequently, this
limits parents’ ability to engage with the school and support their children’s education.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in
effective planning and reciprocal communication with family and community stakeholders so that
students' strength and needs are identified and used to augment learning.

e School leaders do not actively include family and community stakeholders in planning, which limits a
free, two-way discussion about how best to build student strengths and meet their needs. The only
school committees that had parent and community participation (and teacher participation, as well)
were disbanded. While teachers contact parents by phone, per administrative instructions, and keep
records of contacts, and the school permits community organizations to use school space for meetings,
all decisions are made by school leaders. Although the District and school leaders communicate with
parents via written letters, Board of Education (BOE) quarterly reports, a Global Connect system that
permits rapid notification by phone, and a Facebook page, communication is one-way: from the district
and school to families and community. This approach has created frustration in the community, and
the lack of parents and community members’ voices eliminates critical input into effective decision
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making to identify student needs and strengths to augment learning.

6.4 The school has received a rating of Developing for the Statement of Practice: The entire school
community partners with families and community agencies to promote and provide professional development
across all areas (academic and social and emotional developmental health) to support student success.

e The District and school provide minimal PD for teachers in all areas, and there was no evidence of
training for parents. Few parents attend PTSO meetings, and the review team did not find information
about times and subjects of those meetings on the District or school web page. Teachers reported that
they were the main attendees at PTSO meetings. The team review of District documentation indicates
that few teacher requests to participate in regional PD at the Delaware/Chenango/Madison/Oneida
DCMO BOCES are granted, and teacher requests to have time allocated for summer work on
transitioning to CCLS were denied. The main PD noted in document reviews focused on specific
training for the new textbooks and software programs and, in January, for specific training for the
newly adopted anti-bullying program. The lack of on-going, embedded PD and especially the lack of
support for staff in transitioning to CCLS, as well as the lack of community involvement in critical areas
of training limits the support that families can provide to ensure their children’s success and makes
conversations between families and teachers less effective.

6.5 The school has received a rating of Ineffective for this Statement of Practice: The entire school shares
data in a way that empowers and encourages families to use and understand data to promote dialogue
between parents, students and school constituents centered on learning and success.

e The school does not provide learning opportunities for families to understand student data. Parents
reported that they were sent copies of school test results, but most were unable to interpret the
information. When the review team asked the school leader if the school had shared the NYSED
EngageNY parent and family resources, he indicated that no resources had been shared with the
community. Because there is little dialogue with families and limited sharing of data that fosters
understanding of student learning and needs, families are less able to participate fully in supporting
their children’s learning and success.
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Recommendations

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2: Thoroughly investigate the requirements for full implementation of Annual Professional Performance
Review (APPR) and CCLS, using a committee comprised of District and school leadership, with the collaboration of
teaching staff. Evaluate current policies and procedures in light of those expectations and ensure that the school
implements programs aligned to the expectation that students graduate college and career ready.

e 2.3: Research and develop a psychometrically sound system that includes collection and analysis of data from a
wide range of formative, interim and summative assessments to be used to support implementation of the CCLS
and the new teacher and leader evaluation initiative.

e 2.5: Specifically teach analysis and action planning, based on data, to all staff. Support implementation via
coaching and school leader follow-up, i.e., walkthroughs. Make walkthroughs a high priority so that all staff
receive regular feedback, mirroring the expectations of APPR reviews and focusing on instructional strategies and
planning that are expected for full implementation of CCLS.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2: Provide comprehensive PD for all staff, providing time for them to work collaboratively to adopt, adapt or
alternately align a strong set of CCLS-aligned curricula. Provide teachers with support, resources and time to
study CCLS-aligned resources available on Engage NY, as well as to study CCLS-aligned unit and lesson plans,
develop their own plans and evaluate them based on the Tri-State Rubric. Also provide teachers with on-going,
embedded PD that enables them to learn and implement instructional strategies that are central to ensuring all
students are college and career ready.

e 3.3: Provide staff sufficient time and support to research the resources found on EngageNY and other research-
based sites and develop and/or adapt CCLS-aligned unit and lesson plans. Ensure that plans meet the CCLS
requirements for stimulating higher-order thinking, building deep conceptual understanding, and supporting
strong student engagement and responsibility for their own learning.

e 3.4: Continue to expand teacher collaboration opportunities in order to support hands-on, inter-disciplinary
units. Support those teachers who have already begun developing CCLS-aligned units and ensure that alignment
results as necessary in significant changes in instructional strategies.

e 3.5: Explore assessment and evaluation options as a collaborative team as part of developing the next School

Comprehensive Education Plan. Identify easy to understand, effective tools that assess all aspects of the school's
plan and provide reliable, valid information that enables staff to better meet the needs of students.
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Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2: Provide teachers with PD that enables them to work intensively through all the aspects of CCLS curricula, not
just a surface-level look at the content. Ensure that teachers develop a deep understanding of the underlying
concepts and structures in order for them to make a successful transition to CCLS. Employ a facilitator or
curriculum expert who has a deep understanding of the CCLS to support staff as they make the necessary shifts in
instruction. Include explicit PD on the CCLS and the shifts as well as job-embedded and classroom support to
ensure that teachers are able to transfer their learning into classroom practices.

e 4.3: Reconsider the focus on low-level remedial programs, as research indicates that effective instruction based
on the strategies advocated by CCLS can enable students to make more rapid progress than isolated skills
programs and, at the same time, can engage student interest in learning.

e 4.4:Focus one aspect of walkthrough observations on criteria that describes an engaging classroom environment
where students feel comfortable exploring ideas, asking questions, volunteering new ideas, and learning through
using multiple learning styles. Provide teachers with recommendations for next steps in creating classroom sand
PD opportunities to support those who have not met that expectation. Ensure that teachers receive PD that
enables them to understand and be coached on what such an engaging classroom operates to create highly
engaged, active learners.

e 4.,5: Collaboratively explore the research about the types of useful data that can support high levels of student
learning. Ensure that the focus is on preparing college and career ready learners, not simply improving scores on
State assessments. Include families in data conversations and provide PD so that school staff can clearly explain
the data used to both students and their families.

Tenet 5: Student Social and Emotional Developmental Health
In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 5 the
school should:

e 5.3: Create a committee of staff and families to support the development of a comprehensive vision and program
for a safe and healthy environment for families, staff, and students. Consider the Olweus anti-bullying program
as one aspect of the program and explore what else should be included to create a comprehensive program.
Review the PBIS program the school used previously, other character education programs, family involvement
programs, and any other options to address school needs.

e 5.4: Develop and implement strategies that build a broader community ownership of school decision making so
that everyone’s concerns are considered.

e 5.5: Revise the organization of the School Leadership Team to include both families and staff in decision-making.
Provide the necessary support so that the group identifies and collects important data points related to students’
social and emotional health and uses that information to support strategies that respond to students’ social and
emotional needs.
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Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 6 the
school should:

e 6.2: Develop a broader community ownership of school decision-making and provide regular opportunities for
staff and families to engage in discussions about issues of importance to the school community.

e 6.3: Reinstate and train the SLT and LINKS committee in collaboration with DCMO BOCES and ensure family
participants are included in order to promote collaborative decision-making.

e 6.4: Identify community needs and the most appropriate programs that will work to build active community
involvement. Research parent/family organizations that are available to partner with the school to effectively
meet the school’s needs.

e 6.5: Provide families with clear, easy to understand, and meaningful information that enables parents to support
their children's education. Access the resources available on EngageNY. Provide parents information such as
formative assessment results, not just rank order scores or other isolated numbers, as well as practical
suggestions on ways families might help their children succeed.
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