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School Information Sheet

Grade Total SIG Title 1 0 Attendance 0
Configuration Enrollment Recipient |Z Population 87% Rate %
Free o Reduced o Student 0 Limited English o Students with 0
Lunch 2% Lunch 15% Sustainability % Proficient 17% Disabilities 13%
Number of English Language Learner Classes
#Transitional Bilingual 35 | #Dual Language ‘ 38 #Self-Contained English as a Second Language ‘ 11
Number of Special Education Classes
#Special Classes 53 #Consultant Teaching 14 #Integrated Collaborative Teaching 35
# Resource Room 22
Number Special Classes
#Visual Arts | 25 | #Music | 16.5 |  #Drama | 5 | #Foreignlanguage | 34 | #Dance | O | #CTE | 0
Racial/Ethnic Origin
American Black or . . Asian or Native .
. . Hispanic . . Multi-
Indian or 0.12% African 48% . 50.6% | Hawaiian/Other | 0.18% | White 1% . 0%
. . or Latino . racial
Alaska Native American Pacific Islander
Personnel
Years Principal 0 (July 2013) | # of Assistant 4 # of Deans 1 # of Counselors / 10
Assigned to School Principals Social Workers
Teachfers Wlth. No Valid 0% Teach|r.1g Olft 0% Teaching with Fewer Than 10% Average Teacher %
Teaching Certificate of Certification 3 Yrs. of Exp. Absences
Credit Accumulation (High School Only) and Performance Rates
0 st o nd
stfdoefnis \\:/rr;o stﬁc;)efnzts \Z/L.o %of 3" U SIS 4 Year
26 83 who earned 10+ 74 Graduation Rate 34%
earned 10+ earned 10+ .
. . credits
credits credits
ELA AERICIIEMS Science Performance 6Year
Performance N/A Performance at N/A N/A .
atlevels3&4 Graduation Rate
atlevels3 &4 levels 3 & 4
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

American Indian or Alaska Native

X

Black or African American

X Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities Limited English Proficient

X Economically Disadvantaged All Students

Did Not Meet Adequate Year

ly Progress (AYP) in Math

American Indian or Alaska Native

X

Black or African American

X Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities Limited English Proficient

X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly

y Progress (AYP) in Science

American Indian or Alaska Native X Black or African American

X Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities Limited English Proficient

X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

>

‘ Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

PRIORITIES AS IDENTIFIED BY THE SCHOOL:

Increase the graduation rate.

Increase students passing Regents.

PWNR

Increase student attendance.

Increase the student achievement of all sub-groups.
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2.3

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.

Statement of Practice H E D |

Leaders make strategic decisions to organize programmatic, human, and X
fiscal capital resources.

2.5

Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

3.2

The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned X
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

33

Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to X
the CCLS and NYS content standards and address student achievement
needs.

4.3

Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

5.4

All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a X
sense of ownership for providing social and emotional developmental
health supports tied to the school’s vision.

6.5

The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning X
and success and encourages and empowers families to understand and
use data to advocate for appropriate support services for their children.
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success, well-

being, and high academic outcomes for all students via systems of continuous and sustainable school improvement.

Areas for Improvement:

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders make strategic

decisions to organize programmatic, human, and fiscal capital resources.

In July 2013, the district rehired a school leader who had previously retired in 2009 to merge four
separate schools, with four different school leaders and different teaching staff, curricula, rules, and
student expectations, back into a single school. During interviews with the review team, the school
leader reported that other than the directive to merge the four schools that had been created to
replace Hempstead High School back into a single school, he received no other directive concerning
the school from the district. The school leader stated his main goals were to increase the graduation
rate and to improve the accuracy of student data by identifying students who have transferred out
of the district, dropped out of school, or who have been incarcerated. He also indicated he is
working with the attendance teacher to increase student attendance and on-time behaviors.
Additionally, he is working with the guidance department to create a data notebook for each
student that contains an accurate and updated transcript. He reported that he expects the guidance
department to complete the task by the beginning of December. The school leader reported the
existing master schedule presented another major problem. The district hired an outside consultant
without knowledge of teacher certifications or the location of specialized classrooms (i.e., science
laboratories, music rooms) who did not complete the master schedule until August 2013. Since
then, students and teachers had schedule changes made by their supervising assistant principal (AP)
so that teachers’ class schedules match their certification areas and students get into the classes
they need for graduation. The school leader indicated he would have a new master schedule
worked out by the beginning of the second semester in January 2014, based on both teacher
certifications and student program needs. According to the school leader and as outlined in the
School Comprehensive Education Plan (SCEP), expanded learning time takes the form of the
Comprehensive Alternative to Return to Excellence (CARE) credit recovery program, which takes
place at the school from 4:00 p.m. — 8:00 p.m. on Monday through Thursday and from 4:00 p.m. —
6:00 p.m. on Friday. The current program is for 120 juniors and seniors who participate in it for
credit recovery. The school also offers an evening Regents review program that provides extra
assistance for students preparing for the January Regents examinations. The school leader has also
identified three to five teachers willing to volunteer to tutor small groups of grade nine and ten
students in any course in which they currently have problems. The school leader hired 15 new
teachers this year. The district selects candidates, and these candidates teach two or three
demonstration lessons viewed by the school leader and the APs, who then make recommendations
for hiring to the district. New teachers are mentored by teachers at the school. The school leader
indicated he had no choice in mentors, and he is not confident they have the appropriate skills to
support their new peers. He is currently reviewing the mentor teachers through frequent informal
walk-throughs and may make recommendations for changes to the district by the beginning of the
next semester. The school leader has hired three new APs. The district hired three directors for
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social studies, mathematics, and English, and they have offices at the high school. During interviews
with the review team, the APs indicated they work with the principal to supervise teachers and
conduct informal walk-throughs. The Integrated Intervention Team (IIT) reviewed the informal
walk-through tool and noted that it had eight categories, six of which focused on teacher actions
and behaviors. There was one category focused on student behaviors, and one category for
materials and resources used by the teacher. The teachers and AP focus groups both confirmed that
teachers receive the completed walk-through tool by the end of the day in which the visit occurs.
The school leader pointed out that the teachers’ union was in the process of grieving the use of the
tool. The school leader has some discretion with the budget, and he is considering ordering
beginning in January all textbooks in electronic format for students. Current textbooks are residual
choices made by the previous four school leaders. No school used the same textbooks in any
courses. Teachers have enough textbooks for a classroom set, but not enough to issue to individual
students. Eighty percent of classrooms have interactive white boards, but all the specialized pens
and erasers disappeared before the 2013-14 school year began. The school leader indicated to the
review team that he had prepared an order for the pens, erasers and 100 student desks and chairs
in early September and sent it to the district. He checked on the order while the review was in
process and reported that the district indicated it had not yet placed the order. While the school
leader does not yet have a written plan for measurable school improvements, he informed the
review team that he is implementing changes and creating systems to address his main goals.
While the school leader is beginning to organize programmatic, human, and fiscal capital to address
the immediate needs of the school community, the use of resources does not fully meet those
needs and thus does not presently have a measurable impact on student achievement and SCEP
goals.

2.5 The school has received a rating of Ineffective for this Statement of Practice: Leaders effectively use

evidence-based systems and structures to examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

e The school does not yet have functional, evidence-based systems and structures to examine and
improve critical individual and school-wide practices for supporting and measuring student
achievement, revising and updating curriculum, and improving teacher practices. School leaders
and staff indicated to the review team that they do not have functional systems to support
leadership development, community/family engagement, and student social and emotional
developmental health. The school leader informed the review team that while the school leadership
team is working to create order, to revise the master schedule, and to improve student behavior,
these actions have not yet moved from being reactive to proactive. Consequently, the school has
not yet made measurable progress toward achieving critical school-wide goals.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and assessments that are

appropriately aligned to the Common Core Learning Standards (CCLS) for all students and are modified for identified subgroups in order

to maximize teacher instructional practices and student-learning outcomes.

Areas for Improvement:
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3.2 The school has received a rating of Developing for this Statement of Practice: The school leader ensures

and supports the quality implementation of a systematic plan of rigorous and coherent curricula appropriately
aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the needs of
students.

e The school is developing a plan to implement the CCLS, including targeted goals to address student
needs, and is modifying the professional development (PD) calendar to provide support to teachers.
The APs indicated during interviews that they work with the school leader to supervise teachers and
conduct informal walk-throughs. The new directors reported they are working with teachers to
develop a CCLS-alighed curriculum. Teachers reported that the Assistant Superintendent of
Curriculum and Instruction hired social studies teachers to develop a CCLS-aligned social studies
curriculum. Teachers also noted the curriculum developed two years ago could not be located. The
new curriculum directors are working with teachers to rewrite and revise the curriculum to
incorporate the CCLS in English, social studies, and mathematics. The mathematics department is
currently using lessons from EngageNY while the curriculum is in development. Teachers
interviewed during the review stated they have only an introductory knowledge of the CCLS and
were requesting specific information to address their subject areas. The teachers interviewed by
the review team neither knew about nor could speak to the Common Core “shifts” in instruction.
The teachers reported to the review team that they knew very little about the CCLS and were not
receiving effective district support to understand and incorporate them into the curriculum. The
school leader assigned the mathematics director the task of surveying teachers on topics for future
PD sessions. The mathematics director indicated to the review team that he had received survey
information from approximately half the teachers in the school and was in the process of gathering
the information from the rest. The current master schedule does not provide teachers with
common planning time either by subject or by grade. The review team was told by the science
teachers that they meet informally after school to plan and discuss common assessments the
science teachers have developed for each science subject (i.e., living environment, chemistry, earth
science) and to share and revise lesson plans. The teachers stated that the district is negotiating
with the teachers’ union to develop and adopt a common lesson-planning template. Although the
teachers’ bargaining unit has not adopted the template, teachers noted they are still required to
write lesson plans and submit them to their supervising AP. APs reported that they reviewed the
lesson plans. The CARE credit recovery program for 120 juniors and seniors, along with three to six
volunteer teachers for students in grades nine and ten, comprised the academic intervention
services (AlIS) at the time of the review. Although the school does not have fully developed CCLS-
aligned curricula that target the needs of all students, the staff is working in subject groups to
develop and revise each curriculum. Consequently, at present, the school is neither meeting the
needs of all students nor maximizing teacher instructional practices to prepare students for college
and career.

3.3 The school has received a rating of Ineffective for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately
aligned to the CCLS and NYS content standards and address student achievement needs.

e The school staff neither has a plan for data-driven instruction (DDI) nor are teachers developing unit
and lesson plans based on DDI. The school leaders and staff reported to the review team that the
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school was working on administering a baseline assessment, the Northwest Evaluation Association
(NWEA) diagnostic performance test, for all incoming students and projected that all exams would
be administered by the end of the second week in November. The school had computer problems
while administering the NWEA that occurred when students pressed the same key continuously,
causing the system to crash. Teachers who observed student responses to the NWEA were
convinced the student performance results would not be accurate after observing students
continuously pressing the same key, or watching as students appeared to select random answers.
Teachers complained that in previous years the district did not return student testing data to them;
teachers stated they had low expectations that teachers would receive timely student data from this
year’s NWEA. Teachers also were uncertain if the school would provide PD so that they could better
understand the data. Teachers reported and school leaders confirmed there was no scheduled
common planning time for teachers, either in subject or grade-level groups. Teachers reported they
could not work together in a formal fashion to develop units or lesson plans. As previously noted,
some teachers, such as the science teachers, reported they met voluntarily as a subject area group
after school to revise and develop curriculum units and lesson plans that the teachers believe
supported the CCLS. Teachers and school leaders reported the district does not share testing data,
nor are there structures in the school by which interim assessment data is gathered and analyzed.
School leaders and teachers also stated to the review team that while assessments were
administered and sent to the district offices, results of the assessments were not shared timely with
staff. School leaders and teachers stated they do not have assessment data results for students
from prior years and, therefore, teachers are unable to show student growth toward meeting the
demands of the CCLS across grades or subjects. The lack of available assessment data limits the
ability of teachers to target their instruction and develop lesson plans that are based on student
needs and meet the demands of the CCLS.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in order to address the gap

between what students know and need to learn, so that all students and pertinent subgroups experience consistent high levels of
engagement, thinking, and achievement.

Areas for Improvement:

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent,

and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to multiple

points of access for all students.

The school has 150 teachers on staff, and the review team observed 18 different teachers, or 12
percent of the classes. During classroom visits by the IIT, six teachers used instructional practices
that supported the CCLS shifts (i.e., one in American Government, one in beginning algebra, one in
earth science, one in Advanced English, and two in self-contained special education classes). In
these six classrooms, teachers consistently engaged students with discussion using higher-level
guestions and offered multiple points of access for students with choices and options to show what
the students knew. For example, the American Government class had students engaged in
developing unit projects. The students had project rubrics with some of the activities assigned by
the teacher and several activity options to complete the project. The review team interviewed
informally students while they were working on the project, and these students described the
choices they had made, and how their choices addressed the rubrics. These six classrooms also had
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displays of recent student work on the walls, with rubrics giving students explicit feedback.
Reviewers noted that during the other twelve classroom visitations, teachers lectured, did not ask
consistently higher-order thinking questions, did not check for student understanding, and did not
use instructional materials with high levels of text and content complexity. These twelve classrooms
had no student work displays; instead there were and either activities-based or non-measurable
class objectives displayed in the room. Because some, but not all, teachers are using CCLS-aligned
instructional practices, the levels of student engagement and achievement are limited.

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes, and supports social and
emotional development by designing systems and experiences that lead to healthy relationships and a safe, respectful environment that

is conducive to learning for all constituents.

Areas for Improvement:

5.4 The school has received a rating of Developing for this Statement of Practice: All school stakeholders

work together to develop a common understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a sense of ownership for providing social
and emotional developmental health supports tied to the school’s vision.

The school community is in the process of developing social and emotional developmental health
support protocols to meet student needs. Based on interviews with school stakeholders, including
teachers, students, parents, and school leaders, the review team determined that since September,
the school environment had improved noticeably. All stakeholders reported a calmer atmosphere,
with fewer fights and less tension among students during change of classes, more on-time behavior
at the beginning of the day, and more cooperation among students concerning the code of conduct
and dress code. Students, in particular, noted they still had concerns about their personal safety
during and right after school, but that the new school leader had made a definite impact in creating
more order and cooperation among students. All students interviewed by the review team
indicated that if they or someone they knew had a school problem, the student could find at least
one adult whom a student could turn to for social-emotional support and guidance. The parents
interviewed by the review team echoed this belief. Teachers, parents, and students were able to
point to the Team Center as a specific support for students. The Team Center offices housed the
guidance counselors, social workers, mediators, and mental health professionals. The Team Center
also houses health clinics for students and several Nassau County health and social services
representatives. Bi-lingual counselors were also available through the Team Center. While the
Team Center was a central unit to respond to student social-emotional developmental health needs,
a systematic response to student needs, known and understood by teachers and students was
either not yet developed or not fully functional at the time of the review. While the school staff has
developed resources to support students’ social and emotional developmental health, many
constituents are unclear about their roles in creating a safe learning environment. Consequently,
the lack of clarity that many stakeholders have regarding their role in addressing student social-
emotional developmental needs impedes stakeholders from taking ownership for implementing
strategies to address student needs.
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Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families, community members, and

school staff work together to share in the responsibility for student academic progress and social-emotional growth and well-being.

Areas for Improvement:

6.5 The school has received a rating of Ineffective for this Statement of Practice: The school shares datain a
way that promotes dialogue among parents, students, and school community members centered on student

learning and success, encourages, and empowers families to understand and use data to advocate for
appropriate support services for their children.

e The school does not have a plan to share student data with families and school community
members. During focus group interviews with the review team, all constituents recognized the
school had a need to share data with families concerning student progress and achievement. The
school leaders and teachers reported they do not yet have a plan for collecting, organizing,
analyzing, and sharing data; therefore, they are not yet able to share data with families in ways they
can access and understand. Parents indicated to the review team that the school did not provide
data about their children that parents could use to support their children’s learning. Consequently,
the school’s lack of sharing of data and promoting families understanding of the data hinders the
ability of parents to advocate on behalf of their children.
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