NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 15K136
School Name: IS 136 Charles O. Dewey Middle School
School Address: 4004 4™ Avenue
Brooklyn, NY 11232
Principal: Eric Sackler
Persistently Lowest-Achieving/ School Under Registration
Restructuring Phase/Category: Review (PLA/SURR)
Area(s) of Identification: English Language Arts and Mathematics
Dates of On-site Diagnostic Review: February 15 - 16, 2011

PART 1: INTRODUCTION

A.

Community and School Background

The Charles Dewey Middle School serves 502 students in grades 6 through 8. The student enrollment is 86
percent Hispanic, seven percent Asian, five percent Black, two percent White, and less than one percent of
students from other ethnic backgrounds. Five percent are over-age students. Thirty-nine percent of
students are English language learners (ELLs), and 23 percent are students with disabilities. Most students
live relatively near the school, although some students come from as far away as the Bronx and Staten
Island.

The administrative team includes the Principal and three Assistant Principals (APs). The Principal has been
at the school for six years, four years as Principal and two years as an AP. The three APs have been at the
school for four, three and two years. The school does not have a history of high administrative turnover.
There are 45 teachers on staff. Seven teachers have been on the staff for less than one year and 17
teachers for fewer than three years. Five percent of the teachers are not highly qualified.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for the v
past two consecutive years (2008-09 and 2009-10), as indicated by an decrease in the
percentage of students performing at or above Level 3 and/or a decrease in the
Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable v
Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for | ¥/
2008-09 and 2009-10 show an increase in the number of subgroups that did not make
Adequate Yearly Progress (AYP) in identified area(s).
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Positive or

Negative School Performance Indicators v
Indicator (+/-)

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for | ¥/
2008-09 and 2009-10 indicate an increase in the achievement gap between identified
subgroups and the All Students subgroup in one or more identified subject/area(s).

- For 2010-11, the school was identified as a_Persistently Lowest- Achieving school. v
NYCDOE Quantitative and Qualitative Performance Measures

- 2009-10 NYC Progress Report Grade of C v

+ NYC Quality Review Score of Proficient v

B. School Strengths
e The school provides a safe and nurturing environment.

e The school has up to date technology and resources.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

l. Curriculum

Findings:

Not all teachers are making efficient use of instructional resources to maximize their impact on
student achievement. The school is well-supplied with a variety of instructional resources and
technology that could be more effectively used to create a varied and stimulating learning
environment for students.

Students are not sufficiently empowered to take responsibility for their own learning and progress
because they are not always aware of the level they are performing at or the next steps they
should take to improve performance.

Recommendations:

Teachers should be provided with guidance and professional development (PD) on planning
lessons that include a wide range of curriculum resources, particularly in English language arts
(ELA), to engage students and address their different learning styles and needs. The
administration should closely monitor the use of curriculum resources to gauge the impact on the
quality of instruction and student outcomes. School leaders should provide modeling of good
practice to assist teachers in the improvement of their instruction, particularly in ELA and
mathematics, and the use of resources that can lead to improved student learning.

The administrative team should provide guidance to teachers on the methods they should use to
ensure students know what they have done well and what students should do to improve their
work.
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Il. Teaching and Learning

Findings:

Teachers do not routinely use a wide variety of appropriate instructional strategies to address the
different learning styles of their students. A teacher-directed approach to instruction was observed
in most ELA and mathematics classrooms, with the exception of the English as a Second Language
(ESL) classrooms.

In the majority of lessons, students adopted a passive and compliant approach to their learning,
with little evidence of engagement in their work. Pockets of good practice were seen where a
variety of teaching approaches were used to stimulate and interest the students. However, many
lessons do not provide a challenging and stimulating environment.

In many ELA and mathematics lessons, teacher questioning strategies are limited. Too often
guestions asked of students produce only one-word or one-phrase answers and do little to extend
student thinking skills or ability to communicate their thoughts logically and effectively.

In a significant number of general education classes, tasks set for student work were the same for
all students, irrespective of need or ability. As a result, the students who found learning easy or
conversely those who found learning hard were not motivated to do their best and did not gain a
sense of achievement.

In most observed ELA and mathematics lessons, students were not active participants in their
learning through the use of activities such as inquiry, research and peer review. In addition, there
were too few examples of academic vocabulary development across the school. This resulted in a
lack of challenge for many students.

The use of appropriate written teacher feedback on student work that was related to expectations
in the rubric and included next steps for improvement was inconsistently applied.

The use and promotion of the wider possibilities of technology as an instructional tool were
underdeveloped.

Recommendations:

PD opportunities should be used to extend the knowledge and understanding of individual
teachers so that they are able to use a wide range of instructional strategies to meet student
learning needs. These PD opportunities should be teacher or administratively selected based on
pedagogical needs. School leaders should evaluate the success of the new strategies learned by
teachers through walkthroughs and formal and informal observations.

The good practice observed within the ESL classroom should serve as a model for all teachers in
the use of prior student assessments to guide instruction, and school leaders should arrange for
intervisitations. Additionally teachers should be provided with opportunities to visit other schools
where ELA and mathematics practices are being successfully implemented.

The Network instructional specialist, along with school leaders, should regularly schedule
walkthroughs in order to develop a schoolwide emphasis on improving the quality of student
engagement. A differentiated model of PD should be implemented for teachers to develop an
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array of different strategies and techniques for motivating students in the key subject areas of ELA
and mathematics. Further visits should be scheduled to assess the impact of these strategies when
implemented.

Teachers should be provided with sustained PD on the range of questioning techniques that should
be routinely used during classroom instruction. The administrators should closely monitor the
implementation of this training to ensure that questioning techniques are effectively used to
develop and extend students’ higher order thinking skills.

School leaders and the Network should work together to organize PD for teachers on what good
differentiation looks like and how it can be implemented to ensure that work is challenging and
that diverse student learning needs are met. The administration should closely monitor
schoolwide practices to ensure that all teachers are using ELA and mathematics data effectively to
plan appropriately differentiated tasks that meet the identified student needs.

Teachers should be provided with sustained PD on classroom organization and grouping to
encourage the development of instruction that is rigorous and challenging. Administrators and
faculty should collaborate on the construction of a student survey so that they can achieve a
greater understanding of student interests, educational needs and learning styles.

The school should develop the consistent use of rubrics within the instructional program. Rubrics
should include written feedback on all student work that relates to State standards and provides
students with clear next steps for improvement. School leaders should discuss with the students
the impact feedback has on their learning and how it is helping them to improve.

Teachers should more widely integrate technology within their teaching and learning, with a
particular focus on improving student access to the Internet in all classrooms. PD should be
provided for teachers who lack the skills or confidence to use technology.

lll. School Leadership

Findings:

The school instructional schedule provides common planning time for all content area teachers.
These common planning periods are supported by the literacy coach, the ELL coordinator and APs.
Although, all content area teachers are participating in the common planning, not all teachers are
implementing the agreed upon strategies to positively impact classroom instruction and student
outcomes.

There was no evidence that the school leader involves parents in decisions that impact the
education of their children.

Members of the School Leadership Team (SLT) were not involved in writing the Comprehensive
Educational Plan (CEP). They act in an advisory capacity and have no decision-making
responsibility. The SLT members were unaware of the goals set for school development, with
agenda items rarely focused on acdemic issues.

The allocation of learning resources is not closely monitored by school leaders to ensure that
resouces are used to maximize the quality of student learning.
-4 -
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Recommendations:

The school leaders should monitor the work done during the common planning periods to ensure
that time is effectively used to impact instruction and improve student outcomes. Walkthroughs
and lesson observations should be used to evaluate the effectiveness of planning times and to
determine the impact on instructional practice and student learning, especially in ELA and
mathematics.

The Principal should ensure that all members of the SLT are involved in the decision-making
process for school improvement. All members should be equal partners in this decision-making
process and all (parents and staff) should share the responsibility of establishing and monitoring
school performance. The school leader should request training in parent engagement strategies so
that the school community can effectively involve parents in the decisions surrounding their
children.

The Principal should involve all members of the SLT in the writing of the CEP and the school goals.
The Principal should ensure that all members of the SLT understand the purpose of the goals and
the reasons for focusing SLT meetings on the monitoring and delivery of the plan.

School leaders should provide modeling of good practice to assist teachers in the improvement of
their instruction and the use of resources to improve student learning. The observations and
walkthroughs conducted by leaders should focus on how well resources and strategies are being
used to improve student outcomes in ELA and mathematics. The observations and walkthroughs
should be used to identify good ELA and mathematics practices that can be replicated throughout
the school and to identify areas of weakness that could be targeted for PD.

IV. Infrastructure for Student Success

Findings:

The school was built in 1901, and there are issues associated with damage to ceilings and cracked
and missing paintwork that impact the health and welfare of the school community.

The lack of maintenance and an inadequate electrical system has a negative effect on the school’s
ability to continuously improve the quality of student learning. Although student academic and art
work is attractively displayed in classrooms and hallways, it is overshadowed by the poor
conditions of the building.

The Principal stated that both the morning and afternoon Academic Intervention Services (AIS)
sessions are not well attended. The observed program provides mostly homework help instead of
addressing specific student needs.

There is low attendance at monthly Parent Teacher Association meetings.

The school does not regularly survey the views and opinions of parents other than the Department
of Education (DOE) 2010 parent survey that only 16 percent of parents completed.
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Recommendations:

The school leader should meet with the custodian and District plant manager to survey and repair
the building to ensure that the school community works in a safe and healthy school environment.
The Network should support and be closely involved in this process.

Administrators should review inventory to identify and remove unused and outdated equipment
and resources. The custodian and District plant manager should follow up on the request for
improvements, including an electrical upgrade.

The school should develop the AIS program to more successfully support the most at-risk students.
The parent coordinator and attendance staff should continuously monitor and follow-up efforts to
improve student attendance to ensure that the students targeted for this support are receiving the
correct level of service. The AIS program should be embedded within the instructional day and the
school leader should monitor and evaluate its effectiveness.

The school leader and PTA president should, as a matter of urgency, contact the Office for Family
Information and Action (OFIA) for assistance in developing strategies to increase parent
participation and involvement.

The school leader should ensure that the parent coordinator organizes effective parent outreach
activities to increase parent completion of the DOE parent survey. Additionally, the school leader
and parent coordinator should organize interim surveys to gauge parent satisfaction and gain
valuable insights and suggestions for continuous school improvement.

V. Collection, Analysis, and Utilization of Data

Findings:

The use of data to guide planning and to inform instruction is inconsistent across the school.

Document review of ELL common planning agendas and minutes reveal minimal discussion on data
analysis.

Evidence indicates that there is an inconsistent use of teacher data binders. In some classrooms
the binders examined showed that only recent data was included.

Student data is reviewed during common planning time, but the information is not being
effectively used to address the specific needs of long term ELLs and overage students.

Recommendations:

The school administration should provide PD for all teachers on how data should be used to better
inform instructional practices. This should be closely monitored through formal and informal
classroom visits made by the administration.

Common planning agendas should be closely monitored by the administration to ensure that the
use of data is a standing agenda item at each meeting and that the results of the New York State
English as a Second Language Achievement Test (NYSESLAT) are used to determine student specific
linguistic needs.
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The administration should monitor the use of student data binders at regularly scheduled intervals
to ensure that all teachers conduct regular formative student assessments to inform their
instruction and improve student outcomes.

Given the number of long-term ELLs and overage students within the school, it is a priority that the
needs of these students are identified during common planning time. This planning time should
allow for the design of specific programs to support these low-performing student subgroups.
Program implementation and impact on classroom instruction should be monitored by the
administration.

VI. Professional Development

Findings:

Key school issues, such as whole school strategies to meet the specific needs of long term ELLs and
overage students, are not presently being addressed through PD. The current PD program has
focused on the goals of improving direct vocabulary instruction, the core standards and
Understanding by Design to improve instructional processes and planning.

The school expectation that after receiving PD teachers will use a wide range of instructional
strategies to improve the quality of their instruction is not evident in some classes.

Recommendations:

Given the number of long-term ELLs and overage students within the school, it is a priority that PD
time should be used to establish strategies, supports and programs to meet the identified needs of
these student groups in order to urgently improve their progress and achievement.

Supervision and administrative support should be offered to those teachers who are finding it
difficult to embrace the instructional changes taking place in the school. The Principal should
ensure that further PD is available to these teachers to build their understanding, confidence and
skills.

VII. District Support

Findings:

The Principal reports that the Network offers support for the physical plant of the school building and
is awaiting updates on requests already made with regard to internal and external renovations.
However, the building is in urgent need of significant, upgrades including schoolwide renovations and
new electrical and public address systems.

Recommendations:

The Network and school plant manager should assist the Principal in obtaining timely responses to
the maintenance requests already made and in conducting an assessment of all observed school
needs.

The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.
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Other Concern:
There has been a large influx of newcomers (105 out of the 197 ELLs) to the school who are non-English
speakers. All students are placed in ESL classes; however, there is no bilingual program in the school.

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference | Review Team Finding v
(c) The school has not made sufficient progress in identified areas, and is unlikely to make 4
AYP under the current structure and organization.

B. Overall Recommendation

Reference | Review Team Recommendation v

(c) Develop and implement a new plan that could include significant changes in staff, 4
organizational structure, leadership and/or configuration, to address issues that
continue to negatively impact student academic performance in identified areas.

C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

e Consideration should be given to a substantial change in the teaching staff. Replace teachers who
have consistently demonstrated weak instructional skills in ELA and mathematics with teachers who
have strong academic skills.

e The Network Leader should assist the Principal in the identification of a mentor for school leadership,
as well as assisting him in visiting other, successful middle schools within his peer group. This will
enable the Principal to develop a wider perspective of what the Network can offer in terms of school
development and the strategies that will better support all student subgroups, with a special focus on
overage students, ELLs and students with disabilities.

e Given the number of overage students and ELLs, a greater focus should be provided on the provision
of instruction and outcomes for these students. The Network and Principal should work together in
ensuring that programs are in place to fully meet the needs of these students and that their academic
progress is accelerated. The Principal should ensure that common planning time is used to specifically
target academic improvement for these groups of students and that data is closely analysed and then
used by teachers in the classroom to bring about effective learning for identified students. The
Principal, with Network support, should ensure that PD is provided, where appropriate, to equip
teachers with the necessary skills to consistently meet the diverse needs of overage and ELLs students.

e The Principal and APs should closely monitor the instructional program for its impact on student
learning. Strong support from the administrative team should lead to an allocation of resources that
adequately support the current programs. The school leaders should ensure that the focus of
walkthroughs and observations is often on the cited areas of ELA and mathematics and that instruction
and provision consistently meets the needs of ELLs and overage students.
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