NYSED/NYCDOE JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code/DBN: 09X070
School Name: Max Schoenfeld
1691 Weeks Ave.
School Address: Bronx, New York 10457
Principal: Kerry Castellano
Restructuring Phase/Category: Restructuring Advanced Comprehensive

English Language Arts- All students; Black students; Hispanics
Students; English Language Learners; and Economically
Area(s) of ldentification: Disadvantaged

Dates of On-site Diagnostic Review:  February 8 -9, 2011

PART 1: INTRODUCTION

A. Community and School Background
The Max Schoenfeld Elementary School serves 1,350 students in kindergarten through grade 5. The school
enrollment is 23 percent Black, 72 percent Hispanic, three percent Asian and two percent other students.
Of these students, 31 percent are English language learners (ELLs) and ten percent are students with
disabilities. The students who attend PS 70 live in the immediate neighborhood.

The administrative team includes the Principal, four Assistant Principals APs, two mathematics coaches
and one literacy coach. The Principal is in her fifth year at the school. The APs have served for one, three,
four and 20 years.

There are 92 teachers on staff; including one new teacher, one teacher at the school for one year or less,
and ten teachers at the school between one and three years. All of the teachers are highly qualified. The
teacher turnover is two percent per year.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or

Negative School Performance Indicators v
Indicator (+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for the v
past 2 consecutive years (2008-09 and 2009-10), as indicated by an decrease in the
percentage of students performing at or above Level 3 and/or a decrease in the
Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable
Objective (EAMO) for one or more identified subgroups in subject/area(s) of v
identification.
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Positive or
Negative
Indicator (+/-)

School Performance Indicators v

Performance data for the school on NYSED Accountability Overview Reports (AOR) v
for 2008-09 and 2009-10 indicate an increase in the achievement gap between
identified subgroups and the All Students subgroup in one or more identified
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subject/area(s).
NYCDOE Quantitative and Qualitative Performance Measures
- 2009-10 NYC Progress Report Grade of C v
+/ NYC Quality Review Score of Proficient v
B. School Strengths
A positive, caring tone permeates the school, from the Principal through all of the staff.
C. Key Findings and Recommendations
I.  Curriculum

Findings:

e English language arts (ELA) grade by grade, teacher developed units of study and pacing calendars
are available in the school. These units are aligned to the New York State (NYS) Standards but are
not rigorous and are not inclusive of the performance indicators or core competencies to form the
basis for all classroom instruction.

e There were no grade by grade units of study available for science or social studies.

e Classroom observations and a review of teacher planning documents revealed that there was a
lack of content, rigor and student engagement and little use of higher order thinking skills in
lessons.

e The recently selected reading program for kindergarten and first grade, Fundations, is a
supplementary word study component and not a reading curriculum.

Recommendations:

e All teachers and administrators should participate in professional development (PD) on how to
plan and implement an ELA curriculum with rigor, as well as delivery methods that are student-
centered. The curriculum should be the basis for assessing individual student mastery and
progress. Grade by grade units of study should be expanded to include performance indicators
and core competencies as well as be reviewed for rigor. These units of study should be
horizontally and vertically aligned to avoid gaps and redundancies and should integrate goals and
objectives for both teachers and students. Walkthroughs and formal evaluations should include
how well the teacher knows and implements the curriculum for the subjects being taught.

e Comprehensive units of study should be developed for science and social studies to support
quality classroom instruction, using performance indicators and core competencies in these areas.
These units of study should be horizontally and vertically aligned to avoid gaps and redundancies.
Attention should be given to integrating science and social studies units into ELA instruction, grade

09X070 — PS 70 Max Schoenfeld -2-




by grade, to support reading and writing in the content areas. School leaders should monitor and
evaluate implementation.

School leaders should facilitate PD that would better equip teachers with the skills and expertise to
plan and deliver a series of lessons that contain a range of tasks to stimulate and engage student
interest and encourage development of higher order thinking skills.

The Principal should establish a committee to conduct research to find an appropriate reading
curriculum for the student population. The Principal should seek Network support to locate and
visit schools with populations similar to PS 70 where achievement levels in ELA are high. A reading
curriculum should be implemented and its impact on student achievement measured.

Il. Teaching and Learning

Findings:

There was limited evidence of the use of various learning strategies to meet student needs. In
most classrooms, teachers engaged students in whole group instruction with little or no evidence
of differentiated instruction for subgroups. Neither the results of the NYS English as a Second
Language Achievement Test (NYSESLAT) nor combined modalities data were being used by
classroom teachers to impact instruction. Classrooms contained leveled libraries for students to
select literature on their instructional level, but they were not observed in use in all classrooms.

Grouping for instruction was ineffective because it was not based on ongoing assessment. There
was no evidence of regrouping students following the mid-year assessment.

The co-teaching model was not effectively implemented in Collaborative Team Teaching (CTT)
classrooms.

The pacing of instruction was poor, varied greatly from classroom to classroom. and did not
support students in effectively processing information.

Transitions were disorganized and resulted in much lost instructional time in many of the
classrooms that were observed.

There was little evidence of learning goals being developed by teachers for or with students.
Performance indicators were not being used to assist students in developing or understanding
their learning goals.

Modeling and scaffolding techniques were absent in most classrooms. There was no evidence of
the use of a range of questioning skills to promote higher order thinking, academic rigor,
accountable talk or problem solving in ELA or other content areas.

There was inconsistency in the use of rubrics across the school. The rubrics were not standards-
based and were created by individual teachers. Teacher comments did not lead students forward
to the next level of performance.

There were limited technology resources available in the school. Students were observed using
technology in only a small number of classrooms visited.
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An inconsistent grading policy was in evidence throughout the school.

Recommendations:

The school should provide ongoing, rigorous, sustained PD that focuses on varied teaching
strategies to address the needs of all students. The plan should include a strong focus on
differentiated instruction based on disaggregated data for all subgroups. Teachers and
administrators should visit schools that have successfully implemented differentiated instruction.
The Network should provide PD on analyzing data and using the information to drive instruction.
School leaders should assess the impact of all PD on improvements made in classroom instruction.

Teachers should receive PD in implementing and using running records to support on-going
assessment of developing readers. School leaders should ensure that teachers carry out mid-term
reading assessments and use the information to modify groupings and instruction. Schedules
should be revised to ensure that at-risk students receive guided reading sessions on a daily basis.

Teachers should be provided with support; guidance; and, where appropriate, PD to implement a
more effective co-teaching model. Teachers should be given opportunities to visit successful CTT
classrooms. The CTT teachers should be given scheduled collaborative planning time to ensure
best practices in co-teaching instruction and to implement balanced literacy to support students
with disabilities. The administration should closely monitor co-teaching classroom practices and
provide constructive feedback to teachers.

PD in best practices in pacing, including questioning techniques and responding to the learning
styles of students in order to maximize and improve instructional time, should be offered with
Network support. Best practices in the school should be identified by school leader observations
and walkthroughs and then disseminated to ensure better impact on instruction and student
outcomes.

The school should reduce the loss of instructional time during transitions by establishing clear
expectations for staff and students, and ensure consistent practices across the school.
Administrators should monitor these procedures closely for full compliance.

Performance indicators should be used by classroom teachers to assist students in developing and
understanding their next steps and in formulating appropriate learning goals for students.
Students should be reminded of their learning goals on a regular basis to enable them to take
more responsibility for their own learning. Learning goals should be reviewed on a regular basis.

Classrooms teachers should be provided with differentiated PD to enable them to instill the
principles of learning routinely into their instruction, with an emphasis on accountable talk,
academic rigor, development of higher order skills and appropriate challenge for all students.
Examples of good practice should be identified by the Network and school leaders and these
examples shared and set as the expectation for all teachers to meet.

The school leaders and teachers, with Network support, should develop uniform grade-by-grade
rubrics using performance indicators to guide their construction. These rubrics should be used by
all teachers to assess the quality of student work. Teachers should ensure that comments are
written on student work to make clear what a student needs to do to improve. School leaders
should ensure that rubrics are being consistently and accurately used across the school and that
feedback is bringing about sustained improvements in student performance.
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The Principal should consider re-allocating financial resources or investigating various revenue
sources to provide additional technology resources for the school that would enable teachers to
routinely integrate technology into their instructional program. School leaders should regularly
monitor, through walkthroughs, that technology resources are being used to their full potential to
impact student learning.

School leaders and teachers, with Network support, should develop a consistent grading policy
that is aligned to standards-based curriculum in all core curricula areas. The completed policy
should be consistently implemented across the school and its effectiveness monitored by school
leaders.

lll. School Leadership

Findings:

The Principal stated that high expectations are set for the school; however, the APs and teachers
were unable to articulate these goals or expectations.

The Principal has been ineffective in organizing human resources to best meet the needs of the ELL
population at the school, and other school leaders lack the necessary skills and expertise to best
support this group of students. Despite the fact that the school has an ELL population of over 50
percent, none of the four APs has a background in instruction for ELLs, including a recently hired
AP.

The Principal has been unable to make crucial strategic decisions to address the school’s cited
areas of weakness.

School leadership has not ensured that instruction in ESL adequately meets the needs of students.
Five out of the eight English as a second language, (ESL) classroom teachers are not certified in ESL
and are not providing high quality instruction to this subgroup. This has had a negative impact on
student achievement.

School leadership has not ensured that the needs of students with disabilities are being met. The
Principal stated that she was a former special education teacher, but that none of the APs has a
special education background; however, the Principal is not taking an active role in supervising the
students with disabilities. No administrator is assigned to supervise the student with disabilities
program in the school. Classroom observations revealed that the lack of an administrator assigned
to special education classes has resulted in weaknesses in instruction. Little evidence of
differentiation for students with disabilities was observed. A review of the schedules of students
with disabilities support personnel indicated the use of a pullout rather than a push-in model. This
results in a loss of student instructional time, especially for students receiving multiple related
services.

The Principal does not ensure that external consultants are used in the most effective manner to
bring about improvements in student achievement. The Principal hired an Australian United
States Services in Education (AUSSIE) consultant. Interviews indicated that the AUSSIE consultant
spends a majority of her time working on data rather than instruction, even though the school
failed to make AYP for five subgroups.
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Classroom observations indicated that the AP in charge of ELLs is not monitoring the use of
disaggregated data to drive instruction. Other APs do not monitor the use of ELL data to drive
instruction in their respective grade levels. This significantly impacts student outcomes.

There was no evidence of a plan to support student transition from the feeder kindergarten
through grade 2 schools to this school and no articulation between the feeder schools and this
school. This results in a less than seamless transition and a loss of instructional learning time as
teachers assess the academic and social needs of the children.

Members of the School Leadership Team (SLT) were unable to articulate school goals or how the
goals supported continued school improvement. Most of the members indicated they were not
involved in developing the Comprehensive Educational Plan (CEP) goals. In addition, little evidence
was provided to indicate that the SLT was monitoring the plan’s implementation.

School leaders do not ensure an effective ELA learning environment as evidenced by the
inconsistent implementation of the balanced literacy program and inconsistent range of
knowledge of balanced literacy exhibited by the staff. The Principal could not produce a
mentoring plan to support new teachers or any other teachers to implement a rigorous balanced
literacy program.

School leaders do not provide for vertical articulation or for the involvement of pupil personnel
and support staff at common planning meetings.

The Principal has not scheduled any Academic Intervention Services (AlS) for kindergarten and first
grade students, even though 31 percent of the school population are ELLs and the school failed to
make AYP in five subgroups.

The formal observation reports provided by the Principal indicated that the five administrators
have each conducted between six and 18 observations each. The recommendations in many of
the observation reports were superficial and did not provide direct next steps toward improving
instruction. It was also noted that timely follow-up observations did not take place to monitor
progress and improvement.

The Principal was unable to produce a PD plan for teachers and APs to support the balanced
literacy program across the school.

A review of lesson plans and interviews with teachers indicated that lesson plans were not being
monitored, reviewed or commented upon by school leaders.

Interviews and observations indicated that school leaders were not monitoring data
disaggregation and dissemination. This was evident in the absence of Writing and Reading
Assessment Profile (WRAP) data in some teacher data binders. Administrators are not holding
teachers accountable for collecting and maintaining classroom data such as running records,
conference notes and WRAP data for use in driving instruction.

Recommendations:
e The Principal should communicate in writing school goals and high expectations to all school

constituencies . The Principal should ensure that the APs are conversant with her goals and are
able to use these goals as a springboard to guide instruction and accelerated student growth.
Parent Association and staff meetings should also be used as a venue to ensure that the goals are
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fully understood by all. The Principal should ensure that all SLT members know the goals of the CEP
and that they understand how these goals lead to school improvement.

The Principal should hire an AP with a strong ELL background to supervise the ESL and bilingual
programs in the school in order to strengthen the supervision and support for these teachers. The
work of the AP should be monitored by the Principal for its impact on student achievement and
improving instruction. The Principal should create, with assistance from the Network, a focused PD
program for teachers of ELLs in order to improve the delivery of instruction and accelerate student
growth.

The Principal should hire an AP with a strong ELA background. This AP should assist in creating a
strong ELA program that prioritizes the identified needs of the various identified subgroups. The
work of the AP should be closely monitored by the Principal.

The Principal should work with the Network in finding certified ESL teachers so that ELL students
receive quality instruction from properly certified teachers, instead of from teachers with other
certifications. In addition, the Principal should use the Network to provide PD on an ongoing basis
for the non-certified teachers who are teaching ESL classes in order to familiarize them with
effective ESL techniques and materials. The work and instruction of the new teachers should be
closely supervised.

An AP with a background in students with disabilities should be hired to supervise the students with
disabilities program and provide instructional support for the teachers of these students. In the
interim, the Principal, who has such a background, should take the lead in supervising these
teachers and providing PD for them in order to accelerate student growth. The Principal should
ensure that all classes for students with disabilities have high interest/low readability materials in
them. A schedule should be created for students with disabilities, using a push-in model as often as
possible in order to maximize instructional time. School leaders should closely monitor the delivery
of instruction in CTT classes to ensure that an effective co-teaching model is being implemented
rather than the observed model of one teacher providing the instruction and the other teacher
checking student work, as a paraprofessional would do.

The Principal should clearly articulate to the AUSSIE consultant that work should focus on coaching
teachers to improve their instructional practice in ELA. This consultant should model lessons,
discuss best practices, observe teachers and work with them to improve their delivery of
instruction.

The Principal should direct the APs to monitor the ELL program and ensure the use of disaggregated
data to group students. School leaders should provide PD for the ELL teachers to inform them of
how to disaggregate data and how to use this data for grouping and to inform instruction in an
effort to accelerate student growth. In addition, one AP should be assigned to supervise the ELL
program rather than having three APs supervise them by grade levels.

School leaders should work closely with the Principals of the three feeder schools to ensure a
smooth transition from the feeder schools to PS 70. The plan should include articulation between
PS 70 third grade teachers and the second grade teachers of the other schools to ensure vertical
curriculum alignment. Students from those schools should visit PS 70 in June to ensure a smooth
transition.
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The Principal, with the support of the Network, should work collaboratively with the SLT to develop
the goals for the school for the CEP to ensure that all constituencies feel responsible for establishing
the CEP goals. The school leadership should use the CEP as a tool, discuss it with the school
community and monitor its implementation throughout the year so that school improvement is a
collaborative effort.

School leaders should frequently observe classes and conduct a needs assessment of all teachers of
ELA so that a differentiated PD plan can be established to meet teacher needs in implementing an
effective balanced literacy program. The school should work with the Network to create this plan,
schedule differentiated PD, and hold teachers accountable for quality instruction.

School leaders should schedule planning team meetings across grade levels so that vertical
articulation occurs. In addition, pupil personnel and support staff should be included at weekly
common planning team meetings so that all personnel that service students on a particular grade
are involved in discussions about student progress and curriculum issues.

The Principal should ensure that at-risk kindergarten and grade 1 students receive the necessary
support they need to improve their ELA skills. AIS services should be provided for all at-risk
students in order to accelerate their growth. School leaders should monitor the quality of services
provided.

School leaders, with support and guidance from the Network, should conduct more frequent
observations during the year to ensure that high quality instruction is delivered that meets the
needs of the identified subgroups. The recommendations from observations should be specifically
constructed to positively impact the quality of teaching and learning in ELA. Administrators should
conduct follow-up observations, particularly after unsatisfactory ones, to ensure that the
recommendations for improvement are implemented. A differentiated PD plan for ELA teachers
should be created in order to improve their pedagogy and address the varied needs of the students.
The Principal should observe classes with each AP to ensure uniformity in observation criteria and
recommendations for improvement.

The Principal should create a mentoring plan as well as PD opportunities to assist new teachers and
teachers who are struggling with the implementation of a balanced literacy program. The impact of
this PD should be evaluated through observations and walkthroughs.

School leaders should closely monitor and review teacher lesson plans to ensure that they include
all the elements required to ensure good quality teaching and learning in all content areas.

To ensure that data is used as an entry point in creating needs assessments for students, school
leaders should create systems to carefully monitor data binders so that all the required student
data and information is up-to-date and appropriately used. School leaders should seek assistance
from the data specialist in the school and the Network to help create relevant systems for
monitoring student data. The data should be updated at specific times during the year based on
benchmark assessments and formative classroom assessment and monitored by school leaders.
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IV. Infrastructure for Student Success

Findings:

Opportunities for articulation among staff other than for teachers on the same grade level, are
informal and do not regularly occur.

The school does not provide sufficient AlS support staff, supplies and materials to meet the varied
needs of the student population, including students with disabilities and ELLs, identified for AlS.

Students are not provided with adequate library services. The library lacked automation, had no
card catalog for classification, and had only two working computers.

Correspondence is sent home in English and Spanish only despite the presence of seven other
languages in the school.

Recommendations:

An appropriate schedule should be created that aligns preparation periods at least once a week for
classroom teachers and support staff to more effectively plan instruction. The impact of these
meetings on producing better instruction and learning experiences for students should be
monitored and evaluated.

A review of the school budget should be conducted so that additional funds are allocated for AIS
and other service needs to provide better support for at-risk subgroups. School leaders should
evaluate the quality of these services as a matter of routine.

The Network should support the school in finding grants and supplemental funding to update the
library and technology resources to better support the learning needs of all students.

The Principal should use translation funding to ensure that all communications with parents are
translated into the languages spoken in the school community.

V. Collection, Analysis, and Utilization of Data

Findings:

School leaders do not analyze the effectiveness of various programs in the school to assess their
impact on bringing about improvements in student learning and achievement.

There was inconsistent evidence in teacher data binders to suggest that data is effectively being
used to address the academic barriers that impact student achievement. There was limited
evidence that classroom teachers used medial assessments, such as running records and
conferences, to determine student progress and to appropriately adjust their instructional
planning.

There was limited evidence that teachers use data to identify specific student needs and develop
instructional strategies to address deficiencies.
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There is no schoolwide system for reporting student progress and/or learning needs to parents
between report cards. Some teachers of grades 2-5 periodically send progress reports to parents,
but this is not consistently done across the grades.

Recommendations:

School leaders should develop and implement a robust schoolwide plan to ensure a systematic
review and analysis of student data to evaluate the effectiveness of new programs on student
achievement. The school should seek assistance from the Network in creating this plan. Its impact
on improving student achievement should be monitored by school leaders and the Network.

The administration should provide clear guidance for teachers in collecting and analyzing the data
on individual student learning needs. In order to ensure that progress is being made in terms of
student achievement, a clear, step-by-step approach, facilitated by the administration, should be
provided to faculty, and PD should be delivered at each faculty meeting. The administration
should seek assistance from the data specialist and Network team in supporting the development
of this guidance.

Teachers should be provided with PD to enable them to make best use of data to plan and drive
their instruction. Teachers should be consistently monitored and given written feedback to
promote their knowledge and understanding of the use of data to differentiate instruction and the
importance of precisely identifying student needs to re-evaluate their learning goals.

A schoolwide system should be developed for reporting regularly student progress and identified
needs to parents/caregivers. Parents should be provided with passwords to the Parent
Accountability Reporting Innovation System (ARIS) link, and workshops should be conducted for
parents on the use of this tool.

VI. Professional Development

Findings:

PD opportunities that were offered were not aligned with the school goals as stated in the CEP.
Additionally, the school leadership did not conduct a needs assessment to determine the areas of
improvement required for individuals or groups of teachers.

PD sessions were given in isolation. There was no thread between the offerings and no evidence
that the strategies discussed at these sessions were incorporated into teachers’ instructional
strategies. There was also no evidence of monitoring of the implementation of PD initiatives by
the administrators.

Although feedback forms were collected at every PD session, there was no evidence that
adjustments were made to offerings based on feedback from the teachers.

There was no evidence that teachers were held accountable for incorporating strategies learned in
PD sessions into their instructional program.

Although the one first year teacher was assigned a mentor, the mentee has never been given an
opportunity to observe him in his classroom.
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Recommendations:

The school leadership should create a structured and detailed PD plan that is aligned with the
school’s CEP goals and takes into account the differentiated needs of the staff and the students,
and its implementation should lead to improvements in student performance and the quality of
instruction and learning in the classroom.

The PD plan should provide ongoing opportunities for working on specific strategies aimed at
addressing the school’s significant weaknesses, particularly in ELA, rather than one session per
topic. The administrators should closely monitor the implementation of these strategies across the
school.

To give voice to the faculty and to make PD an open and fluent conversation, school leaders should
begin to use the feedback forms that are collected at PD sessions to adjust the PD plan to the
changing needs of teachers and students. This facilitates a collaborative approach to PD, and the
beginning of a change in culture.

School leaders should hold staff accountable for implementing effective teaching strategies from
PD sessions into their daily teaching by establishing a monitoring system that includes formal and
informal observations.

The school leadership should create and ensure that a mentee schedule includes time to observe
the mentor using exemplary instructional practices in his classroom. Follow-up meetings should be
scheduled to debrief on what was observed and the next steps for the mentee’s implementation
of best practices.

VII. District Support

Findings:

The Network provides appropriate and continuous academic and operational leadership support,
but this has not resulted in significant improvement in student achievement.

The regular opportunities for teachers to participate in a range of PD offerings provided by the
Network have not consistently improved the quality of teaching and learning.

Expertise in data collection and analysis is available through the Network but this has not been
effectively used by the school to influence school or teacher planning.

Recommendations:

The Principal should use the support and guidance available through the Network to devise school
improvement structures designed specifically to raise student achievement.

Administrators should ensure that Network PD initiatives are consistently implemented across the
school to improve teaching and learning. The school and Network should work collaboratively to
monitor and evaluate instruction to identify and address any weaknesses.

The school should use all expertise and support available through the Network to disaggregate and
analyze data to inform school goal setting and teacher planning.
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e The Network should support the school in the implementation of the Joint Intervention Team (JIT)
recommendations.

Other Concerns:

The size of the school, 1,325 students with 65 classes taught by 93 teachers, makes it difficult to
manage and ensure consistency in the delivery of instruction. The distribution of responsibilities of the
administrative staff does not provide for adequate monitoring of instruction.  APs should be
responsible for all curriculum areas in the grades that they supervise or for one curriculum area K

through five.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference

JIT Finding for Restructuring Advanced Schools

(c)

The school has not made sufficient progress in identified areas, and is unlikely to make
AYP under the current structure and organization.

B. Overall Recommendation

Reference

Recommendation by the JIT for Restructuring Advanced Schools

(c)

Develop and implement a new Restructuring Plan that includes significant changes in

staff, organizational structure, leadership and/or configuration, to address issues that v
continue to negatively impact student academic performance in identified areas.

In the space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

A new Restructuring Plan should be constructed that addresses the specific needs of all identified
subgroups within the school.

The school should be reconfigured into early childhood (K-2) and upper grade (3-5) academies, each
with their own appropriately experienced leadership and teaching staff.

As appropriate, teaching staff should be replaced with experienced, high quality practitioners with
proven skills in using data to plan differentiated work to meet the specific needs of all students in their
care.

An administrative team should be appointed with the necessary skills and expertise to effect rapid
change and improvement in the two new academies. The new administrators should have proven
skills in instructional leadership and PD, and should have a good understanding of data analysis and
use to improve student outcomes.
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