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PART 1: INTRODUCTION

A. Community and School Background

H. W. Smith School serves 824 students in kindergarten through grade 8. The school enrollment is 60
percent Black, 11 percent Asian and 29 percent White students. Currently, 130 students (16 percent) are
students with disabilities and 241 students (29 percent) are English Language Learners (ELLs), with 29 of
them receiving English as a second language (ESL) services. Thirty-one of the 241 ELLs are also classified as
students with disabilities. Each grade level contains a special education co-teaching inclusion classroom,

and every classroom contains English as a Second Language (ESL) students.

The administrative team includes the Principal, who has been in the building for 18 years, and two Vice-

Principals, one who has been there for four years and one for two years.

The school has approximately 62 teachers. The turnover rate of teachers in 2008-09 was seven percent.
All staff members are highly qualified. The six non-tenured staff (including teaching assistants) are either

in their third (tenure) year or filling long-term substitute positions.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive
or
Negative
Indicator

(+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups for the past
two consecutive years, as indicated by a decrease in the percentage of students
performing at or above Level 3 and/or a decrease in the Performance Index.

- School is ten or more points away from meeting its Effective Annual Measurable

Hurlbut W Smith K-8 School- Syracuse CSD
February 2011




Positive
or

Negative | School Performance Indicators v
Indicator

(+/-)

Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for v
the past two consecutive years show an increase in the number of subgroups that did not
make Adequate Yearly progress (AYP) in identified area(s).

- Performance data for the school on NYSED Accountability Overview Reports (AOR) for v
the past two consecutive years indicate an increase in the achievement gap between
identified subgroups and the All Students subgroup in one or more identified
subject/areal(s).

B. School Strengths

e School pride is evident in staff, parents, and students. There is a welcoming culture for new students
and a culture of positive energy and enthusiasm in the school. Celebrations of learning and diversity
are regularly scheduled and parent involvement is strong. The school has an appropriate program and
supports for ESL students with medical and/or special needs issues.

e Administrators and teachers are accessible to parents and students. Students with problems or
concerns are comfortable going to their teachers and administrators.

C. Key Findings and Recommendations
Summary of the key issues (causal factors), and other areas of concern, identified during the on site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Finding:
In some classrooms, i.e., mathematics, ESL, instruction does not follow the board-approved,
District adopted materials.

Recommendations:
e Teachers, under the direction of school leadership, should use District benchmarks/curricula
and board approved/District adopted materials.

e Teachers should use the District’s “Components of an Effective Lesson” to drive preparation
and delivery of lessons and should also refer to the chart from District site reviews that
includes Costa’s Questioning and Bloom’s Taxonomy as they develop lessons.
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Teaching and Learning

Findings:

There is inconsistent use of effective lesson planning and of delivery of targeted, high quality
core instruction, especially at the elementary grades.

Written “objectives,” as observed in lesson plans often are not objectives but rather activities,
procedures and/or events that are not measurable.

Most observed instructional activities were whole group instruction, with a prevalence of
teacher talk and few examples of differentiated instruction. There is little evidence of the use
of higher order questioning and thinking, particularly at the elementary level.

Evidence of the broad use of rubrics in assessing student work and in helping students self-
assess is rarely observed in the elementary grades.

Teachers report frustration with the new Treasures reading series, particularly with the
scripting of ELA instruction. However, the Principal is insistent that the series be used as
instructed and teachers are complying.

The school is in the beginning stage of using data to inform instruction, identifying
interventions, and differentiating instruction. Until this becomes embedded into the practice
of each teacher, differentiation will not be effective.

Beginning and intermediate level students are not always scheduled for ESL services during
their ELA block and therefore may miss other content area instruction.

Although the school has an inclusion class for students with disabilities at each grade level,
evidence of effective co-teaching in these classrooms, especially at the elementary level, was
inconsistent. Teaching often is not shared equally between the two professionals in the room.
In addition, co-teaching time is not used effectively in some classrooms for re-teaching and
differentiation.

Recommendations:

The School Leadership Team (SLT) should identify criteria for effective lesson planning and
develop or adopt a lesson plan template; the administration should monitor its
implementation. Long range/unit planning should also be established.

Re-training on writing proper and measurable lesson objectives should be scheduled. Training
and follow-up should be coordinated by the SLT and school leadership.

Teachers should ensure that lesson plans provide more opportunities for active student talk
that leads to student understanding and ownership of skills/strategies/content being taught.
Well-written learning goals, understood by students, should be a part of every lesson.

School leadership and teachers should organize flexible, short-term instructional groups based
on like needs, identified through the on-going use of data.
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Student work should routinely be rated using rubrics, and rubrics should be developed, posted
and discussed with students in every classroom with the goal of helping students learn to self-
evaluate. Teachers should develop intentional expectations and teaching of strategies to help
students take ownership of learning.

The District has found that in some other schools within the District formerly skeptical
teachers are becoming more positive about the Treasures series. Hurlbut W. Smith teachers
should continue to implement this series as instructed and, as a result, may come to similar
conclusions about the positive value of the new reading series. The school Instructional
Support Teachers (ISTs) should help teachers analyze the many components included in the
program and plan for the most effective use of all components. Staff should also visit schools
where implementation has been smoother, observe lessons, and ask procedural questions.

Staff should analyze the progress of every child in every classroom. Analysis should become a
daily event and include a range of assessment strategies e.g., Ticket out the Door, analysis of
writing samples. PD in formative assessment strategies should begin at school grade level and
Urban Teacher Calendar (UTC) meetings.

While the school staff is working hard to overcome the teaching/learning challenges presented
by the large population of ELLs, they should continue to research and implement best
practices in ESL instruction. One of the research laboratories sponsored by the federal
department of education, WestEd, also has a wide range of resources, including webinars that
focus on best practices in teaching ELLs.

The school should look at long-range data for ELLs in order to measure the long-term
outcomes for these students. The District and school might consider publishing longitudinal
data on ELL improvement so that student growth is highlighted.

Beginning and intermediate level ELL students should be scheduled for required ESL services
during their class ELA period, so that they are in class for mathematics and other content area
classes.

The school should identify models of effective co-teaching both within and outside the school
and encourage teachers to observe and adopt/adapt these models. School leadership should
follow up and monitor implementation of these practices.

School Leadership

Findings:

There is a lack of consistency in how teachers use their planning time. Instructional time and
human resources are not used to foster maximum student achievement, particularly by
teaching assistants and AlIS staff. Common planning time for vertical and horizontal articulation
is not formalized, with teachers able to choose to use the time for other purposes. There is no
reporting out of work done during planning meetings.

Individual grade levels teams establish their own structures and procedures, leading to a lack
of consistency across grade levels.
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Iv.

The master schedule negatively impacts teaching and learning. The school faces several
challenges, including the scheduling of mandated services for special education and ELLs. The
current scheduling process begins by scheduling the “big blocks” of instruction such as ELA and
mathematics, plus the rotating “specials.” Mandated ELL and special education services are
scheduled later, and any remaining scheduling is left to departments and teams. Scheduling
gives priority to special education teachers, leaving ELL staff to schedule whatever time is left.
This results in students being pulled from core instruction and unbalanced class sizes, with
some ELL groups consisting of mixed age and level groups, e.g., a group of beginning and
advanced ELLs at different grade levels and some classrooms where the majority of student
are ELLs, students with disabilities, or both.

SLT agendas do not include standing items that focus on reviews of building data and CEP
monitoring and implementation.

Recommendations:

School leaders should provide more opportunities for vertical articulation and require that this
time and horizontal articulation time be used for their intended purposes. Available time
should be used intentionally for planning, analyzing data, collecting and analyzing student
work, and collaborating.

The Principal should revamp the schedule to ensure that ELLs and students with disabilities are
appropriately scheduled. Students with required special services and other students needing
special scheduling should be scheduled first, if possible. Scheduling software should be
provided by the District to assist the Principal in meeting the challenges of effectively
scheduling a K-8 school. The schedule should provide planning time for ELLs and other special
area teachers to meet regularly with grade-level teachers. School leadership and the SLT
should establish protocols and expectations for teacher collaboration during common planning
times. The SLT should also take an active role in schoolwide implementation of the Joint
Intervention Team (JIT) recommendations, e.g., lesson planning, the use of planning time, and
training.

The SLT should establish expectations and processes for meetings. The SLT should also add
standing items to the agendas, including use of data, monitoring of CEP implementation, and
reviewing the success of interventions. The members should also revisit their ground rules and
monitor their own membership to make sure all community groups are represented.

Infrastructure for Student Success

Findings:

Academic intervention programs do not include intentional, diagnostic assessments and/or
instruction based on individual student needs.

Although the school is committed to the use of SMART Boards in the classroom, a number of
teachers were using them as overhead projectors.

Given the large number of foreign languages spoken by students and parents, the school finds
it difficult, if not impossible, to communicate with all parents in their native language.
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Instructional library standards are not used and/or are not central to instruction at all grade
levels. The library media specialist relies on classroom teachers for instructional themes.
Classrooms do not have sufficient appropriate, diversified materials and library books to allow
students to take home books that are at the appropriate levels and/or of sufficient interest to
the students.

Recommendations:

For AIS and other interventions, teachers should use the District Response to Intervention (RTI)
protocols to determine specific skills and strategies for each child, place the child into
interventions based on that diagnosis, and monitor improvement on an on-going basis.

Teachers should receive on-going instruction in incorporating Smart Board use into lesson
plans to support interactive, hands on learning such as links to short internet clips, primary
sources, etc.

The school should take greater advantage of the District program to provide translators for
parent meetings and to write school memos in the language of the parents. This service may
not be available in all languages, but it should be used for those languages that are supported.
The school should also tap informal networks of parents of who speak languages for which
there are not translators who might volunteer to translate for other parents.

A portion of the school’s School Improvement Grant (SIG) should be used to purchase
classroom libraries consisting of a wide range of books that students can take home. Grade
level teams should be encouraged to research and recommend books that are appropriate for
their students.

The school librarian’s schedule and instructional role in the school should be aligned with 21st
Century library and media specialist standards so that students receive instruction in Internet
research and other media skills. Additionally, students should see the library as an inviting and
available hub of information, as a place to read for pleasure, and as a place that they enjoy
visiting.

V. Collection, Analysis, and Utilization of Data

Findings:

e The SLT has not established standing agenda items to monitor the school’s CEP
implementation and student achievement data.

e Evidence shows that the school is in the beginning stages of using formative and summative
assessments to inform instruction and is just beginning to provide targeted practice and re-
teaching based on student data.

e There is a little evidence that staff analyzes student work and monitors progress at the
classroom, grade level and school level.

Recommendations:

e The SLT, in concert with the Principal and Instructional Support Teachers (IST), should take an
active and responsible role in building staff knowledge and strategies in the use of data, in
monitoring achievement data and in tracking CEP school improvement progress.

Hurlbut W Smith K-8 School- Syracuse CSD -6-

February 2011



Grade level meetings and other PD should regularly focus a part of meeting times on on-going
study and planning for implementation of effective use of formative and summative
assessment strategies and their place in re-teaching.

Classroom teachers should assess each child’s daily progress and adjust instruction
accordingly, e.g., Ticket out the Door, assessing writing samples, extended student responses
to higher level questions and other formative assessment strategies. On-going PD in formative
assessment and in keeping running records tied to skills/curriculum benchmarks should be
implemented. Data should be shared across grade levels.

VI. Professional Development

Findings:

e Some teachers do not write meaningful learning goals. Lesson plans vary significantly, and
some are merely lists of activities and are not measurable as written. Evidence of quality unit
and long-range planning is inconsistent.

e Teachers have received limited PD in strategies for instructing the increasing and diverse ELL
population.

e Not all teachers are adequately prepared to work effectively with ELL students in order to
maximize academic performance.

e Evidence of planning for student engagement and active learning was inconsistent.

e PD to address the implementation of Treasures, the District’s new reading series, is hampered
by some staff who believe that the program will not work in their school.

e The timeline for the school’s PD plan ends in March, rather than being developed for the
entire school year.

e The use of effective instructional strategies, especially at the elementary level, is inconsistent,
and teachers rarely collaborate to improve teaching and learning.

Recommendations:

e The building literacy coach should facilitate grade level team planning in unit and lesson
planning, allowing for integration across all content areas where appropriate. Use of the
Sheltered Instruction Observation Protocol (SIOP) lesson planning template is recommended.
Training should be individualized on the basis of data analysis and teacher self-assessment.
The training should include differentiation, writing lesson objectives, writing lesson plans
(based on the template designed or adopted by the SLT), and long-range planning.

e All PD should include structured follow-up by appropriate staff to ensure implementation in
the classroom; this follow-up should include coaching and specific feedback on
implementation.

e SIOP training, a research-based teaching approach for working with ELL students, should be
provided.
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VII.

PD should be provided in promoting student engagement. e.g., Kagan. Even for whole group
instruction, teachers should be trained to support accountable talk time, with one student
reporting out for the group. There are models of this practice within the school.

Teachers should engage in continuous conversations on how best to use the Treasures teacher
edition and how appropriate selections and activities based on the variety and vast amount
provided in the program should be selected. This training on how to manage the series and
effectively use the wide range of resources should be a standing item for both grade level and
vertical meetings.

The PD schedule should be planned for the entire school year and should be designed to meet
the differentiated needs of staff and the CEP requirements, e.g., Treasures implementation,
vocabulary, and writing. The SLT should prioritize and map PD for the year that will help the
school implement the JIT recommendations.

The school should expand the use of Collaborative Coaching and Learning (CCL) throughout the
building.

District Support

Findings:

Relationships between the school and District office are strained. The school staff has a
tendency to “do its own thing” and feels that board-adopted programs and materials are not
always appropriate for the students in the school.

There is a lack of consistent policy implementation regarding the assignment of homework.

Staff is confused about the appropriate selection of District tiered interventions for students
with disabilities because of perceived conflicting District mandates, i.e., Fast ForWord, Wilson.

Effective, strong, and appropriate staffing is critical for the school, given its continued and
ongoing accountability status as a Restructuring school.

Recommendations:

District and school level staff should work collaboratively to review District and school
initiatives, listen to concerns, and consider how to reach a consensus that best meets the
needs of students. Research should be considered on both sides, focusing on ensuring
effective instruction for the school's subgroups. While District requirements must be honored,
it may be that a compromise in specific instances or for specific students could be developed.

All staff should become familiar with the newly approved District homework policy and
implementation should be required of all teachers.

District level support should be provided on effective use of the District 4-Tier intervention
process and analysis of student needs.

The District should maintain at least a 1.0 full time equivalent (FTE) literacy coach and assign a
1.0 STEM/SIOP coach to the school.
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PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Findings

Reference JIT Finding for Restructuring Advanced Schools v
(b) The school has made some progress in identified areas, and may make AYP with 4
further modification to the Restructuring Plan.
B. Overall Recommendation
Reference Recommendation by the JIT for Restructuring Advanced Schools v
(b) Continue implementation of the current Restructuring Plan with modifications v

recommended as a result of the review.

C. Inthe space below, include specific information to support the District in determining how the above JIT
recommendation should be implemented.

The three key areas for focus by the district and school are:
e Provide District support in implementing the recommendations of the Joint Intervention Team (JIT).

e C(Create a system that effectively maximizes time and human resources, focused on improving student
achievement, that includes regularly scheduled teacher time for data analysis and planning for
effective instruction, and the development of systemic monitoring and evaluation of planning work.

e Increase the roles and responsibilities of the SLT to focus school efforts to improve student
performance. These responsibilities should include:

» Developing a template for lesson planning and long range planning;

> Writing a year-long PD plan that is driven by data analysis and includes training in
differentiating, lesson planning, objective writing, SIOP training for all, student engagement,
and the use of the new Treasures series;

> Assisting the Principal in developing a schedule for the school that allows for horizontal and
vertical articulation; and

» Adding standing agenda items to the SLT agenda, including analysis/monitoring of student
performance, monitoring of the CEP’s Action Plan for improving student achievement and
evaluating the impact of professional development.

Hurlbut W Smith K-8 School- Syracuse CSD -9-
February 2011



