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School Information Sheet

Grade Total SIG Title 1 0 Attendance 0
Configuration Enroliment Recipient D Population 7% Rate 94%
Free Lunch o Reduced 0 Student 0 Limited English o Students with o
7% Lunch 7% Sustainability % Proficient 3% Disabilities 30%
Number of English Language Learner Classes
#'.I"ran5|t|ona| N/A #Dual Language N/A #Self-Contained English as a Second Language N/A
Bilingual
Number of Special Education Classes
#Special Classes 31 #Consultant Teaching 0 #Integrated Collaborative Teaching 22
# Resource Room 19
Number Special Classes
#Visual Arts | ‘ #Music ‘ ‘ #Drama ‘ ‘ #Foreign Language ‘ | #Dance ‘ ‘ #CTE ‘
Racial/Ethnic Origin
American Black or Hispanic Asian or Native Multi-
Indian or 0% African 92% P . 6% Hawaiian/Other 0% White 2% . 0%
. . or Latino . racial
Alaska Native American Pacific Islander
Personnel
Years Principal 1 # of Assistant 5 # of Deans 0 # of Counselors / 3
Assigned to School Principals Social Workers
Teachers with No Valid 0% Teaching Out 0% Teaching with Fewer Than 0% Average Teacher %
Teaching Certificate ’ of Certification ? 3 Yrs. of Exp. ® | Absences ’
Credit Accumulation (High School Only) and Performance Rates
% of 1% yr. % of 2" yr. rd
% of 3 yr. students 4 Year
students who students who .
who earned 10+ Graduation Rate
earned 10+ earned 10+ .
. . credits
credits credits
ELA Mathematics Science Performance 6Year
Performance at 21% Performance at 41% 49% .
atlevels3 &4 Graduation Rate
levels 3 & 4 levels 3 & 4
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

American Indian or Alaska Native

X

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White Multi-racial
X Students with Disabilities Limited English Proficient
X Economically Disadvantaged All Students

Did Not Meet Adequate Year

ly Progress (AYP) in Math

American Indian or Alaska Native

X

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White Multi-racial
X Students with Disabilities Limited English Proficient
X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly

y Progress (AYP) in Science

American Indian or Alaska Native

X

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White Multi-racial
Students with Disabilities Limited English Proficient
X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

‘ Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DIP, etc.):

School priorities as described by the school:

The school’s top priorities, in no particular order, are based on the findings of the SCEP team in the analysis of
multiple data sources. One priority is to ensure that the goals and vision of the school are well known by all
stakeholders. A focus will be placed on developing coherent and rigorous curriculum in all subject
areas. Addressing the social and emotional needs of students is a third priority of the school. Finally, ensuring

that data based strategies are in place concludes the four priorities for the school this year.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture
that lead to success, well-being and high academic outcomes for all students via systems of continuous and

sustainable school improvement.

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.
# Statement of Practice H E D |

2.2 | The school leader ensures that the school community shares the Specific,
Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address X
the priorities outlined in the School Comprehensive Educational Plan
(SCEP).

2.3 | Leaders make strategic decisions to organize programmatic, human, and
fiscal capital resources.

2.4 | The school leader has a fully functional system in place aligned to the
district's Annual Professional Performance Review (APPR) to conduct
targeted and frequent observation and track progress of teacher
practices based on student data and feedback.

2.5 | Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

OVERALL RATING FOR TENET 2: D

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students

and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes.

# Statement of Practice H E D |

3.2 | The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned

X
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.
3.3 | Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to X

the CCLS and NYS content standards and address student achievement
needs.

3.4 | The school leader and teachers have developed a comprehensive plan for
teachers to partner within and across all grades and subjects to create
interdisciplinary curricula targeting the arts, technology, and other
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enrichment opportunities.

3.5 | Teachers implement a comprehensive system for using formative and
summative assessments for strategic short and long-range curriculum

planning that involves student reflection, tracking of, and ownership of X
learning.
OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn, so that all students and pertinent

subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E D |

4.2 | School and teacher leaders ensure that instructional practices and
strategies are organized around annual, unit, and daily lesson plans that X
address all student goals and needs.

4.3 | Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

4.4 | Teachers and students work together to implement a program/plan to
create a learning environment that is responsive to students’ varied X
experiences and tailored to the strengths and needs of all students.

4.5 | Teachers inform planning and foster student participation in their own
learning process by using a variety of summative and formative data X
sources (e.g., screening, interim measures, and progress monitoring).

OVERALL RATING FOR TENET 4: D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

Statement of Practice H E D |

5.2 | The school leader establishes overarching systems and understandings of
how to support and sustain student social and emotional developmental X
health and academic success.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is aligned to a curriculum or

X
program that provides learning experiences and a safe and healthy school
environment for families, teachers, and students.
5.4 | All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a X

school community that is safe, conducive to learning, and fostering of a
sense of ownership for providing social and emotional developmental
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health supports tied to the school’s vision.

5.5 | The school leader and student support staff work together with teachers
to establish structures to support the use of data to respond to student X
social and emotional developmental health needs.

OVERALL RATING FOR TENET 5: D

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members, and school staff work together to share in the responsibility for student academic

progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school leader ensures that regular communication with students and
families fosters their high expectations for student academic X
achievement.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that student strength and X
needs are identified and used to augment learning.

6.4 | The school community partners with families and community agencies to
promote and provide training across all areas (academic and social and X
emotional developmental health) to support student success.

6.5 | The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning

and success and encourages and empowers families to understand and X
use data to advocate for appropriate support services for their children.
OVERALL RATING FOR TENET 6: D
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being, and high academic outcomes for LI HEN T4 D

all students via systems of continuous and sustainable school improvement.

Debriefing Statement: Together with staff and students, the school leader has created a new vision based on
developing the social, emotional and academic growth for all students. This vision promotes the school’s goals
that are detailed in the School Comprehensive Educational Plan (SCEP). The implementation of the Positive
Behavior Intervention Support (PBIS) system is beginning to contribute to an improved learning environment.
The implementation of the Annual Professional Performance Review (APPR) assists in the process of providing
feedback to staff after walkthroughs and observations. The school leader has only been in the position since
the start of the academic year; therefore, most of the school’s recently refined systems and structures are in
the early stages of development and need more time to impact student achievement.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

2.2 The school has received a rating of Developing for this Statement of Practice: The school leader ensures

that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address the priorities outlined in the School
Comprehensive Educational Plan (SCEP).

e The school leader is working to ensure that the school community knows and shares the new school
vision and goals in order to improve student achievement; however, this practice is still developing.
The school leader shared with the review team that upon becoming Longfellow Middle School’s
principal in the summer of 2013, the first action he undertook was to create a new vision in
collaboration with staff and students. In order to do this, the school leader shared that he led
training with the staff on the purpose of a school vision, and it should steer the work of the school.
The review team found that the new vision focuses on nurturing student social and emotional
development, as well as the achievement of high intellectual growth for all students. While some
teachers in the vertical teacher meeting could articulate to the review team the vision and stated
that they agreed with it, others were less positive about how the vision was translating into
practice. For example, one teacher commented, “It is going to take a long time for things to change
for these students.” Additionally, it was unclear whether parents are aware of the school’s vision,
as none attended the parent meeting. Similarly, the school leader shared with the review team that
he believed that parents would not be aware of the vision or SCEP goals at this point, because
parents have not received a copy of the SCEP, either in its current form or in a user-friendly
document. The school leader informed the review team that during the summer he asked
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volunteers to form a School Comprehensive Educational Plan (SCEP) committee, and that several
teachers volunteered to develop the SCEP. According to the school leader, one of the challenges
that they faced when creating the SCEP, was the existing master schedule, which is more suited to a
junior or high school than a middle school. This meant that some of the goals the school included in
the SCEP, such as creating an interdisciplinary curriculum, would be more difficult to achieve
because of the design of the master schedule. While the review team determined that the SCEP
contains many goals that are appropriate with defined timeframes and specific dates, the strategies
that school leaders will utilize to monitor progress towards these goals are unclear. The school
leader shared that he believes a fundamental change in the school’s climate is necessary in order to
achieve the new vision, and stated, “Building trust with teachers is a challenge. Getting teachers in

17

hallways is a challenge!” He reported that change was beginning to happen, because some teachers
were now approaching him, eager for professional dialogue and more teachers were visible in the
hallways. However, through discussions with teachers and support staff, the review team
determined that that not all staff is supportive of the school’s new direction. Consequently,
because the school has recently created a new vision, alignment across constituencies to this vision

and to the school’s goals is currently in the process of being developed.

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders make strategic
decisions to organize programmatic, human, and fiscal capital resources.

e The school leader is developing strategic plans to organize resources in an effective manner to drive
school improvement at an accelerated rate. The school leader shared with the review team that in
a move designed to motivate staff to become more accountable, the school leader encouraged
teachers, many of whom are inexperienced pedagogues, to volunteer to join one of the fifteen
leadership teams in the building. Thus, the school leader shared that he makes strategic decisions
based on discussions with both individual leaders, as well as on the outcomes of meetings with the
leaders of all of these teams. The school leader shared that the school works with the district to
recruit appropriate staff and uses the available fiscal budget to deliver the curriculum. In an effort
to meet the academic and social needs of the students, the school leader informed the review team
that they work in partnership with McCrel and with the district, both of which supply additional
staffing expertise to support teachers in classrooms. However, the school leader does not monitor
the impact of this support and thus misses the opportunity to evaluate progress. While students
can attend after-school tutoring, if they need extra help, attendance is voluntary and some students
are missing out, as one student told reviewers, “I just don’t go because | choose not to.” The school
leader informed the review team that the school has no music teacher, because they have not yet
found an acceptable candidate. The developing alignment of strategic decisions to organize
programmatic, human and capital human resources do not presently fully meet the immediate
needs of the school community, which impacts student achievement.

2.4 The school has received a rating of Developing for this Statement of Practice: The school leader has a

fully functional system in place aligned to the district's Annual Professional Performance Review (APPR) to
conduct targeted and frequent observation and track progress of teacher practices based on student data and
feedback.
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The school leader does not have a fully functional system for conducting frequent and targeted
observations, which contain actionable and timely feedback, in order to bring about sustained
improvements in teaching and learning. The school leader shared with the review team that the
responsibility for the implementation of Annual Professional Performance Review (APPR) is shared
between the school leader and the two Assistant Principals (APs). The school leader stated that he
observes English, math and special education classes, while the APs observe the science, social
studies, Encore and unified arts teachers. Additionally, the school leader asks teachers to rate
themselves using the Danielson rubric and informed the team that the school offers PD to support
this process. When asked how teachers receive feedback after observations and walkthroughs, the
school leader stated that feedback was informal and that they give teachers next steps and ideas for
improvement. However, the review team determined that while there are merits to informal
feedback, as teachers have the opportunity for a one-on-one dialogue about their performance with
school leaders, there was no evidence that the school has a formal system of providing observation
feedback to teachers. Teachers in the vertical teacher group interview confirmed this, where
several stated that they receive limited or no written feedback after observations. Additionally, the
review team found that this is making it more difficult for the school leaders to monitor how
teaching is improving and for them to evaluate whether any issues are emerging across
observations in order to inform their PD agenda. Similarly, the review team found that this limits
the school’s ability to determine if PD is affecting changes in the quality of this instruction.
Furthermore, reviewers found little evidence to show that the school’s observation plan paid
sufficient attention to targeting those classrooms where data indicated that students were
underperforming. However, discussions with the school leader and several teachers demonstrated
that this was beginning to take place, but not at a school-wide level. The lack of a formal plan to
track observations and deliver actionable feedback to teachers limits the school leader’s ability to
monitor instructional change, which limits student success.

2.5 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use

evidence-based systems and structures to examine and improve critical individual and school-wide practices as

defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;

community/family engagement; and student social and emotional developmental health).

The school leader is creating evidence-based systems to support school-wide practices; however,
these are presently in the early stages of development. While the school leader informed the
review team that improving student social and emotional well-being has been their main priority
this year, the review team determined that present systems largely support social emotional
developmental health, but not instruction and academic achievement. The school leader
additionally shared that he believes learning and achievement will not improve unless both
students’ and teachers’ attitudes evolve to include consistent adherence to the school rules by all
constituents, as well as daily attendance and punctuality to all classes. The review team found
through a review of school documents that teacher attendance has increased this year. Discussions
with the school leader, students and teachers from the vertical group and the student support
team, along with a document review, confirm that the school-wide implementation of PBIS is having
a positive impact on behavior. For example, the number of In-School suspensions has decreased.
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Furthermore, students reported having a better understanding of the school’s expectations in terms
of behavioral protocols. Additionally, the review team found visual prompts for behavioral
expectations evident in classrooms and hallways. Hence, evidence confirms that behavior is
improving, because of the Positive Behavior Intervention Support (PBIS) system. However, the use
of evidence-based systems relating to other school-wide practices such as student achievement,
curriculum, instruction, leadership and family involvement are less well established. For example,
the review team found that there is no formal strategic PD plan in place. While the school leader
has only been at the school for a few months, they have not yet developed such a plan or a system
for monitoring teacher practice. The school leader acknowledged this and informed the review
team that they are working their way through the staff in order to inform their developing strategic
PD plan. Plans to use evidence-based systems to measure progress toward school-wide goals are
currently developing, but not fully in place, which limits student success.

Tenet 3 - Curriculum Development and Support: The school has
rigorous and coherent curricula and assessments that are appropriately
aligned to the Common Core Learning Standards (CCLS) for all students REEA:ENTTY D
and are modified for identified subgroups in order to maximize teacher

instructional practices and student-learning outcomes.

Debriefing Statement: The school leader and staff are focused on implementing the Common Core Learning
Standards (CCLS) for English Language Arts (ELA) and mathematics. However, teachers have not adequately
modified the curricula to meet the needs of all students, particularly identified subgroups. Collaborative
opportunities are available where teachers are beginning to use data to develop plans; however, these
opportunities are limited to core subjects without focus on interdisciplinary instruction. As a result, the
enacted curriculum is not meeting the needs of all students.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader ensures

and supports the quality implementation of a systematic plan of rigorous and coherent curricula appropriately
aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the needs of
students.

e The school is developing plans to support the implementation of the CCLS, which includes targeted
goals to address the needs of students. While the school leader shared that the district initiates
curriculum development and implementation, the school leader informed the review team that
they are in the process of drawing up a more formalized and strategic plan to support the effective
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implementation of CCLS. The school leader stated that they make decisions related to PD based on
topics published by the district. Additionally, teachers confirmed that they receive professional
support aligned to instructional needs, curriculum modules and to district or school developed CCLS
curricula, with a focus on ELA and mathematics. School leaders stated that they encourage all staff
to use a comprehensive curriculum to meet the needs of students. Additionally, several teachers in
the vertical group stated that the math lead, the reading specialist, and the district standards
administrators have begun to provide PD to teachers on the implementation of CCLS. However, the
review team did not find evidence of instructional practice that consistently aligns to this work
across the school, as students are not benefiting from instruction and a curriculum that is tailored to
their needs and abilities. This adversely affects learning and achievement. Teachers and school
leaders shared that opportunities are starting to be provided for teachers to collaborate to support
a more effective implementation of CCLS, but such opportunities tend to focus on core subject
areas and lacks focus and training on integrating other subjects alongside. The school inconsistently
utilizes a curriculum that meets the needs of all students, which limits their ability to be college- and
career- ready.

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately
aligned to the CCLS and NYS content standards and address student achievement needs.

e Although plans are being developed to improve teachers’ ability to develop unit and lesson plans
that are reflective of DDI protocols and aligned to CCLS, such strategies are at an early stage of
development and as a result are not effectively meeting students’ needs and abilities. Teachers
reported that the school leaders have created an increased emphasis on vertical and horizontal
collaborative meeting times for planning the implementation of the CCLS curricula. However, as
evidenced through classroom visits, the implementation of lesson and unit plans aligned to the CCLS
is inconsistent. The review team observed few instructional activities that were rigorous or
engaging. Additionally, instruction observed did not demonstrate consistent implementation of
CCLS aligned curriculum or of DDI protocols across different grades and subject areas. Teachers and
the school leader informed the review team that understanding how to use data to drive instruction
is at an early stage, and a review of documents demonstrated to the review team that staff has
received PD on using data. While teachers said that this PD has helped them to understand their
need for further growth, they stated that they need additional support in adjusting lesson plans to
meet the needs of students and setting individual targets for students based on data. The lack of
consistent unit and lesson plans aligned to CCLS and DDI protocols, and the pedagogical skills
required to use these protocols, hinders improvement to student achievement across the school.

3.4 The school has received a rating of Ineffective for this Statement of Practice: The school leader and

teachers have developed a comprehensive plan for teachers to partner within and across all grades and
subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment
opportunities.

e The school leader and teachers do not have a formal plan to address interdisciplinary curricula.
During the school leader’s interview with the review team, he stated that “we are a long way off at
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the moment” in regard to interdisciplinary curricula. While several teachers in the vertical teacher
meeting stated that they were beginning to try to merge subjects together, such as incorporating
art and science into core instruction, this practice is limited to just a few teachers and therefore, is
not consistent across the school. Although the review team found that teachers are provided with
the opportunity to collaborate during grade level meetings that occur weekly, they do not have
opportunities to meet across grade levels to vertically align curriculum. Additionally, while the
school leader reported that the music, art, technology and Home & Careers departments are
receiving PD in the CCLS, grade level collaboration with the enrichment teachers is inconsistent. The
school leader informed the review team that there is currently no music offered in the building as
the candidates the district sent to the school to fill the vacancy were not a good fit for the school.
Further, the review team found from a review of lesson plans that there was little integration of the
arts, technology, or other enrichment opportunities in planning. Similarly, only one teacher out of
the nine ELA classrooms visited had an interdisciplinary approach with the arts to enrich the ELA
unit of study. In addition, the review team found that teachers’ use of technology and other
enrichment activities is inconsistent, resulting in lost opportunities for students to make
connections and apply new learning. Limited opportunities for students to access a robust
curriculum that incorporates the arts, technology and other enrichment activities hinders students’
ability to be successful.

3.5 The school has received a rating of Developing for this Statement of Practice: Teachers implement a

comprehensive system for using formative and summative assessments for strategic short and long-range

curriculum planning that involves student reflection, tracking of, and ownership of learning.

The school is in the early stages of developing a data-driven culture to effectively use data to inform
classroom practices, to make curricular decisions, identify patterns of student learning and develop
plans for greater student outcomes. Although student data sources such as I-Ready, Common
Assessment and state assessment data are available, the review team found that teachers
inconsistently use school-wide systems to coordinate, analyze, and identify student needs
throughout the school. Additionally, through a review of lesson plans, the review team found that
teachers are not consistently using available summative or formative assessment data to inform
lesson plans or modify instruction. While the review team found evidence that some teachers use
basic forms of assessment such as fist to five, in which students hold up the number of fingers to
demonstrate the depth of their understanding during classroom observations, this was practice was
limited. Additionally, while the review team observed several teachers who summarized prior
learning to assist students in making connections, the teachers who did this generally took too
much time away from instruction to talk about prior lessons. The school leader informed the review
team that the school did not participate in the district’s formative assessments this year because of
the implementation of the CCLS. However, the school introduced a new online assessment tool
called I-Ready in January, and is currently piloting it in ELA and mathematics. Several students
confirmed to the review team that they had used this assessment in reading and transitional math
classes. However, these students went on to say that they did not know why they had participated
in these online assessments and that they were not informed how well they had done. Hence, this
limited their ability to develop an understanding of their academic progress or to take ownership of
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their learning. Furthermore, the review team found limited evidence in classroom observations and
in discussions with teachers to indicate that teachers provide students with written feedback on a
regular basis to help students understand what they need to do to improve their work or to reach a
higher level of understanding. Inconsistent structures that align the curriculum to assessment limit
the improvement of student achievement.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic
practices and decision-making in order to address the gap between what
students know and need to learn, so that all students and pertinent EREEAELT D

subgroups experience consistent high levels of engagement, thinking,

and achievement.

Debriefing Statement: Teachers are making efforts to improve instruction by participating in grade level and
subject specific meetings around research-based practices and decision-making. However, instructional
practices do not consistently reflect rigor or comprehensive planning to address the individualized needs of all
learners. In addition, teachers are not strategically using data to inform instruction. As a result, teaching and
learning is inconsistent in promoting higher-order thinking skills, fostering engagement and providing
accommodations that meet the specific needs of all students.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: School and teacher leaders
ensure that instructional practices and strategies are organized around annual, unit, and daily lesson plans that

address all student goals and needs.

e School and teacher leaders are beginning to develop teacher use of instructional practices organized
around unit and lesson plans to address all student goals and needs. The school leader shared with
the review team that he is aware that instructional practices in the school need development. For
example, the school leader stated that teacher instructional practice is often lacking strong
openings or closures to lessons and that he is aware that teachers do not consistently share the
learning objectives with students. Classroom observations confirmed for the review team that
teachers do not consistently use lesson plans aligned to student data to inform daily instruction or
to elicit high levels of inquiry and engagement from all students. For example, the review team
observed that the majority of lesson plans do not show grade level goals based on benchmark data,
or evidence of targeted goals for groups of students. While the review team observed, in
approximately half of the ELA classrooms, instruction linked to long-term annual planning with
learning targets, many of these classrooms lacked evidence of teachers providing accommodations
or strategies to help meet the individual needs of students through instructional interventions. For
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example, the dominant teaching approach in all of the classrooms observed was whole class
instruction. Students in both the large and small groups confirmed this to the review team. While
the review team observed some students working on independent activities in small groups in ELA
and social studies classes, there was no evidence that teachers organized these groups by ability or
need. Furthermore, in most of the other subjects observed by the review team, including art, the
teacher again taught the whole class as one whole group. The lack of student goals,
accommodations planned to meet student needs, and strategies designed to promote engagement
limits the entry points of access for all students and hinders their academic achievement.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent,

and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to multiple

points of access for all students.

Teachers are at early stage of developing lesson plans that are appropriately aligned to CCLS and
reflective of instructional shifts. The review team found during classroom observations that
instruction was mostly whole group and teacher-directed. Similarly, the review team observed that
following whole group instruction, teachers often asked all students to complete whole group
assignments that were limited in academic rigor or differentiation. Additionally, the review team
found that, on occasions, a low level of rigor left students bored or frustrated. Furthermore,
discussions with the school leader and teachers, as well as a review of documents, indicated to the
review team that the design of lessons to include multiple points of access for students is limited.
Instead, the majority of lessons lacked a variety of instructional strategies or differentiated groups
adapted to the needs of students. During classroom visits, the review team found that teachers
generally asked students low-level questions and did not consistently ask follow up questions to
challenge student understanding. The school leader shared that he is working to develop teacher
capacity in these areas and that he notes growth in teacher understanding of the new standards.
While reviewers did observe that teachers displayed “I can” statements and the CCLS standards in
their classrooms, not all teachers referenced these statements during lessons, which resulted in
some students being unclear of the learning objectives. Overall, the connection between CCLS and
daily instruction is limited and does not lead to high levels of student achievement or engagement.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers and students

work together to implement a program/plan to create a learning environment that is responsive to students’

varied experiences and tailored to the strengths and needs of all students.

While teachers make clear to students their expectations for a safe learning environment, there are
weaknesses in how teachers create an intellectually challenging environment where the views and
opinions of students are valued. The review team found evidence from discussion with the school
leader, staff, students and the document review that behavior has improved since the start of the
year, which includes a reduction in the number of referrals and school suspensions. The school
leaders shared with the review team that the security staff team meets once a week to discuss
behavioral issues with one of the APs. This includes the identification and monitoring of specific
students who have challenging behavior. The security staff shared with the review team that that
they find these meetings helpful. The school leader stated that the reason for involving the security
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staff was to share the school’s vision with the whole school community in order to aim for a
consistent school-wide approach. However, classroom visits by the review team indicated that
while the staff implements expectations for behavior in classrooms, teachers enforce these
expectations in order to achieve compliance rather than to promote student engagement and
inquiry, or to respond to the strengths and needs of students. Therefore, students miss
opportunities to experience the free exchange of ideas, to recognize and celebrate diversity or to
have a genuine voice within a rich learning environment. The review team did not find evidence of
classroom discussions that promote a sharing of different views and opinions and found that in
most of the classrooms visited few students were cognitively challenged or engaged, which led to
compliance rather than student engagement. All students in the small student group agreed with a
student who said that, “everyone has the same work.” Similarly, students agreed with another
student who said, “I always finish my work in seconds, because it’s so easy; then | just put my head
on the desk, because my teacher says | have to wait for everyone else to finish.” A learning
environment that is physically safe, but does not engage students intellectually, hinders student
opportunities for academic success.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers inform planning

and foster student participation in their own learning process by using a variety of summative and formative

data sources (e.g., screening, interim measures, and progress monitoring).

Teachers are inconsistently using summative and formative data to inform their planning and to
foster student participation in their own learning process. While teachers shared with the review
team that they have a variety of data sources available to guide their instructional discussions and
decisions, the review team found that they did not consistently use this data to develop
instructional goals and strategies to meet individual student needs. Although the review team
observed data tools such as I-Ready and Common Assessment in some classrooms, they found
inconsistent evidence of teachers using differentiated instruction or flexible and strategic groupings
based on this assessment data. The school leader did share with the review team that they are
aware of this and that they are implementing a plan to help staff to better use assessment data to
adjust student groupings in order to match instruction to the differing needs and abilities of
students. The school leader has also shared that they recognize a need for improvement in the use
of data to provide feedback to students to help them improve and to invest in them a greater sense
of responsibility for their own learning. While some of the student work posted in the school
showed feedback, mainly that feedback provided students with a grade or a general comment, such

1”7

as “excellent!” The review team found that teachers gave few comments to guide students towards
the next steps in their learning. Additionally, when the review team asked students if they knew
how to improve their work, most students in the group agreed that they have to wait for the
teacher to tell them what to do in class. Similarly, the review team observed student work in
notebooks that had limited feedback and discussions with students further indicated that teachers
do not use grading rubrics consistently to help students improve their work. The lack of consistent
use of assessment data that drives instruction, as well as the lack opportunities for students to take
ownership of their own learning, limits students’ ability to monitor their own progress or improve,

which affects academic achievement.
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Tenet 5 - Student Social and Emotional Developmental Health: The
school community identifies, promotes, and supports social and
emotional development by designing systems and experiences that lead | Tenet Rating D
to healthy relationships and a safe, respectful environment that is
conducive to learning for all constituents.

Debriefing Statement: The school identifies, promotes and supports the social and emotional development of
all students. The school’s use of Positive Behavior Intervention Support (PBIS) is beginning to create a school
environment that is safe and responsive to students’ social and emotional well-being. The school supports the
vision that all stakeholders need to be Respectful, On time, Accountable and Ready to Learn (ROAR) in order to
achieve. There is teacher recognition that collaboration and partnerships are essential to fulfill the vision;
however, this has not consistently translated into school-wide implementation. As a result, healthy
relationships and a safe, respectful environment that is conducive to learning for the entire school community
are not consistent.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

5.2 The school has received a rating of Developing for this Statement of Practice: The school leader
establishes overarching systems and understandings of how to support and sustain student social and

emotional developmental health and academic success.

e The school leader is developing systems and understandings to support and sustain student social
and emotional developmental health and academic success. Teachers shared with the review team
that they are beginning to use attendance data, office discipline referral (ODR) data, classroom
achievement data and observational data to make referrals to monitor student progress and well-
being. The review team confirmed these statements through a review of documentation. However,
teachers in the vertical group shared that the use of such data is inconsistent, particularly the use of
achievement data to meet individual student needs. In the student interview, students reported
that staff is available when they need academic or emotional support and they could name several
people who would help them. Staff shared that they recognize positive behavior via phone calls
home, assembly celebrations and rewards. Students from every grade level stated that they liked
these incentives as it made them want to work harder. The school leader shared that there has
been a reduction of guidance counselors in the school and that as a result, there is less support
available. Additionally, staff stated that due to this issue they feel overwhelmed at times. The
school leader shared that they have met with students to receive their input regarding relevant
topics such as student cell phone use, and acted upon their feedback. As a result, staff and students
reported a positive change in the safety of the school environment and a focus on student learning.
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Structures such as the PBIS system and the use of relevant data provided the review team with
evidence that the number of office discipline referrals and suspensions has decreased each month
since September. The developing use of systems and information across the school regarding
student social and emotional developmental health does not yet fully address barriers that affect
student academic achievement.

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates and

systematically promotes a vision for social and emotional developmental health that is aligned to a curriculum
or program that provides learning experiences and a safe and healthy school environment for families,
teachers, and students.

e While the school is developing systems to promote a vision for social and emotional health aligned
to programs, stakeholders do not consistently apply these across the school. The school leader
stated that the school promotes its vision for student behavior through the implementation of the
PBIS initiative, as well as the school’s rules of Respect, On time, Achieve, Ready to learn (ROAR),
which has been adopted. However, the review team observed that teachers do not consistently
utilize these initiatives across all classrooms. Further, while students were familiar with the
acronym ROAR during the student interview, they could not identify the meaning of each letter.
The school leader shared with the review team that limited PD opportunities to support these
programs have taken place, but that they are aware that the school needs to do more to ensure
that they add significantly to the consistent meeting of student social and emotional needs. The
school leader informed the review team that guidance counselors push into classrooms to work
with students on social-emotional goals. Additionally, the school leader shared that a social worker
is assigned to students with disabilities and provides mandated counseling. The school leader
informed the review team that the school invites parents to school meetings to discuss adolescent
development and issues on a monthly basis; however, attendance at these meetings is low, which
results in many parents not receiving the information. Students reported that they feel safe in the
school and bullying is not a big issue. Additionally, two students stated to the review team that they
felt that the social worker is always there for them. While a code of conduct exists, the review team
found that all members of staff do not consistently apply it. For example, the review team found
that not all staff enforces the school dress code for students. Similarly, the review team observed
that some staff members enforce PBIS, but others do not. Again, the school leader recognizes that
teachers need further PD to address these shortcomings and is currently creating a plan to meet
these needs. The school does not articulate and enact a systematic vision to support student social
and emotional developmental health, which limits student success.

5.4 The school has received a rating of Developing for this Statement of Practice: All school stakeholders work

together to develop a common understanding of the importance of their contributions in creating a school
community that is safe, conducive to learning, and fostering of a sense of ownership for providing social and
emotional developmental health supports tied to the school’s vision.

e The school is beginning to develop a common understanding of the importance of their
contributions in creating a school community that is safe, conducive to learning, and that develops
students both academically and emotionally. However, this understanding is presently inconsistent
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across all stakeholders. While the school leader and staff shared that the school is implementing
the PBIS program, the review team observed that teachers are not presently using it consistently
across the school to ensure a climate for academic achievement and social emotional development.
Staff reported to the review team that the school sees the role of the guidance department as the
place to go when a child has a problem or needs personal attention. Students spoke positively of
the changes in behavior since the school leader took up their post. One student stated that, “the
principal is helping us to know who we are and how we fit into the world.” Additionally, students
commented in the student interview that they felt supported by adults, and that all staff will help
them both academically and emotionally when they are in need Similarly, staff reported a climate
of mutual respect between students and themselves. Although there is an open door policy for
students, teachers and parents, communication is not consistent. For example, in the vertical
teacher interview, some classroom teachers expressed that the school does not provide them with
the necessary social and emotional information needed to understand a student’s circumstances
until it is too late and there is an issue. Additionally, they shared that there is no formal system for
routinely giving staff information about student personal information when students are new to the
school. Staff confirmed that the school has provided PD opportunities that focused on the social
and emotional development of adolescents, such as the most recent session entitled “Overcoming
Obstacles.” The school leader and staff shared that the PBIS team communicates monthly with the
staff about discipline referrals and the use of tiered behavioral strategies, which ensures regular
exchange of information. As the school is in the early stages of developing a safe learning
environment that is conducive to learning, an inconsistent understanding of stakeholder’s
importance in contributing to student social and emotional developmental health limits student
academic success.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and

student support staff work together with teachers to establish structures to support the use of data to respond

to student social and emotional developmental health needs.

The staff is beginning to use data to support the social and emotional development of students. The
student support staff shared with the review team that data such as discipline referrals, attendance,
and percentage of tiered interventions, plays a critical role in helping them to identify students in
crisis, or who need additional supports. However, the review team found little evidence to
demonstrate that effective collaboration exists between support staff and teachers regarding this
data. Teachers stated that the school leader and support staff do not always communicate with
them regarding the input of external agencies and their work with students. During classroom
observations, the review team found that teachers do not consistently record student behavior in
special education classrooms and that this has an impact on teachers meeting specific individual
student needs. The document review demonstrated to the review team that the attendance officer
has a clear process for reviewing and addressing issues related to student attendance, which has
resulted in improved attendance this year. The school leader shared that the school sends home
progress reports, including behavior data, every five weeks so that frequent monitoring can occur.
However, as parents did not respond to the interview invitation, the review team was unable to
confirm this information. In addition, the school leader stated the school has team meetings where
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they discuss and document the individual needs of students. Lack of a consistent and collaborative
system for using data limits student opportunity for academic and social success.

Tenet 6 - Family and Community Engagement: The school creates a

culture of partnership where families, community members, and school .
Tenet Rating D

staff work together to share in the responsibility for student academic

progress and social-emotional growth and well-being.

Debriefing Statement: The school is making a concerted effort to engage families and the community in
supporting student academic, social and emotional well-being. However, families and the community have
limited involvement in the planning and implementation of programs that meet the diverse needs of the
school. As a result, partnerships with the school to share responsibilities for developing student success are in
the initial stages.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school leader ensures
that regular communication with students and families fosters their high expectations for student academic

achievement.

e The school leader is working to ensure that regular communication with students and families
fosters their high expectations for student achievement; however, these efforts are at the initial
stages. The school leader shared with the review team that improving engagement with families is
a priority and that he wants parents to understand how their children are doing. As a result, the
school leader shared that he held parent orientation sessions during the summer to help parents
understand the different assessments. Additionally, he shared that over 300 parents attended the
sessions he offered, which took place five times during the mornings, afternoons and evenings, in
order to enable the majority of parents to attend, taking into account their varied work
commitments. A review of documents including the agenda confirmed the number of parents who
had attended each session. However, the review team found that the school does not have a
formal plan to ensure that they communicate the school’s expectations for student achievement to
all parents going forward. In addition, procedures are not in place to monitor the success of parent
communication or to determine how the school will adjust its efforts if they are not successful. The
school is currently developing school-family communications to foster high expectations for student
achievement; however, these are presently not systemic, which limits student success.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in
effective planning and reciprocal communication with family and community stakeholders so that student
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strength and needs are identified and used to augment learning.

The school is developing its plan to engage in reciprocal communication to parents and community
stakeholders in order to support student learning. The school leader shared with the review team
that the school reaches out to parents through a number of mechanisms such as newsletters,
letters, scheduled group and individual meetings. However, the system to monitor the
effectiveness of these channels of communication with families is at an early stage. Additionally,
the review team did not find evidence that there are formal systems in place to survey parent views
and opinions. The school leader and staff stated that they inform parents about positive and
negative aspects of their children’s social and emotional progress. Additionally, the school leader,
classroom teachers and guidance counselors shared that they all have open door policies, and
during the review, students went to the school leader and to the guidance counselor’s offices
without appointments. Students reported in the large group meeting that they have the option to
attend and participate in the parent/teacher conferences if they choose, however students are not
required to do so. As a result, only a few students stated that they did attend, because they wanted
to know how they were doing. The school leader shared with the review team that there are only
nine families in the school whose first language is not English, and that since none of them have
approached him with translation issues, he decided not to translate documents for them. However,
the review team determined that in not doing so, the school does not take into account those
parents who may not have the confidence or ability to approach the school to request translation
services, which therefore, limits their ability to be active participants in their child’s learning.
Overall, structures are not yet fully in place to ensure that reciprocal communication between the
home and school takes place in order for families to support their child’s academic achievement and
social emotional growth.

6.4 The school has received a rating of Developing for this Statement of Practice: The school community

partners with families and community agencies to promote and provide training across all areas (academic and

social and emotional developmental health) to support student success.

The school community is developing a plan to partner with families and community agencies to
promote and provide training to support student success. While the school leader shared that
involving and teaching parents to support student learning and development is a key feature of the
school’s vision, the school is just beginning to develop a formal plan to reach this aim. Additionally,
he informed the review team that formal training to support parent understanding of their
children’s academic, social and emotional development has recently taken place. Staff shared with
the review team that there has been limited PD for them on how to develop partnerships with
families and the community, and as a result, staff sometimes do not know the correct information
to give parents, such as specific agency support. A document review and discussions with the
review team demonstrated that the school is working to involve community agencies in the support
of student growth. For example, in an attempt to improve the behavior of students coming to and
from school, the district, school and guidance department organized a town hall meeting to address
student conduct in the community. This process involved local business personnel and key
members of the community, such as clergy. The school leader stated that the meeting was
successful in getting students, families, the school and local community members together to
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discuss how to improve behavior and that as a result, the behavior on the way to and from school
had improved. However, students stated that fights do still happen sometimes. The school leader
reported that he wanted more events like this, but needed more time to organize them. The lack of
a formal plan to ensure that all staff members understand how to develop and sustain high levels of
family and community engagement, limits opportunities for parents to learn how to support their
children’s learning and development.

6.5 The school has received a rating of Developing for this Statement of Practice: The school shares data in a

way that promotes dialogue among parents, students, and school community members centered on student

learning and success and encourages and empowers families to understand and use data to advocate for

appropriate support services for their children.

The school is developing a plan to share data that promotes dialogue among stakeholders
concerning student achievement, but its effects are limited. While during the interview with the
school leader, he shared that the school was beginning to share data with parents through the
school website, he stated that the school has not ascertained whether parents were using the
website or found its information useful. The school leader did provide evidence for the review team
that the school has planned events, such as a parent involvement day, which will take place in
February 2014. Additionally, evidence demonstrated that in addition to parents, a number of
community agencies were invited to attend, including opticians, dental providers, health care,
Parent University, the Red Cross, and financial services. However, there was no formal plan used to
decide on these services, or if the ones invited would meet the specific and varied needs of the
school community. The use of data to empower families to advocate for and support their
children’s learning is limited, which hinders student success.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2: Agree how the alignment of the school’s new vision to the school’s goals will be monitored in order to
ensure that all stakeholders play an active role in ensuring that this vision becomes a reality and is used as tool for
driving school improvement

e 2.3: Plan strategic decisions relating to the school’s resources that are appropriate to the school’s current
situation. Review the school’s master schedule to ensure that it meets the needs of all students and staff.

e 2.4: Create a plan to give formal, timely and actionable feedback to teachers as part of the APPR process, in
order to record evidence about teacher improvement from which to monitor progress in teacher performance.

e 2.5: Develop school-wide structures that are specifically designed to improve achievement, curriculum,
instruction, leadership and family engagement.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2: Develop a culture supportive of the CCLS, with clear data to support student learning through thoughtful
and purposeful curricula planning and instruction. For example, implement with fidelity the adopted ELA and math
CCLS curricula, as well as provide additional professional development for all teachers on the shifts associated with
the CCLS.

e 3.3: Develop a process for teachers to introduce students to rigorous instruction and higher-order thinking in
lesson plans that are aligned to the CCLS. Identify and specify higher-order thinking questions and activities that
build deep conceptual knowledge in daily lesson plans.

e 3.4: Utilize faculty meetings and other opportunities to develop vertical and cross-curricular planning and
collaboration focused on CCLS implementation; such opportunities should have agendas, guiding questions and
expected outcomes.

e 3.5: Ensure that the school leader and teachers analyze data and develop instructional plans that map out a clear
and timely direction for student progress and growth. Monitor the impact of I-Ready on teachers’ use of data to
inform their instruction to meet student needs at different levels.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 4 the
school should:
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e 4.2: Communicate high expectations for instructional lesson planning and delivery that includes evidence of high
degrees of cognitive challenge, considerations for modifying instruction based on student need, and development of
data informed short-term goals, long-term goals, as well as action steps for targeted students and groups of students.
Ensure that objectives are implemented with fidelity, as represented in best practice research that includes the visual
reference and reinforcement of the objective, continual reference to the objective during instruction and a rubric
that will allow students to understand the ownership of learning and progress toward the expected goal.

e 4.3: Improve implementation of the CCLS by establishing individualized learning targets for students, providing
students with a variety of approaches toward those learning targets, consistently assessing and evaluating student
comprehension, and providing students with meaningful feedback on their learning. Emphasize the use of formative
assessments as a means of gathering “real time” student data around learning to inform adjustments to instruction.
Shift from teacher-directed, traditional styles of teaching into a more student-centered inquiry model in which
students are using the literacy components of reading, writing, listening and speaking as a means of gathering
information, synthesizing and achieving higher-level skills as required by the CCLS. Integrate strategies such as close
read, writing from sources and evidence-based learning into practice in order to be in full alignment with the CCLS.

e 4.4: Extend student engagement in the learning environment by individualizing student learning targets,
acknowledging student diversity of needs, and providing individualized feedback to students on their progress and
success.

e 4.5: Extend the use of data to inform instruction by applying data analysis to instructional decisions including,
but not limited to, flexible student grouping, individualizing and differentiating instruction and assessment, and
providing students with meaningful feedback on their learning. Use rubrics to assess student work with more
specificity and to help students to develop ownership of their learning so that they understand how well they have
done and can identify the next steps in their learning.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 5 the
school should:

e 5.2: Implement a school-wide system that will ensure consistency in the use of data to support student social
and emotional health and academic success.

e 5.3: Improve the consistency with which PBIS is implemented by reinforcing behavioral expectations in the
classrooms, teach behavioral expectations and review.

e 5.4: Monitor the impact of PBIS to ensure successful implementation school-wide in order to ensure a climate for
academic achievement and to improve time-on-task for students who have social and emotional concerns.

e 5.5: Improve the quality of recording behavioral data in special education classrooms to ensure the needs of all
students are being monitored and met.
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Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 6 the
school should:

e 6.2: Develop and implement a formal plan to ensure that parents and families are aware of the school-wide
expectations to help them understand their child’s academic, social and emotional development at an age
appropriate level.

e 6.3: Review how families, whose first language is not English, understand the school’s communication, both
written and verbal. Review how their understanding and engagement in reciprocal communication might be
improved.

e 6.4: Develop and implement a formal plan to ensure that all staff members understand how to develop and
sustain high levels of family engagement in order to maximize opportunities for parents to learn how to support their
children’s learning and development.

e 6.5: Undertake a survey of parents to gather information that will help the school to know what information
parents need in order to better access appropriate support services to meet their needs and ensure that all parents
have access to easily understandable data about their children’s academic performance.
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