NYSED/SYRACUSE CSD JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 42-18-00-01-0060
School Name: Westside Academy at Blodgett
School Address: 312 Oswego Street
Syracuse, NY 13204
Principal: Corliss Herr
Restructuring Phase/Category: Restructuring (year- 1) - Comprehensive
Area of Identification: English Language Arts -All Students; Black Students; Hispanic

Students; White Students; Students
with Disabilities; English Language
Learners and Economically
Disadvantaged Students

Dates of On-site Diagnostic
Review: January 31 — February 3, 2012

PART 1: INTRODUCTION

Community and School Background

Westside Academy serves 431 students in grades 5 through 8. The school opened in September 2011,
the result of a merger of Bellevue Middle and Blogett K - 8. District plans for the merger of Bellevue’s
grades 6 through 8 and Blodgett’s grades 5-8 did not occur until the end of the 2010-11 school year.
Staff assignments were not made until the summer, and no transition planning time or funding for the
transition was provided for the “new” school. Also, the building was in bad repair and was flooded last
summer. No effort was made to ensure that the facility was appropriate for students when it was
opened. Of the approximately 50 teachers assigned to Westside, 60 percent came from the two merged
schools, including the grade 5 and grade 6 teachers. The other 40 percent were assigned primarily from
schools identified as Persistently Lowest Achieving (PLA) that eliminated staff. Assignment to Westside
was not a choice for these teachers. Most had taught at the high school level and had no experience
with middle school youngsters.

The administrative team consists of the Principal and two Vice-Principals (VPs). The Principal and one of
the VPs had been assigned at Bellevue, the other VP at Blodgett.

The feeder schools for Westside Academy include a school that was just removed from School Under
Registration Review (SURR) status and another that was Syracuse’s first elementary level PLA. The
school enrollment is approximately two percent Native American, 42 percent Black, 34 percent
Hispanic, two percent Asian and 20 percent White students. Of these students 36 percent are English
language learners (ELLs) and approximately 23 percent are students with disabilities.
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PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress
(Note that since this is a merged school, no combined data is available. The chart below is driven by
data from the two merged schools.)

Positive or
Negative
Indicator

(+/-)

School Performance Indicators v

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and
subgroups for the past two consecutive years, as indicated by a decrease v
in the percentage of students performing at or above Level 3 and/or a
decrease in the Performance Index.

- School is ten or more points away from meeting its Effective Annual
Measurable Objective (EAMO) for one or more identified subgroups in 4
subject/area(s) of identification.

- Performance data for the school on NYSED Accountability Overview
Reports (AOR) for the past two consecutive years show an increase in the 4
number of subgroups that did not make Adequate Yearly Progress (AYP)
in identified area(s).

- Performance data for the school on NYSED Accountability Overview
Reports (AOR) for the past two consecutive years indicate an increase in 4
the achievement gap between identified subgroups and the All Students
subgroup in one or more identified subject/area(s).

B. School Strengths

e The School-Based Health Center offers full-time medical and mental health services and part-
time dental services for students.

e There is a core group of grade 5 and grade 6 teachers whose top priority is focused on
supporting students.

e The school has made progress in identifying a few lesson plan templates, mainly from Sheltered
Instruction Observation Protocol (SIOP) and Dimensions of Learning. Approximately half of the
teachers have completed, or are in process, or plan to complete training in the SIOP. This will
ensure a consistent template for planning across the school.

Westside Academy - Syracuse CSD -2-
February 2012



C. Key Findings and Recommendations
Summary of the key issues (and causal factors), and other areas of concern, identified during the
on-site diagnostic review that are negatively impacting student achievement in identified areas, as
well as recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

The District is in the process of rolling out the New York State (NYS) P-12 Common Core
Learning Standards (CCLS); however, curriculum and curriculum maps have not yet been
rewritten to reflect these new standards.

Westside teachers have had only a minimal introduction to CCLS.

Although teachers report that they use the District’s curriculum maps as pacing guides,
reference to State Standards was noted in less than half of the reviewed lesson plans.

Many lesson plans follow the District-adopted textbooks, with minimal linkage to the State
Standards.

Recommendations:

The District should work with the school on the development of curriculum in all core areas
and ensure that it is clearly aligned with the current New York State Learning Standards.
The curriculum must be aligned to the new P-12 Common Core Learning Standards in
English language arts (ELA), literacy and mathematics to prepare for implementation in
school year 2012-13. Curriculum maps should reflect the new CCLS. All curricula should be
developed by knowledgeable and trained individuals (national, State or local) who
understand the key elements of curriculum development.

All teachers and administrators should participate in professional development (PD) on
planning and implementing a curriculum, as well as on student-centered delivery methods.
The curriculum standards should be the basis for assessing individual student mastery and
progress. Walkthroughs and formal evaluations should focus on how well the teacher
knows and implements the curriculum for the subject being taught.

Teachers should schedule time during regular common planning periods and receive
guidance from their Instructional Support Teacher (IST) in developing strong, engaging
instructional units based on the lesson plan templates and the CCLS.

Il. Teaching and Learning

Findings:

In grades 7 and 8, most lesson plans and delivery of instruction were at the basic skills level.
The team observed plans that listed a topic but did not clearly describe instruction. While
the school’s chosen lesson plan templates are of high quality, many teachers did not
complete all sections, write clear and understandable plans, and/or plan and include interim
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and formative assessments. Plans also lacked many of the instructional strategies included
in the District document “Components of an Effective Lesson.” The result was a lack of
research-based effective teaching strategies in numerous observed lessons. For example:

» Almost all classrooms had the District’s “Components of an Effective Lesson” posted,
but in many classrooms the teacher did not refer to these expectations during class and
students were not aware of or did not refer to the success criteria of the expectations.

» Scaffolding of instruction was rarely seen.

» In most classrooms, there was no differentiated instruction. Although students were
grouped for instruction, they all worked on the same assignment. In classrooms with
learning centers, all groups had identical activities. In most classrooms, students chose
their own groups and their own seats in the classroom.

» Many classrooms had word walls, but they were rarely referred to during instruction.

There was infrequent evidence of teaching of higher order thinking skills and high quality
questioning. Students were not challenged to analyze, evaluate or synthesize information
or to problem solve.

Teachers did not include clear learning expectations, and students were often unclear about
what they were expected to learn. Learning objectives were not routinely referred to at the
start, during, or at the end of lessons.

Student work was consistently displayed in grade 6 hallways and classrooms, but not in
grades 7 and 8. Not all displayed work was accompanied by rubrics. However, in grades 5-
6, teachers taught the use of rubrics and students used rubrics to assess their own work, as
well as other students’ work.

ESL teachers in grades 7-8 were expected to write plans for the general education teachers
for their ELLs. Also, ESL classrooms were used as time-out for ELL students in general
education classrooms.

In some upper level classrooms, little or no learning occurred due to unclear teacher
instructions, too much time spent on ‘Do It Now’ (DIN) activities, and a lack of student
engagement. Behavioral issues, i.e., students ignoring teacher instructions, tardiness,
students walking around the classrooms and leaving the classrooms at will, reduced
instructional time. Students self-dismissed at the bell, even as teachers continued
questioning or instruction.

Every teacher had established criteria for grading, but it was not uniform across grades or
subjects. Individual criteria did not always reflect District policy. For example, District policy
requires that homework count for no more than ten percent of the grade, but some of the
individual criteria exceeded this parameter.
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Recommendations:

School leaders should require all teachers to include effective instructional strategies from
the District’s “Components of an Effective Lesson” into lesson plans. Teachers should be
trained in writing clear, learner-centered objectives with student-friendly language;
developing effective higher-order questions; and using formative, interim and summative
assessments, including student self-assessments. When planning, teachers should use the
desired learner outcomes linked to the CCLS and describe how students will be assessed.

PD should be provided to teachers in developing a variety of questioning techniques aimed
at promoting critical thinking and using problem solving skills. These strategies should
include skills that support teacher effectiveness with ELLs and students with disabilities.
Teachers should ensure that strategies identified in training are incorporated in daily
instruction. School leaders should make questioning techniques a focus for observation.

Teachers should ensure that lesson objectives are discussed with students so that they
understand what they are learning and see links between new instruction and what they
already know.

Rubrics should be used as an integral tool in planning and assessing assignments at all grade
levels. Teachers should participate in PD activities that model the effective use of rubrics in
providing teacher feedback, peer feedback, and student self-assessment. School leaders
should monitor student work and evaluate the quality of feedback provided to ensure that it
supports student achievement.

General education teachers should develop their own differentiated lesson plans for ELL
students assigned to their classrooms using the SIOP model that the school has adopted.
Lesson plan exemplars should be provided to teachers, and opportunities for training in
writing plans should be provided.  Any timeout agreements should benefit the students
and be included as part of the code of conduct/behavioral policy.

The SLT should formulate and implement a written policy/code of conduct designed to
promote responsible behavior. The policy should include: student rights and responsibilities
and a discipline code for student behavior. The policy should be publicized, explained to all
students, and provided in writing to all parents on an annual basis. This policy should also
describe the roles of teachers and school leaders and should be on file and available for
review.

The School Leadership Team (SLT) should establish a schoolwide grading policy that is based
on the District policy. School leaders should monitor implementation for consistency across
the school through observations and walkthroughs.

lll. School Leadership

Findings:

A culture of high achievement is not fully embraced by all staff and school leadership.
Teachers report that they do not feel supported by school leadership on discipline issues,
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but team members observed that many of those complaining were only minimally involved
with students and had marginal teaching and classroom management strategies. Many
were assigned to the school when they were removed from PLA schools. They do not
participate in monitoring hallways, and expect that the school leadership should handle all
behavior problems.

The school’s Comprehensive Educational Plan (CEP) was developed during the spring of
2010-11 as the Bellevue Middle School CEP before the merger plan was finalized. Neither
time nor resources were provided for the merged school to develop a plan for the 2011-12
school year, or even to build a strong SLT. Teachers new to the merged school have no
ownership of the CEP initiatives. The initiatives described in the Bellevue CEP are not
consistently implemented by all teachers, and the SLT and school leaders are not providing
consistent monitoring and feedback to ensure effective implementation. Teachers reported
that although school leaders conduct walkthroughs, feedback is limited.

Only one parent is a member of the SLT, and her attendance at these meetings is irregular.
Overall parent and community involvement is minimal.

Recommendations:

School leaders, with District support, should work with the SLT to develop effective
schoolwide policies and protocols and provide PD to ensure that all staff fully understand
and consistently implement them. Any teacher new to the school should be provided with
transition support, including a strong mentor, if needed. School leaders should provide
explicit high expectations for all teachers and other staff in developing a positive behavioral
and academic environment. School leaders should focus walkthroughs on both behavioral
and academic expectations and should include all schools areas, i.e., hallways and
classrooms.

The school leaders, with intensive District support, should develop a plan to create a new
SLT that represents the newly merged staff. The new SLT should be trained to better
understand their role and responsibility for setting the direction of the school and then
develop a CEP that drives the school toward high student achievement, clearly outlines the
role and responsibilities of staff and leaders, responds to the recommendations in this
report and other critical issues needed to support student success. Community and family
involvement in the plan should be a major emphasis. The CEP should be widely shared with
all staff. The implementation of the CEP should be carefully monitored and its impact on
student achievement measured.

The newly formed SLT, with District support, should develop a plan to ensure that parents
are informed about the SLT and other school activities, and the potential impact of their full
participation. Meeting times for the SLT should be varied so parents can regularly attend,
and parents should be provided with specific suggestions on ways they can be active
participants on the team.
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IV. Infrastructure for Student Success

Findings:

The team observed frequent out-of-control student behavior in many classrooms, during
transitions between classes, from activity to activity within classrooms, in stairwells, and at
dismissal. Disruptive behavior, resulting in serious interruptions during instruction, is a
major impediment to improving academic performance. Fights and physical bullying were
observed. This issue requires immediate attention.

> Not all staff members were observed in the hallways during transitions between classes
and only two hall monitors are assigned for the entire school. The teachers in the
hallways were outnumbered by students who ignored their directives. Some students
used the stairways to roam the building and often managed to bully others and
disappear into areas that were unsupervised. Because of the lack of adult supervision
an unacceptable number of students remained in the halls even after the late bell rang
and were late to class, causing disruptions to instruction. Some arrived more than half-
way through the class period.

» Some students exhibit little respect for adult authority, including school security staff.
Obscene
and derogatory language is common.

» The school building lacks security systems, e.g., video surveillance or exit door alarms.

» The same students who were on-task and engaged in classrooms where positive
rapport, mutual respect, and effective instruction were evident were observed to be
out-of-control in other classrooms that lacked classroom management. Behavior was
chaotic when students changed classrooms on the grades 7 and 8 floors.

Interviews indicated that many of the current staff who transferred from other schools do
not share a common set of behavior expectations for students. Students indicated that not
all teachers treat all students the same.

Many students report that they are allowed to choose their own classroom seats and
groups. In numerous classrooms, students with behavioral issues sat close to each other
and joined the same groups. This created a situation that required much of the teacher’s
attention during the class.

Parent involvement in student learning is limited at this time, and the school does not have
consistent expectations that teachers contact and work with parents.

Prior to the merger, both schools had a total of three social workers. This has been cut to
one in the merged school. In addition, each school had an Instructional Support Teacher
(IST); there is only one currently assigned to the school.
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Recommendations:

The school and District should focus on strategies to increase the presence of security staff
and participation of all staff in hallways and stairwells during student transitions and
developing positive classroom management strategies across the building. These strategies
should include targeted PD focused on improving relationships and respect between
teachers and students and classroom management skills.

» School leadership, in conjunction with the District, should secure resources to add
additional monitors (at least one per floor) and security staff. School leaders should
direct teachers and other staff to be present in the hallways during passing times and at
dismissal and describe specifically what their roles should include.

» Teachers and other staff should receive specific training in implementing a mentoring
program, and school leaders should ensure appropriate planning and monitor
implementation.

» School leadership and the SLT should work with the District to install security cameras
and exit door alarms.

» District staff should work with the school to investigate options for those students with
the most severe behavioral problems. Inter-visitations should be conducted with other
districts that have created structured self-contained programs to meet the needs of
these students.

School leaders should ensure that a single set of written behavioral expectations for all staff
are communicated, especially to anyone new to the building, and hold all teachers and staff
accountable for sharing the responsibility for improving behavior. Teachers and school
leaders should be firm but positive, with the goal of building student behaviors and self-
control that will enable students to self- monitor.

Teachers should assign students to seats and groups. This should lead to improved behavior
and accelerate the attendance-taking process.

The SLT, in conjunction with Parent Partnership Network staff and other interested parents,
should develop a plan to increase parent involvement. There should be an analysis of
parent and community needs and an exploration of roles and responsibilities available for
parents and the community.

The school leaders should work with the District to secure the assignment of at least one
additional full-time social worker and one additional IST.

V. Collection, Analysis and Utilization of Data

Findings:

Although the CEP prioritizes teacher involvement in the use of data to inform instruction,
the data management process at this time is primarily the responsibility of the IST and
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school leaders, with passive involvement of classroom teachers. Data sources are mainly
New York State assessments, SRI, and Acuity. The team observed little evidence that the
efforts of the IST to share data with teachers results in adjustment of instruction and re-
grouping of students to meet academic needs.

There was no evidence during classroom visits of the consistent use of formative or interim
assessments or informal data during class instruction.

Recommendations:

Embedded PD on the effective use of data in driving instruction should be regularly provided
for all staff. Lesson plans should incorporate the implementation of flexible grouping based
on the results of the assessments to differentiate instruction. School leaders should meet
with teachers to review their students’ performance and set goals for student progress
toward meeting shared learning goals. Informal and formal observations should include
feedback for teachers on the effectiveness of their use of data to inform instruction.
Ongoing PD should be provided for teachers that continue to struggle with this strategy. In
addition, the SLT should expand the types of data analyzed to include behavioral issues
(suspensions, attendance, illegal absences, Functional Behavioral Plan results, problems
outside the school, and other behavioral issues) as well as identifying interests that might
engage each student.

Classroom teachers should receive re-training and PD support from appropriate school staff
in using formative and interim assessment strategies. These assessment activities should
be linked to the learning objectives that are written into lesson plans and used to determine
how well students learn, identify the effectiveness of an instructional strategy and
determine the need for re-teaching.

VI. Professional Development

Findings:

Inconsistent instructional quality and lack of application of research-based instructional
strategies, such as those identified in the District’s “Components of an Effective Lesson,”
and ineffective behavioral management strategies are factors that have led to low student
achievement.

The school is in the early stages of becoming familiar with the new CCLS.

Recommendations:

PD should be driven by the strategies included in the Syracuse City School District’s
“Components of an Effective Lesson” and the work of the District’s CCLS initiatives. PD
should also focus on developing effective classroom management strategies for middle level
teachers. Teachers in the building who use these strategies effectively should share
examples with other teachers, and school leaders should monitor and support effective
implementation.
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The school should work with appropriate District staff and parents to plan training and
effectively implement the CCLS.

VII. District Support

Findings:

The building needs significant renovation. It was reported that sewage sometimes back up
into the basement, resulting in mold and mildew. Basement tiles contain asbestos.
Windows are difficult to open and occasionally slam shut. Wiring for technology is
inadequate so the Internet breaks down, connections are slow, and the wireless system is
not able to support all workstations. Paint is peeling off the walls. The water in some
drinking fountains is brown, and students must go to other floors to find fountains that
produce clean drinking water.

The behavioral problems are pervasive to the point that the school needs human resource
support from the District. The current school staff is overwhelmed with behavioral issues.

A number of teachers have been assigned to this new school with little consideration of the
school’s accountability status, teacher experience, PD needs or the needs of the diverse
student body.

The school lacks sufficient instructional technology, including SMART Boards and computers,
to be able to enhance instruction and increase student engagement and hands-on learning
in the regular classrooms. Some computers are in place, but not properly working.

Recommendations:

The District should conduct a facilities audit. The list of needed improvements identified by
that audit should make safety issues as a priority. The District should prepare a plan that
includes a timeline to correct these issues and begin implementation during the summer of
2012.

The District should engage outside behavioral experts to provide support at Westside. A
committee of teachers, school leaders, parents, and students should be formed with the
task of researching and identifying strategies for improving student behavior and changing
the culture of the school.

The District should screen teaching candidates, with the goal of a developing a strong core
of teachers that understand middle level students, are willing to provide high quality
instruction, and support and reflect the diversity of the student body.

The District should work with the SLT or a building sub-committee to procure more
instructional technology to enhance instruction and engage students in their own learning.
This new technology should include the purchase of new computers, the repair of current
ones, the purchase of more SMART Boards and other instructional technology.
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e  The District should support the implementation of the Joint Intervention Team (JIT) report
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference Review Team Finding v
(b) The school has made some progress in identified areas, and may make AYP with
the implementation of additional focused interventions to accelerate improved 4
student achievement.

B. Overall Recommendation

Reference Review Team Recommendation v

(b) Develop and implement a School Restructuring Plan that clearly identifies root v
causes and/or contributing factors for low student performance in identified areas,
and incorporates focused interventions to address identified issues and accelerate
improved student achievement. The School Restructuring Plan must include one of
the restructuring options required under NCLB and further defined by the District.

C. In the space below, include specific information to support the District in determining how the
above JIT recommendation should be implemented.

The JIT team recommends that the District should initially focus on the three following priorities for
implementation:

e The District should seek significant assistance from student behavioral experts in the field in
order to decrease disruptions and interruptions to the instructional process. The school should
develop a school code of conduct that meets the developmental needs of middle school
students based on the required District Code of Conduct.

e The District should ensure that the planning templates and appropriate CEP priorities are in
place and provide teachers with PD in the District’s “Components of an Effective Lesson.”

e The District should address the physical condition of the building. The poor condition of the
building has a negative impact on the culture and learning environment and may exacerbate the
behavioral issues. The District should address these issues as soon as possible. A decision
should be made on what is more cost effective, i.e., renovation, razing and rebuilding, or closing
the building and redistributing staff and students.
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