NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 10X440
School Name: DeWitt Clinton High School
100 West Mosholu Parkway South
School Address: Bronx, NY 10468
Principal: Geraldine Ambrosio

Restructuring Phase/Category: Restructuring Advanced Comprehensive

Mathematics — All Students, Hispanic Students, Students with
Disabilities, English language learners, Economically

Area of Identification: Disadvantaged Students

English Language Arts- All students; Hispanic Students, Students
with Disabilities, English language learners, Economically

Additional Area of Identification Disadvantaged Students

Dates of On-site Diagnostic Review: March 1-2,2011

PART 1: INTRODUCTION

A. Community and School Background

DeWitt Clinton High School serves 4,444 students in grades 9 through 12. The school enroliment is 62
percent Hispanic, 29 percent Black, seven percent Asian and two percent White students. Of these
students, 19 percent are English language learners, and 16 percent are students with disabilities.
Approximately one percent of the students live outside of The Bronx.

The administrative team includes the Principal and 11 Assistant Principals (APs). The Principal is serving in
her twelfth year, along with APs who have served between 12 and one years and one AP serving for less
than one year. This is reflective of a low rate of turnover among administrators at DeWitt Clinton High
School. There are 289 teachers on staff, including four new teachers, 12 teachers at the school for one
year or less, and 13 teachers at the school between one and three years. Of these teachers, 92 percent are
highly qualified. Teacher turnover is seven percent per year. The school is divided into five small learning
communities: Macy Honors, Business Enterprise, Veterinary Professions, Future Educators and Public
Service.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

The school’s most recent Total Cohort graduation rate reflects a 20 percent gap v
reduction between the school’s graduation rate in the previous year and the State’s 80
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

percent graduation rate benchmark.

Negative trend data for one or more identified subject/areas and subgroups for the v
past 2 consecutive years (2007-08 and 2008-09), as indicated by an decrease in the
percentage of students performing at or above Level 3 and/or a decrease in the
Performance Index.

School is ten or more points away from meeting its Effective Annual Measurable | ¥’
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR) for | v/
2009- 10 and 2008-09 show an increase in the number of subgroups that did not make
AYP in identified area(s).

NYCDOE Quantitative and Qualitative Performance Measures

- 2009-10 NYC Progress Report Grade of C v
- 2008-09 NYC Progress Report Grade of D or F (or C for 3 consecutive years) v
+/ NYC Quality Review Score of Proficient v

B. School Strengths

e The

Macy Honors program attracts higher-level students from both inside and outside the school’s

zone.

e Fifteen different Advanced Placement courses are offered to students.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

There was no curriculum document for English language arts (ELA) with the essential components
of content, student and teacher expectations, resources and assessments. Lesson plan objectives
and learning goals were not consistently aligned with the State standards. Important concepts
were not delineated in the mathematics documentation.

No documentation for pacing calendars was provided for ELA or English as a Second Language
(ESL). There was no evidence of a scope and sequence for ESL. There was no indication of the

expected learning outcomes for any ELA or ESL classes in any of the documentation provided.

In most classes, instructional resources were in short supply. Most English teachers used
reproduced worksheets as the primary resource. Classroom observations of students with
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disabilities indicated a shortage of materials used to address the learning challenges of these
students. Resources to foster English language development were missing from the ESL classes.

Recommendations:

The Network should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current New York State (NYS) Learning Standards.
Curriculum should be aligned to the new NYS P-12 Common Core Learning Standards in English
language arts and literacy and mathematics to prepare for implementation in school year 2012-
13. All curriculum should be developed by knowledgeable and trained individuals (national, state,
or local) who understand the key elements of curriculum development.

All teachers and administrators should participate in professional development (PD) on how to
plan and implement a curriculum with rigor, as well as delivery methods that are student-
centered. The curriculum should be relied upon as the basis for assessing the individual student
mastery and progress. Walkthroughs and formal evaluations should include how well the teacher
knows and implements the curriculum for the subjects being taught.

The curriculum should be supported by scope and sequence documents and pacing calendars that
are aligned with the NYS Standards. These should be implemented in all classrooms, and school
leaders should monitor the impact on teaching and learning.

The Principal should consider reallocating existing funds or to ensure that there are adequate
learning resources in every class. These resources should be aligned to State Standards and the
school curriculum.

Il. Teaching and Learning

Findings:

Observations indicated that few teachers were differentiating their instruction. Evidence of
differentiation was observed in only five out of 85 classrooms visited during the review. Although
teachers indicated that they were trained in differentiation and used it daily, most lessons were
teacher-directed, whole class lessons with a dependence on worksheets. No provisions were
made for the needs of students with linguistic or cognitive challenges. There was little evidence of
grouping informed by assessment data to meet instructional needs.

School leaders and teachers do not ensure that students follow school rules, and inappropriate
behavior goes unchecked. Despite the fact that the school discipline policy is posted in every
classroom, students arrive late to lessons, are not asked to sign the late book, and repeatedly wear
hats in class.

Little student work was on display in most classrooms. The work that was displayed in some
classrooms and in the halls lacked rigor and often contained spelling and grammatical errors. In
addition, many of the bulletin board displays contained outdated student work.

There is a shortage of technology in the classrooms. Only a few classrooms had computers and/or
SMART Boards. Observations revealed that the available technology, in most cases, was not used
to enhance the delivery of instruction.
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There was neither documentation provided to indicate the existence of a uniform grading policy
nor evidence of a grading policy was observed during classroom observations.

In most observed classes, the pacing of instruction was not well managed and few lessons included
a summary of any type. In many classes, teachers spent 15 — 25 minutes on the ‘do now’ activities
and did not have sufficient time to develop the lesson to achieve the desired learning outcome.

Observations revealed that most teachers used direct instruction that did not afford students
opportunities for meaningful interactions with each other. In many classes, students were passive,
not engaged in the lesson or, on occasions, asleep. Teachers accepted choral answers and answers
from students who called out. Some teachers only called on students whose hands were raised
and ignored the students who did not volunteer to answer questions.

Recommendations:

Teachers should extend their range of instructional strategies to engage students more fully in
their learning by drawing on support from external coaches and Network personnel. School
leaders should develop a schoolwide, coherent philosophy of teaching and learning. This should
drive PD and enable teachers to design and implement lessons that are student-centered and
differentiated, based on student needs. School leaders should monitor the implementation of
these strategies during formal and informal observations. The school leaders should seek external
guidance and expertise to provide whole staff training on using data and on-going student
assessments. This should guide the formation of effective groupings to differentiate instruction.

The school leaders and teachers should establish clear classroom routines and procedures that are
monitored for implementation. Both staff and students should be held accountable for following
these procedures.

School leaders should set clear benchmarks for the display of student work in classrooms and in
hallways. These displays should be annotated with comments related to the assessment rubrics
and indicate next steps for improvement. School leaders should, through the observation process,
discuss work and teacher feedback with students. Teachers should ensure that bulletin board
displays are regularly updated and act as a learning aid for students.

School leaders should ensure that a technology plan is developed to integrate technology into the
curriculum to drive instruction and meet the needs of all students. School leaders should monitor
classrooms to ensure that the plan is consistently implemented. In addition, the school leadership
should pursue grants for the acquisition of more technology and resources.

School leaders and teachers should ensure the development and implementation of a schoolwide
grading policy and monitor its implementation. Teachers should communicate the specifics of
each course grading policy to students so that all fully understand expectations for quality and
know how to consistently improve their work.

School leaders should monitor instruction to ensure that each period begins in a timely manner.

The ‘do now’ activities should be given a time limit and should be aligned with the lesson
objective. School leaders should conduct model lessons to demonstrate best practices. With the
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support of the Network, additional PD should be provided for teachers who have difficulty pacing
lessons to meet the differing needs of students.

The school leaders should closely monitor instruction to ensure that students are fully engaged in
their work. In addition, teachers should be held accountable for engaging all of the students in
meaningful work that provides appropriate challenge for individuals and groups. School leaders,
with the support of the Network, should provide training and guidance on questioning techniques
to encourage students to think critically and explain answers at length. Suggestions for activities
that promote higher order thinking and problem solving skills should be included in pacing
calendars and model lessons.

lll. School Leadership

Findings:

School leaders set low expectations that do little to promote a sense of high academic
achievement. Goal setting lacks challenge and does not reflect an in-depth analysis of the critical
needs of students. School leaders do not prioritize the school academic needs in an effective
manner. The Comprehensive Educational Plan’s (CEP) goals for English language learners (ELLs)
and students with disabilities are not adequate to enable the students to meet and/or exceed the
standards.

In terms of teaching and learning, the Principal holds an inaccurate and vastly over optimistic view
of what is happening in classrooms. The Principal indicated that all teachers received training in
differentiated instruction and that differentiation would be observed in the majority of
classrooms. Evidence of differentiation was only observed in five out of 85 classrooms visited by
the team. School leaders also stated that all teachers have lesson plans that reference State
Standards. Observations indicated that less than half of the lesson plans reviewed referenced
these. The Principal stated that teachers were trained in Bloom’s Taxonomy and were using higher
level questioning techniques in their classrooms, as well as indicating these questions in their
lesson plans. Classroom observations revealed minimal use of either application.

School leaders have failed to ensure that there are adequate resources in school to support
teaching and learning. Classroom observations revealed that instructional materials, resources
and technology were lacking or non-existent in most classrooms, thereby limiting teacher ability to
use diverse strategies to improve instruction.

The school leader with responsibility for students with disabilities has not ensured that the school
provides all required speech and counseling services to students with disabilities and has not met
the required timelines for conducting triennial and initial reviews. Necessary materials needed to
impact student learning for students with disabilities were not in evidence.

Instructional leadership provided by school leaders for ELLs is inadequate. There was no
curriculum and teachers did not employ targeted strategies for individual student achievement in
bilingual classes. There was no evidence that teachers of ELLs employed a range of instructional
strategies to meet the unique needs of these learners.
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The school leadership has not ensured that support services are adequate to effectively meet the
needs of the school’s current students, especially in view of the significant number of ELLs and
students with disabilities. Guidance counselors are scheduled to meet with all students only
twice yearly to discuss programming. There is no transitional linkage coordinator to assist
students with disabilities in creating and executing post-secondary academic plans. Additionally,
transition plans are not current. There is no plan for guidance counselors to visit classrooms to
inform students. Not all related services are being provided to students with disabilities as
required. Services currently provided are inadequate to meet the needs of at-risk
students. Almost all tutoring programs for at-risk students occur outside regular school hours.
Opportunities for tutoring during the day for at-risk students are limited.

School leaders do not set high expectations for staff or students in consistently applying behavioral
procedures; this impacts significantly on instruction, learning and the culture of the school.
Students linger in the halls during passing and frequently arrive late to class. Most teachers do not
make note of latecomers or question them about their lateness. Many of the school safety officers
do not encourage students to arrive in class on time or enforce the school rule about not wearing
hats.

The Principal does not provide adequate planning time to help improve the quality of teaching and
learning or disseminate good practice. Only about seven teachers out of an average of 35 teachers
in each department have a common planning period. This limits their ability to collaborate, share
strategies, and create common rubrics and assessments.

The Principal has not ensured that there is a schoolwide PD plan in place that is specifically focused
on addressing the needs of students, especially the subgroups.

Instructional leadership is poor and ineffective. School leaders are not closely monitoring
instruction, as illustrated by the low number of formal observations that have been conducted by
subject area APs. Many of the observation reports did not list specific next steps for improvement
or include suggestions to address the needs of students in ELA, mathematics. Most mathematics
teachers were not observed because of a vacancy for the position of AP in charge of mathematics.

Recommendations:

School leaders, with the support of the Network, should put in place a strategic plan to address the
academic weaknesses of the school. The plan should include a vision and mission that is focused
on academic excellence. All stakeholders should be included in the vision setting and in holding
staff at every level accountable. The plan should include clear success criteria, challenging goals,
interim benchmarks to achieving the goals and clear lines of responsibility for personnel in
reaching the goals.

School leaders should closely monitor lesson plans and classroom practice to ensure that expected
instructional strategies are implemented. Lessons should properly reference State Standards and
include all the components expected for the delivery of quality instruction. School leaders should
closely monitor the delivery of instruction to ensure that teachers are using good questioning
strategies to develop students’ higher-level thinking skills. PD should be provided, including
opportunities for the sharing of good practices across the school.
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The Principal should ensure sufficient funds are available to provide teachers with appropriate
resources, materials and technology to effectively provide instruction that meets the needs of a
diverse student population. School leaders should allocate funds to increase the availability of
technology such as SMART Boards so that teachers can improve their delivery of instruction and
engage students in more meaningful instruction.

School leaders should ensure that all requirements for students with disabilities are met. School
leaders should monitor instruction in classes with students with disabilities to ensure that teachers
are using differentiated strategies and appropriate materials. School leaders should develop a
plan to address the low passing rate in ELA and mathematics and monitor the implementation of
the plan. Interim benchmarks should be established and monitored for this plan. School leaders
should ensure that all reviews are conducted in a timely manner and that all related services are
provided according to the Individual Education Plans (IEPs) of students.

The school leadership should ensure that the instructional program for all ELLs provides the
structure and resources required for students to meet and/or exceed the standards. Regular
lesson observations of these classes should be conducted to monitor the quality of instruction with
constructive feedback and appropriate support provided.

School leaders should analyze budget allocations and develop a plan to provide more academic
support services for students in ELA, as well as for ELLs and students with disabilities. The school
should develop a plan to provide more counseling for ELLs and students with disabilities. Guidance
counselors should create a schedule that allows them to visit advisories on a regular basis to
provide information for students on postsecondary plans. A transitional linkage coordinator
position should be created to assist students with disabilities with their post-high school plans.
The school should create opportunities for at-risk students to receive Academic Intervention
Services (AIS) during the school day to ensure that their needs are being met and should ensure
that all services mandated on IEPs are provided to students.

School leaders should be visible in the hallways and classrooms, particularly during transition
times, to ensure that teachers and school safety officers consistently implement the discipline
policy and that student learning time is not lost.

School leaders should consider modifying the master schedule so that more teachers in each
department have a common planning period in order to create more instructional coherence and
improve the quality of instruction and student learning.

School leaders should create a long range, research based PD plan that addresses the skills that
teachers need to improve student performance in ELA and mathematics. School leaders should
closely monitor the implementation of these strategies in all classrooms through frequent
walkthroughs and formal classroom observations.

School leaders should create a calendar for regularly observing all teachers both formally and
informally. The Network should provide training for school leaders on effective classroom
observation. The observations carried out should focus on differentiation and instructional
strategies that meet the needs of the diverse student population. School leaders should provide
written feedback with specific recommendations to improve instruction that leads to improved
student learning outcomes. The Principal should ensure that teachers in every department are
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regularly observed, even in the absence of a subject area AP. The Principal should review the
observation reports of the APs to ensure that they are accurately written and include meaningful
recommendations for the improvement of the delivery of instruction.

IV. Infrastructure for Student Success

Findings:

Broken shades, windowpanes and chairs were in evidence throughout the building creating a
learning environment that is not conducive to academic success and student safety.

There was little evidence of graded, quality student work in halls and classrooms. The different
areas housed by the Small Learning Communities (SLCs) in the building were not clearly visible
through signage, displays and examples of student work.

Articulation is limited to SLC meetings, resulting in a lack of opportunities to share best practices.
The AP in charge of ELLs has limited articulation with the subject area APs. This results in a lack of
familiarity with the content area instructional program.

Attendance at Parent Association monthly meetings is low. On average, only 30 to 40 parents
attend Parents Association meetings even though there are 4,444 students enrolled in the school.

There is no system in place to share interim assessment results with parents. Additionally, only
five percent of parents use the city’s Achievement Reporting and Innovation System (ARIS). There
is no consistency in the use of online grading by staff.

Notices and progress reports sent home to parents are only in English and Spanish, although there
are other languages represented. The school does not survey parents during the year about the
education of their children and topics related to school improvement.

Recommendations:

School leaders should take an inventory of broken items in the building and work with the
custodial engineer to develop a plan to repair these items in a timely manner. The Principal should
use existing funds or seek other funding to ensure that the building consistently promotes an
environment that is conducive to learning.

School leaders and teachers should ensure that each SLC is known throughout the building and
that all hallways and classrooms contain annotated displays of student work to create a lively,
stimulating environment for learning.

The AP in charge of ELLs should articulate frequently with subject area APs in order to become
familiar with content area instruction. The Principal should ensure that the outcomes of these
meetings are recorded and that they have an impact on improving academic outcomes for ELLs.

The Parent Coordinator should schedule meetings with Parent Coordinators from other schools to
explore ways to increase parental involvement in the school. Strategies learned should be
introduced, and the Principal and Parent Coordinator should work together to assess their impact
and effectiveness.
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Mid-marking period progress reports should be sent home to parents to keep them abreast of
their child’s progress. All teachers should be required to use an online grading system so that
parents have access to student progress information. School leaders should ensure that this
becomes common practice by all teachers.

School leaders should ensure that all notices and progress reports that are sent home to parents
are available in all languages spoken in the school community.

V. Collection, Analysis, and Utilization of Data

Findings:

There was little evidence that teachers and administrators engage in systematic data analysis to
inform instruction and make educational decisions.

The CEP and its goals do not adequately address student needs, as defined by subgroup
performance data in the school accountability report in mathematics and ELA.

Data binders were not found in most observed classrooms and there was no evidence that, where
these were in place, they were being effectively used to differentiate or inform instruction, create
student groups based on assessment analysis, or to monitor student progress.

As part of the inquiry team process, every teacher is required to identify two students per class to
study in-depth as part of the data collection and analysis protocols. Although it was found that
this information is shared and discussed at periodic inquiry team meetings, no evidence was found
that this has led to changes in the instructional program or informed AIS supports.

The team found no evidence that assessment data is used beyond what is required, especially for
identifying and supporting at-risk students with disabilities and ELLs whose promotion may be in
doubt.

Recommendations:

The Network should provide systematic training for school leaders and faculty on data collection,
analysis, and creating an infrastructure for its use to improve instruction with a focus upon
accountability deficiencies. A school-based data specialist and external support staff should
monitor the implementation of the training protocols and assess the effectiveness of their
implementation and impact upon classroom instruction.

The Network should provide the SLT with intensive training on developing a CEP that effectively
uses data analysis to create a school improvement plan and goals that directly address the
accountability issues in ELA and mathematics. This plan should be monitored and adjusted, based
on additional needs assessments and new data.

The Network should provide systematic and ongoing training for school leaders and teachers on
ways to create and use a wide range of assessment strategies. This should include use of data
books, portfolios and other high quality formative and summative assessment strategies that
inform classroom instruction and help to monitor student progress. Teachers should be given
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training and support on effectively using assessment resources. School leaders should evaluate
the impact of PD on classroom practice and improving student outcomes.

School leaders should ensure that members of an inquiry team understand the purpose of
conducting inquiry and the impact that it can have in the classroom. The Network should provide
inquiry team leaders with systematic, on-going and comprehensive training. This should focus on
protocols that enable team leaders to share standards-based data analysis. Additionally, an
infrastructure should be put in place that facilitates the use of in-depth student sample analysis to
inform and adjust the schoolwide instructional program across academies, including
supplementary instruction for students requiring AlS.

Training should be given to teachers and guidance counselors by the Network in using classroom
assessments and other formative data beyond summative standardized tests to inform
promotional decisions. An effective infrastructure for sharing assessment data from classroom
teacher to guidance staff should be introduced, especially for tracking the promotional criteria for
ELLs and students with disabilities who are at risk.

VI. Professional Development

Findings:

There was little evidence of differentiation in classrooms despite training received by teachers.

PD was neither on-going nor sustained, and consisted largely of single sessions. As a result, the
impact on the quality of teaching and learning across the school has been insufficient. There is no
systematic plan to meet the differentiated PD needs of individual teachers, as identified through
lesson observation and data analysis.

A review of documentation did not reveal any feedback from teachers on PD sessions, and
classroom observations indicated little evidence of the incorporation of activities learned in PD
sessions into routine instructional practices.

Teachers and administrators stated that classroom teachers received insufficient PD to meet the
specific learning needs of ELLs, students with disabilities and at-risk students.

Recommendations:

Through classroom visitations and observations, school leaders should ensure that differentiated
instructional practices are being effectively implemented in all lessons. Teachers not
demonstrating effective practice in this area of their work should be provided with additional
support and training as appropriate.

School leaders should ensure that PD opportunities are on-going, sustained and of sufficient depth
to ensure higher levels of academic rigor. School leaders should ensure that PD is differentiated to
meet the individual needs of teachers as well as targeting school priorities.

Each PD activity should include a feedback form that allows school leaders to analyze staff
members’ reflections and facilitate the design of future sessions and activities based on stated
areas of need. School leaders should hold teachers accountable for incorporating instructional
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strategies that are learned in PD sessions through both formal and informal observations.
Additional strategies should include inter-visitations, modeling by school leaders and effective
teachers, conferencing, and mentoring.

School leaders should design a comprehensive, systemic plan for ensuring that all staff members
receive on-going, sustained, research-based PD that targets strategies for educating ELLs and
students with disabilities. This should include sessions that provide teachers and administrators
with the scaffolding techniques to allow for simultaneous development of literacy and content.

VII. District Support

Findings:

The Network has not provided assistance for teachers to create periodic and benchmark
assessments for their specific courses. Most departments do not have uniform assessments or
uniform grading policies.

The Network has not provided the guidance that the school requires to create CEP goals that
address specific accountability issues.

Recommendations:

School leaders should work with the Network to help teachers to create uniform departmental and
subject area assessments. In addition, Network support should be provided to assist teachers in
analyzing assessments and creating strategies to improve learning.

The Network should closely monitor the school’s CEP goals and provide assistance in creating goals
that address the areas in which the school did not make AYP. The Network should monitor the
school’s implementation of the CEP.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concerns:
e There has been little improvement in accountability data since the original Restructuring plan was
implemented for the 2005 — 2006 school year.

e Subject area APs do not teach and, therefore, are not modeling best practices for teachers in their
departments.

e The school does not have an AP dedicated to supporting content area instruction for the large bilingual
program population.
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PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference

JIT Finding for Restructuring Advanced Schools

(c)

The school has not made sufficient progress in identified areas, and is unlikely to
make AYP under the current structure and organization.

B. Overall Recommendations

Reference

Recommendation by the JIT for Restructuring Advanced Schools

()

Develop and implement a new Restructuring Plan that includes significant changes
in staff, organizational structure, leadership and/or configuration, to address issues
that continue to negatively impact student academic performance in identified
areas.

C. Inthe space below, include specific information to support the District in determining how the above JIT

recommendation should be implemented.

e Assign new leadership with the capacity to clearly communicate and implement a plan for improving

student achievement in ELA and mathematics, including ELLs and students with disabilities.

e Develop a new leadership team with a focus on improving instruction to include differentiated
instruction and the infusion of higher level thinking skills into the instructional program for all

students.

e Create a PD plan that is based on student needs as indicated in various accountability reports.

e Reuvisit the structure of the SLCs in order to create programs that ensure that teams of teachers work

with a dedicated cohort of students.

-12 -

10X440 DeWitt Clinton High School

March 2011




	 PD was neither on-going nor sustained, and consisted largely of single sessions.  As a result, the impact on the quality of teaching and learning across the school has been insufficient.  There is no systematic plan to meet the differentiated PD needs of individual teachers, as identified through lesson observation and data analysis.
	 A review of documentation did not reveal any feedback from teachers on PD sessions, and classroom observations indicated little evidence of the incorporation of activities learned in PD sessions into routine instructional practices.
	 Teachers and administrators stated that classroom teachers received insufficient PD to meet the specific learning needs of ELLs, students with disabilities and at-risk students.

