NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 10X391
School Name: Angelo Patri Middle School
2225 Webster Ave.
School Address: Bronx, New York 10457
Principal: Graciela Abadia
Persistently Lowest Achieving (PLA)/ School Under
Restructuring Phase/Category: Registration Review (SURR)
Area(s) of Identification: English Language Arts and Mathematics
Dates of On-site Diagnostic Review: February 1 -2, 2011

PART 1: INTRODUCTION

A. Community and School Background
MS 391 is a middle school that serves 635 students in grades 6 through 8. The school enrollment is 28
percent Black, 68 percent Hispanic, one percent White and one percent other students. Of these students,
27 percent are English language learners (ELLs) and 25 percent are students with disabilities. Most of the
students live in close proximity to the school.

The administrative team includes the Interim Acting (lA) Principal; three Assistant Principals (APs) and a
mathematics coach. The IA Principal, who was an AP in the school for four years, has been Principal for
five months. The APs have served between four to ten years.

There are 53 teachers on staff, including one new teacher, one teacher at the school for one year or less
and two teachers at the school between one and three years. Of these teachers, 86 percent are highly
qualified. Teacher turnover rate is 13 percent per year.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures
- Negative trend data for one or more identified subject/areas and subgroups v
for the past two consecutive years as indicated by a decrease in the
percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual v
Measurable Objective (EAMO) for one or more identified subgroups in
subject/area(s) of identification.
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Positive or
Negative School Performance Indicators 4
Indicator (+/-)
- Performance data for the school on NYSED Accountability Overview Reports v
(AOR) for the past two consecutive years) show an increase in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in identified
area(s).
+ Performance data for the school on NYSED Accountability Overview Reports v
(AOR) for the past two consecutive years) indicate a decrease in the
achievement gap between identified subgroups and the All Students
subgroup in one or more identified subject/area(s).
- For 2010-11, the school was identified as a_Persistently Lowest- Achieving v
school.
NYCDOE Quantitative and Qualitative Performance Measures
+/ Grade of B on the most recent NYC Progress Report v
+/ NYC Quality Review Score of Proficient (08-09) v

B. School Strengths

Student
Student

s, teachers and staff are respectful and caring of one another, resulting in a positive school culture.
s are well behaved and follow school rules and routines. The building is well maintained and clean.

C. Key Findings and Recommendations

Summa
diagnos

ry of the key issues (causal factors), and other areas of concern, identified during the on-site
tic review that are negatively impacting student achievement in identified areas, as well as

recommendations, as related to the 7 JIT Indicator Categories:

l. Curriculum

Findings:
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The curriculum is not rigorous enough to ensure continuity and progression in students learning.
The only English Language Arts (ELA) curriculum that is being implemented is a commercially
prepared program that is not aligned to the New York State (NYS) Standards. There were no pacing
calendars in evidence. In addition, the curriculum is not vertically or horizontally aligned. There is
one ELA curriculum for the grade 6 and a different one for grades 7 and 8. This leads to a lack of
continuity in ELA instruction.

Curriculum planning is weak. Grade 6 bilingual and English as Second Language (ESL) students
were using Achieve 3000 as the curriculum even though it is a program designed to supplement
the instruction.

There were a minimal number of library books in the classrooms. In many instances, books were
not developmentally appropriate for the reading or instructional level of students. Materials were
not differentiated to meet the needs of at-risk students, students with disabilities or English
Language Learners (ELLs).
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Recommendations:

The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current NYS Learning Standards. Curriculum should be
aligned to the new NYS P-12 Common Core Learning Standards in ELA, literacy and mathematics to
prepare for implementation in school year 2012-13. All curricula should be developed by
knowledgeable and trained individuals (national, State, or local) who understand the key elements
of curriculum development.

All teachers and administrators should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as delivery methods that are student-
centered. Pacing calendars should be provided for teachers. The curriculum should be relied upon
as the basis for assessing the individual student mastery and progress. Walkthroughs and formal
evaluations should include how well the teacher knows and implements the curriculum for the
subjects being taught.

Classrooms should have leveled library books that meet the reading levels of all students, including
ELLs and students with disabilities. There should be teacher resource books to provide for the
component of balanced literacy, including read-alouds, shared reading and genre studies. Books
should include multicultural contents to reflect the student population.

Il. Teaching and Learning

Findings:

The primary teaching method is direct whole class instruction with minimal student-to-student
interactions. Student activities were passive, consisting primarily of the completion of worksheets.
Too few teachers differentiated their instruction or used cooperative grouping strategies to meet
the needs of their students or engage them sufficiently in their learning.

Co-teaching was not balanced and was dominated by the content area teacher. Teachers do not
work or plan together well to maximize the potential impact of co-teaching model on student
learning.

Teaching and lesson pacing did not maximize student learning time. In many instances copying
the aim and completing “do now” activities lasted more than half a period, leading to
disengagement of students and a lack of motivation for students to complete their tasks.

There were instances of unsupervised students. Students in Special Education Teacher Support
Services (SETTS) lose instructional time due to SETTS teachers being required to pickup and drop-
off students.

Most instructional activities were not reflective of the language or culture of the students. This did
not promote community cohesion or inclusion effectively.

There was a lack of rigor in most instruction observed. Teachers were not modeling or using
higher order questions. High quality student work that incorporated higher order thinking skills
and processes was not evident. Student work consisted mostly of the completion of one
worksheet for a lesson that could span two periods. As a result, students who found the tasks too
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easy finished early and sat around talking and disrupting others, while students having difficulty
with their work gave up and did not complete their tasks.

Students were unaware of learning goals and what was being taught. In many instances
performance indicators were referenced by short hand notation, e.g.,, 1.5, 3.2, that was
meaningless to students.

Feedback to improve student learning was minimal and therefore students were often unaware of
what was needed to improve their work.

There is limited integration of technology in ELA instruction. The school has three laptop carts that
were not effectively used to enhance instruction

Recommendations:

Administrators should develop a comprehensive, developmental, research-based PD program that
incorporates differentiation of instruction for maximal student learning, including cooperative
learning strategies and higher order question skills and processes. The Principal and APs should
monitor progress towards achievement of PD goals to ensure that strategies learned are
implemented in all classrooms.

Teachers of inclusion classes should be provided with PD on effective co-teaching strategies such
as parallel teaching, grouping and using learning centers. The PD should be supported through in-
class modeling, intervisitation and clear implementation goals. Time should be provided for co-
teachers to plan together. The AP with responsibility for inclusion should monitor co-teaching
classes on a regular basis to check that the quality of teaching and learning is good enough to
improve the progress of this at risk group.

The school should implement supervisory structures that ensure teachers begin class on time and
limit the time students spend copying the aim and the “do now.” Teachers should consider
strategies such as the use of timers to improve effective pacing of lessons. The Principal and APs
should monitor teacher use of these strategies during routine observations and walkthroughs.

The school should implement structures, including the use of additional staff to ensure that no
students are unsupervised during transitions and that there is no loss of learning time for SETTS
students. The school leaders should carry out regular checks to ensure that no students are left
unsupervised.

The school should seek the support of the Network and other schools in identifying and
implementing an ELA program that is culturally responsive and reflective of the school population,
including supportive classroom libraries. The school leaders should ensure that the program is
followed in all classrooms by conducting walkthroughs and observations.

Teachers should receive PD on how to increase rigor, including incorporating multiple and varied
activities to practice lesson objectives; providing opportunities for meaningful learning through
student to student interactions such as pair and share; and incorporating the use of higher order
guestions and processes.

Learning goals that set the purpose for learning should be clearly stated in a language meaningful
to students. The goals should be shared with students to enable them to play a more active role in
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the learning process. Teachers should make students aware of grade level standards and
competencies in all content areas so that students are clear about what they are learning and how
this fits into the longer term program of study. School leaders should discuss student learning
goals with them when they conduct walkthroughs and classroom observations.

Teachers should ensure that they regularly provide quality feedback of student work. Rubrics
should be referenced and teachers should make clear what students need to do to improve to
reach the next level. The Principal and APs should regularly review student work.

All teachers should routinely incorporate existing technology into their practice to enliven their
instruction and increase student engagement in their learning. PD should be provided for teachers
that lack the requisite skills to make best use of technology.

lll. School Leadership

Findings:

The Principal sets low expectations for students and staff. As a result, there is no urgency for
school improvement or in improving the quality of instruction or student achievement. The weak
systems in place for monitoring teaching and learning are ineffective. The Principal supplied only
five formal observation reports; the recommendations on these reports were about improving the
delivery of instruction rather than ways to improve the instruction itself. The APs are also
ineffective as instructional leaders. As a result, the quality of teaching across the school is not
good enough to improve student performance.

The School Leadership Team (SLT) is ineffective. There was no evidence that the SLT sets interim
benchmarks, assesses progress toward Comprehensive Educational Plan (CEP) goals or makes
modifications to the plan. There was also no evidence that formative assessment data is being
used to modify the CEP.

The organization of the Extended Day Program is poor and the monitoring of its work inadequate.
The Extended Day program is available only for grade 7 students, and a small number of grade 8
students who are in Regents classes. The Principal has assigned three teachers to work with
groups of 15 or fewer students during the Extended Day period, despite the fact that only 14
percent of the current grade 8 students scored Level 3 or higher on last year’s ELA test and
average daily attendance in Extended Day is under 50 percent. Classroom observations revealed
that the three teachers assigned to each class were not present in the room during this period.
School leaders are not monitoring this work closely enough.

The Principal has lacked urgency in addressing school weaknesses in ELA and has not made the
necessary hiring to rectify the situation. The school does not have an ELA coach to support
teachers despite the fact that all six subgroups failed to make AYP. There is no teacher currently
on staff with the capacity to fill the position of coach.

Administrators have proved ineffective at ensuring common planning time has any discernible
impact on student achievement. There was no evidence of agendas for subject area common
planning meeting and little evidence that administrators monitored the use of time in these
meetings.
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Administrators have done little to ensure there is coherent articulation between grade level
teachers and subject area teachers, or between support staff and classroom teachers. As a result,
student performance and progress across subject areas is not closely monitored.

The school leadership does not make best use of available funds to improve student achievement.
Per session funds that are allocated for ELA curriculum development have not been used to date.

ELLs in bilingual education programs are not receiving mandated native language arts instruction.

The school has not been successful in involving parents in decision-making. The SLT is not
comprised of the required equal balance of parents and staff members.

The school leadership's planning for PD is not coherent and has done little to improve the quality
of education provided. Despite the fact that teachers were surveyed in September and June about
their PD needs, the Principal has selected the PD topics herself. The PD has not addressed the
teacher needs for assistance in grouping, differentiating instruction and data analysis.

The table of organization and the teacher program chart provided by the Principal indicate that
Academic Intervention Services (AIS) are being provided. There was no evidence to substantiate
this. One teacher’s program lists AIS periods but the teacher has been assigned classroom
coverage during the designated time. In addition, the Principal was unable to provide a list of
students currently receiving AlS services.

The teacher evaluation system implemented by the Principal and APs is weak and ineffective. An
insufficient number of formal observations have been performed so far this year despite the fact
that the review team observations showed that many lessons and much instruction was of poor
quality. There is little evidence to indicate that regular observations are conducted and good
quality feedback to bring about improvement being given. Instead, the recommendations in the
written observation reports were insufficient and generic.

Recommendations:

The Principal should collaborate with staff members to create a strategic improvement plan with
specific steps, success criteria and challenging goals that lead to increased staff performance and
student learning outcomes. The plan should articulate the roles and responsibilities of all
personnel involved in improving student achievement at an accelerated rate. High expectations
for the performance of all students should be established and shared, and all teachers should be
made aware of their accountability for securing improvement in the progress of all students in
their care.

The Network should provide support and guidance to enable the SLT to set interim benchmarks
and monitor progress toward the benchmarks on a regular basis. After assessing progress, the SLT
should then modify the CEP to address the changing needs of students and staff.

School leaders should reorganize the Extended Day program to include students in all grades. The
administrators should improve their supervision of the Extended Day program to ensure that the
teachers assigned to a group are actually present in the room and working with students.
Administrators should monitor the program. The school should consider moving the Extended Day
program to the afternoon to increase student attendance.
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In order to support teachers in improving their instruction so that student performance is
significantly improved in ELA, the school should hire a coach, from outside the school, with proven
skill and expertise in raising student achievement.

There should be set agendas for all subject area common planning meetings that are kept on file in
the school. Administrators should regularly participate in the common planning meetings to
ensure that the time is effectively used to benefit students and should then monitor classroom
practice to ensure agreed strategies are put into practice.

The school should develop a mechanism for teachers on each grade to have time to articulate
vertically with subject area staff to discuss programs and student progress and to share best
practices. The school should also schedule time for classroom teachers to articulate with support
staff to ensure that the appropriate supports are in place for struggling students.

The school should, as a matter of urgency, start to use its allotted funds for ELA curriculum
development to improve the provision of instruction and achievement across the school.

The Principal and AP with responsibility in this area should ensure that ELLs in bilingual education
programs are receiving their mandated native language arts instruction. The Principal should
monitor the quality of instruction.

The Principal should ensure that the SLT has proper balance of parents and staff members. The
school should pursue additional parent participation on the SLT, with help from the Parent
Coordinator. The Principal should seek support from the Network in developing strategies to
engage parents in a meaningful way to support the school community.

The Principal should develop a differentiated PD plan that meets the identified needs of teachers.
The results of the teacher PD surveys, data analysis and outcomes from lesson observations should
be used to structure the plan for the year. This plan should include an emphasis on improving ELA
instruction and the use of data to inform instruction.

The table of organization and the teacher program chart should accurately reflect teacher
deployment. The teacher scheduled to provide AIS should be performing that function and not
covering classes. Students eligible to receive AlS should be urgently identified and provided with
their support entitlement. The Principal should observe classes to make sure appropriate services
are delivered.

The lesson observation structure for formal, informal and walkthrough observations should be
revised as a matter of urgency. Administrators should conduct frequent formal evaluations with
an emphasis on improving ELA instruction. The administrators should receive PD from the
Network on effective observational practices that focus on the quality of student learning. This PD
should include the construction of recommendations that are designed to set clear targets for
improvement for all teachers.

10X391-The Angelo Patri Middle School

February 2011



IV. Infrastructure for Student Success

Findings:

Students were not able to articulate how Engrade (online) progress reports help them to
understand what they must be to meet promotion requirements.

Students in grades 6 and 7 are not aware of career planning or high school articulation.

There is no regular time scheduled for teachers and service providers to meet and discuss the
needs of their students. In addition, there is no time allocated for teachers on the same grade to
meet.

Currently, at-risk students are not identified and serviced well enough. Classes with students with
disabilities do not have special materials that are necessary to address their learning needs. In

addition, classroom libraries do not reflect the needs of ELLs.

The resources in the library/media center are underutilized and many computers were not
observed in use.

All science labs in the building lacked the required safety equipment. In addition, one lab was
found to have no safety shower or emergency eye wash station.

Attendance at PTA meetings is low, although it is better at parent coordinator meetings.
Not all parents are in receipt of assessment results.

French speaking families are not receiving information in their native language related to
programs, meetings and activities.

Other than the “Learning Environment” survey, parents are not given the opportunity to
communicate with the school regarding topics related to academic provision for their children.

Recommendations:

Guidance counselors should meet with students after Engrade progress reports are issued to
discuss and interpret results and formulate individual plans for academic success.

The administration, along with the guidance staff, should develop a career and high school
articulation plan for all students. This should include guest speakers, visits to various high schools
and assistance with filling out high school applications.

The administration should establish times where articulation between teachers and service
providers takes place so that all supports for students at-risk are streamlined to maximize their
progress. Scheduling should also provide opportunities for same grade teachers to meet to share
ideas and good practices as well as engage in data analysis and common planning. School leaders
should attend these meetings.
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The administration should establish protocols that identify at-risk students and place them with
the appropriate support staff to meet their precise learning needs. The school should acquire
materials and resources that are specifically targeted to support the learning of students with
disabilities and ELLs. School leaders should ensure through observations and review of
documentation that students receive the services and resources to which they are entitled.

The school should schedule lessons that require students to use the library/media center and
other sites throughout the school that contain computers. ELA classes should regularly visit the
library/media center for lessons conducted by the librarian in collaboration with their teacher to
address literacy needs.

The administration should equip all science labs with the proper safety equipment required by the
Occupational Safety and Health Administration (OSHA) and fire safety laws.

The school should conduct a needs assessment with parents to obtain a list of topics that are of
interest to parents. These topics should be incorporated into the agendas for future meetings.
The time for PTA meetings should be made flexible enough to improve attendance.

The Principal and APs should ensure that all parents are in receipt of all their children’s assessment
results and should hold teachers accountable for providing regular information to parents about
student progress.

The school should use the translation services provided by the Network to ensure that all parents
have equal access to the full range of information about the school.

The school should develop a variety of opportunities for parents to communicate their suggestions
and concerns to the administration. These may include e-mail contact, parent breakfasts/lunches,
and phone contacts. The Principal should also consider conducting surveys on a regular basis to
canvass the views and opinions of a greater number of parents and use the information to inform
priorities for the CEP.

V. Collection, Analysis, and Utilization of Data

Findings:

There is currently no analysis of schoolwide, grade level, or classroom data. Only individual
student data is printed. Although the data is collected, there is no analysis provided or tied in with
curriculum, assessment, grouping or lesson planning. Data does not form the basis for school
improvement and is not used to improve instruction.

Thirty-five to 40 percent of the teachers do not enter their unit assessment data into the
computerized tracking system, and administrators do not follow-up to ensure this data is gathered
and analyzed to inform instruction.

Data is used inconsistently to inform instructional planning. Although most teachers had data
binders, there was little evidence that data was used for grouping, differentiation, or strategy
lessons beyond grouping the students by level.
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There is no connection between the formative and summative assessments that are being used
within the school. Data are not analyzed to measure the effectiveness of the curriculum or
measure student progress. Marking period grades are not compared to periodic assessment
results.

Not all teachers provide progress reports for their students. Two teachers refused to write
progress reports, and the parents from these classes are not provided with information as to their
children’s interim performance.

Recommendations:

The school should analyze data on schoolwide, grade level, learning community and class-level
basis. This analysis should be on-going and turn-keyed to all stakeholders in the school. The
Principal and APs, through observations and scrutiny of teachers planning, should ensure that this
data is effectively used to improve school performance by informing program delivery,
instructional groupings and student support services.

The Principal and APs should monitor regularly all teaching initiatives for effectiveness.
Administration should ensure that all teachers are held accountable for systematically gathering
and analyzing their unit test data to inform their planning and delivery of differentiated instruction
to meet student needs. This should be monitored through a review of teacher data binders,
planning documents and classroom observations.

The school should urgently provide PD on the use of data to differentiate instruction and student
grouping. Research should be undertaken by the administrative team to determine the best
consultant or agency to deliver this PD, or request support from the Network. Follow up
observations should be carried out to ascertain if the PD has translated into classroom delivery.

The school should compare internal and external data to ensure the effectiveness of programs,
teaching and new initiatives.

Administration should ensure that all students receive progress reports and that all teachers fully
implement school procedures.

VI. Professional Development

Findings:

Despite the Principal’s assertion that she posted an online needs assessment for teacher PD and
indicated that classroom observations drive PD, there was no evidence of differentiated PD for
teachers, or for teachers of different subgroups.

There is no evidence of research-based PD activities that incorporate the principles of adult
learning. There was little evidence that the PD program was modified to meet the needs of
students or teachers, except for the bilingual teachers. Teachers of students with disabilities and
ELL are not provided with PD to meet their specific needs.

The school has no ELA coach or lead teacher to lead and support PD to bring about the urgent and
much needed improvements in achievement in ELA. The Principal stated that there was no staff
member that met the qualifications for the position.
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PD that is provided is not proving effective in the classroom. Teachers are using lesson plan
structures introduced in PD; however, they are not effective in improving instruction, as there is
insufficient use of data to plan and differentiate work to meet student needs. The lesson plans are
not developmentally appropriate for students. They do not meet the range of abilities of the
students: for example, the same level of ELA work was given to an honors class as to a general
education class.

Recommendations:

The school leaders should develop an ongoing needs assessment that indicates what PD is
required for whole staff, groups of teachers and individuals, based on data analysis and outcomes
of lesson observations. A differentiated PD plan should be urgently developed to meet the needs
of teachers and their students by significantly improving the quality of teaching and learning across
the school. Administrators should ensure that teacher attendance at PD brings about
improvements in the classroom.

PD should be differentiated to include teachers of students with disabilities and ELLs. The content
of these sessions should be designed to address the specific issues pertinent to supporting these
subgroups. PD activities should be carefully research- based and should incorporate the principles
of adult learning.

The Principal should use resources to hire an ELA coach to support and provide PD for the staff in
lesson planning, delivery of instruction and matching appropriate instructional materials with
lessons to improve student learning. Time should be provided for teachers with strong
instructional skills to share their practice with peers across the school. Administrators should
monitor the work of the ELA coach and assess its impact in the classroom and on improving
student achievement in ELA.

The Principal and APs should monitor the implementation of PD initiatives in all classrooms to
ensure full compliance. Teachers should receive further training in lesson planning and
differentiating their instruction to ensure that all students have planned tasks and activities that
provide appropriate challenge to meet their learning needs.  Administrators should closely
monitor the work of and provide support for ELA teachers in order to improve their practice,
through walkthroughs, modeling and peer inter-visitations.

VII. District Support

Findings:

The Network has not provided sufficient instructional support for the school ELA program.

Although some teachers have attended Network PD sessions, teachers have not received training
that assists them in improving their ELA instruction.

The data specialist and classroom teachers have not received sufficient training from the Network
in the use of data to inform instruction.

The Network has not provided PD to assist the school in addressing the ELA needs evident in the
poor achievement of students on State tests.
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Recommendations:

The Network should provide a mentor who has the skills necessary to have a positive impact on
the ELA instructional program.

The Principal should work with the Network to provide resources and training to enable teachers
to improve their delivery of ELA instruction to better meet the needs of their students.

The Network should provide training for the data specialist so that she can assist teachers in using
data to inform instruction.

The Network should provide differentiated PD opportunities that enable teachers to improve the
quality of their instruction. In addition, the Network should provide support in aligning the ELA
curriculum with the NYS Standards.

The Network should support the school in the implementation of the Joint Intervention Team’s
(JIT) recommendations.

Other Concerns:

Confidential student information, i.e., the ELA and mathematics assessment performance levels of each
student, was displayed in most classrooms in plain view of all students. This violates the Family Education
Rights and Privacy Act (FERPA).

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding v

(c)

The school has not made sufficient progress in identified areas, and is unlikely to | ¥
make AYP under the current structure and organization.

B. Overall Recommendation

Reference

Review Team Recommendation v

(c)

Develop and implement a new plan that could include significant changes in staff, | ¥
organizational structure, leadership and/or configuration, to address issues that
continue to negatively impact student academic performance in identified areas.

C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

There was no urgency on the part of the administration and staff to address the deficits that exist in the
ELA curriculum and teaching staff.

e A new administrative team should be appointed that will provide the leadership necessary to
implement changes to address the systemic problem of low ELA achievement in the school.
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e The APs do not engage in effective instructional leadership or evaluate teacher performance often
enough. The administrators should be conducting frequent formal observations and providing
meaningful feedback to impact teacher pedagogy and student performance.

e |tis imperative that the school adopts a curriculum that meets the needs of all students and is aligned
to the NYS Standards.

e The school should hire an experienced ELA coach to support teachers and build capacity in ELA
instruction.

e Teachers urgently need PD in using data to inform their practice. In addition, teachers need assistance
in differentiating instruction to meet the needs of all students. Ineffective staff should be replaced
with practitioners with expertise in the use of data to inform differentiated instruction.
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