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School Information Sheet

Grade Configuration Total % Title 1 % Attendance
K—=5 . 92.79
Enroliment Population Rate
% Free % % Student % Limited % Students with
Lunch 79% Reduced 7% Sustainability 94% English 0% Disabilities 22.6%
Lunch Proficient
Types and Number of English Language Learner Classes
# Transitional Bilingual 0 # Dual Language 0 # Self-Contained English as a Second Language 0
Types and Number of Special Education Classes
# Special Classes 0 # Consultant Teaching 6 # Integrated Collaborative Teaching 0
# Resource Room 1
Types and Number Special Classes
# Visual Arts 2 # 1 # Drama # Foreign 0 # Dance 0 # 0
Music Language CTE
Racial/Ethnic Origin
[ H H [v)
% American % Black or % }{Taﬁ;?ir;:r Native % Mﬁlti
Indian or 3.9% African 77.7% |Hispanic 4.2% " .6% 0 13.1% 6%
. A . /Other Pacific White -
Alaska Native American or Latino .
Islander racial
Personnel
Years Principal 1 # of Assistant 1 # of Deans 0 # of Counselors / 1
Assigned to School Principals Social Workers
% of Teachers with No % Teaching Out % Teaching with Average
Valid Teaching 0% of Certification 0% Fewer Than 3 Yrs. 17% Teacher 14.1%
Certificate of Exp. Absences
Overall State Accountability Status (Mark applicable box with an X)
School in Priorit Focus Focus School 3G R(e;:)lplent 2013-14
Good y X et Identified 1003(g)
. School District -
Standing by a Focus District ()
PerchrLr:ance Mathematics Science Performance | 62.7 4 Year
18.7% Performance at levels 19.9% ; Graduation Rate (HS N/A
at levels 3 & atlevels3 &4 %
4 384 Only)
Credit Accumulation (High School Only)
% of 1% yr.
/:tzdenZsr % of 2" yr. students % of 3 yr. students P
N/A who earned 10+ N/A who earned 10+ N/A . N/A
who earned . . Graduation Rate
. credits credits
10+ credits
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Did Not Meet Adequate Yearly Progress (AYP) in ELA
(Mark an “X” in the field(s) where school is identified for not meeting AYP.)

American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial

X Students with Disabilities Limited English Proficient
X Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Mathematics
American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
X Students with Disabilities Limited English Proficient
X Economically Disadvantaged All Student Group

Did Not Meet Adequate Yearly

Progress (AYP) in Science

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

1. Implement the Common Core Learning Standards with fidelity and consistency.

2. Use professional development resources to support the criteria in the SCSD Teaching and Learning Framework,
including the use of new curricula, materials, assessments, and the resulting data.

3. Teachers will implement instructional practices that address the findings from a variety of data sources, including
screening and progress monitoring, which will then lead to high levels of student engagement, inquiry, and
achievement.

4. Our school will partner with families and community agencies to support our students’ academic and
social/emotional development, leading to increased student achievement.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and

culture that lead to success, well-being and high academic outcomes for all students via systems of
continuous and sustainable school improvement.
Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL

RATING’ row the final designation for the overall tenet.
# Statement of Practice H E D |

2.2 | Leaders ensure an articulated vision, understood and shared across the
community, with a shared sense of urgency about achieving school-wide
goals aligned with the vision as outlined in the School Comprehensive
Educational Plan (SCEP).

2.3 | Leaders effectively use evidence-based systems to examine and improve
individual and school-wide practices in the critical areas (student
achievement, curriculum & teacher practices; leadership development; X
community/family engagement; and student social and emotional
developmental health) that make progress toward mission-critical goals.

2.4 | Leaders make strategic decisions to organize resources concerning
human, programmatic and fiscal capital so that school improvement and X
student goals are achieved.

2.5 | The school leader has a fully functional system in place to conduct
targeted and frequent observations; track progress of teacher practices
based on student data, feedback and professional development X
opportunities; and hold administrators and staff accountable for
continuous improvement.

OVERALL RATING FOR TENET 2: D

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all

students and are modified for identified subgroups in order to maximize teacher instructional practices

and student learning outcomes.
# Statement of Practice H E D |

3.2 | The school leader and staff support and facilitate the quality
implementation of rigorous and coherent curricula appropriately aligned X
to the Common Core Learning Standards (CCLS) in Pre K-12.

3.3 | Teachers ensure that unit and lesson plans that are appropriately aligned
to the CCLS coherent curriculum introduce complex materials that
stimulate higher-order thinking and build deep conceptual understanding
and knowledge around specific content.

3.4 | The school leader and teachers ensure that teacher collaboration within
and across grades and subjects exists to enable students to have access
to a robust curriculum that incorporates the arts, technology and other
enrichment opportunities.

3.5 | The school leader and teachers develop a data-driven culture based on
student needs, assessments and analysis, which leads to strategic action-
planning that informs instruction and results in greater student
achievement outcomes.

OVERALL RATING FOR TENET 3: D
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Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn so that all students and

pertinent subgroups experience consistent high levels of engagement, thinking and achievement.

# Statement of Practice H E D |

4.2 | Teachers use instructional practices and strategies organized around
annual, unit and daily lesson plans to meet established student goals and X
promote high levels of student engagement and inquiry.

4.3 | Teachers provide coherent, appropriately aligned Common Core Learning
Standards (CCLS)-based instruction that leads to multiple points of access X
for all students to achieve targeted goals.

4.4 | Teachers create a safe environment that is responsive to students’ varied
experiences, tailored to the strengths and needs of all students, and leads X
to high levels of student engagement and inquiry.

4.5 | Teachers use a variety of data sources including screening, interim
measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own X
learning process.

OVERALL RATING FOR TENET 4:
D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies,
promotes, and supports social and emotional development by designing systems and experiences that lead
to healthy relationships and a safe, respectful environment that is conducive to learning for all constituents.

Statement of Practice H E D |

5.2 | The school cultivates the development of overarching systems and
partnerships that support and sustain social and emotional X
developmental health.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is connected to learning

X
experiences and results in building a safer and healthier environment for
families, teachers and students.
5.4 | All school constituents are able to articulate how the school community is
safe, conducive to learning and fosters a sense of ownership that leads to X

greater student outcomes.

5.5 | The school leader and student support staff work together to develop
teachers’ ability to use data to respond to students’ social and emotional
developmental health needs, so students can become academically and X
socially successful.

OVERALL RATING FOR TENET 5:
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Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where
families, community members and school staff work together to share in the responsibility for student

academic progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school atmosphere is welcoming and fosters a feeling of belonging
and trust, which encourages families to freely and frequently engage with X
the school, leading to increased student success.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that students’ strength and X
needs are identified and used to augment learning.

6.4 | The entire school community partners with families and community
agencies to promote and provide professional development across all
areas (academic and social and emotional developmental health) to
support student success.

6.5 | The entire school shares data in a way that empowers and encourages
families to use and understand data to promote dialogue between
parents, students and school constituents centered on student learning X
and success.

OVERALL RATING FOR TENET 6: D
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being and high academic outcomes for [REREHIENLT D

all students via systems of continuous and sustainable school improvement.

Debriefing Statement: The school has an articulated vision very similar to the District vision under which the
school operates. The school leader continues to identify systems related to overall performance evaluation,
programming, and teacher efficacy that the school community must implement. Because such systems are
being communicated to some, but not all, stakeholders, there are inconsistencies in understanding, degree of
development, and collaborative implementation.

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

2.2. The school has received a rating of Developing for this Statement of Practice: Leaders ensure an
articulated vision, understood and shared across the community, with a shared sense of urgency about
achieving school-wide goals aligned with the vision as outlined in the School Comprehensive Education Plan
(SCEP).

e The school leader, in collaboration with the School Leadership Team (SLT), created and reviewed the
current school vision. During interviews, the school leader and staff stated that the school’s vision is to
become the most improved elementary school in the District. The school leader reported that the
school has been at the bottom five percent of the District in recent years. Although the school has set
student achievement goals that reflect a part of this vision, there was no evidence of other goals
(social-emotional or other) in place that support this vision. Teachers work towards academic aims,
but they do not necessarily work in synergy with other school-based staff to address the social-
emotional needs of children. For example, teaching staff reported that they rarely meet with support
staff to review social-emotional data in order to problem solve such issues as a cohesive team. The
lack of a shared sense of urgency around both academic and social emotional student goals is limiting
the school’s ability to attain its vision to be the most improved elementary school in the District.

2.3. The school has received a rating of Developing for this Statement of Practice: Leaders effectively use
evidence-based systems to examine and improve individual and school-wide practices in the critical areas
(student achievement; curriculum and teacher practices; leadership development; community/family
engagement; and student social and emotional developmental health) that make progress toward mission-
critical goals.

e  The school leader reported in an interview that in addition to the Annual Professional Performance
Review (APPR) process, she conducts walkthroughs of classrooms and provides instructional feedback
through written notes and/or conversations with teachers. The school leader reported that she relies
on the mathematics and English language arts (ELA) coaches to assist her teaching staff with
implementing best practices. While the school leaders are providing support through feedback loops
and examples of best practices, they do not encourage staff to use additional metrics beyond student
achievement data to monitor student progress. There was no evidence that the school leader uses
evidence-based systems to improve school-wide practices in the areas of leadership development,
community/family engagement or student social emotional health. Because the school leaders use
evidence-based systems to provide support in some, but not all critical areas, progress toward mission
critical goals is limited.
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2.4. The school has received a rating of Developing for this Statement of Practice: Leaders make strategic
decisions to organize resources concerning human, programmatic and fiscal capital so that school
improvement and student goals are achieved.

e  The school leader has the ability to make hiring choices. She reported in interviews that the main
criteria she uses for hiring decisions is the candidate’s “fit with the school/team,” which she and her
team assess together. She described her hiring process as follows: “The District sets up a group
interview for every building that has a particular need. The District does the initial screening. We work
it out with other principals regarding whom we want and bring candidates to the school-based team.
Team members discuss the candidates fit with the school and then are asked to rank the candidates.”
While the school leader states that it is a collaborative team effort, she reported that she could
override the team's decision. The school leader reported in interviews that she has focused much of
her requisition and Title | spending on buying a variety of informational texts since exposure to them is
an important shift in the Common Core Learning Standards (CCLS). Teachers reported in interviews
that staff are required to adhere to a prescribed schedule of whole group/small group instruction, but
stated, “We have thought for some time now that having the option of augmenting the timing of this
schedule would benefit students.” While the school leader makes some fiscal decisions aligned to
school-wide goals, hiring and programmatic decisions are less clearly aligned, which limits the school’s
progress toward improvement and positive student outcomes.

2.5. The school has received a rating of Developing for this Statement of Practice: The school leader has a
fully functional system in place to conduct targeted and frequent observations; track progress of teacher
practices based on student data, feedback and professional development opportunities; and hold
administrators and staff accountable for continuous improvement.

e The school leader is on schedule for completing all of her required formal evaluations for the year. She
reported that she conducts additional walkthroughs and relies on her mathematics and ELA coaches to
observe and provide targeted feedback. The school leader reported that the District provides coaches
with professional development (PD). Coaches then return to the school to model teacher practices in
the classroom. The school leader indicated that she meets with coaches weekly and that her coaches
identify the needs of teachers and make plans for follow-up support. There was no evidence that
school leaders use data to track the progress of teachers. The school leader reported in interviews that
she has not put in place any improvement plans for teachers and was not aware of the process for
doing so due to the changing systems in the District. The school leader indicated that one teacher she
observed was rated as low developing. Following the observation, she discussed the rating and the
areas of improvement with the teacher. Teachers reported that they receive support and feedback
from both the school leader and the coaches, which gives them an understanding of what is needed to
receive a positive year-end evaluation. However, because the school leader is not using student data
to track the progress of teachers, the system for holding staff accountable is not fully functional, which
is limiting continuous improvement.

Tenet 3 - Curriculum Development and Support: The school has rigorous and

coherent curriculum and assessments that are appropriately aligned to the Common .
: " - Tenet Rating D
Core Learning Standards (CCLS) for all students and are modified for identified subgroups

in order to maximize teacher instructional practices and student—learning outcomes.

Debriefing Statement: The school is implementing the District-provided curriculum, which is aligned with the
Common Core Learning Standards. All staff has access to the curriculum and is aware that instructional plans
should align to it. Although school leaders and teachers do have access to the curriculum and know that it
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should inform their daily lesson planning, they are not consistently introducing rigorous complex materials that
stimulate higher levels of thinking.

Strengths:

3.2. The school has received a rating of Effective for this Statement of Practice: The school leader and staff
support and facilitate the quality implementation of rigorous and coherent curricula appropriately aligned to
the Common Core Learning Standards (CCLS) in Pre K-12.

e The school uses CCLS-aligned curricula provided by the District. Staff reported in interviews that the
supports they have received around this curriculum include: grade-level team norming sessions on
writing rubrics for a given unit of study, meetings to discuss benchmark assessments, on-the-ground
mathematics support from an outside educational expert, and time to meet as a team to discuss
progress with the curriculum in general. During a grade level meeting, the review team noted that
teachers discussed their progress with implementation of the CCLS-aligned curriculum. They also
checked to ensure inter-rater reliability when scoring student writing samples against the rubric, and
they planned to regroup at their next meeting to discuss student performance on the most recent
benchmark. The school’s support in providing time and space opportunities for staff to collaborate and
the support provided from outside educational experts are facilitating staff implementation of the CCLS
in all grades.

Areas for Improvement:

3.3. The school has received a rating of Developing for this Statement of Practice: Teachers ensure that unit
and lesson plans that are appropriately aligned to the CCLS coherent curriculum introduce complex materials
that stimulate higher-order thinking and build deep conceptual understanding and knowledge around specific
content.

e The school uses District-created curricula that District personnel have been aligning to the CCLS.
However, the review team noted from its examination of the curricula that the units did not fully
incorporate development of speaking and writing skills to stimulate higher order thinking. The school
leader has provided a venue for supported collaborative planning around the new ELA and
mathematics curriculum. Staff reported in interviews that they examine these curricula during their
weekly meetings, but added that they did not have a role in their creation. While teachers reported
they are implementing these curricula, reviewers noted that a majority of the instruction they saw did
not include complex materials for the students. They also found that there was little evidence of
teaching strategies that stimulate higher-order thinking among students. Therefore, students have
limited opportunities to build deep conceptual understanding around specific content.

3.4. The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers ensure that teacher collaboration within and across grades and subjects exists to enable students to
have access to a robust curriculum that incorporates the arts, technology and other enrichment opportunities.

e Staff has the opportunity to meet with one another and collaborate every day during a designated 30-
minute period at the end of their school day. Instructional coaches designate one per week as formal
meetings to discuss curriculum progress and student achievement data. Staff reported in interviews
that they have the opportunity to collaborate within and across grade levels. However, staff also
reported that they do not have formal opportunities to meet with art and music teachers to
collaborate. A review of documents indicated that students engage with the arts through regularly
scheduled non-core classes. Students said that the only activities that incorporate the arts, technology
and other enrichment opportunities occurred during the afterschool program. No one could identify
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an activity occurring during the school day. Students in the small group meeting indicated that the
violin lessons were no longer available because the teacher was on maternity leave. During classroom
visitations, reviewers noted that one teacher chose not to send her students to music class because of
behavior issues. During classroom visitations, reviewers saw minimal incorporation of technology.
Reviewers noted that while some teachers used SMART Boards, they did not observe students using
SMART Boards. The lack of systematic collaboration among core teachers with teachers of the arts and
other enrichments areas limits students’ exposure to a rich and robust curriculum.

3.5. The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers develop a data-driven culture based on student needs, assessments and analysis, which leads to
strategic action-planning that informs instruction and results in greater student achievement outcomes.

e The school staff has begun to look at student performance data, but teachers do not consistently adapt
their instruction based on this data. The review team noted that the professional development
agendas submitted for document review included agendas from data meetings; however, there were
no minutes from the meetings to indicate the depth of the discussion that occurred. During an
observation ofa team meeting, reviewers noted that teachers were working on scoring unit
assessments according to the District rubric and collecting data on all students for the individual
components of the rubric (Structure, Meaning, Elaboration, Conventions). The literacy coach indicated
that at a future team meeting teachers would examine the disaggregated data to look for trends to
guide instruction during the next unit. There was no indication that the school leader attends these
meetings. One coach reported that teachers did not obtain enough information from the unit
assessments to inform instruction. Coaches and teachers reported using data to identify their lower
performing students to target instruction; however, they did not indicate supports or other strategies
for other subgroups of students. The inconsistent use of data to inform instruction limits staff ability to
meet the needs of all students equally, negatively impacting student achievement outcomes.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and

decision-making in order to address the gap between what students know and need to .
Tenet Rating D

learn so that all students and pertinent sub-groups experience consistent high levels of

engagement, thinking and achievement.

Debriefing Statement: Although staff members are aware of their students’ academic performance, and they
hold meetings to devise plans to increase student achievement, these plans are focused and tailored primarily
to students who are the lowest performing rather than focused and tailored to groups of students at all
performance levels. As a result, teacher instructional practice does not address the unique needs of all
students.

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

4.2. The_school has received a rating of Developing for this Statement of Practice: Teachers use instructional
practices and strategies organized around annual, unit and daily lesson plans to meet established student goals
and promote high levels of student engagement and inquiry.

e There was little evidence of teachers utilizing specific strategies or varied instructional groupings to
meet the diverse needs of students. During classroom visitations, reviewers did not consistently
observe accommodations and/or modifications for various student-learning needs aside from pulling
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students out for extra supports and interventions. The review team noted, after a review of lesson
plans and classroom visitations, that teachers aligned their instruction to the lesson plan in most
instances. Some teachers also differentiated their instruction for small group instruction and provided
opportunities for students to engage with one another by working at learning centers. There were very
few lesson plans submitted for review that were differentiated for students with disabilities, and none
differentiated for varying abilities and skill levels of general education students. Although one
teacher’s lesson plan indicated a modified lesson for students with disabilities, the review team did not
observe the teacher implementing the modifications during instruction in the classroom. Teachers
provided instruction based on benchmark performance data that addressed the learning needs of their
lowest performing students. However, they did not have plans for all of their student groups based on
data. One teacher reported that she sometimes does not share the monthly benchmark with students
so as not to discourage them if they are far from it. Because teachers are not creating customized
goals for their higher achieving students, teacher instructional practices and strategies are not
promoting high levels of student engagement and inquiry for all students.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent,
appropriately alighed Common Core Learning Standards (CCLS)-based instruction that leads to multiple points
of access for all students to achieve targeted goals.

e In a majority of classrooms visited, the review team observed teachers using the direct-instruction
model of teaching. Instruction in these classrooms consisted of teachers lecturing and students
completing worksheets. In some classrooms, teachers were implementing instructional practices that
incorporated CCLS-aligned strategies. During these classroom visits, the review team noted teachers
using anchor charts with multiple examples, a variety of seating arrangements, and word walls. The
teachers provided opportunities for students to assist one another, to access information available in
the room, and to share their work with partners and the class. However, staff is not consistently
providing specially designed instruction to students with disabilities based on their identified area of
disability. There was a lack of emphasis on critical thinking and processing or engagement strategies to
assist students with disabilities break down information to connect to previously learned material and
improve comprehension. Teachers provided students with disabilities the same amount of time to
complete the same activities using the same materials as their general education peers. Because
teachers are not consistently providing instruction with multiple points of access for all students,
students are not engaging with the curriculum in ways that are enabling all types of learners to achieve
targeted goals.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers create a safe
environment that is responsive to students’ varied experiences, tailored to the strengths and needs of all
students, and leads to high levels of student engagement and inquiry.

e Teachers have a plan to address student behaviors, and some teachers implement a positive behavior
intervention system. Teachers distribute dragons, or reward tokens, to students when they exhibit
positive behaviors. Reviewers observed a number of instances of student misbehavior. Although
teachers addressed the misbehavior, these numerous interruptions limited the flow of teaching and
learning in the classroom. The review team noted that only a few classrooms exhibited the use of
centers or differentiated work to address the various learning needs in a classroom. There was some
evidence of teachers asking deeper questions that required students to provide evidence to back up a
claim or to explain their thinking. However, reviewers observed that most teachers’ responses to
students’ answers did not lead students to a higher level of thinking or help guide them to a better
understanding. Because teachers are not consistently stimulating students to thought provoking
inquiry, they are often not highly engaged in their learning.
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4.5 The_school has received a rating of Developing for this Statement of Practice: Teachers use a variety of
data sources including screening, interim measures and progress monitoring to inform lesson planning, develop
explicit teacher plans and foster student participation in their own learning process.

e Teachers are basing some of their instructional decisions on student achievement data. However,
based on interviews with staff, observation of a grade level meeting, and visits to classrooms, the
review team found that teacher instructional decisions based on student data usually involved devising
specific interventions primarily for their lower performing students. During teacher interviews, a
teacher stated that her instructional plan consisted of providing targeted support for her lowest
achieving students. There was a lack of evidence that teachers are making data based decisions for
various groups of students, including higher performing students. Teachers use grade level meetings to
discuss student data. The review team noted that the teachers in the grade level team meeting
discussed the end of unit writing assessment. Teachers stated that they were engaging in the first
stage of their process, which involved correcting the assessments collaboratively and learning how to
use a writing rubric so that they were consistent in their scoring. The teachers stated they would
follow-up this meeting with a more in-depth meeting on data analysis and plan for subsequent
instruction. During classroom visitations, the review team observed some instances when teachers
provided feedback to students. However, this practice was not frequent or widespread. As a result,
students are not consistently participating in their own learning process, which is limiting student
interest and engagement.

Tenet 5 - Student Social and Emotional Developmental Health: The school

community identifies, promotes and supports social and emotional development b :
HHREY P ) PP o P Y| Tenet Rating D

designing systems and experiences that lead to healthy relationships and a safe,

respectful environment that is conducive to learning for all constituents.

Debriefing Statement: The school has a number of supports and partnerships that provide services for student
social and emotional health. However, there is the lack of a coordinated, systematic approach to addressing
student needs. The result is that staff are not identifying and/or addressing the needs of some students in a
timely manner, and some parents and students are concerned about school safety.

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

5.2 The_school has received a rating of Developing for this Statement of Practice: The school cultivates the
development of overarching systems and partnerships that support and sustain social and emotional
developmental health.

e The school process for addressing student social-emotional issues involves the school-based
intervention team (SBIT) determining interventions for the students referred to them. There is not a
system in place, however, whereby every student has a designated school staff member who monitors
and helps address social-emotional needs. Staff reported in interviews that they refer some students
to the Nicole Brownell Agency, a community partner that provides weekly mental health counseling.
Staff reported their case-load is currently at the maximum capacity of 28. Huntington, another
community partner, provides the school with a student support specialist who helps parents navigate
the school system. School staff reported in interviews that staff from Huntington are in the building
five days a week. Staff reported in interviews that the student support specialist also meets with the
YMCA, a provider of after-school programming in the building. Teachers stated in interviews, however,
that many students are not receiving the services or supports that the students need. Staff expressed
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in interviews that their school social worker is “over-loaded” with the amount of students on her
caseload. While the school has some overarching systems and partnerships that help support student
social emotional needs, the level of support they are able to provide is inadequate for the level of
need, negatively impacting student social and emotional well-being.

5.3. The school has received a rating of Developing for this Statement of Practice: The school articulates and
systematically promotes a vision for social and emotional developmental health that is connected to learning
experiences and results in building a safer and healthier environment for families, teachers and students.

e The school is developing a vision for social emotional developmental health and is taking the initial
steps to promote its vision. In interviews, staff described the skills and behaviors that demonstrate
social-emotional developmental health, such as confidence, collaboration, kindness, adaptability,
effectively coping with anger, etc. Staff expressed the concern that student behaviors, “have worsened
recently and that it is impeding academic success.” During interviews staff reported that they have
identified and promoted three school guidelines: “Be Safe, Be Responsible, and Be Respectful,” as part
of their implementation of their PBIS program. The review team noted that the school articulates
these guidelines each day during morning announcements. Staff expressed that the program does not
have explicit goals, and both students and teachers reported that they questioned the program’s
efficacy in bringing about positive behaviors. During classroom visitations, the review team observed
that the school was inconsistently implementing PBIS at the tier 1 level. Many staff indicated in
interviews that they would like PD to help them better support student social-emotional development.
Without an all-encompassing vision for social-emotional health that includes PD support, staff is not
consistently able to make their classrooms and the school a safe and healthy place for all school
constituents.

5.4 The school has received a rating of Developing for this Statement of Practice: All school constituents are
able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership
that leads to greater student outcomes.

e During classroom visitations, the review team noted a number of instances where students were
talking while the teacher was talking, made inappropriate remarks to the teacher or other students, or
were off task. Additionally, students reported in interviews that they did not think that teachers used
consequences effectively to curtail or prevent misbehaviors. In interviews, students expressed that
they love their teachers, and students have particular people they can go to if the student needs help
with a problem or concern. However, students also reported that they do not feel safe in the school
because there is a lot of bullying and fighting. Some students shared the opinion that negative
behavior of students is not always handled properly, impacting the learning environment. During
interviews, staff reported the school does not have goals focused on student social-emotional
development and indicated that the current system for addressing social-emotional issues is not always
providing services to students when necessary. Parents interviewed gave examples of various ways
that the school provides social-emotional supports to students. They were familiar with support staff
in the building and the services that they provide but could not articulate how these supports connect
to the school's vision. Parents’ opinion of the school was generally positive, however, they did have
some concerns about bullying and fights. One parent also expressed the concern that students do not
have recess and speculated about how this may be contributing to some of the misbehavior in school.
Another parent expressed the concern that the nurse is not full-time. The lack of clear goals around
both student safety and positive learning environments is negatively effecting teachers' ability to
create a positive learning environment and both parents’ and students’ sense of ownership and safety.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and
student support staff work together to develop teachers' ability to use data to respond to students' social and
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emotional developmental health needs, so students can become academically and socially successful.

e While there is a process in place that uses data for responding to students’ social-emotional
developmental health needs, there was no evidence that the school leader and student support staff
work together to develop teachers’ ability to use data to respond to students’ social and emotional
needs. Staff reported in interviews that the process in place involves teachers submitting a referral to
the SBIT for either academic and/or behavioral reasons. Staff reported that the SBIT, which includes
school leaders, reviews the referral and sends out a staff member who will observe the student and
collect anecdotal data to corroborate the referral. The SBIT then reviews the collected anecdotal
records to determine interventions for that child. Staff reported in interviews that while the school has
a process for referrals and support, the school does not have the capacity to provide the amount of
support necessary given the high level of student needs. During interviews, staff shared that they
would be more responsive to student needs if they were trained to use data on how to identify and
respond to social-emotional needs. Because the school has not developed the staff’s ability to use
data, the staff is unable to respond effectively to student social-emotional needs to promote student
success.

Tenet 6 - Family and Community Engagement: The school creates a culture of

artnership where families, community members and school staff work together to share B
P P Y 8 Tenet Rating D

in the responsibility for student academic progress and social-emotional growth and well
being.

Debriefing Statement: The school creates some opportunities for families to engage with the school
community and communicates with families about events and their child's academic progress. The school does
not provide staff with professional development to help them engage parents in reciprocal communication.
Without consistent reciprocal communication, opportunities are lost for parents to collaborate with school
staff in their child's success.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school atmosphere is
welcoming and fosters a feeling of belonging and trust, which encourages families to freely and frequently
engage with the school, leading to increased student success.

e The school is clean and the environment is welcoming. While the school offers some family activities,
there is no cohesive plan for engaging parents in their child’s education. In interviews, parents
reported feeling welcome and a sense of belonging, but these parents reported that the school could
do more to involve parents throughout the school community. The school has a Parent Faculty
Organization (PFO) in place, but it only has a handful of members. The review team noted that the
same few parents in that organization lead in the development of the school newsletters and monthly
parent events and activities. Parents stated in interviews that they felt their access to school and staff
was due more to their own assertiveness than to the school's outreach. Parents in the interview group
stated that the parent group was responsible for the majority of family engagement activities at the
school. During interviews, parents reported that the school offers parents the opportunity to engage
with the school staff through organized meetings to discuss various topics, such as the CCLS, or by
holding events, such as a Dr. Seuss poetry night. In addition, parents reported they are able to engage
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with staff through scheduled report card conferences and when they come to pick up their child.
Parents reported in interviews that while a small number of parents visit the school on a regular basis,
this is not the norm for most parents. During interviews, parents expressed concern that a number of
parents are not involved because they are not comfortable or confident in their role as their child’s
advocate. Because a number of parents do not feel a sense of belonging in the school community,
parental involvement is not widespread and, therefore, parents are not uniformly supporting their
children’s success.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in
effective planning and reciprocal communication with family and community stakeholders so that students'
strength and needs are identified and used to augment learning.

e The school community does not celebrate the diversity of its families other than acknowledging
designations such as Black History Month. The school leader stated in an interview that there is “no
cultural diversity” and, therefore, the school staff has not made efforts toward recognizing all cultural
groups. She also reported that the school communicates with families in various ways, e.g.
newsletters, robo-calls, and meetings. These forms of communication share relevant information with
the families, such as upcoming events and initiatives at the school. The school leader reported that the
school provides updates on student progress mainly through report cards. Additionally, the school
leader reported that the school does not translate school communication into other languages because
the primary language for students and families at the school is English. While there is some regular
communication with parents, it is not reciprocal in nature. Because the school does not engage in
regular reciprocal communication with family and community stakeholders, this limits staff’s ability to
identify students’ strengths and needs to support student learning.

6.4 The school has received a rating of Ineffective for the Statement of Practice: The entire school
community partners with families and community agencies to promote and provide professional development
across all areas (academic and social and emotional developmental health) to support student success.

e The school shares information with families regarding community resources but does not provide
professional development for staff on how to develop partnerships with families or the community.
Parents indicated that they were aware of support coming from the student support staff at the school
and the SAY YES after school program. Staff reported in interviews that the student support staff refers
parents to their partnering agencies, which include Brownell for mental health services and the
Huntington Family Center. However, the school leader reported that the school has not provided PD to
staff to help them create partnerships with families or the community. She added that this PD is not
offered at District led workshops either. Because the school does not provide its staff with PD on
creating partnerships with families, the school is limited in its ability to form partnerships with families
or the community to support student academic and social-emotional success.

6.5 The school has received a rating of Developing for this Statement of Practice: The entire school shares
data in a way that empowers and encourages families to use and understand data to promote dialogue
between parents, students and school constituents centered on learning and success.

e The school leader stated in interviews that formal learning opportunities for families to better
understand student data are not in place. The school leader reported in interviews that the school
recently held a meeting for parents to help them gain a better understanding of the CCLS. The school
leader added that there have been no other opportunities offered for parents regarding student data.
The school leader reported that the teachers have revamped how they write comments and present
data on student report cards so that parents can better understand their child’s scores and current
level of performance. In an effort to encourage parents to advocate around student learning and
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success, the school leader inserts reminders in the parent newsletter, such as urging parents to phone
or drop by with any concerns. While the school makes some effort to facilitate parents’ understanding
of data, these efforts have been limited in scope and have not empowered families to engage in
meaningful dialogue with the school focused on student learning and success.

Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 2 the

school should:

2.2: Develop and work toward specific, measurable, ambitious, results-oriented goals that reflect priorities that
are aligned with the vision. Use the school’s vision to guide decision-making, goal setting and the use of
resources within the building. Create school-wide measurable goals that include social emotional goals as well as
achievement goals, and share them with all stakeholder groups. Involve parents in understanding student data
and the creation of action plans that include a role for all groups in attaining identified goals.

2.3: Establish and communicate school-wide achievement goals, which are shared, monitored and owned by all
stakeholder groups. Formalize the use of data protocols to ensure objective review of data and creation of action
plans.

2.4: Review and revise hiring protocols to ensure that prospective candidates are assessed based on their ability
to meet the academic and social needs of the students. Analyze the school’s available fiscal capital to ensure that
funding decisions address the school goals and priorities.

2.5: Incorporate the use of student data to track teacher progress, in addition to feedback from formal and
informal observations, in order to hold administrators and staff accountable for continuous improvement.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 3 the

school should:

3.3: Ensure that teachers are writing and using CCLS-aligned lesson plans that present content and tasks that
promote higher-level thinking and rigor.

3.4: Identify and develop enrichment opportunities for students in the arts and technology that are aligned to
the curriculum and supported by classroom instruction.

3.5: Collect, analyze, and act upon frequent formative assessments so that unique and targeted instructional
plans are in place for all groups of students.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 4 the
school should:
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e 4.2: Support teachers’ ability to create short- and long-term goals for individual students and groups of students
based on students’ current abilities rather than only on grade level benchmarks that inform lesson planning and
instructional practices. In addition, ensure that teachers consistently promote student ownership of these goals
by sharing the goals and the monitoring of progress toward these goals with students to encourage student
engagement and inquiry.

e 4.3: Provide embedded PD for teachers that support their use of various methods of instruction to appeal to all
learning modalities and meet the learning needs of all students, including but not limited to students with
disabilities. Monitor teacher use of strategies that promote multiple points of access for all students to achieve
targeted goals.

e 4.4: Review current policies regarding student behavior, including expectations, incentives, rewards and
consequences. Provide training to staff on how to effectively implement a behavior plan that is consistent in all
classrooms. Provide PD and follow-up for teachers on how to stimulate student thinking with questioning
techniques and the use of materials that contain high levels of text and content complexity.

e 4.5: Continue teacher practice in the use of summative data to inform instructional decisions for the students
who are performing at lower levels. Support teachers understanding, through PD and subsequent follow-up, of
how to use data to inform their instructional decisions for students at all achievement levels. Ensure that
teachers use formative and interim assessments as well as summative assessments to guide their practice.
Provide opportunities for teachers who are currently providing data based feedback to students to turnkey train
all staff in this practice in order to foster student participation in their own learning.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 5 the
school should:

e 5.2: Develop a centralized system in which one staff member or one team of staff members monitors the social-
emotional development of each child and coordinates the services needed to support the social-emotional
developmental health of each child.

e 5.3: Provide on-going PD to teachers and other staff at the school that will help them build skills in supporting
students with their social-emotional developmental health and better implement and support the current
programs in place related to the social-emotional development of students (i.e., PBIS, PAX, and Dragon Rewards).

e 5.4: Create the opportunity for parents, students and staff to voice concerns and collaborate to create specific
goals around school safety and the social-emotional development of students. Share these goals with the entire
school community and provide reminders of the goals throughout the year. Ensure that staff is provided with on-
going guidance on their role in ensuring that the school environment is safe and conducive to learning.

e 5.5: Ensure that the school leader and student support staff collaborate regularly around how to use various
sources of data to address students’ social-emotional developmental health needs.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to fully align with the concepts in the Effective column of Tenet 6 the
school should:

e 6.2: Seek feedback from students’ families and other stakeholders on how the school can improve upon
developing trusting and respectful relationships with them and the community and how the school can better
engage families at the school regarding student learning and development. Use this feedback when developing
goals for the creation of the School Comprehensive Education Plan (SCEP).
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e 6.3: Acknowledge the culture and diversity amongst the student population and increase the frequency and
variety of communication with families regarding updates on student achievement.

e 6.4: Provide PD to teachers and other school staff on how to create and sustain healthy partnerships with
families and community agencies centered on student needs. Establish expectations for school staff around
developing these partnerships.

e 6.5: Provide a variety of learning opportunities to families throughout the school year on how to understand
student data so that families are empowered to be actively engaged in the development of learning plans for
their children.
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