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School Information Sheet

Grade Total Title 1 Attendance
Configuration 912 Enrollment 650 Population 77:5% Rate 76%
Free 75.6% Reduced 2 0% Studgnt N 94% Limi.te.d English 74% St.ude.n.t.s with 22 3%
Lunch Lunch Sustainability Proficient Disabilities
Types and Number of English Language Learner Classes
#Transitional Bilingual ‘ ‘ #Dual Language | .5 ‘ #Self-Contained English as a Second Language ‘ 2
Types and Number of Special Education Classes
#Special Classes 20 #Consultant Teaching 4 #Integrated Collaborative Teaching
# Resource Room 4
Types and Number Special Classes
#Visual Arts ‘ ‘ #Music ‘ ‘ #Drama | ‘ # Foreign Language ‘ | # Dance ‘ ‘ CTE ‘ #
Racial/Ethnic Origin
American Black or R Asian or Native 54 Multi-
Indian or 2% African 82% . % Hawaiian/Other % White ’ . 1.1%
. . or Latino o % racial
Alaska Native American Pacific Islander
Personnel
Years Principal <1 # of Assistant 3 # of Deans 0 # of Counselors / 4
Assigned to School Principals Social Workers
% of Teachers with No 1% % Teaching .01 % Teaching with Fewer Average Teacher
Valid Teaching Certificate Out of Than 3 Yrs. of Exp. Absences
Certification
Overall State Accountability Status (Mark applicable box with an X)
School in Priority Focus Focus School Identified -
Good Standing School District by a Focus District 3IG Recipient X
ELA Mathematics . 4 Year
Performance at Performance at B8R HEREE IEE Graduation Rate (HS -
levels 3 & 4 levels 3 & 4 BlaESEE: Only)
Credit Accumulation (High School Only)
st nd
O GG % of 3 yr. students
students who 65 students who 68 who earned 10+ i 6 Year i
earned 10+ earned 10+ . Graduation Rate
. . credits
credits credits
Did Not Meet Adequate Yearly Progress (AYP) in ELA
American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities Limited English Proficient
X Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Mathematics
American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities Limited English Proficient
X Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Science
American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities Limited English Proficient
X Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective
| Limited English Proficiency
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2.3

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.

Statement of Practice H E D |

Leaders make strategic decisions to organize programmatic, human, and X
fiscal capital resources.

2.5

Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

3.2

The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned X
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

33

Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to X
the CCLS and NYS content standards and address student achievement
needs.

4.3

Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

5.4

All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a X
sense of ownership for providing social and emotional developmental
health supports tied to the school’s vision.

6.5

The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning X
and success and encourages and empowers families to understand and
use data to advocate for appropriate support services for their children.
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success,

well-being, and high academic outcomes for all students via systems of continuous and sustainable school improvement.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under
Areas for Improvement.

Areas for Improvement:

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders make

strategic decisions to organize programmatic, human, and fiscal capital resources.

e The school leader has been collaborating with district staff to address the school’s human
resources and budgeting needs, but several crucial vacancies exist. The school leader has
arranged to meet with the district budget manager and is taking steps to hire instructional
coaches and teachers who have appropriate levels of expertise within specific content areas.
Based on conversations with district staff, the Integrated Intervention Team (lIT or “the review
team”) confirmed that the school leader’s process for selecting instructional coaches and
teachers has been rigorous. The school leader has made extensive staffing changes, including
reassigning staff from administrative to teaching positions. During the teacher meeting, a
special education-certified teacher stated, “I was the dean for the past couple of years, and this
is my first year working as a consultant teacher.” The school leader, through a partnership with
Promise Neighborhood, was able to secure a coordinator for the school’s wrap-around
programs, as well as two attendance teachers to address low attendance and two social
workers to focus on student social and emotional developmental health needs. Although the
coordinator and additional staff are now available, the school leader has not introduced a
formal structure to help the school community benefit fully from these services, and teachers
and students told the IIT that they were not aware of the specific grades to which the new hires
had been assigned. Two sections of students with disabilities do not receive required IEP
services because there are two special education vacancies. In an effort to address the needs of
some students, the school this year programmed double periods of English language arts (ELA)
and mathematics for students in grade nine and double periods of Global 10 for students in
grade ten. Teachers stated that the double periods would help students perform better on the
Regents in those subjects. Some students are benefitting from the initial steps the school
leader has taken to address the school’s fiscal, hiring, and programming needs. However,
staffing vacancies and the lack of a set of strategic structures hinder a more comprehensive use
of available services and foster an environment that is reactionary rather than proactive.

2.5 The school has received a rating of Ineffective for this Statement of Practice: Leaders effectively

use evidence-based systems and structures to examine and improve critical individual and school-wide
practices as defined in the SCEP (student achievement, curriculum and teacher practices, leadership
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development, community/family engagement, and student social and emotional developmental health).

e Although the school leader has previous experience working with school turnaround and
extensive knowledge of research-based theories regarding effective schools, he has not yet
created systems and protocols for addressing many of the school’s challenges. When asked by
the IIT to discuss systems he was implementing this school year, he responded that he had only
been at the school for 28 days and had not yet created a plan. He stated that he was still in an
exploratory and discovery phase and would create systems as specific issues are uncovered.
The school leader is also engaged in the exploratory phase of a deep analysis of how the
school’s data should or can influence the staff’s work. According to the school leader, his
introduction to the school’s data from the school district was at a very high level, and he
planned to examine the data at a deeper level soon. The school leader spoke to the IIT about
several instructional initiatives he introduced, such as the use of word walls to increase
vocabulary and the Common Planning Time (CPT) template, which provides a format for
promoting discussion about curriculum and instruction; however, these instructional structures
for teaching and learning have not taken root. Word walls are visible in a limited number of
classes, and although the review team conducted classroom visits at the beginning, middle, and
end of class periods, the use and impact of the word walls was not evident. During the teacher
meeting, teachers were visibly frustrated when asked about the CPT template initiative. One
teacher said, “They told you about it, but didn’t tell us. That paper was e-mailed to us this past
Monday with no instructions for how to use it. One teacher mistakenly replied all when she
returned the template and asked for clarification about what to do with it. Do you know what
they did with the e-mail? They returned the template with acronyms written out and still no
further direction for how to use it.” Although school leaders expressed concern about the
Regents examination results and the school’s graduation rate, the school leaders have not yet
instituted effective practices to provide teachers with instructional feedback. School leaders
revealed that as of the review team’s visit, no teachers had received formal observations,
though two of the three school leaders had informally visited two teachers each, and one school
leader visited 15 teachers for three minutes each. School leaders provided written feedback to
one teacher and had a conversation with the other teacher about changing instructional
practices. School leaders could only identify two teachers struggling with instruction, even
though the school has a graduation rate of 39 percent. Because so many of the school leader’s
strategies and ideas are still in the conceptual phase, staff members are unable to take
necessary steps to increase student achievement and reach the goals outlined in their SCEP.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and assessments that are
appropriately aligned to the Common Core Learning Standards (CCLS) for all students and are modified for identified subgroups in

order to maximize teacher instructional practices and student-learning outcomes.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under
Areas for Improvement.
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Areas for Improvement:

3.2 The school has received a rating of Ineffective for this Statement of Practice: The school leader

ensures a

nd supports the quality implementation of a systematic plan of rigorous and coherent curricula

appropriately aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to

meet the

needs of students.

The school leaders and current teacher leaders have not adequately planned for successful
implementation of instruction aligned to the Common Core Learning Standards (CCLS). Both
teachers and the school leader discussed with the IIT the common planning period, which
occurs every day, as a potential structure to support teachers in this effort. However, teachers
and school leaders shared that teachers do not receive support during those sessions because
the school community lacks knowledge of CCLS. Only one assistant principal has participated in
CCLS training, and only one teacher participated in a 1.5-day training sponsored by the New
York State Education Department (NYSED). Staff members reported that they missed the
district-level CCLS training so that they could participate in team building and vision creation
professional development (PD). Therefore, during common planning sessions, teachers often
struggle to figure out how to implement CCLS modules made available by NYSED. While daily
informal school leadership team check-in meetings focus on student behavior rather than
instructional issues, school leaders reported that they have discussed amongst each other ways
to share CCLS-related knowledge with staff. One school leader secured an instructional coach
from another school to turnkey to math teachers the CCLS district training, while other school
leaders expressed to the IIT that they are awaiting direction from the principal. Due to the lack
of a school-wide plan and resident expertise connected to CCLS, teachers struggle to
understand how to deliver rigorous CCLS-aligned instruction.

3.3 The school has received a rating of Ineffective for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are

appropriately aligned to the CCLS and NYS content standards and address student achievement needs.

The school lacks structures to ensure that teachers of all subjects and grades use common
practices when planning curriculum units and lesson plans. Each content area has different
protocols to address curriculum planning. Most content groups create and submit an agenda
for their meetings; however, the teacher leader of one subject area only became aware of this
practice during the vertical teacher group meeting conducted by the review team. Although
content groups have met for several weeks, no school leader articulated to the teacher leader
that agendas were necessary. In addition, teachers articulated that collaborative lesson
planning discussions usually focus on student learning objectives, pre- and post-tests results,
and what must be re-taught. Teachers did share that they adopted a neighboring district’s
CCLS-aligned lesson plan template to help determine if lessons support CCLS, but none of the
teachers knew of the Tri-State Rubric. The school leader shared with the IIT that there are plans
to hire PD coaches to support teachers working with CCLS. He added that that the Common
Planning Time template will eventually address the issue of common practices across grades
and subjects. While teachers have common planning time set aside during the school day, CCLS
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and DDI PD and resources are inadequate or lacking altogether, leading to teachers who
struggle with the development of CCLS-aligned lesson plans that are informed by data.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in order to address the
gap between what students know and need to learn, so that all students and pertinent subgroups experience consistent high

levels of engagement, thinking, and achievement.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under
Areas for Improvement.

Areas for Improvement:

4.3 The school has received a rating of Ineffective for this Statement of Practice: Teachers provide
coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads
to multiple points of access for all students.

e In all but two of the 28 classes visited, the review team found that instruction and instructional
shifts did not support CCLS, and teachers did not provide a rigorous learning experience for
students. Most classes had approximately 14 students and more than one adult, with much of
the instruction focused on worksheets. Despite this, in only one of the 28 classrooms visited by
the review team were both the teacher and the AmeriCorps tutor walking around the classroom
answering questions that emerged from the worksheets and working with individual students to
build understanding. In one special education class of eight students, students had a workbook
with the story “The Necklace” by Guy de Maupassant. When reviewing answers already placed
in a story sequence chart taped to a Smart board, students responded without providing text-
based evidence. One student answered the teacher’s question about what the party in the
story looked like by stating, “I think they had a discotheque ball at the party.” Two students
responded to his comment by having this exchange:

Student 1: “They don’t have discotheque balls at fancy parties!”
Student 2:”"How would you know? Rich people can have anything they want at their party.”

Student 1: “Well, have you ever watched the movie Flowers in the Attic? They didn’t have it
in that movie!”

Student 2: “That’s a movie!”

The teacher then asked a question about the next sequential event in the story without
responding to any of the comments, including the student’s incorrect answer. In another
class of 13 students, the teacher used a Smart board to type one sentence at a time
describing the weekly vocabulary words without using the actual word, while students wrote
sentences in their notebooks using the vocabulary words described on the board. Meanwhile,
an AmeriCorps tutor and a substitute for the special education teacher sat in the back of the
room not engaging with students. By the end of one of the double period classes, each
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student had completed seven sentences. In other classes, teachers provided minimal direct
instruction before the class quickly transitioned to worksheets. Most teachers focused on
reviewing information previously taught, as illustrated by teacher comments such as, "recall
you learned this last week” and “I have already gone over this.” The review team found that
the extensive amount of class time spent on review suggested that not enough time was
spent on properly teaching the initial lesson to the class and, in some cases, that lesson pacing
was too slow. In many classrooms, teachers’ instructional decisions negatively affected
student engagement. For example, in one class, the teacher explained an algebra problem
without acknowledging a student who consistently said that he did not know how to do the
problem. In the same class, when the co-teacher transitioned to lead instruction, he made
two computation errors that students had to correct. In another math class, the teacher
assisted a student by taking the student’s pencil, completing the problem, and walking away.
Because teachers lack expertise in developing and adapting to CCLS curriculum and
instructional shifts, students consistently receive instruction that lacks rigor and use
worksheets as the primary teaching tool, which limits both student engagement and student
access to high-level content.

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes, and supports social
and emotional development by designing systems and experiences that lead to healthy relationships and a safe, respectful
environment that is conducive to learning for all constituents.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under
Areas for Improvement.

Areas for Improvement:

5.4 The school has received a rating of Developing for this Statement of Practice: All school

stakeholders work together to develop a common understanding of the importance of their contributions
in creating a school community that is safe, conducive to learning, and fostering of a sense of ownership
for providing social and emotional developmental health supports tied to the school’s vision.

e Some students are beginning to benefit from a variety of supports provided by recently
organized partnerships. The school leader stated to the IIT that the recently hired coordinator
of wrap-around services is developing protocols to support students appropriately. Adults and
students identified a variety of services and partnerships created by the school to provide social
supports and increase student awareness of college and career options. These new
partnerships include College Success Center, Hillside Family of Agencies, University of Buffalo
Interdisciplinary Science and Engineer Program, AmeriCorps tutoring services, and The Urban
League. However, despite awareness of these programs, teachers were not able to articulate
how to best connect students to the appropriate supports and partnerships. Teachers said they
are aware that some grade level supports exist, but that organizational structures are confusing,
and they do not receive clear directions. For example, teachers said that they did not know
how social workers were going to work with students. One teacher stated to the IIT that she
found out that she and another teacher had a problem with the same student only through an
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informal conversation. Students also expressed frustration at the way in which information is
communicated at the school. For example, one student explained to the IIT that because she
consistently arrives to school late and misses the morning announcements, she only becomes
aware of programs if she asks other students, implying that she was unaware of other ways in
which to receive this information. However, the students interviewed by the IIT did hold the
school leader in high regard. One student said, "The principal here is on to stuff. He is more
involved and he walks to the train station. He shakes everybody's hand, and last year the
principal was mostly in the office but you get to see this principal. He is trying to make the
school more positive. Last year the principal would be seen when you were suspended or
because of detention, but you really see this principal. He knew my name on the second day."
Teachers spoke favorably to the IIT about an Early Warning Intervention (EWI) program that was
previously in place because it provided them with an opportunity to meet with social workers
and guidance counselors to discuss intervention strategies for freshmen in need of help.
However, school leaders cancelled the EWI program to assign teachers to lunch duty. School
leaders said they would be able to reinstitute the program if the school is able to hire
substitutes to cover lunch duty. Because the school lacks a fully developed plan to connect the
school community with available partnerships and supports, not all students and staff members
are able to reap the benefits of these services.

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families, community members,

and school staff work together to share in the responsibility for student academic progress and social-emotional growth and well-

being.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and, therefore, comments are listed under
Areas for Improvement.

Areas for Improvement:

6.5 The school has received a rating of Ineffective for this Statement of Practice: The school shares data

in a way that promotes dialogue among parents, students, and school community members centered on
student learning and success and encourages and empowers families to understand and use data to
advocate for appropriate support services for their children.

e The school’s efforts to provide parents with useful and timely data are hindered by a system
that families and staff members do not completely understand. Parents receive a password to
the current data-sharing system, a parent portal, and the district offers training focused on
using the portal to retrieve student data, but many parents have not received the training.
Based on an interview with parents and a review of documents, the review team was unable to
determine if the training is available for families who speak languages other than Spanish or
English, and the parent coordinator does not have a plan for communicating with parents who
do not speak English. During the vertical teacher group meeting, teachers informed the review
team that they have a basic knowledge of the system and are awaiting training that will enable
them to understand fully how to use it. The parent focus group interviewed by the review team
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consisted of one parent and the parent coordinator, who is the guardian of a student at the
school. Although teachers and school leaders discussed with the IIT a district-wide DDI protocol
of five-week assessments, the parent stated that data found on the data-sharing system is often
outdated, so she must rely on parent-teacher conferences and her own child to inform her
about the child’s performance. The parent coordinator discussed with the review team
mechanisms for communicating with families about activities and events, including phone trees;
Parent Teacher Organization (PTO) meetings; school alumni; and district-provided resources,
which include a parent college, an interpreter, and limited translation services. School leaders
encourage teachers to contact parents for reasons other than problems, but the parent stated
that based on her experiences that staff members mostly reach out when there is a problem.
Although the parent stated that she believes her child is doing well, the parent would like data
that are more academic about her child. Beyond the information in the parent portal, the
school leaders, teachers, and parent coordinator have not developed a comprehensive strategy
for regular sharing of school-wide or individual student data. Therefore, some parents are
uninformed about student achievement and cannot fully collaborate with the school to support
student academic success.
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