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PART 1: MISSION STATEMENT

“Frederick Douglass Academy VIl is a college preparatory secondary school dedicated to providing an intensive
academic program that will prepare Scholars to enter the higher education institution of their choice. The
Learning Community of Frederick Douglass Academy VII strives to provide each Scholar with an excellent
foundation and a sense of self-confidence.”

PART 2: SCHOOL STRENGTH

The school community works collaboratively to create a positive learning environment for students.

PART 3: FINDINGS AND RECOMMENDATIONS
I.  COLLECTION, ANALYSIS, AND UTILIZATION OF DATA
FINDINGS:

e There is evidence that data is regularly analyzed; however, there is little evidence that the school is
disaggregating data by subgroup.

e The school leaders administer the Acuity examinations mandated by New York City Department of
Education (NYCDOE); however, the examinations are not aligned to the school’s curriculum.
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RECOMMENDATIONS:

The school should revisit the current system for data disaggregation and analysis to systematically focus on
student-by-student, class-by-class and subgroup-by-subgroup data in addition to the whole school and
grade data and ensure the results inform teacher planning.

School leaders should ensure that the Acuity assessments are aligned to the curriculum. This will provide

additional data for teachers to understand their students’ needs and support their achievement in the
identified areas of mathematics and English language arts (ELA).

TEACHING AND LEARNING

FINDINGS:

Interviews with staff indicated that there was no formalized system to identify at-risk students.

Student attendance for the first period Academic Intervention Services (AIS) activity (Regents preparation
and subject specific tutoring) was poor. During classroom visits, the review team observed students
walking in and out of classrooms to socialize; some teachers prepared lessons plans and materials for
other courses, and other teachers did not have a prepared lesson plan for the first period course.

There is evidence that a form of Positive Behavioral Intervention and Supports (PBIS) is being used in the
building; however, student behavioral expectations were not clearly defined, based on review team
interviews and classroom and hallway observations.

There was limited student engagement observed in the classes that were visited by the review team.
Lessons lacked challenge and did little to encourage the interest of students.

There was limited evidence of the development of higher order thinking skills in instructional practices.
Questioning skills varied greatly among teachers, with a majority of questions requiring factual recall and
one-word answers.

RECOMMENDATIONS:

The school leaders and teachers, with the support of the Network, should develop a formalized system to
identify and monitor at-risk students and the interventions employed to support them. The school leaders
should monitor the effectiveness of the interventions for students.

The school leaders, with the support of the Network, should evaluate the effectiveness of the AIS provided
twice a week for 50 minutes. School leaders should raise the expectations for the use of this time to
improve student attendance and meet student academic needs in the identified areas of mathematics and
ELA by planning targeted activities for all at-risk students receiving AlS.

The school leaders should ensure that the current PBIS program is fully implemented schoolwide. Written
expectations should be visible in classrooms, hallways, stairwells, offices and in the cafeteria. A school
PBIS team should be established to focus on the implementation of tertiary preventions and interventions,
as well as provide intensive small group or individualized interventions for students with more severe
behavior problems that do not respond to universal interventions. The teachers should regularly conduct
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positive behavior expectation instruction and modeling for all students to further improve the school
culture.

e Through collaboration during common planning time and professional development (PD) opportunities
provided by the Network, teachers should ensure that all student work is appropriately challenging and
demanding.

e School leaders, with the assistance of the Network, should provide PD to support teachers in developing a
variety of questioning techniques aimed at increasing critical thinking and using problem solving skills.
Teachers should ensure that strategies identified in training are incorporated in their daily instruction.
School leaders should make questioning techniques a focus for informal and formal observations.

Ill. SCHOOL LEADERSHIP
FINDINGS:

e The mathematics teachers are highly qualified; however, the Principal stated that a mathematics teacher is
needed to teach higher level mathematics courses, such as pre-calculus or calculus, to meet the unmet
needs of higher level students.

e Based on review team interviews with school leaders and teachers, teachers use data broadly and
inconsistently. There is little evidence of a uniform systematic plan-assess-adjust cycle based on data to
target individual student’s academic needs in the identified areas of mathematics and ELA.

RECOMMENDATIONS:

e The school leaders, with the support of the Network, should actively recruit a mathematics teacher to
teach higher level mathematics courses. The school leaders should monitor the curriculum development
process and the instructional delivery of these courses once they are in place.

e The school leadership should use the grade and department team structure to systematize the plan-
assess-adjust cycle in the identified areas of mathematics and ELA and should regularly monitor for
effectiveness.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

e Although, the school offers AIS for eligible students, various afterschool programs of support and Saturday
educational programming, the student groups are not making yearly progress targets in mathematics and
ELA.

e The school has flexible student arrival and departure times. Students arrive to school at different times
depending on the day, and students stated that their schedules started late or ended early because they
have met their coursework requirements for graduation. The flexible scheduling does not always meet the
needs of students, particularly identified subgroups.
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e Although, the school has laptop carts, review team observations and interviews indicated that the carts are
not regularly used, which results in students having limited opportunities to develop technological literacy
skills.

e The school has developed partnerships with various community based organizations (CBOs); however,
there is limited evidence that the supports provided by the CBOs have been evaluated to determine the
impact on student achievement in mathematics and ELA.

e Although, the school has a Parent-Teacher Association, the participation of parents is low. The School
Leadership Team (SLT) has not developed a systematic process to involve more parents and families in the
academic lives of their children.

e The school’s attendance rate of 84.1 percent is below the State and citywide average.
RECOMMENDATIONS:

e The school leaders and teachers, with the support of the Network, should review and modify the
Comprehensive Educational Plan (CEP) to ensure that comprehensive and rigorous strategies are in place
to improve student achievement in mathematics and ELA.

e The school leaders and teachers, with the support of the Network, should evaluate the current system for
student arrivals and departures to determine the effectiveness of this strategy and how it can be improved
to meet the instructional needs of all students in mathematics and ELA.

e The school leaders should seek support from the Network to identify high performing schools that have
successfully embedded regular access to instructional technology in the classroom. School leaders should
develop an effective technology plan for the school and should prioritize the implementation of the plan
so that students may begin to master technological literacy skills. PD should be provided to support the
successful implementation of the plan for all staff and students. School leaders should monitor technology
usage through observations and walkthroughs.

e The school leaders and the CBO, with the support of the Network, should evaluate the current CBO
programs in the school. Additionally, the school leadership should seek out additional CBO support to
meet the socio-emotional needs of all students to ensure academic success. School leaders should closely
monitor CBO programs to ensure that the programs are positively impacting all of the identified
subgroups.

e The school leaders should ensure that a plan of action to improve parental involvement, including a range
of communication strategies and flexible meetings, is developed, implemented and shared with all
stakeholders. School leaders should request assistance from the Network to work with the SLT to involve
more parents in the processes that impact their child’s education. The plan should include consistent
formal and regular two-way communication, shared leadership and collaborative decision-making with
stakeholders.

e School leaders should seek guidance from the Network for strategies to improve the attendance rate using
interventions that are successful in similar schools. School leaders should work with all stakeholders, i.e.,
parents, school counselors and CBOs to develop and implement strategies to improve attendance.
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V.

PROFESSIONAL DEVELOPMENT

FINDINGS:

There are multiple opportunities for on-going PD for teachers, including weekly grade level meetings and
department level team meetings. However, the effectiveness of the work done by these teams has not
been evaluated.

Although the school is committed to the use of SMART Boards in the classroom, in a number of classes the
intended purpose and capability of this technology was not fully used.

RECOMMENDATIONS:

VI.

The school leadership should develop a formalized system for monitoring the work that occurs during
grade and department level meetings through review of agendas and minutes and observations.
Additionally, school leaders should ensure that instructional strategies discussed in these meetings are
incorporated into teacher practice. School leaders should monitor implementation through regular
observations and walkthroughs to ensure academic success for students in the identified areas.

The school leaders, with the support of the Network, should ensure that curriculum programs include
specific strategies for using technological resources, such as SMART Boards and laptops, as instructional
aids and to differentiate learning. The Network should identify exemplary practices and work with school
leaders to create a technology plan that fully describes how technology can be used to support curriculum
delivery and learning for all student subgroups. School leaders should ensure that all teachers are trained
to appropriately use the various resources. School leaders should also monitor the successful integration
of technology into lesson planning and delivery.

FACILITIES AND RESOURCES

FINDINGS:

Various stakeholders indicated that the school has limited instructional and educational resources,
including textbooks, computers, software and hardware to support the different learning styles of all
students.

The library is shared with the other schools in the building; however, the library collection had minimal
resources available for all students.

Displayed student work did not consistently include specific and concise feedback and indicate what each
student needed to do to improve and reach the next level.

RECOMMENDATIONS:

The school leaders should ensure that sufficient funds are available to provide instructional resources to
support an effective learning environment for all students.

The school leaders should seek the support of the Network in securing grants and supplemental funding to
evaluate and upgrade the collection of resources in the library, including technology to better support the
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learning needs of all students. Open access library periods should be provided during the day, before, and
after school. Literature should be available to meet the needs for all students. Inventories should be kept,
and school leaders should oversee and monitor library resources through regular meetings with the
librarian and in collaboration with the school leaders from the other school in the building.

e School leaders should monitor student work and evaluate the quality of feedback that is provided to
ensure that students improve and move to the next level.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school should
also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-12
Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance Reviews
for teacher effectiveness.
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