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School Information Sheet for Van Corlaer Elementary School 

School Configuration (2015-16 data) 

Grade 
Configuration 

K-6 Total Enrollment 480 SIG Recipient NO 

Types and Number of English Language Learner Classes (2015-16) 

# Transitional Bilingual NO # Dual Language NO 
# Self-Contained English as a 
Second Language 

0 

Types and Number of Special Education Classes (2015-16) 

# Special Classes 2 # SETSS 
 

# Integrated Collaborative 
Teaching 

3 

Types and Number of Special Classes (2015-16) 

# Visual Arts 1 # Music 1 # Drama 0 

# Foreign Language 0 # Dance 0 # CTE 0 

School Composition (most recent data) 

% Title I Population 100% % Attendance Rate 92.8% 

% Free Lunch 76.13% % Reduced Lunch 3.87% 

% Limited English Proficient 3% % Students with Disabilities 11% 

Racial/Ethnic Origin (most recent data) 

% American Indian or Alaska Native 0% % Black or African American 22% 

% Hispanic or Latino 24% % Asian or Native Hawaiian/Pacific Islander 5% 

% White 42% % Multi-Racial 7% 

Personnel (most recent data) 

Years Principal Assigned to School 5 
# of Assistant Principals/Instructional 
Supervisor 

1 

% of Teachers with No Valid Teaching 
Certificate 

0 % Teaching Out of Certification 0 

% Teaching with Fewer Than 3 Years of 
Experience 

22% Average Teacher Absences 3 

Student Performance for Elementary and Middle Schools (2014-15) 

ELA Performance at levels 3 & 4 12.41% Mathematics Performance at levels 3 & 4 14.06% 

Science Performance at levels 3 & 4 (4th 
Grade) 

86.36% 
Science Performance at levels 3 & 4 (8th 
Grade) 

NA 

Overall NYSED Accountability Status (2014-15) 

Reward  Recognition  

In Good Standing  Local Assistance Plan  

Focus District x Focus School Identified by a Focus District  

Priority School   

Adequate Yearly Progress (AYP) 
DID NOT MEET Adequate Yearly Progress (AYP) in ELA (2014-15) 

American Indian or Alaska Native  Black or African American X 

Hispanic or Latino X Asian or Native Hawaiian/Other Pacific Islander  

White X Multi-Racial  

Students with Disabilities X Limited English Proficient  

Economically Disadvantaged X ALL STUDENTS X 

DID NOT MEET Adequate Yearly Progress (AYP) in Mathematics (2014-15) 

American Indian or Alaska Native  Black or African American X 

Hispanic or Latino X Asian or Native Hawaiian/Other Pacific Islander  

White X Multi-Racial  

Students with Disabilities X Limited English Proficient  

Economically Disadvantaged X ALL STUDENTS X 

DID NOT MEET Adequate Yearly Progress (AYP) in Science (2014-15) 

American Indian or Alaska Native  Black or African American  

Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander  

White  Multi-Racial  

Students with Disabilities  Limited English Proficient  

SCHOOL PRIORITIES AS WRITTEN BY THE SCHOOL: 

 Increase student achievement by 8% in ELA and Math 

 Improve Parent Engagement 

 Ensuring high quality initial instruction in all classrooms 

 Ensure all teachers are implementing the District’s K-3 Literacy Plan with fidelity and model for students. 
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Information about the review 

 The review was co-led by an Outside Educational Expert (OEE) and a representative from the New York State 
Education Department (NYSED).  The team also included a district representative and a Special Education 
School Improvement Specialist (SESIS) representative. 

 The review team visited a total of 44 classrooms during the two-day review.   

 Reviewers conducted focus groups with students, staff, and parents. 

 Reviewers examined documents provided by the school, including curriculum maps, lesson plans, schoolwide 
data, teacher feedback, and student work.  

 The school provided results of a staff survey that 31 staff members (100%) completed. 

 The school provided results of a parent survey that 9 parents (3%) completed.  
 

 

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead 
to success, well-being and high academic outcomes for all students via systems of continuous and sustainable school 
improvement. 

 Mark an “X” in the box below the appropriate designation for each Statement of Practice.  Provide the overall 
stage at the end of each Tenet. 

# Statement of Practice Stage 
4 

Stage 
3 

Stage 
2 

Stage 
1 

2.2 The school leader ensures that the school community shares the Specific, Measurable, Ambitious, 
Results-oriented, and Timely (SMART) goals/mission, and long-term vision inclusive of core values 
that address the priorities outlined in the School Comprehensive Educational Plan (SCEP). 

    

2.3 Leaders make strategic decisions to organize programmatic, human, and fiscal capital resources.     

2.4 The school leader has a fully functional system in place aligned to the district's Annual 
Professional Performance Review (APPR) to conduct targeted and frequent observation and track 
progress of teacher practices based on student data and feedback. 

    

2.5 Leaders effectively use evidence-based systems and structures to examine and improve critical 
individual and school-wide practices as defined in the SCEP (student achievement, curriculum and 
teacher practices; leadership development; community/family engagement; and student social 
and emotional developmental health). 

    

 
TENET 2 OVERALL STAGE :   2  

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and assessments 
that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students and are modified for 
identified subgroups in order to maximize teacher instructional practices and student-learning outcomes. 

# Statement of Practice Stage 
4 

Stage 
3 

Stage 
2 

Stage 
1 

3.2 The school leader ensures and supports the quality implementation of a systematic plan of 
rigorous and coherent curricula appropriately aligned to the Common Core Learning Standards 
(CCLS) that is monitored and adapted to meet the needs of students. 

    

3.3 Teachers develop and ensure that unit and lesson plans used include data-driven instruction (DDI) 
protocols that are appropriately aligned to the CCLS and NYS content standards and address 
student achievement needs. 
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3.4 The school leader and teachers have developed a comprehensive plan for teachers to partner 
within and across all grades and subjects to create interdisciplinary curricula targeting the arts, 
technology, and other enrichment opportunities. 

    

3.5 Teachers implement a comprehensive system for using formative and summative assessments for 
strategic short and long-range curriculum planning that involves student reflection, tracking of, 
and ownership of learning.   

    

 
TENET 3 OVERALL STAGE :   2  

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in order to 
address the gap between what students know and need to learn, so that all students and pertinent subgroups 
experience consistent high levels of engagement, thinking, and achievement. 

# Statement of Practice Stage 
4 

Stage 
3 

Stage 
2 

Stage 
1 

4.2 School and teacher leaders ensure that instructional practices and strategies are organized 
around annual, unit, and daily lesson plans that address all student goals and needs. 

    

4.3 Teachers provide coherent, and appropriately aligned Common Core Learning Standards (CCLS)-
based instruction that leads to multiple points of access for all students. 

    

4.4 Teachers and students work together to implement a program/plan to create a learning 
environment that is responsive to students’ varied experiences and tailored to the strengths and 
needs of all students. 

    

4.5 Teachers inform planning and foster student participation in their own learning process by using a 
variety of summative and formative data sources (e.g., screening, interim measures, and progress 
monitoring). 

    

 
TENET 4 OVERALL STAGE :   2  

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes, and 
supports social and emotional development by designing systems and experiences that lead to healthy relationships 
and a safe, respectful environment that is conducive to learning for all constituents. 

# Statement of Practice Stage 
4 

Stage 
3 

Stage 
2 

Stage 
1 

5.2 The school leader establishes overarching systems and understandings of how to support and 
sustain student social and emotional developmental health and academic success.     

5.3 The school articulates and systematically promotes a vision for social and emotional 
developmental health that is aligned to a curriculum or program that provides learning 
experiences and a safe and healthy school environment for families, teachers, and students. 

    

5.4 All school stakeholders work together to develop a common understanding of the importance of 
their contributions in creating a school community that is safe, conducive to learning, and 
fostering of a sense of ownership for providing social and emotional developmental health 
supports tied to the school’s vision. 

    

5.5 The school leader and student support staff work together with teachers to establish structures to 
support the use of data to respond to student social and emotional developmental health needs. 

    

 
TENET 5 OVERALL STAGE :  3   
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Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families, 

community members, and school staff work together to share in the responsibility for student academic progress and 

social-emotional growth and well-being. 

# Statement of Practice Stage 
4 

Stage 
3 

Stage 
2 

Stage 
1 

6.2 The school leader ensures that regular communication with students and families fosters their 
high expectations for student academic achievement. 

    

6.3 The school engages in effective planning and reciprocal communication with family and 
community stakeholders so that student strength and needs are identified and used to augment 
learning. 

    

6.4 The school community partners with families and community agencies to promote and provide 
training across all areas (academic and social and emotional developmental health) to support 
student success. 

    

6.5 The school shares data in a way that promotes dialogue among parents, students, and school 
community members centered on student learning and success and encourages and empowers 
families to understand and use data to advocate for appropriate support services for their 
children. 

    

 
TENET 6 OVERALL STAGE :  3   
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Tenet 2 - School Leader Practices and Decisions:  Visionary leaders create a school 

community and culture that lead to success, well-being, and high academic outcomes for 

all students via systems of continuous and sustainable school improvement.   

Tenet Stage              2 

The school is at Stage Two for Tenet 2 – School Leader Practices and Decisions. 

 The school leader believes that the school should support students’ social-emotional needs as a 

foundation for learning and explained that she has communicated this vision to stakeholders at various 

meetings, through the school’s website, and in newsletters.  Teachers, staff, and parents confirmed with 

the Integrated Intervention Team (IIT) that they have discussed this concept with the school leader in 

professional learning community (PLC) and Parent-Teacher Organization (PTO) meetings and said that 

they understood and valued the school leader’s vision to develop students’ social and emotional health 

so they are prepared to achieve academically.  However, the IIT found through documentation, 

interviews, and classroom observations that the school leader has not yet established a vision to ensure 

high-quality instruction to meet the learning needs of all students.  The School Comprehensive 

Educational Plan (SCEP) consists of data-driven specific, measurable, ambitious, results-oriented, and 

timely (SMART) goals, including a goal related to improving instruction.  The IIT learned the building 

leadership team tracks progress toward SCEP goals through analyses of lesson observation and Positive 

Behavioral Interventions and Supports (PBIS) data and by monitoring parental attendance at school 

events.  Although the IIT found evidence of growth in some areas of student performance, these efforts 

have not yet resulted in sustained improvement in student achievement schoolwide.   

 The school leader stated that she allocates resources based on analyses of achievement data and 

disciplinary referrals to support students’ academic progress and social-emotional development.  For 

example, she appointed an instructional supervisor to help teachers develop curricula and improve 

instruction; an additional part-time social worker to increase support for students and their families; an 

intervention specialist to provide targeted instruction for students not making expected progress; and 

an additional lunchtime supervisor to help regulate student behavior in the cafeteria.  The school leader 

stated that she is always seeking to improve the workings of the school.  The IIT observed that a recent 

decision to provide students with supervised activities when they arrive at school resulted in a calm, 

orderly start to the school day.  

 School leaders have provided teachers with common planning time, daily PLC meetings, and vertical and 

horizontal grade-level meetings to collaborate and develop instructional strategies.  Teachers told the 

IIT that school leaders conduct walkthroughs at least once each month and provide written feedback 

about their observations.  However, a review of documents showed that the feedback did not always 

include detailed, actionable advice to help teachers improve their practices.  Teachers stated that 

feedback from school leaders sometimes consisted of only a checklist.  As a result, the school leaders’ 

instructional monitoring and feedback does not ensure instruction that supports student learning needs 

through, for example, the differentiation of learning tasks and higher-order questioning.   

 A review of documents and IIT interviews showed that school leaders have established some systems to 

monitor schoolwide practices, such as weekly monitoring of whole-school PBIS data and regular 

walkthroughs to monitor lesson quality.  The student based support team meets weekly to act upon 

behavioral referrals submitted by teachers and PLC participants discuss the implications of aggregated 

student behavior data provided by the student based support team.  However, the IIT found that school 
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leaders did not always hold teachers responsible for meeting expectations and therefore monitoring has 

not yet resulted in significant overall improvement.  

Recommendation:  

 By the end of February 2016, school leaders should reinforce the clear expectation that data discussions 

at PLC meetings result in clearly identified student groupings and differentiated learning tasks in lesson 

plans and instruction. 

Tenet 3 - Curriculum Development and Support:  The school has rigorous and coherent 

curricula and assessments that are appropriately aligned to the Common Core Learning 

Standards (CCLS) for all students and are modified for identified subgroups in order to 

maximize teacher instructional practices and student-learning outcomes. 

Tenet Stage             2 

The school is at Stage Two for Tenet 3 – Curriculum Development and Support. 

 The school leader said she expects teachers to develop coherent, challenging curricula aligned with the 

Common Core Learning Standards (CCLS) that meet the needs of all students.  Teachers confirmed to 

the IIT that they understood this expectation and stated that the school leader provides opportunities 

for collaborative curricula development at PLC meetings and in professional development (PD) sessions.  

However, an examination of documents showed that not all teachers modify and adapt curricular plans 

to address diverse student learning needs.  The school leader confirmed that while almost all teachers 

incorporate CCLS standards in their planning, most do not make modifications to accommodate student 

learning differences.  

 School leaders expect that lesson plans include learning objectives based on the CCLS, detailed learning 

activities, student grouping arrangements, and formative assessments to determine student mastery of 

key concepts.  Although teachers said they understood leader expectations for these required planning 

components, the IIT found only a few lesson plans that incorporated all of them.  Most of the lesson 

plans reviewed by the IIT lacked detail and consisted of only brief descriptions of content and activities.  

In addition, reviewed plans did not include specific references to data-driven instructional (DDI) 

strategies informed by the results of assessments such as the Northwest Evaluation Association (NWEA) 

and AIMSweb.  The IIT found that although school leaders monitor planning through an online lesson 

planning program and conduct regular walkthroughs, these practices have not ensured that teachers 

are meeting the curricular expectations. 

 The school leader stated that although teachers discuss integration of content informally at PLC and 

grade-level meetings, it is not an expectation.  The school leader added that at the time of the review 

there were limited opportunities for all teachers to engage in formal interdisciplinary planning to 

connect curricula across content areas and provide students with deeper learning experiences.   

 The school leader stated that 75% of teachers discuss student performance data and are able to 

interpret the results of assessments.  However, the team found in documents and in lessons, that most 

teachers do not use assessment results to regularly modify curricula or plan instruction.  In a vertical 

grade-level meeting observed by the IIT, teachers said they were uncertain of how to use available 

student performance data to plan instruction because there was no structure or protocol guiding their 

discussions.  Reviewers learned that teachers develop rubrics to guide student work and refer to rubrics 
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when working with individual students.  Students were able to explain how they use rubrics to improve 

their learning and also described the whole school “repeat, answer, proofread, prove” (RAPP) writing 

support strategy, which was posted in most classrooms. 

Recommendation:    

 Beginning on March 1, 2016, school leaders should start a schedule for reviewing all teacher lesson 

plans.  Lesson plan reviews should monitor required lesson plan components, particularly structured 

student groupings based on data analysis and specific differentiated learning activities.  School leaders 

should provide clear and actionable feedback for teachers to help them to improve their practices. 

Tenet 4 - Teacher Practices and Decisions:  Teachers engage in strategic practices and 

decision-making in order to address the gap between what students know and need to 

learn, so that all students and pertinent subgroups experience consistent high levels of 

engagement, thinking, and achievement. 

Tenet Stage             2 

The school is at Stage Two for Tenet 4 – Teacher Practices and Decisions. 

 The school leader stated and teachers confirmed that she provides resources such as curricular 

materials, common planning time, PLC meeting time, and PD to support and improve teacher 

instructional practices.  However, the IIT found that school leader feedback was ineffective in helping 

teachers meet the leaders’ expectations for planned student groupings and differentiated learning tasks 

because it is not detailed and actionable.  As a result, school leaders have been unable to ensure that all 

lessons prioritize student grouping, instructional strategies informed by data, and learning activities that 

result in high levels of student engagement and address individual student needs.   

 In observed classes, few teachers posed higher-order questions to encourage deeper thinking, used a 

variety of texts and complex materials, and engaged students in active learning.  Many lessons were 

teacher-led and provided little challenge because of low-level learning tasks and few opportunities for 

discovery learning.  Students were compliant, but usually not involved in discussions or group work, and 

did not ask their own questions.  The IIT observed many classes where all students completed the same 

tasks, at the same level, using the same materials.    

 Teachers, parents, and the school leader stated that there are clear behavioral expectations in all 

classrooms based on the whole-school motto, “Be safe, Be responsible, Be respectful.”  School leaders 

reportedly review teachers’ classroom behavioral plans annually to ensure alignment with whole-school 

behavioral expectations.  Interviewed students said that they knew what teachers expected of them, 

felt safe in class, and were able to ask their teachers for help.  However, the team observed lessons that 

did not promote intellectual discovery and rigorous thinking because learning activities were low-level 

tasks that provided limited challenge and opportunity for students to develop critical thinking skills.  For 

example, in one observed lesson, a student was cutting and pasting words.  When asked, she told the IIT 

that she was already familiar with all of the words and could not state the purpose of the activity.  In 

interviews, students said that their work was often too easy.  The ITT observed students completing 

tasks very quickly. 

 The review team found that, while school leaders have provided training for teachers to help them 

improve their practice, PD has not yet included specific training about how to use assessment data to 
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adjust instructional strategies.  Reviewers rarely observed the grouping of students by common need 

during class visits.  Some teachers used rubrics to help students meet expectations and provide 

feedback.  However, teacher comments on reviewed student work were not specific and detailed, and 

many students said that they did not know how to improve their work.  

Recommendation:  

 At the faculty meeting on March 1, 2016, school leaders should communicate that walkthroughs will 

focus specifically on data-based planned student grouping and differentiated learning activities in 

lessons beginning on March 21, 2016.  The school leader should provide detailed, actionable feedback 

to teachers. 

Tenet 5 - Student Social and Emotional Developmental Health:  The school community 

identifies, promotes, and supports social and emotional development by designing 

systems and experiences that lead to healthy relationships and a safe, respectful 

environment that is conducive to learning for all constituents. 

Tenet Stage              3 

The school is at Stage Three for Tenet 5 – Social and Emotional Developmental Health. 

 The school leader has shared her strongly held belief for a holistic approach to supporting student 

development with staff, students, and parents and has worked to develop systems for identifying and 

addressing students’ social-emotional needs.  For example, school leaders and support staff introduced 

new student based support team referral procedures, which was followed by meetings and training 

sessions to ensure that procedures are understood and effectively implemented by teachers to request 

rapid support for students through programs such as Pearson’s Social Skills Improvement System.  

Evidence showed that at-risk students receive suitable supports to remove barriers to learning and the 

help needed to improve their academic and personal development.  Reviewers found that teachers 

know their students well and demonstrate deep concern for their welfare. 

 Parents, students, and staff told the IIT that the schoolwide PBIS program is well established and 

effective in encouraging positive student behaviors and attitudes.  The review team observed that 

almost all students are self-regulating, calm, and responsible, and found that behavioral referrals have 

decreased this school year.  The team observed no instances of disruptive behavior in classes.  

Reviewers learned that all students benefit from well-planned character-building work with teachers 

and daily mindfulness exercises, and the IIT noted character trait displays reminding all students about 

positive behaviors.  In interviews, the IIT found that school leaders ensure that student based support 

team members provide PD and support for teachers at PLC and faculty meetings to develop the capacity 

of teachers to identify and meet students’ social-emotional needs.  All teachers received Therapeutic 

Crisis Intervention (TCI) training to de-escalate misbehavior and help students regain self-control.  

Support team members reported they receive professional growth opportunities through district PD.  As 

a result, teachers and support staff are well prepared to identify and support the developmental needs 

of students. 

 The review team found that school leaders have organized the work of members of the student based 

support team, which consists of school leaders, the school psychologist, the nurse, and a social worker.  

These team members have clearly defined roles, responsibilities, and protocols for their work with 
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teachers, parents, and each other, and work well together as a team.  Teachers and parents said support 

team members are well equipped to provide support and guidance and respond rapidly when teachers 

or parents raise concerns about students.  Support team members said that school leaders coordinate 

and monitor the team to ensure productive communication between teachers, parents, and the team to 

support students and families.  Additionally, school leaders meet weekly with the support team to 

monitor the impact of Tier I supports and adjust strategies as necessary.  

 The IIT found systems in place that allow school leaders, student based support team members, and 

teachers to analyze and use data to identify and address students’ social-emotional needs.  The student 

based support team meets weekly to consider referrals, analyze data, identify support strategies, and 

monitor the impact of supports provided to students.  Teachers told the IIT that they understand the 

expectation to collect and share individual student data with the support team, including data on the 

success of previous interventions.  The school psychologist told the IIT that she supports teachers in the 

collection of information to include on the referral forms, such as student achievement, attendance, and 

behavioral data, as needed. 

Recommendation:  

 None required.   

Tenet 6 - Family and Community Engagement: The school creates a culture of 

partnership where families, community members, and school staff work together to 

share in the responsibility for student academic progress and social-emotional growth 

and well-being. 

Tenet Stage             3 

The school is at Stage Three for Tenet 6 – Family and Community Engagement. 

 The school leader stated that she informs staff, parents, and students about her high expectations for all 

students through meetings and written communications, and according to the school leader and staff, 

most parents respond positively to these inputs.  The school leader described several strategies used to 

equip parents to help their children meet these expectations.  For example, reviewers learned that the 

school leader used grant funds to purchase Kindle readers for parents to borrow to use for reading with 

their children at home.  Teachers provide parents with student learning materials, such as flashcards 

with sight words and sounds and multiplication cards.  The school leader reported that she sponsors 

several opportunities for parent involvement, including a Back-to-School night, four literacy support 

sessions, a winter carnival with a math theme, and a science fair.  Parents confirmed the school leader’s 

statement that these events are helpful in supporting their understanding of school programs and 

expectations.  Parents stated they were aware of the school leader’s high expectations for their children 

and appreciated that the school leader supported them as partners in their children’s learning. 

 School leaders and parents said that the school uses texts, robocalls, telephone calls, flyers, letters, and 

emails to communicate with families.  The school leader stated, and the IIT verified, that written 

communications from the school are translated into all home languages.  Interviewed parents stated 

that school communications are effective, they can easily communicate with school leaders and 

teachers, and usually receive prompt responses to questions and concerns.  Parents also stated that 

staff members are responsive, supportive, and accommodating, and when needed, find time for 
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unscheduled meetings at the end of the school day.  Parents told the IIT that teachers send progress 

reports home weekly or bi-weekly that contain helpful information about behavior and progress, and as 

a result, they feel well informed about their children’s progress and learning. 

 The review team found that the school provides a variety of ongoing learning opportunities to inform 

parents about the school and build home-school partnerships with families.  The principal stated that 

attendance at school events had increased with, for example, over 260 parents attending a recent math 

night.  IIT interviews showed that several parents make good use of opportunities to volunteer in 

classrooms and work closely with teachers and students.  The specialist support team, which includes 

the school psychologist, nurse, instructional supervisor, and social workers, told the IIT that they provide 

training for teachers to help them identify and support students’ social-emotional needs.  Additionally, 

all school staff engaged in PD based on Beyond the Bake Sale, a book focused on ways to improve 

parental engagement.  As a result, reviewers found that teachers receive beneficial support and work 

well as a team to build positive home-school relationships. 

 Teachers, parents, and support staff share data in a variety of ways to identify student and family needs 

and plan the provision of appropriate student and family supports.  The student based support team 

shares data with parents as part of the referral process and conducts regular meetings and telephone 

calls to inform parents about the progress of their children.  Student based support team members 

reported that they regularly collect and analyze data to monitor the impact of interventions and action 

plans and use data collection tools provided by the school and district to make data easily accessible to 

teachers and staff.  For example, reviewers learned that a Google Docs database contains easily 

accessible schoolwide data on interventions, referrals, suspensions, and student achievement.  The 

school social worker and psychologist described how these systems support the sharing of data with 

parents to help them access support from external agencies.   

Recommendation:   

 None required.   

 


