NYSED/NEWBURGH ENLARGED CSD JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 44-16-00-01-0016
School Name: South Middle School
33-63 Monument Street
School Address: Newburgh, NY 12550
Principal: Ronald Jackson
Restructuring Phase/Category: Restructuring Advanced Focused
English Language Arts — Black Students; Hispanic Students;
Students with Disabilities; English
Language Learners; and Economically
Area(s) of Identification: Disadvantaged Students
Dates of On-site Diagnostic Review: March 7-9, 2011

PART 1: INTRODUCTION

A. Community and School Background

South Middle School (SMS) serves 574 students in grades 7 and 8. The school is currently undergoing
transition from a junior high school to a middle school configuration. Prior to 2009-2010 the school served
students in grades 7 through 9. This year the school serves only grades 7 and 8 and will begin serving
students in grades 6 through 8 in September 2011. The school enrollment is 38 percent Black, 36 percent
Hispanic and 23 percent White students. Of these students, 14.3 percent are students with disabilities,
and seven percent are English language learners (ELLs). The majority of the SMS students live in the
immediate vicinity of the school.

The school administrative team consists of the Principal and one half-time Assistant Principal (AP) who
were new to the school in 2010-2011 as well as one full-time AP who has been in place for several years.
The teaching staff consists of 63 teachers, all with more than three years of experience. All teachers of
core academic courses are highly qualified. With the transfer of the ninth grade students in 2009-10 and
the incoming grade 6 in 2011-2012, the staff turnover rate has been unusually high at 33 percent;
however, this is mostly attributed to the redesign of the grade structure.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM

A. Performance on Key Indicators of Student Achievement Trends and School Progress

_Positive or
Negative
Indicator (+/-)

School Performance Indicators

NYSED Quantitative Performance Measures

Negative trend data for one or more identified subject/areas and subgroups for | v
the past two consecutive years, as indicated by a decrease in the percentage of
students performing at or above Level 3 and/or a decrease in the Performance
Index.

School is ten or more points away from meeting its Effective Annual Measurable | v
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_Positive or
Negative
Indicator (+/-)

School Performance Indicators v

Objective (EAMO) for one or more identified subgroups in subject/area(s) of
identification.

Performance data for the school on NYSED Accountability Overview Reports (AOR) | ¥
for the past two consecutive years show an increase in the number of subgroups
that did not make Adequate Yearly progress (AYP) in identified area(s).

Performance data for the school on NYSED Accountability Overview Reports (AOR) | v
for the past two consecutive years indicate an increase in the achievement gap
between identified subgroups and the All Students subgroup in one or more
identified subject/area(s).

B. School Strengths
A number of precursors for school improvement appear to be present:
e Grade level teams are in place and some teachers create opportunities to connect and collaborate
with peers.
e Use of data teams at the District, school and team levels is evident. Procedural changes have been
made based on systemic review of data.

C. Key Findings and Recommendations
Summary of the key issues (causal factors) and other areas of concern, identified during the on-site
diagnostic review that are negatively impacting student achievement in identified areas, as well as
recommendations, as related to the seven JIT Indicator Categories:

I. Curriculum

Findings:

The District uses curriculum maps as their curriculum. Curriculum maps developed at the District
level are in place with the exception of the second language department. However, school faculty
does not appear to have been involved in developing or modifying them. The curriculum maps do
not make clear connections to the New York State (NYS) Learning Standards that provide teachers
with a broad understanding of their work.

Teachers and administrators do not have a specific vision for the curriculum for each of the
houses.

Teachers do not have a deep understanding of the connection between curriculum, instruction,
and assessment.

» Special education teachers lack a deep understanding of curriculum and mapping as it
relates to the students or instruction.

» Although teachers receive pacing calendars, not all teachers implement the calendars with
fidelity. Some faculty expressed feeling pressured and constrained by them, while others
comfortably adjust instruction accordingly.

» Although lesson plans are regularly collected from most teachers, only one AP regularly
conducts walkthroughs and provides feedback to teachers.

» Assessment data is not regularly used to adjust the curriculum or to modify instruction.
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Recommendations:

The District should work with the school on the development of curriculum in all core areas and
ensure that it is clearly aligned with the current NYS Learning Standards. Curriculum should be
aligned to the new NYS P-12 Common Core Learning Standards in English language arts and
literacy and mathematics to prepare for implementation in school year 2012-13. All curriculum
should be developed by knowledgeable and trained individuals (national, state, or local) who
understand the key elements of curriculum development.

To increase relevance for students, curriculum should be customized to reflect the specific themes
of the SMS houses.

All teachers and administrators should participate in PD on how to plan and implement a
curriculum with rigor, as well as delivery methods that are student-centered. The curriculum
should be relied upon as the basis for assessing individual student mastery and progress.
Walkthroughs and formal evaluations should include how well the teacher knows and implements
the curriculum for the subjects being taught.

Il. Teaching and Learning

Findings:

Faculty generally has low expectations of what students are able to do and the amount of
improvement students can make.

Whole group, direct instruction predominates throughout the school. There is little evidence of
instructional strategies for literacy across the content, active learning, effective co-teaching or
differentiated instruction. Student engagement is low.

Instruction did not reflect an understanding of best practice in middle school pedagogy. There is
little opportunity for students to work together, share ideas, explore curricular topics or effectively
integrate instructional technology.

Processes to develop and use higher order thinking skills were not evident in the tasks assigned to
students i.e., worksheets and workbook pages or in the selection of questioning techniques or
projects. The acquisition of basic skills is emphasized.

Little student work was posted in the classrooms or hallways. Posted work did not include rubrics.

The master schedule is ineffective in supporting teaching and learning:

» Students with disabilities are sometimes placed in programs based on the schedule and not
their individual needs.

» There was evidence that some students eligible for Academic Intervention Services (AlS) in one
subject, e.g., ELA are scheduled for AIS in another subject e.g., mathematics to accommodate
the master schedule.
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» Potential time for teacher planning and development is lost as faculty are ineffectively
deployed throughout the building and assigned building duties two periods per day.

Special education staff and students are not assigned to houses. There is little evidence of
planning among co-teachers. As a result, program coordination is lacking and co-teachers are
often not used or are underutilized.

There is little evidence of instruction in literacy or the use of instructional practices that promote
literacy development, particularly for students who are performing below grade level. An active
instructional coaching program in literacy was present in 2008-2010, but appears to have been
largely discontinued in 2010-11, e.g., suspension of TeenBiz3000, lack of classroom coaching and
limited implementation of literacy strategies in content areas.

There is no evidence of a uniform grading policy in the school.

Recommendations:

School leaders should use the entry of grade 6 students in 2011-2012 as an opportunity to
establish middle school instructional expectations for teachers and appropriate performance
expectations for students at all grade levels.

The District should establish non-negotiable goals for instruction, with expectations related to
classroom instruction for literacy development, differentiated instruction, flexible grouping, active
learning, and co-teaching.

The school should explore the use of flexible block schedules to enable the theme houses to
provide structures for prioritizing literacy and project-based learning pedagogy. Within these
structures, implementation of the NYS Standards for the integration of technology should be
included.

The overdependence on worksheets, workbook pages, whole class lessons and closed questioning
techniques should be replaced with meaningful reading and writing experiences that promote
application, analysis, and synthesis across curriculum areas.

Student work should be posted along with rubrics demonstrating NYS proficiency requirements.
Teachers should provide feedback to students on what they need to do to reach the next level.

The school master schedule should be modified to prioritize the scheduling of programs to address
the specialized needs of students, i.e., special education, AlS, English as a second language (ESL);
eliminate excessive faculty non-instructional duties; and maximize teacher-student instructional
time.

Special education staff and students with disabilities should be assigned to the school’s theme
houses. Students with disabilities should have an opportunity to participate fully in the
instructional program of SMS. Staff should have opportunities to develop common
understandings and collaborate in the development of approaches for addressing student needs.

The instructional coach and lead teacher for special education should collaborate to develop job
embedded PD to improve the capacity of all teachers to meet the needs of students performing
below grade level, especially in implementing literacy strategies across content areas.
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Administrators should lead a schoolwide effort to develop and implement a school grading policy.

Ill. School Leadership

Findings:

There is no evidence that a current vision or mission provides a focus for a continuous school
improvement process.

The Building Leadership Team (BLT) has not been used to provide shared leadership in the school.
Staff report a lack of understanding of the school's accountability status and do not demonstrate a
sense of urgency regarding the need to improve student performance. As a result, the District
developed the school Comprehensive Educational Plan (CEP) to focus school improvement efforts
and drive the school forward.

The Principal has focused primarily on management issues this year and is not involved in the
alignment and implementation of curriculum, the use of assessment data, or instructional

supervision.

The master schedule is neither efficient in deploying staff nor effective in supporting instruction.

Recommendations:

The Principal should lead the school community in the development of a clear vision and mission
for the school that focuses on school improvement.

The Principal should guide the BLT in understanding and widely communicating the content of the
CEP within the school community and then work consistently to implement it. The Principal
should also lead the BLT in implementing the CEP goals and planning for monitoring progress. The
BLT should lead the development of subsequent school CEPs.

All school administrators should place greater emphasis on their role as instructional leaders in the
school community and create a greater sense of urgency among staff in addressing student
achievement issues and targets.

The administrative team should increase the efficiency and effectiveness of the master scheduling

process.

» Administrators should conduct an analysis of staff that includes a review of job descriptions,
roles, and responsibilities. Assignments and duties based on that analysis should be driven by
the school priorities.

» School leaders should establish clear program priorities and organize the school’s instructional
schedule to support opportunities for common planning time within and across grades and
curriculum areas as well as on-going articulation among specialists and general education
teachers.
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IV. Infrastructure for Student Success

Findings:

Current practices and school organizational structures do not demonstrate evidence of the
school’s stated commitment to the achievement of all students.

The school’s bathrooms and hallways are not consistently clean. The temperature extremes in
some rooms and locations interfere with learning.

The suspension rate for 2009-10 was high, in part because there is little evidence of the use of
effective behavioral management strategies, progressive discipline, or Positive Behavioral
Interventions and Supports (PBIS) as well as a general failure to provide an appropriate, least
restrictive environment (LRE) for grade 7 and 8 students with disabilities.

There is a lack of coordination between the AIS and first instruction.

The school does not provide notification to parents when students are entering and exiting the AlS
program.

Although communication to parents from the school appears adequate and all communication is
provided in the family’s native language, the school lacks a family center and provides limited
opportunities for parent participation.

Recommendations:

Practices, procedures, and structures of SMS should be aligned to convey high expectations for all
staff and students.

Factors contributing to the school’s lack of cleanliness and temperature variations should be
evaluated and eliminated.

A schoolwide system should be developed to provide positive behavior strategies for primary,
tertiary, and intensive interventions. The system should include roles, responsibilities and

ownership for all members of the school staff.

The AIS plan should be updated to include structures for communication and coordination
between first instruction and AIS teachers.

The AIS plan should be updated to meet all AlS requirements.

School leaders and District staff should develop a comprehensive school-home model that includes
regular, two-way meaningful communication and collaboration.
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V. Collection, Analysis, and Utilization of Data
Findings:

Although the District collects a variety of assessment data and a data team has emerged and taken
responsibility for analyzing some schoolwide data, e.g., tardiness and attendance, to improve
procedures, data is not used to support the improvement of assessment and instruction.

Student data profiles were established in literacy during 2009-10 to monitor the longitudinal
progress of students in meeting proficiency expectations. These data profiles have since been
discontinued, and student progress is not being used to inform instruction.

Benchmark and formative classroom assessments were observed in isolated cases. Performance
data from the benchmark assessments are not used to adjust instruction or address gaps in
student learning. Teachers generally rely on teacher-made tests and classwork for student
promotions and grade reports.

There is a lack of understanding of the accommodations that students with disabilities and ELLs
need in order to demonstrate their knowledge and skills in formative and summative assessment
settings.

Recommendations:

The Principal and BLT should provide leadership to develop a vision and a plan for implementing a
research-based, data-rich environment for teaching and learning. This vision and plan should
include extending data analysis of instructional/student performance data to improve instruction
at the classroom, team, and school level. A system for sharing this analysis with the staff and
developing and monitoring action plans based on this analysis should be instituted.

Individualized student data profiles should be continually updated in order to maintain
longitudinal accountability for student growth, adjust instruction and target interventions.

School and District leaders should work with teachers to develop and use a rich array of formative
assessments, including rubrics for use in monitoring student progress and adjusting instruction.

Staff development should be provided to build capacity to provide effective accommodations for
students with disabilities and ELLs.

VI. Professional Development

Findings:

PD activities generally take the form of District-driven, initiative-driven training rather than
comprehensive efforts based on data and aligned with school goals that reflect student and
teacher needs.

PD to meet the needs of ELLs, students with disabilities and at-risk students is insufficient.
» The intensity of the instructional coaching program was diminished, and this lessened its
impact during the 2010-11 school year.
» There is little evidence that general education and specialist teachers effectively
differentiate instruction or use effective co-teaching strategies in the classroom.
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e Teachers do not have opportunity to collaborate, participate in coaching, or receive job-embedded
PD due to the current schedule. AIS staff, special education teachers and teachers of ELLs have
little opportunity to collaborate with the general education faculty.

Recommendations:
o The District should adopt a consistent and clear definition of PD. This should guide the efforts of
the newly formed PD Committee.
» The PD should be focused on the findings of the JIT report.
» The District should build the capacity of school leaders to lead the building-level PD
program and then hold school leaders accountable for carrying out this responsibility.

e The school PD plan should be revised based on student performance data. Targeted and ongoing
provision should be made in this plan to meet the needs of the lowest performing students:

» PD should be provided to support the general education and specialist teachers in
differentiating instruction and implementing effective co-teaching strategies in the
classrooms.

» The District should consider the assignment of a full-time literacy coach dedicated to
providing job embedded PD.

» Coaches should receive ongoing PD to improve their strategies and delivery mechanisms.

» School leaders should monitor the degree to which teachers are incorporating strategies
learned in PD into their daily teaching.

VII.  District Support
Findings:
e SMS has experienced several changes in administration in the recent past. This has contributed to
abandoned initiatives, inconsistent expectations and a lack of accountability.

e The District office developed the 2010-11 CEP in alignment with the District restructuring
approach.

e A high percentage of students regularly enter SMS several grade levels behind in reading and
mathematics skills.

e Visibility of the District curricular and instructional leadership staff in SMS is limited. There is
insufficient collaborative planning between the District and the school related to fiscal
management and resource distribution. This is especially true in the special education department
where misaligned fiscal support inhibits customized programs and services to meet individual
student needs.

Recommendation:

e District officials should be active and creative in recruiting administrators with instructional
expertise and then provide mentoring and support in order to stabilize the leadership team of
SMS.

e The District should work to strengthen the capacity of the BLT to fulfill their role at SMS so that it
will have the will and ability to help guide school improvement efforts in the future.
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District leadership should adopt an accelerated focus on literacy at the elementary level and align
the focus with the middle schools.

A thorough analysis of all District level administrator job descriptions should be conducted to re-
align roles and responsibilities in order to support student achievement and prioritize school
improvement at the building level.

The District should support the school in the implementation of the Joint Intervention Team’s (JIT)
recommendations.

PART 3: JOINT INTERVENTION TEAM OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

JIT Finding for Restructuring Advanced Schools 4

()

The school has not made sufficient progress in identified areas, and is unlikely to make AYP v
under the current structure and organization.

B. Overall Recommendation

Reference

Recommendation by the JIT for Restructuring Advanced Schools v

()

Develop and implement a new Restructuring Plan that includes significant changes in staff,
organizational structure, leadership and/or configuration, to address issues that continue to
negatively impact student academic performance in identified areas.

C. Additional Information to Support the District in determining how the above recommendation should be
accomplished

The new Restructuring Plan should include:

The Building Leadership team being charged with the responsibility to build and monitor an action
plan (CEP) with accountability benchmarks to guide school improvement. This team should also
lead the school efforts to regularly analyze student performance data and make decisions and
differentiate instruction for all students, particularly students with disabilities, ELLs and those
requiring AlS.

Job embedded PD being regularly provided to support mentoring of the BLT to fulfill their role in
guiding SMS in school improvement.

Leadership for the improvement of instruction and student engagement becoming the priority of
the administration and shared leadership teams.

The District and school prioritizing the completion of vertical and horizontal alignment of the
curriculum as well as rich integration of literacy development strategies across all curricular areas.
Accountability for implementation of the aligned written curriculum should be provided by school
and District leadership.
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Significant redesign of the master schedule including:

» Restructuring the school day to include formal time for planning and implementation of school
reform strategies and communication among students, faculty, and other school staff,
including special education, ESL and AIS providers.

» Providing time, staff, and space for a full continuum of student intervention and support
programs customized to individual student needs, i.e., special education, related services, AlS,
ESL.

> Providing additional intensive supports to teachers and administrators to implement effective
strategies to support at-risk populations.

Training and holding all staff accountable for regularly analyzing multiple measures of data to
inform and improve their instruction. Expansion of the existing data analysis efforts should include
a research based method and systematic structure.

Providing instructional staff and the administration with regular targeted PD to improve their
capacity to implement improved instructional strategies as described in this JIT report.
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