NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 12X690

School Name: Monroe Academy for Business and Law
1300 Boynton Avenue

School Address: Bronx, NY 10472

Principal: Kabeya Mbuyi

Restructuring Phase/Category: Persistently Lowest-Achieving

Area(s) of Identification: Graduation Rate

Dates of On-site Diagnostic Review: October 26-27, 2010

PART 1: INTRODUCTION

A.

Community and School Background:

Monroe Academy for Business and Law serves grades 9 through 12 and enrolls 388 students. Of the total,
70 percent are Hispanic; 26 percent are Black; two percent are White and two percent are other
ethnicities. Twenty percent of the students are students with disabilities. The school is housed in a
building that shares space with four other schools. Space does not seem to be shared equally, and it is
difficult for the Monroe Academy to maintain adequate space.

The Principal has led the school for two years and served as an Assistant Principal (AP) for one year. There
are three APs. One has been with the school since July 2008; one since October 2009; and the third was
placed at Monroe Academy two weeks prior to the JIT review. The school has a staff consisting of two
guidance counselors, a social worker, a psychologist, a family assistant, speech therapist and 26 classroom
teachers. There is a low turnover of the teaching staff, with many veteran teachers having been with the
school since its inception. The teaching staff is certified in their content areas; however, some teachers
are teaching outside of their certification.

PART 2: ASSESSMENT OF THE SCHOOL'’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress:

Positive or
Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for the
past two consecutive years as indicated by a decrease in the percentage of students | v~
performing at or above Level 3 and/or a decrease in the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of | ¥
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR)
for the past two consecutive years) show an increase in the number of subgroups | v
that did not make Adequate Yearly Progress (AYP) in identified area(s).
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

Performance data for the school on NYSED Accountability Overview Reports (AOR)
for the past two consecutive years) indicate an increase in the achievement gap | v
between identified subgroups and the All _Students subgroup in one or more
identified subject/area(s).

- For 2010-11, the school was identified as a_Persistently Lowest- Achieving school. v

- Total Cohort Graduation rate is below 60% (for high schools) v
NYCDOE Quantitative and Qualitative Performance Measures

- Grade of D or F (or C for 3 consecutive years) on the most recent NYC Progress v
Report

- NYC Quality Review Score of Under-Developed v

B. School Strengths:

e Many teachers and staff members are fluent in both English and Spanish.

e The school has a parent group which is involved in supporting the school.

C. Key Findings and Recommendations:
Summary of the key issues (and causal factors) identified during the on-site diagnostic review that are
negatively impacting student achievement in identified areas, as well as any other areas of concern, as
related to the seven JIT Indicator Categories.

I. Curriculum

Findings:

There appears to be a lack of an articulated and consistent curriculum in all content areas. Each
teacher seems to develop their own curriculum with little regard for best practice or research
based curriculum.

Lesson plans were not readily available. Where they were accessed, there was minimal evidence
that lesson plan objectives and learning goals were aligned with the curriculum notebooks
provided or NYS Standards.

Some teachers acknowledged using the online NYCDOE curriculum documents. However, not all
teachers seemed aware that these documents existed. Alignment with NYS Standards appeared to
be more connected with the textbooks being used. Newer texts were better aligned, thus the
curriculum being taught in conjunction with textbooks were better aligned.

Curriculum notebooks contained a mixture of other districts’ published curricula. There was
minimal evidence that these were created or used by any of the departments. There was minimal
evidence of any ownership of the curriculum and limited ability by the teachers to describe the
curriculum contained in the notebooks.

There was minimal evidence that goals and lesson plan objectives aligned with any curriculum or
NYS Standards.
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Recommendation:

Comprehensive curriculum should be developed and aligned with the NYS standards consisting of
the scope and sequence document, reading and writing programs, benchmarks and assessments.

Teachers should be provided with professional development (PD) in planning lessons, writing
assessments and defining benchmarks that align with the curriculum.

Teachers should be given support in the development of a curriculum that is vertically aligned
without gaps or overlaps.

Curriculum notebooks containing individual maps of taught curriculum should be created and used
by teachers.

Once curriculum is developed, goals and lesson plans should be created in alignment with the
curriculum and NYS standards.

Il. Teaching and Learning

Findings:

There was minimal evidence of differentiated instruction targeted toward any student subgroup.
Any grouping of students was limited to student choice or resulted from proximity. There was
little indication that the grouping of students was preplanned by the teacher for any academic or
other purpose. Often students were grouped randomly and without regard for academic success.

There was no evidence of student grouping based on classroom assessment results. Instruction
was not adjusted to accommodate any difficulties that were encountered by the students while
learning the material.

There were several classes that were co-taught; however, in some cases one teacher took the lead
and the other acted as an assistant.

Instruction was often disrupted by outside sources, i.e., late students, students going to and from
the lavatory and general hallway disruptions. This affected the pacing and sequence of instruction
in many cases. In the classes that were interrupted most often, the loss of time on task was
significant as the teacher stopped and restarted numerous times.

There was minimal evidence of lessons that addressed student diversity or culture.

There was no evidence that either short-term or long term-goals or objectives were shared or
understood by the students. Lessons appeared to be somewhat disjointed and disconnected to
prior lessons. Lesson delivery was in most cases done via whole group instruction. Students were
often seated in rows and the lessons were primarily delivered by teacher dominated lecture.
There was limited interaction among students and, when it did occur, it happened at the end of
the period with little time remaining to accomplish any task.

Student questions were often met with single answers from the teacher. This effectively shut
students down rather than encouraging discussion or extending student learning. In one case, a
student’s question was completely disregarded.

There was limited use of technology to enhance the quality of the lessons or promote the
objectives of the curriculum.
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Recommendations:

Professional development (PD) for teachers that focuses specifically on identifying students in
need of academic intervention based on classroom performance and assessments should be
provided. Students should be grouped for differentiated instruction based on performance and
the results of the assessments. Workshops that focus on grouping students for a purpose with
specific outcomes, i.e., to maximize student learning and success would be especially productive.

PD should include training in the use of differentiated instruction for all teachers, including
methods of providing instruction to students within a multi-level class.

There should be targeted PD that focuses on co-teaching models and strategies. Teachers should
be encouraged to visit schools where successful co-teaching is occurring.

The student handbook should be reviewed and the rules regarding lateness should be consistently
implemented. PD that focuses on classroom management techniques and development of
classroom procedures should be provided for all teachers.

A school environment that is rich with cultural references and celebrates the languages and
heritage of the diverse student body by embedding culture into the curriculum and lessons should
be created.

PD and classroom practice that allow teachers to explore techniques that are more student-
centered should be provided. Hands-on activities and purposeful grouping of students to allow
significant time performing specific tasks and presenting their findings should be increased.
Students should be held accountable for the outcomes. More interaction with and among
students should be fostered.

Teachers should receive PD in Bloom’s Taxonomy and be encouraged to develop and model
strategies that take students beyond the lowest levels of knowledge and comprehension and
promote lessons that move students toward application, analysis, synthesis and eventually to
evaluation and creation. Likewise, teachers should receive PD in the use of multiple questioning
techniques, i.e., the use of a Q-Matrix or essential questioning strategy that would lead students to
higher level thinking and problem-solving.

The availability of technology and training in the use of technology to enhance instruction should
be increased. The integration of technology into the curriculum should be encouraged.

lll. School Leadership

Findings:

The administrators indicated that their PD was limited to peer group meetings, large group workshops,
and global topics. There was minimal evidence of individual support targeted to the needs of each
administrator and no evidence of follow-up feedback or mentoring. A Principal Performance Review
once a year does not appear to be sufficient.

Recommendations:
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A mentor program for building leaders, especially those in their probationary period, should be
established. Administrators should have regular and substantive evaluations which include ongoing
feedback related to their established goals.

IV. Infrastructure for Student Success

Findings:

A high percentage of students arrive to class late with no consequence for being tardy. Although
there is a student handbook, there was no evidence of consistent implementation of the policies,
especially with regard to student absences and tardiness.

Students appeared unaware of the process for applying to colleges and how to connect school to
career pathways. While the school does provide a Career Fair, the majority of students surveyed
stated that they are college bound but have limited knowledge about the application process
and/or career pathways.

This school had only one guidance counselor until two weeks prior to the review. While the
number of students is low, the needs are great.

Common planning time exists, but with minimal direction regarding the best use of this time.

The Library Media Center (LMC) lacks the resources to be a key component in student learning and
teacher instruction. Furthermore, teachers do not use what is available in the LMC. Students are
able to go to the LMC only during their lunch period. Students reported that they do not have a
regularly scheduled time to visit the LMC with any class, nor does the LMC specialist visit the
classrooms.

Some staff members have high expectations for the achievement of all students. However, it does
not appear that these expectations are clearly or consistently communicated to all students.

The science labs were non-functioning until school year 2009-10. Up until that time, paper labs
were conducted.

The School Leadership Team (SLT) had not met at the time of the review, nor was there any
schedule of meetings for the 2010-11 school year.

A recent survey was conducted and posted on the website. However, there was minimal evidence
that the results of the survey are connected to school improvement initiatives or graduation
objectives.

Recommendations:

A late arrival policy that is aligned with the student handbook and agreed upon by administration
and teachers should be developed and consistently implemented.

A program to present students clearly outlined graduation requirements, the college application
process, and transition from school to career should be collaboratively developed by
administrators, teachers and guidance counselors.
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Plans involving the new guidance counselor sharing the guidance work load should be reviewed.

Department chairs/team leaders should be established and trained in providing PD on leadership
and the development of clear objectives for common planning time throughout the school year.

The needs of the LMC and specialist should be identified and necessary funding and grants should
be sought to meet these needs. In addition, the library media specialist should be provided time
to meet with the teachers collectively and discuss how the LMC and the media specialist can
compliment teacher instruction.

Collaborative effort should be expended to ensure all staff members have high expectations for
the achievement of all students and that these expectations are clearly and consistently
communicated to all students.

While the science labs are much improved, they would benefit from a plan to purchase equipment
and supplies on a regular basis.

A SLT meeting schedule should be immediately established in an effort to set goals and an agenda
for the remainder of the school year.

The results of the survey should be reviewed and connected to school improvement and
graduation objectives. This survey should be included as data to be analyzed and used to inform
school improvement plans.

V. Collection, Analysis, and Utilization of Data

Findings:

There are systems available to collect and analyze data for the purpose of scheduling; student
progress; credit accumulation; and graduation requirements. However, it does not appear that
there is a cohesive plan to train staff in the analysis of student/academic/district data to
accomplish this.

The Inquiry Team functioned as a “student support” team rather than a “data analysis to inform
instruction” team. This resulted in time being used to address a small group of at-risk students
instead of focusing on the larger picture of school reform via the analysis of data and identification
of root causes.

Although there is evidence of the collection of student data, it did not appear that the data is
currently being used to inform continuous improvement.

Some teachers have begun to create binders containing classroom exams and Regents exams.
However, this practice is neither systemic nor consistent.

A method for tracking student progress does not appear to be in place.

Recommendations:

The school should create a student management team and provide training and support in the use
of data to consistently track all students throughout their high school career.

The function of the Inquiry Team should be clarified. The team members should be trained by the
Network in data analysis and identification of root causes.
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Teachers should be provided with training in data analysis for student and school improvement.
Data should be used as the basis for team meetings, discussions, decisions, and improvement
efforts.

Teachers should be trained to use data when developing strategic plans, quality assessments, and
when determining student progress/growth.

Department notebooks containing local and Regents exams for use in test prep and skills practice
should be created.

Data analysis software should be purchased and used in charting student growth or developing
spreadsheets.

VI. Professional Development

Findings:

While teachers and administrators referenced attendance at workshops, there was little evidence
of follow-up and application of their new learning nor was it apparent that the PD was aligned with
the school goals for the purpose of teacher/administrator improvement.

PD offerings were not differentiated according to skills sets of teachers or administrators.
PD offerings did not address the challenges in teaching all subgroups represented in this school.

PD goals are not necessarily linked to the supervision and evaluation process. There is minimal
evidence of any feedback mechanism in place other than the formal evaluation process.

Recommendations:

PD planning should be informed by:

» teacher and administrators skill needs;

» data collected through the supervision and evaluation process;

» analysis of student performance on State assessments and rigorous curriculum embedded
tasks; and

» teachers and administrators self-assessments and reflection.

Follow-up to workshops or other PD should occur with content area teams during common
planning time led by school leaders, i.e., the Principal and APs.

The individual goals of teachers and administrators should be used to plan meaningful and specific
PD that is targeted not only toward individual improvement but also connected to the overall
school improvement plan. Strategies that are learned in workshops should be used. Teachers who
successfully incorporate these strategies into their classrooms/lessons should be recognized.

Teachers and administrators should be provided with PD targeted to meet the diverse needs of all
learners in the school, i.e., ELL, students with disabilities, and at-risk students.
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VII.

The expectation that teachers will apply new learning from PD should be embedded in the pre-
and post observation process, observation reports and annual evaluations of teachers and
administrators. A system should be created that uses informal observations or teacher driven
clinical supervision in which the teacher asks for and is given feedback on specific areas.

District Support

Findings:

Regular monitoring of the implementation of the school’s comprehensive education plan (CEP) by
the District/Network was minimal.

School leadership has received minimal guidance and support from the Network.
At the time of the team review, the parent coordinator position was vacant.

The school has limited operating space. There are limited materials and resources provided to the
school.

Recommendations:

District/Network support should closely monitor the implementation of the school’s (CEP).
Regular visitations to the school to support the school leader in implementing the CEP should be
established.

District/Network support should appoint a mentor to assist the school leader in accomplishing the
school’s goals. The school leader, in conjunction with the Network, should develop clearly aligned
goals that are prioritized and aligned with the CEP.

The school should hire a parent coordinator to ensure that the school improves communication
between school and parents.

District/Network support should assist the school in acquiring additional operating space. Updated
and additional resources should be supplied in order to implement the school’s CEP.

The Network should provide support in implementing the recommendations of the Joint
Intervention Team (JIT).

Other Concerns:
e Teachers are teaching outside of their certification area.

e Students are taking foreign language for the first time in grade 12.

e There was no foreign language curriculum.
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PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding

(b)

The school has not made sufficient progress in identified areas, and is unlikely to make AYP
without further significant change.

B. Overall Recommendation

Reference | Review Team Recommendation

(b)

Phase-out or close the school.

C.

In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

Close the school at the end of June 2011, if feasible.

For the duration of this school year, it is recommended that Monroe be closely monitored to ensure
that teachers are accountable for quality instruction and students continue to receive the education
they deserve.

Plans should be developed and prioritized to maximize the instruction students receive for the duration
of the 2010-11 school year.

For the remainder of the time the school is open, teachers should be given specific PD in the areas
recommended while continuing with the current PD offered by the Network.

The entire school community should be informed of the process/plan as it is implemented so they may
make timely and responsible decisions on behalf of their students.

If the school remains open, the Network should provide support for the teachers and administrators
whose task it will be to create a successful school learning environment for its students.

The Network should provide support to the school in communicating a clear mission and vision that will
encourage parents to continue to enroll their children.
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