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School Information Sheet 
School Configuration (2014-15 data)- given  

Grade Configuration 9-12 Total Enrollment 714 SIG Recipient Yes 
Types and Number of English Language Learner Classes (2014-15) 

# Transitional Bilingual  0 # Dual Language  0 # Self-Contained English as a Second 
Language   0 

Types and Number of Special Education Classes (2014-15) 
# Special Classes 32 # SETSS   0 # Integrated Collaborative Teaching 21 

Types and Number of Special Classes (2014-15) 
# Visual Arts 20 # Music  8 # Drama  0 
# Foreign Language 25 # Dance  0 # CTE  16 

School Composition (most recent data) 
% Title I Population 8.82 % Attendance Rate 94.7 
% Free Lunch 39.7 % Reduced Lunch   7 
% Limited English Proficient   0 % Students with Disabilities  31 

Racial/Ethnic Origin (most recent data) 
% American Indian or Alaska Native  .98 % Black or African American  .70 
% Hispanic or Latino  .56 % Asian or Native Hawaiian/Pacific Islander  1.6 
% White 96.2 % Multi-Racial .28 

Personnel (most recent data) 
Years Principal Assigned to School   2 # of Assistant Principals   1 
# of Deans   2 # of Counselors/Social Workers  8 
% of Teachers with No Valid Teaching 
Certificate   0 % Teaching Out of Certification 1.47 

% Teaching with Fewer Than 3 Years of 
Experience 4.41 Average Teacher Absences 8.72 

Student Performance for Elementary and Middle Schools (2013-14) 
ELA Performance at levels 3 & 4 17.2 Mathematics Performance at levels 3 & 4 18.5 
Science Performance at levels 3 & 4 (4th 
Grade)  91 Science Performance at levels 3 & 4 (8th Grade)  63 

Student Performance for High Schools (2013-14) 
ELA Performance at levels 3 & 4  68.9 Mathematics Performance at levels 3 & 4 81.3 

Credit Accumulation High Schools Only (2013-14) 
% of 1st year students who earned 10+ 
credits   0 % of 2nd year students who earned 10+ credits  96 

% of 3rd year students who earned 10+ 
credits  98 4 Year Graduation Rate 78 

6 Year Graduation Rate  81 
 Overall NYSED Accountability Status (2013-14) 

Reward 
 

Recognition 
 In Good Standing 

 
Local Assistance Plan 

 Focus District    X Focus School Identified by a Focus District 
 Priority School 

   

Accountability Status – Elementary and Middle Schools 
 

Met Adequate Yearly Progress (AYP) in ELA (2012-13) 
American Indian or Alaska Native  Black or African American  
Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander  
White  Multi-Racial  
Students with Disabilities  Limited English Proficient  
Economically Disadvantaged   

Met Adequate Yearly Progress (AYP) in Mathematics (2012-13) 
American Indian or Alaska Native  Black or African American  
Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander  
White  Multi-Racial  
Students with Disabilities  Limited English Proficient  
Economically Disadvantaged   

Met Adequate Yearly Progress (AYP) in Science (2012-13) 
American Indian or Alaska Native  Black or African American  
Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander  
White  Multi-Racial  
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Students with Disabilities  Limited English Proficient  
Economically Disadvantaged   
Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DIP, etc.): 
SCHOOL PRIORITIES AS WRITTEN BY THE SCHOOL: 
This year the school has focused on three major priorities: 

  to continue the curriculum mapping process with assistance from consultants from A+ Educators.   

  to establish Data Driven Instruction (DDI) this year in all of the classrooms. 
  to address the social emotional needs of our students.    

 

 

 

Information about the review: 

 The review was co-led by an Outside Educational Expert (OEE) and a representative from the New York State 
Education Department. The team also included a district representative, a district-selected Outside 
Educational Expert, a Special Education School Improvement Specialist (SESIS) representative and a Title One 
Representative from BOCES.  

 The review team visited a total of 49 classrooms during the two-day review.   

 Reviewers conducted focus groups with students, staff, and parents. 

 Reviewers examined documents provided by the school, including curriculum maps, lesson plans, school 
wide data, teacher feedback, and student work.  

 The school provided results of a student survey that 545 (76 per cent) students completed. 

 The school provided results of a staff survey that 51 (85 %) staff responded. 

 The school provided results of a parent survey that 25 (2%) parents responded.  
 

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture 
that lead to success, well-being and high academic outcomes for all students via systems of continuous and 
sustainable school improvement. 

 Mark an “X” in the box below the appropriate designation for each Statement of Practice.  Provide the 
letter rating in the OVERALL RATING row as the final overall tenet rating. 

# Statement of Practice H E D I 

2.2 The school leader ensures that the school community shares the Specific, Measurable, Ambitious, 
Results-oriented, and Timely (SMART) goals/mission, and long-term vision inclusive of core values 
that address the priorities outlined in the School Comprehensive Educational Plan (SCEP). 

    

2.3 Leaders make strategic decisions to organize programmatic, human, and fiscal capital resources.     

2.4 The school leader has a fully functional system in place aligned to the district's Annual Professional 
Performance Review (APPR) to conduct targeted and frequent observation and track progress of 
teacher practices based on student data and feedback. 

    

2.5 Leaders effectively use evidence-based systems and structures to examine and improve critical 
individual and school-wide practices as defined in the SCEP (student achievement, curriculum and 
teacher practices; leadership development; community/family engagement; and student social 
and emotional developmental health). 

    

 
OVERALL  RATING  FOR TENET 2:   D  

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and 
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students 
and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes. 
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# Statement of Practice H E D I 

3.2 The school leader ensures and supports the quality implementation of a systematic plan of 
rigorous and coherent curricula appropriately aligned to the Common Core Learning Standards 
(CCLS) that is monitored and adapted to meet the needs of students. 

    

3.3 Teachers develop and ensure that unit and lesson plans used include data-driven instruction (DDI) 
protocols that are appropriately aligned to the CCLS and NYS content standards and address 
student achievement needs. 

    

3.4 The school leader and teachers have developed a comprehensive plan for teachers to partner 
within and across all grades and subjects to create interdisciplinary curricula targeting the arts, 
technology, and other enrichment opportunities. 

    

3.5 Teachers implement a comprehensive system for using formative and summative assessments for 
strategic short and long-range curriculum planning that involves student reflection, tracking of, 
and ownership of learning.   

    

 
OVERALL  RATING  FOR TENET 3:   D  

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in 
order to address the gap between what students know and need to learn, so that all students and pertinent 
subgroups experience consistent high levels of engagement, thinking, and achievement. 

# Statement of Practice H E D I 

4.2 School and teacher leaders ensure that instructional practices and strategies are organized around 
annual, unit, and daily lesson plans that address all student goals and needs. 

    

4.3 Teachers provide coherent, and appropriately aligned Common Core Learning Standards (CCLS)-
based instruction that leads to multiple points of access for all students. 

    

4.4 Teachers and students work together to implement a program/plan to create a learning 
environment that is responsive to students’ varied experiences and tailored to the strengths and 
needs of all students. 

    

4.5 Teachers inform planning and foster student participation in their own learning process by using a 
variety of summative and formative data sources (e.g., screening, interim measures, and progress 
monitoring). 

    

 
OVERALL  RATING  FOR TENET 4:   D  

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes, 
and supports social and emotional development by designing systems and experiences that lead to healthy 
relationships and a safe, respectful environment that is conducive to learning for all constituents. 

# Statement of Practice H E D I 

5.2 The school leader establishes overarching systems and understandings of how to support and 
sustain student social and emotional developmental health and academic success.     

5.3 The school articulates and systematically promotes a vision for social and emotional 
developmental health that is aligned to a curriculum or program that provides learning 
experiences and a safe and healthy school environment for families, teachers, and students. 
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5.4 All school stakeholders work together to develop a common understanding of the importance of 
their contributions in creating a school community that is safe, conducive to learning, and 
fostering of a sense of ownership for providing social and emotional developmental health 
supports tied to the school’s vision. 

    

5.5 The school leader and student support staff work together with teachers to establish structures to 
support the use of data to respond to student social and emotional developmental health needs. 

    

 
OVERALL  RATING  FOR TENET 5:   D  

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families, 

community members, and school staff work together to share in the responsibility for student academic 

progress and social-emotional growth and well-being. 

# Statement of Practice H E D I 

6.2 The school leader ensures that regular communication with students and families fosters their 
high expectations for student academic achievement. 

    

6.3 The school engages in effective planning and reciprocal communication with family and 
community stakeholders so that student strength and needs are identified and used to augment 
learning. 

    

6.4 The school community partners with families and community agencies to promote and provide 
training across all areas (academic and social and emotional developmental health) to support 
student success. 

    

6.5 The school shares data in a way that promotes dialogue among parents, students, and school 
community members centered on student learning and success and encourages and empowers 
families to understand and use data to advocate for appropriate support services for their 
children. 

    

 
OVERALL  RATING  FOR TENET 6:    I 
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Tenet 2 - School Leader Practices and Decisions:  Visionary leaders create a school 

community and culture that lead to success, well-being, and high academic outcomes for 

all students via systems of continuous and sustainable school improvement.  

Tenet Rating           D 

The school has received a rating of Developing for Tenet 2 – School Leader Practices and Decisions. 

 The school leader reported that the current vision was not developed with input from all constituent 

groups of the school community.  Although some staff members articulated the school’s priorities, the 

parents and students interviewed by the IIT were not able to articulate the school’s priorities for this 

academic year.  The Integrated Intervention Team (IIT or review team) reviewed the School 

Comprehensive Education Plan (SCEP) and found that while the plan contained goals of raising 

academic and social outcomes for students, it did not include data-driven success criteria to measure 

progress toward achieving the goals for improved student achievement and social emotional health.  

The IIT found minimal evidence to show the school leader monitors and evaluates efforts toward 

achieving school goals, which limits opportunities to make adjustments that lead to improvements in 

academic standards and progress.   

 Although the school leader has made some decisions to allocate resources to address student and 

school needs, discussions with the school leader indicate he does not consistently track and analyze 

data in a way to determine if resource allocations are resulting in improvements in student learning 

and achievement.  The school leader reported that following a tragic incident two years ago, he put in a 

place Signs of Suicide (SOS), a program to help teachers better identify students at risk of suicide.  The 

school leader also indicated that more training is needed to ensure all staff consistently use and 

implement the program.  The school leader indicated that the school has several tracks to help 

students move towards graduation including Advanced Placement (AP), Honors, General Education, 

and special education programs, which includes the Regents Intensive Study Program (RISP).  However, 

during discussions with the IIT, neither the school leader nor other staff members provided evidence of 

the effectiveness of these tracks or if the deployment of staff in these areas meet the needs of all 

learners.  The school leader said that he is aware of the school’s weaknesses and is in the process of 

developing a plan to link strategic decisions with defined success criteria.   

 The school leader stated that although he carries out some observations, he does not provide 

actionable feedback to teachers to help improve their professional practice.  The IIT reviewed 

observation reports and did not find evidence of any actionable feedback provided to teachers.  In 

addition, evidence from the school survey shows that less the than half of the teachers who took the 

school survey agreed that, “Our school leader frequently visits our classrooms conducting informal 

walk-throughs.”  The school leader reported that, school leaders do not track teachers’ practices to 

identify the quality of teacher effectiveness, or fidelity to the school’s instructional initiatives and goals, 

such as the implementation of the Common Core Learning Standards (CCLS) and Data Driven 

Instruction (DDI).  As a result, teachers are not aware of the areas of their practices that are most in 

need of improvement nor are they held accountable for the quality of instruction they provide.  

 The school leader reported that he does not have rigorous systems in place to track practices, to collect 

and analyze data and to inform decisions in the areas of teacher classroom practice, CCLS and DDI 

implementation, social and emotional health programs, and home-school reciprocal communication 

and partnerships.  As a result, the school leader is limited in his ability to make strategic decisions, 
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based on data analysis and to use data to identify the aspects of the school’s work most in need of 

improvement as well as to select the best strategies to move the school forward in achieving the 

school-wide goals. 

Recommendation: 

To ensure that all students are receiving the most effective educational programs that promote high 

graduation rates and leads to college and career readiness, the school leader should develop a system to 

analyze the effectiveness of the various student tracks such as Advanced Placement (AP), Honors, General, and 

RISP programs, to determine if the current tracking system is having the greatest positive impact on graduation 

rates, or if other methods for meeting the needs of all groups of learners would be more effective.    

Tenet 3 - Curriculum Development and Support:  The school has rigorous and coherent 

curricula and assessments that are appropriately aligned to the Common Core Learning 

Standards (CCLS) for all students and are modified for identified subgroups in order to 

maximize teacher instructional practices and student-learning outcomes. 

Tenet Rating           D 

The school has received a rating of Developing for Tenet 3 – Curriculum Development and Support. 

 During discussions with the review team, the school leader reported that he does not review lesson 

plans of teachers to ensure that teachers lesson plans align with the CCLS.  The school leader shared 

that teachers are developing a curriculum mapping process that aligns the core content areas to the 

CCLS.  However, the school leader said he has not developed a means to determine if these maps are 

having a positive impact on student achievement.  Members of the Vertical Teacher Group (VTG) 

reported and the school leader confirmed that teachers have only one day a month to meet and plan 

CCLS aligned lessons together and that PD to support the effective implementation of CCLS has been 

limited.  Teacher and school leader interviews reflect that the school is in the developing stage of using 

data regularly to make curriculum adjustments and modifications.  As a result, curriculum mapping and 

lesson planning does not address the needs of all learners. 

 Teachers’ lesson and unit plans are not consistently informed by DDI, or are aligned to the CCLS 

standards to prepare students for college- and career- readiness.  While the IIT saw a few examples of 

plans that included references to data, differentiation, and the promotion of higher order questioning 

and thinking skills, these examples are the exception rather than the norm.  A review of planning 

documents demonstrated that most teachers’ lesson plans do not consistently contain higher-order 

questions to challenge all learners or include references to assessment data teachers use regularly to 

plan and modify daily instruction.   

 Although the school leader and members of the VTG, shared that some teachers collaborate to plan 

interdisciplinary lessons, this is not done consistently across all subjects areas. Classroom visits show 

that few teachers use technology to advance the learning and understanding of students.  In addition, 

the teachers that use technology such as SMARTBoards do so to primarily display learning materials on 

the screen.  During class visits, the review team observed instances of interdisciplinary lessons where 

teachers emphasized the use of core reading, writing, and math skills in subjects such as social studies 

and science.  However, these lessons were because of the initiative of individual teachers and not part 

of a cohesive, coordinated whole-school plan.  The school leader confirmed that the school does not 

have a formalized plan to implement interdisciplinary lessons across the curriculum.  
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 Teachers minimally use assessments to guide and inform their planning and feedback to students.  

According to the school leader and teachers, teachers do not regularly use test data or class 

assessments to guide, inform, or adjust curriculum planning.  In addition, a review of planning 

documents reflects that teacher minimally use assessments to drive curricular and instructional 

modifications.  The school has recently implemented an initiative in which teachers use two 

assessments a year to carry out an item analysis and share best practices in how the information can 

be used to modify planning.  During class visits, the IIT found minimal evidence of the impact of this 

initiative on classroom instruction.  Additionally, during the Small Student Focus Group (SSFG), some 

students reported that they receive limited feedback from different teachers concerning test and 

assessment results.  Student also indicated that they are not certain of the areas of their work they 

need to work on most to achieve at a higher level. 

Recommendation:  

In order to maximize effective teacher instructional practices and ensure that teachers’ lesson plans are aligned 

to CCLS standards the school leaders should: 

 beginning immediately, review each core teacher’s lesson plans every two weeks to ensure that higher 

level questioning is being planned for and aligned with the CCLS and the lesson objective; and  

 carry out regular classroom visits to ensure that plans are implemented effectively and consistently to 

meet the needs of all students, and provide actionable, written feedback.  

Tenet 4 - Teacher Practices and Decisions:  Teachers engage in strategic practices and 

decision-making in order to address the gap between what students know and need to 

learn, so that all students and pertinent subgroups experience consistent high levels of 

engagement, thinking, and achievement. 

Tenet Rating           D 

The school has received a rating of Developing for Tenet 4 – Teacher Practices and Decisions. 

 Discussions with teachers indicate that school leaders are at an early stage of engaging teachers in 

conversations about aligning their instruction to data or ensuring that teachers adapt lesson plans to 

meet the diverse needs of learners.  The school leader confirmed that differentiation of curriculum and 

instruction is done better in some core areas, than in others.  While 88 percent of teachers who 

completed the school survey believe they provide differentiated instructional strategies, during class 

visits, the IIT found that few teachers differentiated instruction to meet the diverse needs of the 

students.  The school leader also shared that the development of goals for different groups of students 

is not an established practice across the school.   

 During classroom visits, the IIT found minimal evidence of higher order questions and text complexity 

to meet the needs of all learners.  Teachers primarily asked fact and comprehension based questions.  

Teachers minimally asked questions at the analysis, application, synthesis, or evaluation levels.  In 

addition, teachers provided few opportunities for students to detail their thought process as they 

solved problems.  In the Large Student Focus Group (LSFG), all of the students interviewed reported 

that they do not feel challenged by their coursework and that their teachers do not set high 

expectations.   
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 Although most students reported that their classrooms are physically safe, during class visits, the IIT 

found that most teachers’ instruction does not meet the intellectual needs of every learner.  For 

example, few teachers provided opportunities for students to engage in open-ended discussions where 

different views, opinions and values are explored or shared.  Some students interviewed by the IIT 

stated that other classmates negative behaviors sometimes disrupts learning,  and that there are some 

students who are reluctant to ask and answer questions in front of their peers because they feel they 

may be ridiculed.   

 According to the school leader, and members of the VTG, teachers make limited use of test data or 

teacher assessment data to guide and inform instructional strategies.  The review team noted only two 

instances of DDI in the 49 classrooms visited.  During the SSFG meeting, comments made by students 

as well as work samples reviewed by the IIT confirmed that students receive limited constructive 

feedback from teachers.  The review team noted limited feedback on student work and found that few 

teachers used rubrics or scoring scales to help students understand what they need to do to improve 

their work.  In addition, the IIT found inconsistencies in the level of feedback provided to students in AP 

and Honors courses versus the feedback provided to students in General Education classes.   

Recommendation: 

To increase rigor in all classrooms, teachers should review the objective(s) and questions with students and 

create the expectation and opportunity for all students to be prepared to share their responses with the 

teacher and class. The questions should:  

 align with the lesson’s objective(s) and assessment; 

 be used to facilitate higher level conversations and activities; and 

 promote increased writing and student talk with strategies such as Think-Write-Pair-Share. 

Tenet 5 - Student Social and Emotional Developmental Health:  The school community 

identifies, promotes, and supports social and emotional development by designing 

systems and experiences that lead to healthy relationships and a safe, respectful 

environment that is conducive to learning for all constituents. 

Tenet Rating D 

The school has received a rating of Developing for Tenet 5 – Student Social and Emotional Developmental 

Health. 

 The school does not have formalized systems in place to ensure that the social-emotional needs of all 

students are consistently met.  The school leader, teachers and SST members interviewed by the IIT, 

shared that while some aspects of the school’s social and emotional program and process are formally 

recorded and actioned such as referral forms, they agreed that not all tier one, two and three 

interventions, are  documented, or regularly shared with staff.  Parents interviewed stated that while 

they believe their child is safe in school they are not regularly made aware of all the social and 

emotional guidance and support that is available for their child until their child is receiving specific 

supports such as special education services.  The school leader shared that he is developing a plan to 

formalize the school’s efforts in meeting the social and emotional needs of students that includes 

mechanisms to make all stakeholders aware of available support services.  The school leader also 

stated he is establishing criteria aligned to the plan to evaluate the impact of the school’s actions.  
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 According to the school leader, SST, VTG and parents interviewed, the school does not have a 

formalized training calendar for teachers or support staff in regards to fully meeting the social and 

emotional needs of all students or in identifying the signs a student may show which should trigger a 

referral and possible social-emotional interventions.  According to the school leader and SST members, 

the school has implemented a program, Signs of Suicide (SOS), which focusses on identifying and 

providing social-emotional supports for students who may be at risk.  However, the lack of training at a 

school-wide level focused on a cross-section of social and emotional development needs limits the 

capacity of adults to fully support student academic and social success.  

 Discussions with staff, parents and students confirm that they do not have a clear understanding of the 

school’s vision for the social and emotional developmental health of all students or the role the school 

expects them to play in meeting the needs of all students. The school leader stated that the school’s 

social-emotional vision is not clearly defined, which hinders the assigning of distinct roles for all school 

stakeholders to support the vision and promote academic and social success for all students.   

 The school does not regularly collect and analyze social-emotional data to influence decisions or 

programs in a systematic manner.  The school leader stated that while he reviews data related referrals 

and absenteeism data, it is not used in a systematic manner to identify trends, strategies for 

improvement or PD to help staff deal with inappropriate student behavior.    The IIT noted that while 

some staff uses school data related to social and emotional health, the IIT found no evidence to show 

that available data serves as a trigger for staff to intervene on behalf of a student.  In addition, the 

school leader stated that there is not a rigorous enough approach in the analysis of data to identify 

connections between students’ academic and social and emotional development, which limits the 

school’s ability to consistently meet the needs of all students.    

Recommendation:  

The school leader should establish clear written protocols for developing an overarching and coherent social 

and emotional developmental health program. The protocols should include: 

 the school’s vision concerning their social emotional developmental health program; 

 the role of all school stakeholders, including staff, families and community organizations in ensuring 

the needs of all students are met; 

 the services offered in the school and community, including tiered interventions; and 

 a professional development plan for all stakeholders that supports implementation of this program and 

builds adult capacity in the school. 

Tenet 6 - Family and Community Engagement: The school creates a culture of 

partnership where families, community members, and school staff work together to 

share in the responsibility for student academic progress and social-emotional growth 

and well-being. 

Tenet Rating             I 

The school has received a rating of Ineffective for Tenet 6 – Family and Community Engagement. 

 According to some members of the SST, the school provides a document to students at the start of 
every school year that includes behavior and academic expectations, but parents are not specifically 
provided this document to review.  Parents state that written communications between school and 
home, such as newsletters or curriculum information documents, do not always outline the school’s 
commitment to high academic expectations.  Parents also stated that some individual teachers make 
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clear their individual academic and behavioral expectations for students, but this is not consistent 
across the school.  As a result, not all parents understand the school’s expectations or how to support 
these expectations.  

 According to the school leader and VTG members, the school does not set expectations surrounding 

the type or frequency of communication between teachers and families.  All parents interviewed 

stated that if they want information about how their child is doing in school, or how to help their child 

at home, they have to initiate the communication with their child’s teachers.  During discussions with 

the IIT, the school leader acknowledged that the school needs to improve communication to create 

reciprocal opportunities between families and the school home.   The school leader also said he has not 

surveyed parents to solicit their views on how the school can improve communication. 

 The school leader reported that the school does not provide training for parents to promote their 

understanding of ways in which they could support their child’s academic success at home.  Parents 

interviewed by the IIT, stated that the school has not provided any information regarding CCLS or 

provided tips and strategies that parents could use in the home to support or enhance learning.  

Teacher and support staff interviews indicated that staff have received minimal PD on how to build and 

sustain strong home-family partnerships, which limits opportunities for   the school staff and families 

to work together to advance the academic success of students.  

 Data is not regularly shared in ways that allows families to advocate for the needs of their children.  

During discussions with the IIT, parents shared that the school sends home some academic data such 

as report cards. However, parents indicated that beyond the reports, parents do not but receive 

information that helps them understand how their child is progressing unless they contact the school 

directly.  None of the parents interviewed were aware that their child took the STAR, the school’s 

reading assessment. In addition, the parents present said they did not receive information relating to 

their child’s reading ability or progress.  Some parents said that they would welcome more information 

about achievement, but also need guidance and support on interpreting the data provided so that they 

can better support their child’s learning.  The school leader and VTG members stated that they do not 

yet provide training for families on how to use data at home to help their child become successful. 

Recommendation:  

To strengthen partnerships and to promote meaningful reciprocal communication opportunities with and 

families, the school should: 

 develop a plan, collaboratively with members of the school community- parent, staff, and community 

members- in which all current school practices regarding family outreach and communication are 

examined, using all available evidence and data, to determine what practices are most effective, and 

what practices are deemed ineffective;  

 discuss how effective practices can become more effective in creating successful and reciprocal home-

school partnerships, and implement improvements in these areas; 

 research best practices of other similar schools and determine what practices may have a positive 

impact; and 

 set up a system, using data and other evidence, which allows the school leader to measure success of 

these new and current programs.   

 


