NYSED/HYDE PARK CSD JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 130801060007
School Name: Franklin D. Roosevelt Senior High School
156 S. Cross Rd.
School Address: Hyde Park, NY 12580
Principal: Barbara Marrine
Restructuring Phase/Category: Restructuring (year 1) Focused
English Language Arts - Students with Disabilities and
Area(s) of Identification: Economically Disadvantaged

Dates of On-site Diagnostic Review: February 28 and March 1-2, 2011

PART 1: INTRODUCTION

A. Community and School Background
Franklin D. Roosevelt Senior High School serves 1,489 students enrolled in grades 9 through 12. Student
enrollment is 14 percent Black, seven percent Hispanic, two percent Asian , 78 percent White, and
fewer than one percent Multi-racial students. Fewer than one percent of these students are English
Language Learners (ELLs) and 12.8 percent are students with disabilities. Franklin D. Roosevelt Senior
High School is the District’s only secondary school. As a result, students come to the school from
throughout this suburban community, and most are eligible for bus transportation.

The administrative team includes the Principal; three Assistant Principals (APs); and K-12 Directors for
Fine and Performing Arts, Humanities, Mathematics/Science, Physical Education and Health, and
Technology. The Principal and one AP have each been at the high school for four years. The second AP is
in his third year, and the third AP is completing his first year at the school. Prior to the arrival of the
current Principal and administrative team, there were concerns as to the frequent turnover of principals.

According to the 2009 -2010 State Report Card, there were 100 teachers at Franklin D. Roosevelt Senior
High School. All possessed valid teaching certificates. Approximately ten classes, or two percent of all
classes, were taught by teachers without appropriate certification. Six teachers on staff had fewer than
three years of experience. Teacher turnover is less than eight percent.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress
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NYSED Quantitative Performance Measures

- School is ten or more points away from meeting its Effective Annual Measurable | ¥
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
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Performance data for the school on NYSED Accountability Overview Reports (AOR) | v/
for the past two consecutive years show an increase in the number of subgroups
that did not make Adequate Yearly progress (AYP) in identified area(s).

B. School Strengths

e The

District’s organizational structure of K-12 Directors for content areas has had an impact on

reform efforts at the high school as evidenced by Directors for mathematics/science and the
humanities supporting special education teachers responsible for these content areas with
professional development (PD) and Regents exams expectations.

e The

new teacher mentoring program provides monthly meeting agendas and opportunities for new

teachers to collegially interact with other new members as well as veteran staff.

C. Key Findings and Recommendations
Summary of the key issues (causal factors) and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

There is a lack of a cohesive district curriculum in some content areas.

Members of the Special Services instructional staff, e.g., resource room teachers, have little
awareness of the contents of the current curriculum.

Teachers did not differentiate or modify the curriculum for Academic Intervention Services (AlS).
Teachers lacked supplementary materials needed to differentiate lessons.

Recommendations:

The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current New York State (NYS) Learning Standards.
Curriculum must be aligned to the new NYS P-12 Common Core Learning Standards in English
language arts and literacy and mathematics to prepare for implementation in school year 2012-
13. All curriculum should be developed by knowledgeable and trained individuals (national, state,
or local) who understand the key elements of curriculum development.

All teachers and administrators should participate in professional development (PD)on how to
plan and implement a curriculum with rigor, as well as delivery methods that are student-
centered. The curriculum should be relied upon as the basis for assessing the individual student
mastery and progress. Walkthroughs and formal evaluations should include how well the teacher
knows and implements the curriculum for the subjects being taught.
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Provide staff training related to curriculum alignment with attention to articulation among all
departments and disciplines.

Develop a prioritized and rigorous curriculum for AlS for each core subject area that is aligned to
the District curriculum and includes differentiated strategies and supplementary materials.

Il. Teaching and Learning

Findings:

Planning and preparation of lessons that are aligned with NYS Learning Standards is inconsistent
within the school.

In lessons observed by the team, teachers did not inform students of objectives and
expectations for the lesson.

Whole class instruction was predominately used. Students were minimally engaged in their
learning, and worksheets were used as a major instructional tool.

Resource room, AlS, and co-teaching strategies are inconsistently implemented.

Recommendations:

Teachers should be provided professional development (PD) on planning lessons that are aligned
with the NYS Learning Standards and then be held accountable for this articulated planning.

Teachers should be provided with basic requirements for each lesson. Expectations related to
lesson plans should include sharing lesson objectives with students, using at least two strategies
during each lesson, posting student work, and using a consistent grading policy.

A variety of instructional strategies should be expected to be used by each teacher. These
strategies should include: differentiated instruction, small group instruction, independent
learning, co-teaching, etc.

Resource Rooms, AIS classes, and co-teaching classrooms should be provided with written
guidelines and clear and consistent program expectations. School and District administration
should monitor for accountability.

lll. School Leadership

Findings:

There are no clear expectations or consistent implementation of rules for student behavior. This
has impacted school climate and culture.

The school master schedule has resulted in inconsistent class sizes, including classes with low
enrollments.
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Teachers who are assigned to co-teach students with disabilities have the same number of
contractually required preparation periods as any other teacher in the school. The expectations
of the co-teaching model suggest that an additional preparation period be provided.

Faculty, students and parents are not in full agreement as to the effectiveness of communication
regarding credits needed for graduation at each grade level.

The use of walkthroughs for observation is in the beginning stages and offers promise for
impacting effective instruction. The process should be modified to ensure that meaningful,
timely feedback is provided to teachers.

Data is not used for instructional decision-making at the classroom level. This limits
opportunities to impact student learning

Recommendations:

Establish a clear and consistent process to ensure on-going articulation of building goals and
procedures. Establish clearly defined expectations for student behavior throughout the school,
post the expectations in every classroom and monitor for implementation. Find ways to
celebrate student academic success. Develop and use a school climate survey with parents,
students, and faculty to target and prioritize areas for improving school climate.

Evaluate staffing assignments and develop a master schedule that maximizes teacher strengths,
addresses student needs and ensures fair and equitable student placements.

Explore ways to provide teachers who are co-teaching with a collaborative preparation period (at
least one per week) that will supplement their contractual preparation period and provide the
opportunity to co-plan lessons and maximize teacher effectiveness.

Ensure that guidance personnel regularly meet with students regarding graduation requirements.
Enhance parent participation and understanding of graduation requirements by finding ways to
increase attendance at parent forums, improve the use of the school website, share available
resources, and investigate other opportunities for communications.

Incorporate in teacher evaluation rubrics expectation for lesson planning, use of objectives to
guide instruction, and use of a variety of instructional strategies to achieve curriculum goals.

Foster the expectation that data should be used to drive instruction and provide opportunities for
teachers and administration to share methods for this use of data

IV. Infrastructure for Student Success

Findings:

Administrators, teaching staff and security were not present in halls during the transition of
classes.

The needs of at-risk students transitioning from the middle school to the high school are not
addressed.
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The school’s Special Education Plan needs to be up-dated to include the recommendations
identified in the 2009 Quality Improvement Process (QIP) report. Explore ways to have students
in BOCES programs participate in Regents Prep courses.

Although the school library is a potential learning resource, its use is limited because of
scheduling. Technology is limited in many classrooms, and it was not evident that it is used for
instruction.

Current school graduation guidelines regarding the number of credits needed by grade 9 and
grade 10 students with disabilities impede their opportunity to complete high school in four
years. Opportunities for credit recovery should be enhanced.

Recommendations:

Agree on expectations related to hallway coverage during the transition of students. Consider
establishing a building-wide committee tasked with monitoring the consistent implementation of
schoolwide discipline policies and procedures, e.g., Positive Behavior Interventions and Supports
(PBIS) and Response to Intervention (Rtl).

Research opportunities and programs to strengthen the transition of students from middle school
to high school and include them in the school’s Restructuring Plan.

Update the Special Education Plan to reflect a continuum of services available to students and
articulate it to all stakeholders

Consider ways to increase access to the library and the use of technology in the classrooms

Establish clear guidelines for the number of credits needed by students with disabilities for each
of their four years of high school. Provide additional opportunities for credit recovery.

V. Collection, Analysis, and Utilization of Data

Findings:

The use of formative assessment as a means to monitor student performance was minimal.

The attendance rate is between 83 to 93 percent of the students being present on any given day.
This attendance rate not only impacts those who are absent but also affects the instruction of
others as teachers need to modify instruction on days when larger numbers are absent.

Recommendations:

Engage teachers in regular, structured data teams and foster their knowledge through the study
of exemplars, benchmark assessments, and student work. Have departments collaborate in
developing and implementing common assessments and rubrics related to the established.

Analyze the school’s attendance patterns and develop recommendations that will increase
student attendance
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VI. Professional Development

Findings:

There is no clear plan for evaluating the effectiveness of PD.

There is minimal accountability for embedding and sustaining the PD associated with District and
school initiatives.

Recommendations:

After each PD activity that will result in the application of a skill or program, develop expectations
and a schedule for implementation, provide for on-going feedback and monitoring through
formal and informal observations, and gather and assess data as to its effectiveness in improving
instruction.

Each PD activity relating to a District or school initiative should include a description of what the
result will look like when embedded and sustained as practice.

VII. District Support

Findings:

There is a high degree of District commitment and support for improvements to impact student
performance as evidenced by program initiatives and level of staffing. Observations and
interviews indicate that this commitment is not embedded within the school faculty.

The roles and responsibilities of building level administrators and District directors in decisions
that impact school programs are perceived differently by each set of administrators.

Recommendations:

The District should conduct forums and work sessions with faculty to share the District and school
mission, vision, and strategic plans for improvement.

The District should clearly define and articulate the roles/responsibilities of administrators and
clearly identify who is responsible for what area of decision-making. It is essential to build staff
understanding of the division of responsibility. Teacher input into PD activities should be
encouraged.

The District should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.
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PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding for Restructuring (year 1) Schools

(b)

The school has made some progress in identified areas, and may make AYP
with the implementation of additional focused interventions to accelerate
improved student achievement.

B. Overall Recommendation

Reference

Review Team Recommendation

(b)

Develop and implement a School Restructuring Plan that clearly identifies root
causes and/or contributing factors for low student performance in identified
areas, and incorporates focused interventions to address identified issues and
accelerate improved student achievement. The School Restructuring Plan must
include one of the restructuring options required under NCLB and further
defined by the district.

C. In the space below, include specific information to support the District in determining how the above

recommendation should be implemented.

e Update the curriculum to reflect Common Core Standards and revised New York State (NYS) Core

Standards for Learning.

e Establish accountability measures to assure fidelity in teaching the District curriculum.

Re-enforce expectations for co-teaching and establish accountability measures to support the
effective implementation of the co-teaching model.

Revise the Comprehensive Educational Plan (CEP) and Special Education Plan to focus on
implementing the recommendations of the JIT review. Develop a plan for monitoring the school CEP
and make modifications as necessary.

Restructure the continuum of high school special education programs and establish specific
instructional expectations for each component. Identify specific credit recovery guidelines for

students with disabilities so as to help them plan for graduation in four years of high school.

Develop a plan to address the transition of at-risk students from the middle school to the high school.
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