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School Information Sheet

Grade Configuration Total % Title 1 % Attendance
PK-8 . 93%
Enroliment Population Rate
% Free % % Student % Limited % Students with
Lunch 87% Reduced 87% | Sustainability 93% English 26.7% | Disabilities 20.6%
Lunch Proficient
Types and Number of English Language Learner Classes
# Transitional Bilingual 0 # Dual Language 0 # Self-Contained English as a Second Language 0
Types and Number of Special Education Classes
# Special Classes 4 # Consultant Teaching 9 # Integrated Collaborative Teaching 0
# Resource Room 5
Types and Number Special Classes
# Visual Arts 1 # # Drama 0 # Foreign 1 # Dance 0 # 0
Music Language CTE
Racial/Ethnic Origin
0, H 1 0,
% American % Black or % Ifaevs;?ir;:r Native % Mflti
Indian or .09% African 37% Hispanic 13.4% - 23.2% . 24.7% 1.7%
. . . /Other Pacific White -
Alaska Native American or Latino .
Islander racial
Personnel
Years Principal 1 # of Assistant 5 # of Deans 0 # of Counselors / 4
Assigned to School Principals Social Workers
% of Teachers with No % Teaching Out % Teaching with Average
Valid Teaching 0% of Certification 2% Fewer Than 3 Yrs. 2% Teacher 8.3%
Certificate of Exp. Absences
Overall State Accountability Status (Mark applicable box with an X)
School in Priorit Focus Focus School SIG R?:)lplent «
Good No ¥ X s X Identified No
. School District -
Standing by a Focus District ()
ELA
Performance EHSITEES Science Performance | 51.8 Gl
19.2% Performance at levels 22.8% ; Graduation Rate (HS N/A
at levels 3 & atlevels3 &4 %
4 3&4 Only)
Credit Accumulation (High School Only)
0, st
/Zt?dethsr' % of 2™ yr. students % of 3" yr. students -
N/A who earned 10+ N/A who earned 10+ N/A . N/A
who earned . . Graduation Rate
. credits credits
10+ credits
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Did Not Meet Adequate Yearly Progress (AYP) in ELA
(Mark an “X” in the field(s) where school is identified for not meeting AYP.)

N/A American Indian or Alaska Native X Black or African American
X Hispanic or Latino X Asian or Native Hawaiian/Other Pacific Islander
X White N/A Multi-racial
X Students with Disabilities X Limited English Proficient
X Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Mathematics
N/A American Indian or Alaska Native X Black or African American
X Hispanic or Latino X Asian or Native Hawaiian/Other Pacific Islander
X White N/A Multi-racial
X Students with Disabilities X Limited English Proficient
X Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Science
N/A American Indian or Alaska Native Black or African American
N/A Hispanic or Latino X Asian or Native Hawaiian/Other Pacific Islander
X White N/A Multi-racial
X Students with Disabilities X Limited English Proficient
X Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

N/A

Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

1. Frazer has spent this academic year with a new Administrative team. As a result, we felt it necessary, along with
the School Leadership Team (SLT) to focus on developing a school community that embraced families and
community stakeholders to support student success, to foster a positive school culture for learning and implement
with fidelity the Common Core Learning Standards, Reading Street and Envision Math programs. Although all the
tenets of the School Comprehensive Education Plan are crucial for creating a school of excellence, we choose to

focus on Tenets 6.4, 4.3, 5.2 and 2.3.

2. Tenet 2.3 Leaders effectively use evidence to examine and improve individual and school-wide practices in the
critical areas (student-acheivement, curriculum & teacher practices; leadership development; community/family

engagement; student social-emotional development health) that makes progress towards mission critical goals.

3. Tenet 4.3 Teachers provide coherent, Common Core Learning Standards (CCLS) based instruction that leads to

multiple points of access for all students to achieve targeted goals.

4. Tenet 5.2 The school cultivates the development of overarching systems and partnerships that support and sustain

social and emotional development health.

5. Tenet 6.4 The entire school community partners with famlies and community agencies to promote and provide

professional development across all areas (academic and social and emotional development health) to support

student success.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and

culture that lead to success, well-being and high academic outcomes for all students via systems of
continuous and sustainable school improvement.
Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL

2.2

RATING’ row the final designation for the overall tenet.

Statement of Practice

H E D I

Leaders ensure an articulated vision, understood and shared across the
community, with a shared sense of urgency about achieving school-wide
goals aligned with the vision as outlined in the School Comprehensive
Educational Plan (SCEP).

2.3

Leaders effectively use evidence-based systems to examine and improve
individual and school-wide practices in the critical areas (student
achievement, curriculum & teacher practices; leadership development;
community/family engagement; and student social and emotional
developmental health) that make progress toward mission-critical goals.

2.4

Leaders make strategic decisions to organize resources concerning
human, programmatic and fiscal capital so that school improvement and
student goals are achieved.

2.5

The school leader has a fully functional system in place to conduct
targeted and frequent observations; track progress of teacher practices
based on student data, feedback and professional development
opportunities; and hold administrators and staff accountable for
continuous improvement.

OVERALL RATING FOR TENET 2:

Tenet 3 - Curriculum Development and Support: The school
assessments that are appropriately aligned to the Common

students and are modified for identified subgroups in order to

and student learning outcomes.
Statement of Practice

3.2

has rigorous and coherent curricula and
Core Learning Standards (CCLS) for all
maximize teacher instructional practices

The school leader and staff support and facilitate the quality
implementation of rigorous and coherent curricula appropriately aligned
to the Common Core Learning Standards (CCLS) in Pre K-12.

33

Teachers ensure that unit and lesson plans that are appropriately aligned
to the CCLS coherent curriculum introduce complex materials that
stimulate higher-order thinking and build deep conceptual understanding
and knowledge around specific content.

3.4

The school leader and teachers ensure that teacher collaboration within
and across grades and subjects exists to enable students to have access
to a robust curriculum that incorporates the arts, technology and other
enrichment opportunities.

35

The school leader and teachers develop a data-driven culture based on
student needs, assessments and analysis, which leads to strategic action-
planning that informs instruction and results in greater student
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achievement outcomes.

OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn so that all students and

pertinent subgroups experience consistent high levels of engagement, thinking and achievement.

# Statement of Practice H E D

4.2 | Teachers use instructional practices and strategies organized around
annual, unit and daily lesson plans to meet established student goals and X
promote high levels of student engagement and inquiry.

4.3 | Teachers provide coherent, appropriately aligned Common Core Learning
Standards (CCLS)-based instruction that leads to multiple points of access X
for all students to achieve targeted goals.

4.4 | Teachers create a safe environment that is responsive to students’ varied
experiences, tailored to the strengths and needs of all students, and leads X
to high levels of student engagement and inquiry.

4.5 | Teachers use a variety of data sources including screening, interim
measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own X
learning process.

OVERALL RATING FOR TENET 4: D

Tenet 5 — Student Social and Emotional Developmental Health: The school community identifies,
promotes, and supports social and emotional development by designing systems and experiences that lead
to healthy relationships and a safe, respectful environment that is conducive to learning for all constituents.

“ Statement of Practice H E D

5.2 | The school cultivates the development of overarching systems and
partnerships that support and sustain social and emotional X
developmental health.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is connected to learning
experiences and results in building a safer and healthier environment for
families, teachers and students.

5.4 | All school constituents are able to articulate how the school community is
safe, conducive to learning and fosters a sense of ownership that leads to X
greater student outcomes.

5.5 | The school leader and student support staff work together to develop
teachers’ ability to use data to respond to students’ social and emotional
developmental health needs, so students can become academically and X
socially successful.

OVERALL RATING FOR TENET 5:
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Tenet 6 — Family and Community Engagement: The school creates a culture of partnership where
families, community members and school staff work together to share in the responsibility for student

academic progress and social-emotional growth and well-being.

# Statement of Practice H E D

6.2 | The school atmosphere is welcoming and fosters a feeling of belonging
and trust, which encourages families to freely and frequently engage with X
the school, leading to increased student success.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that students’ strength and X
needs are identified and used to augment learning.

6.4 | The entire school community partners with families and community
agencies to promote and provide professional development across all
areas (academic and social and emotional developmental health) to
support student success.

6.5 | The entire school shares data in a way that empowers and encourages
families to use and understand data to promote dialogue between
parents, students and school constituents centered on student learning X
and success.

OVERALL RATING FOR TENET 6: D
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School Review Narrative:

Tenet 2 — School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being and high academic outcomes for IREWEAIEILT D

all students via systems of continuous and sustainable school improvement.

Debriefing Statement: The school leader has an articulated vision for the school, but that vision is not widely

understood by all stakeholders. The school is in the early stages of developing clear systems that guide data
use, feedback, scheduling and observations. The result is not all stakeholders are fully aware of their roles in
helping the school to make progress toward their goals.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

2.2 The school has received a rating of Developing for this Statement of Practice: Leaders ensure an

articulated vision, understood and shared across the community, with a shared sense of urgency about
achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Education Plan
(SCEP).

e The school leader and School Leadership Team (SLT) are developing a vision for student
achievement and well-being and are in the process of ensuring that all stakeholders are aware of
and informed about the vision and aligned goals. The school leader stated the vision was to work
together to enable students to be college- and career- ready. Staff reported in interviews that the
SLT created the vision. They also reported that while it is normally the SLT's job to set goals, they
have been more reactionary this year, addressing issues after they occur, rather than preventing
them. They stated that this is the third administration in three years. Staff articulated that the SLT
has created some new procedures and is trying to develop common ground among staff (85 percent
of middle school staff are new) and common behavior expectations. During interviews with the
review team, students and some staff members were able to share the vision when asked, but
parents were unable to share the vision. The result is that not all stakeholders have an
understanding of the school vision and, therefore, they do not have a shared sense of urgency about
achieving school-wide goals.

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use
evidence-based systems to examine and improve individual and school-wide practices in the critical areas
(student achievement; curriculum and teacher practices; leadership development; community/family
engagement; and student social and emotional developmental health) that make progress toward mission-
critical goals.

e The school is in the beginning stages of creating systems to support mission critical goals and has
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prioritized the creation of systems designed to support student social emotional health, safety and
well-being. Teachers and coaches reported in interviews that they are receiving support around
implementation of the Pearson curricula in the elementary grades. However, the school leader and
staff also reported the focus this year has been to re-establish a safe environment and to create a
sense of community prior to developing additional systems. The school leader indicated in an
interview that she would know better where to focus goal setting for next year after achieving her
goals of safety and community this year. Stakeholders reported in interviews that student behavior
is improving, indicating that some systems in place are supporting some school goals. The lack of
other specific evidence-based systems, while planned for next year, is limiting the school
community from making progress toward mission-critical goals this school year.

2.4 The school has received a rating of Developing for this Statement of Practice: Leaders make strategic

decisions to organize resources concerning human, programmatic and fiscal capital so that school
improvement and student goals are achieved.

The school leader is in the early stages of developing systems that support the organization of
resources. The school leader reported hiring six of the nine new teachers this year, all at the middle
school level. The school leader stated that the district used a new process for hiring this year. All
schools in thedistrict that had a need for a certain position took part in a group interview of
candidates. The school leader indicated during an interview that teachers were selected if they
were a “good fit” for the culture of Frazer. The school leader stated that resource allocation
consists of teachers selecting resources, rather than a process that is data-driven and focused on
the selection of resources that support school-wide achievement goals. The result is that resource
allocation decisions limit the school’s overall improvement and student achievment goals.

2.5 The school has received a rating of Developing for this Statement of Practice: The school leader has a
fully functional system in place to conduct targeted and frequent observations; track progress of teacher
practices based on student data, feedback and professional development opportunities; and hold
administrators and staff accountable for continuous improvement.

The school leader is in the process of developing a system to track the progress of teacher practice.
The school leader reported completing required observations and walkthroughs. The school leader
stated in an interview that the focus this year has been to re-establish a safe environment. She
reported that she walks the building “all day long,” but does not have an organized, routine
schedule for classroom observations. She reported she does not have any teachers on
improvement plans and that there is no system to track the growth of teachers over time, nor is
there a system for teachers in need of improvement to receive targeted support. The result is that
the school leader does not have a system whereby teachers are able to direct their own
professional growth and improvement.

Syracuse CSD — Frazer K-8 School
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Tenet 3 - Curriculum Development and Support: The school has rigorous and

coherent curriculum and assessments that are appropriately aligned to the Common .
Tenet Rating D

Core Learning Standards (CCLS) for all students and are modified for identified subgroups

in order to maximize teacher instructional practices and student—learning outcomes.

Debriefing Statement: The school uses Pearson curricula in grades kindergarten to five and the district
provided English language arts (ELA) and mathematics units in grades six to eight. Formal opportunities are
provided for core grade level teachers to meet, but do not consistently include special education, specials, such
as art and music, or English as a second language (ESL) teachers. The school is in the beginning stages of
learning to differentiate curricula effectively in order to stimulate higher-level thinking and allow all students to
access the rigor required by the Common Core Learning Standards.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:
3.2 The school has received a rating of Developing for this Statement of Practice: The school leader and staff

support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to
the Common Core Learning Standards (CCLS) in Pre K-12.

e Students in grades kindergarten to five use the Pearson reading program and Envision Math,
approved by the district. Grades six to eight are using the CCLS curricula for ELA and mathematics
developed by the district. The curricula reviewed by the review team included scope and sequence,
but did not include unit plans. Teachers have not yet created unit plans aligned with the CCLS. Staff
reported that the teachers in grades kindergarten to five have had monthly support to implement
the Pearson reading program that has been provided by company representatives. Staff reported in
interviews that coaches work primarily with the teachers in grades kindergarten to five, which has
meant that teachers in grades six to eight are lacking support for implementing the district curricula.
Elementary teachers reported having significant support from coaches and vendor consultants.
During classroom visitations, the review team found that there were fewer expectations from
school leaders for lesson planning and curricular implementation in the middle grades classrooms.
The result is an uneven academic experience for students, particularly in the middle grades, because
of inconsistent CCLS implementation and rigor in some classrooms.

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers ensure that unit
and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex materials
that stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific
content.

e There is not a consistent approach to lesson planning within the school. The Integrated Intervention
Team'’s (IIT) review of lesson plans showed a variety of approaches to lesson planning. Most lesson
plans did not show attention to planning higher-level questions, differentiation, or varying levels of
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task complexity. Teachers in grades six to eight reported that they have no books to support the
CCLS. The district curricula include scope and sequence but not daily lesson plans. Teachers have
not yet created daily lesson plans aligned with the CCLS. Teachers in grades kindergarten to five use
Pearson books and curricula. The result is that in many classrooms students are not required to
practice the skills required by the CCLS, i.e., higher-level thinking and deep conceptual
understanding and knowledge around specific content.

3.4 The school has received a rating of Developing for this Statement of Practice: The school leader and

teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to
have access to a robust curriculum that incorporates the arts, technology and other enrichment opportunities.

Collaboration among staff across and within grade levels varies widely. Staff reported during
interviews that there are daily meetings, Monday through Friday, from 7:30 a.m. to 8:00 a.m.,
focused on ELA and mathematics to look at data to understand what needs to be re-taught. These
are vertical meetings by subject area. Teachers in grades three to five reported that they look at
Pearson data, which has its own assessments. Middle level teachers meet in grade level teams.
Teachers reported that some grades, particularly the lower elementaryelementary, use common
planning time to create lessons and ensure alignment across subject areas, while upper grades and
special areas, such as art and music, are less connected. Staff reported during interviews that the
ESL teachers cannot consistently meet with grade level teams, and the health and physical
education teachers are not able to meet with seventh and eighth grade level teams. Teachers
reported that they do not know each other because 85 percent of the middle school staff is new,
and there are not opportunities to plan across the elementary and middle levels. The result is that
many students experience a disconnected or siloed learning experience, which does not allow them
to experience a robust, connected curriculum that supports the arts and technology.

3.5 The school has received a rating of Developing for this Statement of Practice: The school leader and

teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to
strategic action-planning that informs instruction and results in greater student achievement outcomes.

The school collects a variety of student data, but does not yet effectively use that data to modify
instruction. Staff reported in interviews that students are grouped together based on what they
scored the previous year on the New York State English Language Arts Assessment. Teachers
reported that students travel in their groups throughout the day and do not have the opportunity to
socialize with students from other groups, including during lunch. Students stay in these groups for
the entire year. AlMsweb, Scholastic Reading Inventory (SRI) and Pearson benchmarks are some of
the other assessment tools used in the school. A review of data binders showed several types of
assessment data; however, a review of lesson plans did not demonstrate a clear connection to the
data. The result is that inflexible grouping is limiting student potential for growth for those students
who may be ready to progress. The lack of a data-driven culture where teachers are expected to
plan lessons based on the analysis of data to inform their instruction means that not all students or
subgroups of students are able to access the CCLS at the appropriate level of complexity, negatively
impacting student achievment outcomes.

Syracuse CSD — Frazer K-8 School
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Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and

decision-making in order to address the gap between what students know and need to .
Tenet Rating D

learn so that all students and pertinent sub-groups experience consistent high levels of

engagement, thinking and achievement.

Debriefing Statement: Teachers' instruction is coherent, but is not consistently aligned to the CCLS. The
instructional strategies employed by teachers do not consistently reach the depth or complexity required by
the Common Core. The result is that not all students are able to access the Common Core at the appropriate
level of challenge and rigor.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: Teachers use instructional
practices and strategies organized around annual, unit and daily lesson plans to meet established student goals
and promote high levels of student engagement and inquiry.

e The school uses the Pearson curricula in grades kindergarten to five and the district curricula in
grades six to eight. There is no consistent lesson plan template and plans reviewed showed no
correlation to student class data. Classroom visitations and review of corresponding lesson plans
produced little evidence of specific Individual Education Program (IEP) goals or modifications.
Reviewers observed inconsistent levels of student engagement and inquiry during classroom
visitations. Teachers are in the developing stages of learning how to use the Pearson curricula in
grades kindergarten to five and the district curricula in grades six to eight to promote student
engagement and inquiry. As a result, students are not receiving instruction that consistently
promotes high levels of student engagement and inquiry.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide
coherent, appropriately aligned Common Core Learning Standards (CCLS) - based instruction that leads to
multiple points of access for all students to achieve targeted goals.

e There is some use of instructional strategies aligned to the CCLS, but differentiation for various
subgroups is limited. Classroom visitations by the review team indicated primarily generic
instruction, such as a preponderance of teacher-lead instruction, and lesson plans that did not
provide differentiation for groups of student learners, including English language learners (ELLs) and
students with disabilities. There was inconsistent use of strategies to promote active learning and
engagement, such as appropriate wait time, use of purposeful grouping and student use of
technology. The result is that many students are unable to fully participate in learning because
teachers are not providing multiple points of access during instruction for different groups of
students.

Syracuse CSD — Frazer K-8 School
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4.4 The school has received a rating of Developing for this Statement of Practice: Teachers create a safe
environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all
students, and leads to high levels of student engagement and inquiry.

e The school is in the process of adopting Positive Behavior Interventions and Supports (PBIS)
programming procedures. While behavior rules are posted throughout the building, reviewers
observed and teachers reported that behavior rules are inconsistently enforced. There is a PBIS
Committee and student support staff reported that they are working towards full implementation
next year. The use of varied instructional practices that leads to the depth and rigor required by the
Common Core are not prevalent throughout the building. During classroom visitations, reviewers
observed predominantly low-level questions and a lack of differentiation. Staff present instruction
primarily in one mode rather than tailored to the strengths and needs of all students, resulting in
some students who are unable to access the lesson and are therefore unengaged and/or off task.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers use a variety of
data sources including screening, interim measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own learning process.

e The school is in the beginning stages of learning to use data to effectively inform lesson planning,
develop teacher plans and foster student participation in their own learning process. Teachers
reported in interviews that they use data to group students into reading groups in grades
kindergarten to five and that they rearrange groups according to data from SRI reading assessments.
Staff reported that the rearranging of groups has occurred once this year. Additionally, staff
reported that they use data to track students in grades six to eight into three grouping levels that
remain static for the year. There was no evidence to support the use of data to foster student
participation in their own learning. Reviewers observed teachers discussing qualitative reflections
to inform planning on how to teach writing for next year; however, there was no clear protocol for
data analysis, and results of the analysis were not tied to immediate modifications in instruction.
The result is that re-teaching and lesson planning are not clearly linked to data and student
participation in their own learning process is not being fostered.

Tenet 5 - Student Social and Emotional Developmental Health: The school
community identifies, promotes and supports social and emotional development by
designing systems and experiences that lead to healthy relationships and a safe,
respectful environment that is conducive to learning for all constituents.

Tenet Rating D

Debriefing Statement: School-based professionals and community-based partnerships are providing the
school community with a number of supports for students' social and emotional health. However, there is no
overarching system to coordinate identified areas of need, including staff development necessary to meet the
needs of a large, diverse, “at risk” student body. The larger school community is also uninformed about
supports available, and/or supports are not able to meet the large demand, leading to a lack of ownership and
constituents feeling unsafe, negatively impacting student well-being.

Syracuse CSD — Frazer K-8 School
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Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

5.2 The school has received a rating of Developing for this Statement of Practice: The school cultivates the

development of overarching systems and partnerships that support and sustain social and emotional
developmental health.

The Student Support Services Committee reported that they meet at least monthly, or as often as
weekly, to coordinate services for students referred by teachers or administrators. The school also
has a number of partnerships to support and sustain social and emotional developmental health,
but the services are not connected to each other. The school leader reported that the school
partnerships include: Arise (support services for students with disabilities), Peaceful Schools
(character and social skills programming), YMCA, Huntington Family Center (providing family
supports), Hillside (serving youth with school/family challenges), Catholic Charities, and Literacy
Coalition. The school is also participating as an Oncare (mental health services) pilot school.
Student support staff reported that the challenge to developing a coordinated system of support is
the inconsistency of school staffing and their dependency upon outside agencies that may or may
not be funded to provide services the following year. Staff reported during interviews that outside
agencies also have a defined number of clientele to which they can provide services. Teachers
reported in interviews that they know the school has partnerships, but they are not aware of the
specific services offered. Parents were also not able to describe the services available to support
students. Lack of coordinated services is resulting in gaps in the school’s ability to support and
sustain social and emotional developmental health for all students.

5.3 The school has received a rating of Ineffective for this Statement of Practice: The school articulates and

systematically promotes a vision for social and emotional developmental health that is connected to learning
experiences and results in building a safer and healthier environment for families, teachers and students.

The review team observed that the school “creed,” which is akin to a motto, is posted in classrooms
and recited daily during morning announcements. During classroom visitations, the review team
also noted postings of the school mission statement in classrooms. The review team noted upon
review of the self-assessment that the school implements PBIS. During interviews, students in
grades kindergarten to four were able to explain the PBIS framework at the school. They discussed
earning “wings” when they met behavioral expectations. Although the support staff reported to the
review team that they are aware of the necessary skills and behaviors connected to social and
emotional developmental health and academic success, they noted that the challenge is in getting
the entire staff to have the same level of understanding around this issue. The school has not yet
identified the skills and behaviors that are connected to social and emotional developmental health
and does not yet have a plan in place to do so. The school leader and student support staff
expressed, during interviews, the need for staff to have professional development (PD) to increase
teachers' understanding of how to support students’ academic success through addressing
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students’ social and emotional health needs. The result is that the school is not systematically
promoting a vision so that all staff are able to effectively contribute to building a safer and healthier
environment for families, teachers and students.

5.4 The school has received a rating of Developing for this Statement of Practice: All school constituents are

able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership
that leads to greater student outcomes.

Students expressed that they do not feel safe at school due to bullying and fighting. Some students
reported feeling safest in a classroom or near a teacher. Elementary students in the large student
focus group indicated that they feel safe with their teachers. Middle school students shared that
they feel safest with their friends and that they do not feel safe in bathrooms. Students reported
that they can talk to most adults in the building; however, both parents and students reported in
interviews that there are high incidences of bullying within the school. A review of the self-
assessment indicated that teachers have been trained in anti-bullying strategies and PBIS. School
support staff stated that teachers may want time to address social and emotional needs of students
but feel they are unable to do so due to the demands of teaching and pressure to have their
students score well on State tests. They also reported in interviews that teachers “may scratch the
surface but need universal understanding on how to recognize and deal with the fact that students
need life and social skills to be college and career ready.” Student support staff reported that there
is no PD in place to build adult capacity in supporting social and emotional health. They reported
that teaching staff would benefit from PD in this area. In interviews, students and parents
expressed concerns about school adults treating students in a disrespectful manner. Many students
are focused on their physical and emotional safety rather than on their educational goals and the
learning necessary for them to achieve those goals. The lack of consistency across all school
constituents regarding what constitutes a safe school community is negatively impacting student
outcomes.

5.5 The school has received a rating of Ineffective for this Statement of Practice: The school leader and

student support staff work together to develop teachers' ability to use data to respond to students' social and
emotional developmental health needs, so students can become academically and socially successful.

The student support staff and administrators use data to identify student needs. At least one
community-based organization (CBO) partner reported the use of data to progress monitor students
in her caseload of 15. The student support staff reported in interviews they use e-school data
(referrals and In-School Suspension (ISS) reports) and MIRR (Minor Incident Room Report) data in
order to respond to student needs. They added that they also respond to informal requests for
support from staff. However, there was no evidence that the school leader and student support
staff work together to develop teachers’ ability to use data or that all staff members are expected to
use data to address social and emotional health needs of students. Student support staff stated
that there is a “disconnect” between what teachers believe (student support staff's role is and what
student support staff believe their role is. They reported that teachers expect the social workers
and guidance counselors to discipline students with consequences when students are sent to them
for misbehaving rather than to work with the student to understand the possible causes or triggers
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of the behavior and/or to de-escalate the behavior. While student support staff is using data, there
is no expectation that teachers use data to respond to students’ social and emotional
developmental health needs. Because the school does not ensure that all staff members use data to
respond to student needs in a systematic and collaborative way, some students’ social emotional
needs are not being addressed, which is negatively impacting their academic and social success.

Tenet Rating D

Debriefing Statement: Family members feel welcomed when they come to the school. However, systems are
not in place to inform, engage and empower all parents/families to be partners in increasing student
achievement and enhancing students' socio-emotional health. Because staff and parents do not consistently
engage in reciprocal communication, parents do not always understand the academic and socio-emotional
needs of students, and some staff believe their efforts are not supported at home.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school atmosphere is
welcoming and fosters a feeling of belonging and trust, which encourages families to freely and frequently
engage with the school, leading to increased student success.

e The school provides a welcoming environment. Parents interviewed by the review team stated that
they feel welcomed by staff, administrators and office staff. The school leader stated that parents
and family members are frequently in the building to walk students to and from the building and to
attend events. There are no formal opportunities for parents to volunteer or otherwise be involved
in the work of the school. The school has a Parent-Teacher Organization (PTO), but according to the
parents interviewed, it only has a few members. A parent reported that parents who are at the
school often engage in more regular communication with the school. The lack of frequent, regular
contact with all parents to establish trusting relationships between staff and families limits parent
collaboration with staff to support student academic progress.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in
effective planning and reciprocal communication with family and community stakeholders so that students'
strength and needs are identified and used to augment learning.

e There is an awareness of and appreciation for the various cultures that comprise the school
community by staff; however, communication is primarily in English. While the staff does not have
a plan in place that addresses diversity, they do foster a climate of cultural acceptance and respect.
The review team noted that flags representing student nationalities were displayed in the hallways.
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Students commented in interviews that they like the diversity at the school. They reported that the
school participated in the 28th annual Dr. Martin Luther King Jr. Community Celebration. During the
parent meeting, a parent with a child in preschool stated that she receives letters in both English
and Spanish, but this was not the experience of the parents of school-aged children who were also
present at that meeting. Although attempts are made to ensure translators are available at parent
teacher conferences, the school leader confirmed that communication is sent home only in English.
The result is that the school does not regularly engage with a significant portion of the school
community so that student strengths and needs are identified in order to support student learning.

6.4 The school has received a rating of Ineffective for the Statement of Practice: The entire school

community partners with families and community agencies to promote and provide professional development
across all areas (academic and social and emotional developmental health) to support student success.

Although the school has many partnerships, it lacks the PD for staff to be able to maximize the
supports of these partnerships. The school leader reported that the school partnerships include:
Arise (support services for students with disabilities), Peaceful Schools (character and social skills
programming), YMCA, Huntington Family Center (providing family supports), Hillside (serving youth
with school/family challenges), Catholic Charities, and Literacy Coalition. The school is also
participating as an Oncare (mental health services) pilot school. There was no documented
evidence that PD aimed at supporting partnerships with parents is provided for teachers. The
school leader confirmed that they do not offer PD to staff on partnerships with families and
community. While the school partners with various community agencies, a limited number of
families are aware of these resources. Some parents reported in the parent meeting that they were
not sure which resources were available to support students, nor were they aware of how to access
the various partnerships and supports. Consequently, the expertise provided by these partnership
agencies is not being optimized, which limits family and the community’s support for student
success.

6.5 The school has received a rating of Ineffective for this Statement of Practice: The entire school shares

data in a way that empowers and encourages families to use and understand data to promote dialogue
between parents, students and school constituents centered on learning and success.

The school shares student specific data with families to informthem of their childrens' progress, but
many parents reported being unable to fully understand the various types of data and its relation to
individual student growth. Parents indicated that they received report cards and information on
standardized tests and take part in parent conferences. Parents expressed in interviews that they
do not get any support to understand data unless they ask for it. Some parents reported that they
check on the home access center, and if they have questions, teachers will respond to them.
Specific teachers may provide learning opportunities for parents who actively seek to understand
data, but teacher efforts to communicate with families regarding data are not consistent. Because
the school ‘s efforts to provide families with data-based information has been superficial, families
are not empowered to use and understand data to promote a dialogue between home and school
centered on student success.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2 Share the vision and mission of the school with families in order to further invest them in the work of the
school and to refine the school mission and vision.

e 2.3 Ensure that all grade levels meet regularly and formally, including opportunities to meet with art, music and
other enrichment area teachers, ESL teachers, and teachers of students with disabilities.

e 2.4 Work with staff to determine funding priorities for the building in order to align spending with priorities that
support student achievement and school-wide goals.

e 2.5 Create a system to track information and data from walkthroughs in order to create individualized growth
plans for all teachers.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2 Utilize grade level meeting time to translate district pacing calendars into unit and daily lesson plans that
align to the rigor required by the CCLS.

e 3.3 Create lesson plan exemplars that model higher-order thinking skills and questioning techniques. Monitor
implementation and provided targeted support to teachers where needed.

e 3.4 Ensure all staff members are able to attend team meetings to facilitate collaboration and team planning and
foster strong staff relationships.

e 3.5 Create lesson plan exemplars that model use of data to differentiate instruction and inform re-teaching.
Make the exemplars available to teachers and ensure use of strategies in lesson plans. Provide ongoing PD on
the use of data and monitor that differentiated instruction is occurring in all classrooms.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2 Create student specific goals for all students for their short- and long-term growth and mastery. Ensure
students are aware of their goals, so that they can take a more active role their own learning process.

e 4.3 Provide PD for teachers that include ELL appropriate strategies, such as visual representation and
manipulatives, to ensure all students are able to access learning.
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4.4 ldentify and explicitly teach and model acceptable classroom and hallway behaviors throughout the school
year to ensure that all students understand the expectations and consequences associated with their behavior.
Provide PD for teachers on how to create a safe environment that is responsive to student needs, e.g., how to
differentiate instruction that is tailored to the strengths and needs of all students in order to promote student
engagement and inquiry.

4.5 Create exemplars of rubrics that can be used with students to help them better understand how they earn
grades and how they can be involved in their own academic improvement.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 5 the

school should:

5.2 Create a system of student referral and support so that students are appropriately matched with available
school partnerships to meet their targeted needs.

5.3 Implement PD opportunities for staff that outline the skills and behaviors that demonstrate social and
emotional developmental success.

5.4 Create a clear link between students' social and emotional development and success in reaching school level
student achievement improvement goals. Provide PD for teachers that will equip them with strategies to identify
and respond appropriately when a student displays signs of social emotional distress that may impede academic
success.

5.5 Provide PD to staff on the use of data to support students' social and emotional development.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 6 the

school should:

6.2 Create a volunteer program for families to help support student learning in classrooms.

6.3 Identify and implement methods and ways to increase communication with non-English speaking families.
6.4 Create a database of available partnerships that includes information about how they interact with each
other and share that information with families. Provide PD for staff on how to develop partnerships with
families.

6.5 Create structures to share data with families, both at the school level and the individual student level.
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