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PART 1: MISSION STATEMENT

“PS 111Q/SIGMA is a diverse, collaborative school community dedicated to raising the standards of academic
achievements for all of our students. Through rigorous standards driven instruction, differentiated learning
and high expectations, we will create a community of socially conscious, life long learners who are prepared

to make their mark on the world.”

PART 2: SCHOOL STRENGTHS

e The Principal distributes leadership among her staff through the grade team and Inquiry Team processes.

e Teachers, parents and students are supportive of the Principal.
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PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

There is inconsistent use of formative data by teachers for lesson planning, assessing and modification of
instruction.

The school lacks a formal feedback structure for data analysis. The data specialist has informal
conversations with teachers about classroom data, but these conversations are not documented, and
written feedback is not provided.

RECOMMENDATIONS:

School leaders should seek professional development (PD) and support from the Network on how to
effectively collect and use formative data to assess student progress, plan lessons and improve
instructional practice.

School leaders should develop and formalize a systematic structure for the dissemination of data with
timely written feedback and follow-up to ensure that teachers are aware of the individual learning needs
of their students. School leaders should ensure that teachers are making progress in addressing those
needs.

TEACHING AND LEARNING

FINDINGS:

There was limited evidence of the development of higher-order thinking skills in instructional practices.
A majority of teacher questions required factual recall.

There is a lack of effective differentiated planning and instruction in the majority of the classes that were
observed.

Although the school has uniform grade-wide rubrics to evaluate student work in English language arts
(ELA), rubrics posted with student work samples were extremely small in size and had language that was
not grade-level appropriate, making them generally unreadable and difficult for students to comprehend.
Mathematics rubrics were not evident. Additionally, there was limited teacher feedback on the work in
student portfolios.

The school is beginning to infuse the P-12 Common Core Learning Standards (CCLS) into its existing
curricula in ELA and mathematics using the New York City Department of Education bundles (Common
Core aligned performance tasks with supporting materials); however, there is no comprehensive plan for
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doing so. Teachers are making individual choices about which standard to implement. Additionally, both
the ELA and mathematics curricula are not vertically aligned.

The Network works with teachers of students with disabilities to develop strategies for this specific
subgroup; however, similar PD opportunities have not been provided for general education teachers to
meet the needs of all students, including the identified subgroups.

RECOMMENDATIONS:

School leaders should ensure through grade team meetings and PD that a common understanding of
effective rigorous teaching is understood and embraced by all instructional staff. Teachers should be
encouraged to move away from teacher-posed questions that require one-word answers or are recall
and comprehension-based to questions that require students to support answers by citing text, by
elaborating on answers of other students and by summarizing and rephrasing new information. Through
observation and instructional walkthroughs, school leaders should ensure that increasing rigor and
improved questioning strategies remain a focus in lesson planning and implementation.

The school leaders should ensure that a common understanding of what effective differentiation looks
like in the classroom and that the planning necessary to achieve it is embraced by all instructional staff
and administrators. School leaders should monitor lesson plans and delivery, on an ongoing basis to
ensure that differentiation is effectively incorporated into instructional practice.

School leaders should re-evaluate the purpose of the grade-wide rubrics to ensure that they provide an
effective roadmap for students to improve. Rubrics should be developed that are grade-level
appropriate for both ELA and mathematics. Teachers should also include student-specific feedback and
next steps on student work, where appropriate.

The school leadership should seek support from the Network to develop a comprehensive curriculum
that is vertically aligned for both ELA and mathematics and based on the CCLS. The school should use the
existing grade team structure to ensure that the curricula are aligned within and across grades.

The school leaders should work with the Network to focus on the development of strategies for general

education teachers with the same level of intensity and focus to enable the teachers to meet the needs
of all students, including the identified subgroups.

SCHOOL LEADERSHIP

FINDINGS:

Teacher observation reports do not evaluate if instructional methods learned during PD sessions have
been incorporated into lesson planning or have resulted in changes to pedagogical practices.
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Based on interviews, document review and classroom observations, school leaders’ participation in
professional development activities which support content delivery and instructional supervision
methodologies was limited.

RECOMMENDATIONS:

V.

School leaders should use both formal and informal classroom observations to ensure that PD results in
improved lesson planning and implementation for both ELA and mathematics instruction.

School leaders should seek support from the Network to facilitate inter-visitations and other PD

opportunities that will enable them to support teachers to improve lesson planning and pedagogical
practices which would result in improved student outcomes.

INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

In classrooms that were observed, the paraprofessional staff was not being used effectively to support
instructional objectives. Many of the observed paraprofessional staff was not actively engaged in the
teaching and learning process.

Through its community-based organization (CBO), the school has a group of volunteers who work to
support students, however, the time and efforts of these volunteers are not maximized. Based on
classroom observations and interviews, a comprehensive plan with specific objectives for these
volunteers is lacking.

Parents, teachers and school leaders expressed a lack of parental involvement and support.

RECOMMENDATIONS:

School leaders should ensure that paraprofessionals and teachers are provided with PD on effective
collaboration to support student achievement. School leaders should ensure that paraprofessionals are
effectively supporting classroom objectives.

The school leader responsible for overseeing the CBO volunteers should develop a coordinated plan for
these volunteers based on school goals and should monitor the impact of the services and to ensure that
the plan is effectively implemented.

School leaders should work with the parent coordinator to develop and implement a comprehensive
parental outreach plan that includes strategies for how parents, including parents of English language
learners (ELLs) and students with disabilities, can support their children’s academic development.
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V.

PROFESSIONAL DEVELOPMENT

FINDINGS:

Although PD has been made available to teachers, the PD is not based on an overall strategic PD plan
which establishes clear goals and identifies the individualized needs of each teacher in ELA and
mathematics. School leaders do not currently have an effective system for tracking the PD that teachers
attend to ensure its application and integration to their instructional practice; although they are
currently working to develop a monitoring system.

There is a lack of appropriate or available programs and PD for both general and special education
teachers to address the needs of ELLs on all proficiency levels.

RECOMMENDATIONS:

VL.

School leaders should seek support from the Network to develop a comprehensive PD plan that includes
individualized goals for each teacher and ensures that teachers are making progress in achieving their
individualized goals. A system should be developed that tracks which PD teachers attend and how this
results in improved lesson planning and instructional practices.

School leaders should seek the support of the Network in developing a comprehensive action plan to

improve instruction to address the needs of ELLs on all proficiency levels and in obtaining resources to
support the plan.

FACILITIES AND RESOURCES

FINDINGS:

Based on student interviews and classroom reviews, the classroom libraries are not adequately meeting
the interests and needs of students in ELA. There is a lack of variety and sufficient reading materials on
various proficiency levels.

Resources available for ELLs at various proficiencies and in student native languages are limited.

RECOMMENDATIONS:

School leaders should consider surveying students when expanding classroom libraries and procuring e-
books. These materials should contain a wide range of genres, themes, and informational texts to
address student need as well as interest.

School leaders should ensure that ELLs are provided with instructional materials in their native languages
to meet instructional goals in ELA and mathematics. These materials should include bilingual textbooks,
bilingual dictionaries and bilingual glossaries.
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PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the Comprehensive Educational Plan for school year 2012-13. The school should also
continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-12 Common
Core State Learning Standards, Data Driven Instruction and the Annual Professional Performance Reviews for
teacher effectiveness.
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