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PART 1: MISSION STATEMENT

“JHS 189’s mission is to create a caring learning environment where all students’ individual needs are met
and where they are provided with the skills to achieve higher standards of literacy and apply mathematical
analysis in all curriculum areas. Our goals are to give students the opportunity to employ the arts and
technology, as well as to actively participate in service learning in order to prepare them to live and be
productive members of a multicultural community in the global world. These educational opportunities
and experiences will enable all our students to understand “what was,” appreciate “what is,” and envision
“what can be.”

PART 2: SCHOOL STRENGTHS

e The classroom environment functions smoothly, as procedures and routines are understood and
followed by all students. Interactions among students and teachers were respectful. Transition
between classes was effective, and no lateness to class was observed.

e The school staff is collegial and collaborative. Teachers reported that they regularly seek out each
others’ assistance. Teachers exhibited a caring nature towards students. Parents and students are
satisfied with the school.

e Honors Programs and Regents classes are provided at the school.

e The school has established strong alliances and community partnerships. There are approximately 30
professional partnerships with community-based organizations to enhance and enrich student learning.
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PART 3: FINDINGS AND RECOMMENDATIONS
I.  COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

e Limited evidence indicates that the collected data is being analyzed in a manner to identify what
aspects of English language arts (ELA) should be the focus for improvement for the identified subgroups
to bring about improvement in student performance.

e There was some evidence that the most recent school performance data were analyzed and
achievement trends were identified. However, there is no evidence that this analysis includes
identifying causal factors for student performance or used as the basis for developing an action plan
with continuous monitoring of progress.

e Student progress reports are provided four times per year and departmental progress reports are sent
to parents; however, it was unclear as to when Individualized Education Program (IEP) progress reports
for students with disabilities are provided.

e Limited evidence was observed that teachers analyze formative data to plan their instruction, address
the specific needs of individuals or groups of students in their classes and identify strengths and
weaknesses.

e There was minimal evidence that data was used to match tasks for the identified subgroups to their
differing ability levels interests, and experiences. There was limited evidence of the use of data to
differentiate instruction.

RECOMMENDATIONS:

e School leaders should seek professional development (PD) support from the Network to develop the
skills needed to implement a more rigorous and systematic analysis of data that can be used and shared
by all school staff, including administration and teachers. The school should acquire these skills to
identify the aspects of ELA that are causing greatest concern. Plans should then be put in place to
address these issues on either a school, grade or class level and to ensure that these areas are a focus
for teaching and learning. The school administrators should monitor classroom practice and hold staff
accountable to ensure that improvements are made.

e School leaders should conduct thorough item and subgroup analyses to determine the causes of under-
performance and create goals based on data to include in the Comprehensive Educational Plan (CEP).
The data should be reviewed from year-to-year and instruction should be adjusted to meet student
needs.

e School leaders should create a system to share quantitative and qualitative data analyses of student
work and provide monthly opportunities for teachers to share learning goals with parents. Progress
reports should include student strengths and weaknesses.
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e School leaders should investigate and identify resources in effectively using information provided by
formative assessments to inform teachers in tailoring their teaching to meet the specific needs of a
single student or whole class. PD should be provided to help teachers to implement these practices.

e School leaders should review and assess the current system for data disaggregation and analysis to
ensure that it focuses on student, class subgroup, grade level and schoolwide areas of improvement.
An improvement plan should be developed to address the individualized needs of the identified
students, taking into account their ability levels, interests and experiences.

Il. TEACHING AND LEARNING
FINDINGS:

e In most classrooms, technology is not used effectively to support student learning. While SMART
Boards were being used, they were used as a projection screen rather than an interactive tool to
engage students in lessons. Student use of technology was not observed with the exception of the
delivery of Read 180 program.

e The school uses America’s Choice as a curriculum for ELA with monthly curriculum maps that are
currently being updated to reflect the P-12 Common Core Learning Standards (CCLS). Curriculum maps
were only available for September through January. There are no supports in the curriculum for English
as a Second Language (ESL) instruction. Students with disabilities in special education classes and
general education classes are not provided with modifications and specifically designed instruction that
would enable them to participate and progress in the general curriculum. Few specific instructional
strategies to support instruction in reading/ELA for English Language Learners (ELLs) and students with
disabilities were observed.

e Although differentiation of instruction is a major initiative, there was no evidence of differentiated
instruction based on content, process and product in most of the observed classrooms.

e Many lessons observed were entirely teacher-directed and did not use a range of strategies to
accommodate the diverse learning needs of students.

e In most of the observed classes, there was little evidence of rigor and relevance that reflects a high
expectation and access to challenging learning opportunities for all identified student subgroups.

e Students stated that they are provided with rubrics from teachers with expectations for projects and
assignments. However, the use of rubrics was inconsistently used to assess student work displayed in
classrooms. The quality of teacher feedback varied and, in many instances, did not address next steps
for students to improve their work.

e Although students were clustered in groups of four and five, all students were generally engaged in the
same tasks and activities. Teachers do not appear to use specific intervention strategies to address the
learning needs of individual students within the identified subgroups.

e Although there is evidence of a 9™ period Academic Intervention Services (AIS) program, observations
indicated an unstructured program that is inconsistent with the academic instructional strategies
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needed to support at-risk students in ELA. The school provided copies of materials that have been
distributed to teachers for use during the extended day sessions. There appears to be an inconsistency
between the administrative expectations and teacher implementation of the AlS program.

e There are seven Inquiry Teams that are organized by grade. Teachers on the team representing the
core subject areas examine behavioral and academic issues for the students in their classes and
develop intervention strategies for these students. The teams are neither regularly monitored to
determine the effectiveness of the strategies that they develop nor provided the opportunity for
schoolwide implementation.

RECOMMENDATIONS:

e School leaders should develop, with the assistance of the Network, a technology plan that fosters the
integration of technology into the curriculum to enhance the teaching and learning process for all
students, including students with disabilities and ELLs. The school leadership, with Network support,
should provide training and support to targeted teachers to ensure that they have the skills and
competencies to effectively use technology, including SMART Boards, in instruction. School leaders
should ensure that strategies learned are fully implemented in the classroom so that technology is
routinely integrated into teaching and learning.

e Teachers should form professional learning communities to develop adaptations and modifications to
the America’s Choice curricular framework for students with disabilities and ELLs on each grade level.
Month by month curriculum maps for each grade should be developed, with clear indicators as to how
the activities will be adapted for these subgroups. Specific reading strategies for students with
disabilities and ESL methodologies should be included in these adaptations and modifications.

e School leaders should provide PD opportunities for teachers on a variety of instructional strategies to
promote differentiation of instruction. Strategies should focus on ensuring that tasks match the
academic needs of identified subgroups. Ongoing PD and support should be provided for teachers to
ensure effective implementation of differentiated instruction strategies. School leaders should
regularly monitor teacher planning and instructional practice in the classroom to check that
differentiated activities are in place throughout the school.

e School leaders should monitor classroom instructional practices and give on-going quality feedback to
teachers. School leaders should ensure that teachers are held accountable for implementing strategies
to address identified areas for improvement through formal and informal observations.

e School leaders should create, with the support of the Network, a CEP that reflects high expectations
and access to challenging learning opportunities/curriculum for all students. School leaders and staff
should articulate a clear vision and strategic plan that drives the school towards high student
achievement and clearly outlines the responsibilities of staff and leaders. The plan should include goals,
action plans, and PD and should use all resources available through the Network. The implementation
of the plan should be carefully monitored and its impact on student achievement measured.

e Teachers should use rubrics as an integral tool in planning and assessing assignments. Teachers should
participate in PD activities that model the use of rubrics to provide teacher feedback, peer feedback
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and student self-assessment. School leaders should monitor student work and evaluate the quality of
feedback that is provided to ensure that it helps students improve and move to the next level.

e School leaders should provide PD on the implementation of flexible grouping based on formative and
summative data. All students should be provided with tasks and activities that address their specific
learning needs in all lessons. School leaders should monitor teacher planning and instruction to ensure
that the use of data for group students becomes common practice in all classrooms. Ongoing PD should
be provided for teachers that continue to struggle with this strategy.

e School leaders should monitor the AIS programs to ensure that teachers are offering appropriate and
research-based activities to meet individual student needs and interests to facilitate successful
educational outcomes. Programs should be continuously monitored and modified to meet the
changing needs of students.

e School leaders should consider focusing the activities of the Inquiry Teams on the analysis of student
need and performance by accountability subgroup and content area data. This analysis should be
linked to the development of effective classroom instructional practices. Additionally, infrastructure
should be put into place ensure that this in-depth analysis informs and effectively adjusts the
schoolwide instructional program.

lll. SCHOOL LEADERSHIP
FINDINGS:

e There is little evidence that observations are focused on instructional strategies to ensure that teachers
are able to meet the diverse learning needs of the identified student subgroups in ELA, including ELLs
and students with disabilities.

e It was observed that activities during the extended day included few instances of direct instruction to
students. Activities ranged from READ 180, worksheets, crossword puzzles and informal discussions
that did not specifically focus on the activities that are linked to the NYS Learning Standards and the
specific needs of students.

e While administrators recognize the wide academic gap that exists between students with disabilities
and general education students, there is no evidence of a strategic instructional plan with measurable
goals and objectives to meet the needs of this subgroup.

RECOMMENDATIONS:

e School leaders should implement a system to closely monitor the quality of teaching and learning in
ELA across the school and across all subgroups. Written feedback should be provided for all formal,
informal and walkthrough observations, that includes clear targets for improvement. Follow-up
observations should be used regularly to monitor progress. The outcomes of lesson observations
should provide a focus for the school PD plan.

e Administration should develop a format and structure for learning activities within the extended day
program based on both formative and summative data and geared to the specific needs of the
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identified subgroups. School leaders should develop a tracking system to monitor the program’s
effectiveness.

e Administration should explore, with the support of the Network, the reasons for the gap that exists
between students with disabilities and general education students and identify academic issues that
are having a negative impact on the performance of this subgroup. This could become part of the
Inquiry Team protocol. Based on the results of this study, the CEP should be modified to focus on
continuous improvement of educational practices via data-driven instructional planning and continuous
monitoring of student progress for this subgroup.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDING:

Students are provided opportunities for “catch-up” experiences through Saturday and Extended Day
Programs. Fifty percent of the students are scheduled for the Saturday Programs. However, there is little
evidence of a structured, consistent and monitored program with clear improvement targets and clearly-
defined timeframes to ensure student success.

RECOMMENDATION:

School leaders should develop and set strategic goals and expectations for implemented programs and
clearly outline the responsibilities of staff and administrators. Stakeholders should be held accountable for
the results of extended learning time programs. The school leader should continuously assess and monitor
these programs to determine their effectiveness and what needs to be modified in support of the identified
student subgroups in ELA.

V. PROFESSIONAL DEVELOPMENT
FINDINGS:

e PD provided does not include a feedback/evaluation process to ensure that PD can be adjusted to meet
the changing needs of teachers and students.

e There is evidence of the use of a schoolwide PD calendar based on NYS initiatives to implement P-12
CCLS, including materials used to support ELA, such as graphic organizers, articles and lesson plan
templates. However, there is no indication in lesson evaluations, observations or feedback to teachers
that they are held accountable for incorporating strategies they acquire through PD into their daily
instruction.

e There is little evidence that the current PD provided for staff has had an impact on improving student
performance for the identified subgroups.
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RECOMMENDATIONS:

e School leaders should incorporate a feedback mechanism as an integral part of the PD plan to enable
the outcomes of PD to be assessed for relevance in meeting the needs of students and teachers.
School leaders should use this feedback to plan future PD that is aligned to the changing needs of
students and teachers.

e School administrators should conduct follow-up observations after PD sessions to ensure that teachers
incorporate the strategies learned into the instructional program. The administration should develop
detailed recommendations based on the PD provided and specific next steps in their observation
reports to focus their next observation.

e School leaders should review the PD program, with the support of the Network, and include sessions on
how to effectively meet the specific learning needs of students with disabilities and ELLs. The AP
supervision for special education and ELL programs should monitor and evaluate the teaching and
learning of classes with ELLs and students with disabilities. Clear instructional guidelines for all teachers
of these subgroups should be developed.

VI. FACILITIES AND RESOURCES

FINDINGS:

e C(Classroom observations indicate that textbooks, instructional materials and resource materials
available in English and languages other than English are sufficient. However, there does not appear to
be instructional materials in alternative formats for students with disabilities.

e Limited technology was used to engage students in observed classrooms. However, students stated
that computers were available and used to complete research for science and social studies classes.

RECOMMENDATIONS:

e School leaders should investigate instructional materials that are in alternative formats and appropriate
for students with disabilities. School leaders should seek ways to obtain these materials and
incorporate them into the instructional program. School leaders should monitor the use of alternative
instructional materials through formal and informal observations.

e School administrators should seek the support of the Network to identify high performing schools that
have embedded access to instructional technology to support classroom instruction in priority
instructional areas. The school leader should prioritize the use of assistive technology for students with
disabilities and for the ESL classroom to promote language development and access to content. PD
should be provided to enable successful implementation for all staff and students. School leaders
should monitor the use of technology through observations and walkthroughs.
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PART 4: CONCLUDING STATEMENT

The administrators and staff of JHS 189 are commended for their hospitality, assistance and cooperation
during the School Quality Review. The school leaders and staff are committed to the well-being and
success of the students and offer a caring and welcoming environment.

To move the school forward, school leaders should focus on the use of data to bring about improvement in
student performance for the identified accountability subgroups. Resources should be directed towards
identifying and incorporating research-based strategies to improve instruction for all students.

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform Agenda initiatives: P-12 CCLS, Data Driven Instruction and
the Annual Professional Performance Reviews for teacher effectiveness.
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