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School Information Sheet

Grade Total SIG Title 1 Attendance
Configuration Enrollment Recipient D Population 100% Rate 79.84%
Free Lunch 76.2 | Reduced | 12.1 Student Limited English Students with
% Lunch % Sustainability % Proficient 12.1% Disabilities 24%
Number of English Language Learner Classes
#'_F_ransitional N/A #Dual Language N/A #Self-Contained English as a Second Language N/A
Bilingual
Number of Special Education Classes
#Special Classes 24 #Consultant Teaching 0 #Integrated Collaborative Teaching 8
# Resource Room
Number Special Classes
#Visual Arts | 32 ‘ #Music ‘ 13 ‘ #Drama ‘ ‘ #Foreign Language ‘ | #Dance ‘ ‘ #CTE ‘
Racial/Ethnic Origin
American Black or . . Asian or Native .
Indian or .8% African ;7'1 ::SLZ?(;:Z 5;;4 Hawaiian/Other 9% White 2%7 ':/;Lé:zll- %
Alaska Native American Pacific Islander
Personnel
Years Principal 03 # of Assistant 5 # of Deans # of Counselors / 1
Assigned to School ’ Principals Social Workers
Teachers with No Valid 3% Teaching Out 10% Teaching with Fewer Than 36% Average Teacher 5.89
Teaching Certificate of Certification 3 Yrs. of Exp. Absences %
Credit Accumulation (High School Only) and Performance Rates
st nd
st(fdoefnis \\/(/rf;o s’:{j;;nzts \Z/L.o % of 3 YREIE RS S Gls 36.1
59.2% 56.9% who earned 10+ 49.3% Graduation Rate
earned 10+ earned 10+ . %
. . credits
credits credits
ELA WEHENEITES Science Performance 6Year 62.8
Performance at Performance at at levels 3 & 4 Graduation Rate %
levels 3 & 4 levels 3 & 4
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

All Students

Did Not Meet Adequate Year

ly Progress (AYP) in Math

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

All Students

Did Not Meet Adequate Yearly

y Progress (AYP) in Science

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

All Students

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

‘ Limited English Proficiency

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:

The school did not indicate any priorities.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture
that lead to success, well-being and high academic outcomes for all students via systems of continuous and

sustainable school improvement.

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.

# Statement of Practice H E D |

2.2 | The school leader ensures that the school community shares the Specific,
Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address X
the priorities outlined in the School Comprehensive Educational Plan
(SCEP).

2.3 | Leaders make strategic decisions to organize programmatic, human, and
fiscal capital resources.

2.4 | The school leader has a fully functional system in place aligned to the
district's Annual Professional Performance Review (APPR) to conduct
targeted and frequent observation and track progress of teacher
practices based on student data and feedback.

2.5 | Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

OVERALL RATING FOR TENET 2: I

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students

and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes.

# Statement of Practice H E D |

3.2 | The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

3.3 | Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to

X
the CCLS and NYS content standards and address student achievement
needs.
3.4 | The school leader and teachers have developed a comprehensive plan for X

teachers to partner within and across all grades and subjects to create

interdisciplinary curricula targeting the arts, technology, and other
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enrichment opportunities.

3.5 | Teachers implement a comprehensive system for using formative and
summative assessments for strategic short and long-range curriculum

planning that involves student reflection, tracking of, and ownership of X
learning.
OVERALL RATING FOR TENET 3: |

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn, so that all students and pertinent

subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E D |

4.2 | School and teacher leaders ensure that instructional practices and
strategies are organized around annual, unit, and daily lesson plans that X
address all student goals and needs.

4.3 | Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

4.4 | Teachers and students work together to implement a program/plan to
create a learning environment that is responsive to students’ varied X
experiences and tailored to the strengths and needs of all students.

4.5 | Teachers inform planning and foster student participation in their own
learning process by using a variety of summative and formative data X
sources (e.g., screening, interim measures, and progress monitoring).

OVERALL RATING FOR TENET 4: |

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

Statement of Practice H E D |

5.2 | The school leader establishes overarching systems and understandings of
how to support and sustain student social and emotional developmental X
health and academic success.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is aligned to a curriculum or
program that provides learning experiences and a safe and healthy school
environment for families, teachers, and students.

5.4 | All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a X
school community that is safe, conducive to learning, and fostering of a
sense of ownership for providing social and emotional developmental
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health supports tied to the school’s vision.

5.5 | The school leader and student support staff work together with teachers
to establish structures to support the use of data to respond to student X
social and emotional developmental health needs.

OVERALL RATING FOR TENET 5: D

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members, and school staff work together to share in the responsibility for student academic

progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school leader ensures that regular communication with students and
families fosters their high expectations for student academic X
achievement.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that student strength and X
needs are identified and used to augment learning.

6.4 | The school community partners with families and community agencies to
promote and provide training across all areas (academic and social and X
emotional developmental health) to support student success.

6.5 | The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning

and success and encourages and empowers families to understand and X
use data to advocate for appropriate support services for their children.
OVERALL RATING FOR TENET 6: |
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being, and high academic outcomes for LI HEN T4 |

all students via systems of continuous and sustainable school improvement.

Debriefing Statement: The school leader has not yet established a shared vision embraced by staff, students,
and community stakeholders. The absence of a clearly communicated vision with expectations of high
academic outcomes limits the school’s ability to create a culture that leads to sustainable school improvement.

Strengths: All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed
under Areas for Improvement.

Areas for Improvement:

2.2 The school has received a rating of Ineffective for this Statement of Practice: The school leader ensures

that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address the priorities outlined in the School
Comprehensive Educational Plan (SCEP).

e The school leader has not articulated a shared vision, nor created specific, measurable, ambitious,
results oriented and timely (SMART) goals that are understood across the school community. The
Diagnostic Tool for School and District Effectiveness (DTSDE) Self-Evaluation and the School
Comprehensive Education Plan (SCEP) do not list school priorities and the school leader, who has
been in place for three months, has not defined specific school goals other than Respect,
Leadership, Integrity, Diligence, and Service (RLIDS). Goals listed in the SCEP are not specific,
measurable, or timely. For example, only one goal has a measurable component and that goal is not
timely (New York State Regents exam results). The goal links two elements, NYS Regents exam
results and course passage, which show large discrepancies including that 95 percent of students are
passing classes in Global Studies, but only 21 percent of students are passing the NYS Global Studies
Regents Exam. The SED Integrated Intervention Team’s (lIT or “review team”) constituent
interviews indicate that staff, school support staff, parents and students are unaware of any
articulated vision or SMART goals other than core values of safety and respect. Therefore, there is
no data driven culture tied to student achievement. Data that is uniformly collected is posted on
Skedula, a software program that also is an interactive tool for teachers, parents and students. The
data posted includes attendance, standardized and class exams, and teacher anecdotal notes. None
of this data is broken down into item analysis or sub groups. In interviews with the school support
staff, school leaders, and staff, the IIT Review Team learned that attendance data is utilized, but
achievement data is rarely analyzed. Consequently, there is limited focus on the use of data and on
its use to drive instruction to achieve academic goals. Without SMART goals and a shared vision, the
school is limited in its ability to implement a focused plan to address the school's needs and improve
student achievement.
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2.3 The school has received a rating of Developing for this Statement of Practice: Leaders make strategic
decisions to organize programmatic, human, and fiscal capital resources.

e The school leader has made some strategic decisions regarding organizing programmatic, human,
and capital resources since arriving at the school in August, but these decisions have been informed
by limited information and are not systematic to bring about improvements in student outcomes.
No needs assessment survey was done and key issues were not prioritized. The school leader
extended class time to address Academic Intervention Services (AIS) and added a ninth period for
students to receive additional instruction. However, although additional instruction is offered for all
students, not only for struggling students, data is not utilized to target specific student needs.
Additionally, the school leader and teachers report that many students who need help do not attend
these classes. Lunchtime tutoring is offered by staff and there is a Saturday Preparation Academy,
which is funded through per session funds. All students are invited to these classes to prepare for
Regents exams and observations indicate that again data is not used to inform instruction. The
school leader has attempted to address personnel needs, but indicates that she has been hampered
by budgetary decisions made before her arrival. She has utilized a student teacher to work with a
licensed Absent Teacher Reserve (ATR) teacher to address the needs of a class whose teacher went
on leave at the beginning of the school year. In other cases, programmatic decisions have not met
student needs. For example, a global studies class has students who failed the Regents exam,
students who have not yet taken the exam and a student who already has passed the course and the
Regents exam. This type of programming does not accurately address student programmatic needs.
The school leader has utilized funds to alleviate overcrowding in a physical education class and to
provide an after school dance program. Additionally, the school leader has used funds from the
grant to provide students with a Regents preparatory program, and to institute a Science,
Technology, Engineering and Mathematics (STEM) program both scheduled to begin in February
2014. Ininterviews with students, parents, support staff, and staff, the need for additional guidance
services were articulated as a high priority. The school currently has only one guidance counselor
whose work is augmented by a college counselor provided by Grant Street Settlement.
Consequently, the utilization of resources addresses some important areas, but not in a systematic
manner based upon the needs of the school community, which hinders student academic progress.

2.4 The school has received a rating of Ineffective for this Statement of Practice: The school leader has a fully

functional system in place aligned to the district's Annual Professional Performance Review (APPR) to conduct
targeted and frequent observation and track progress of teacher practices based on student data and
feedback.

e The school leader has not instituted a fully functional plan to conduct targeted and frequent
observations and track progress of teacher practices based on student data and feedback. Although
the school leader has begun observing teachers, there is no prioritized schedule for these visits that
considers teacher and/or student performance data. The school leader has a tracking chart to note
dates of conducted observations. Additionally, there have been no formal observations for staff
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that have chosen the option of one formal observation and three mini-observations of
approximately twenty minutes. The school leader reports that all staff members have been visited,
but that feedback was not given in all cases. Starting in late November, a few observations were
done where feedback was given to staff. Documents reviewed by the IIT provided evidence of four
observations where teachers were given actionable targeted feedback, and two staff members have
signed these reports. The feedback on these reports was aligned to the Danielson Framework, but
the school leader acknowledged that there is currently no system for tracking feedback and
monitoring teacher implementation and the impact that it has on improving student achievement.
During an interview, staff also noted that feedback has been sporadic. Without a functional plan to
conduct targeted and frequent observations and track progress of teacher practices based on
student data and feedback there is no accountability system in place to monitor continuous
improvement in teacher effectiveness and performance. This has a negative impact on student
academic progress.

2.5 The school has received a rating of Ineffective for this Statement of Practice: Leaders effectively use

evidence-based systems and structures to examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

e The school leader has not effectively used systems and structures to examine and improve critical
individual and school-wide practices. The SCEP was not complete and posted goals in the draft did
not indicate any specific systems or structures that would be monitored and evaluated to improve
school-wide practices, instruction and student achievement. In review team interviews with
students, staff, support staff and parents, the student social emotional developmental health was
one of the focuses of concern. Attendance issues and the implications of family issues were areas
that constituents indicated were of concern in addressing the needs of the school community. The
school leader has taken several steps to address attendance and social and emotional health
concerns, including the work of the attendance teacher from the network and the use of Skedula.
Other programs that assist include Partnership for Children, which supply a social worker who works
with children who have attendance issues. However, these efforts are not systematic and are not
monitored. In review team interviews with students and parents, both groups voiced their
frustration that not all of the staff update the information on Skedula or actually utilize the system.
This lack of sharing of important information weakens the communication and partnership between
school and home. Other systems are not formally connected and there is no way to track
interventions between the school and agencies. Additionally, the school does not have any
partnerships with community service agencies to address the home problems of students. The
school leader has implemented an advisory program for students in grade nine, and College for
Every Student, a program where older students will mentor students in grade nine. The school
leader has recently implemented grade team meetings at which teachers are starting to look at
student work. However, these meetings do not have set protocols and are not monitored for
effective practices. Interviews and reviewed documents indicate that there are no evidence-based
systems to monitor and revise individual and school-wide practices and as a result, the needs of
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students are not being adequately addressed. This adversely impacts the students’ college- and
career- readiness.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent

curricula and assessments that are appropriately aligned to the Common Core Learning .
Tenet Rating |

Standards (CCLS) for all students and are modified for identified subgroups in order to

maximize teacher instructional practices and student-learning outcomes.

Debriefing Statement: The school does not have rigorous and coherent curricula and assessments across all
grades and content areas that are appropriately aligned to the Common Core Learning Standards (CCLS).
Additionally, curricula are not modified for identified subgroups in order to maximize teacher instructional
practices and student learning outcomes. Therefore, all students are not being provided with the skills and
supports they need to become college- and career- ready.

Strengths: All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed
under Areas for Improvement.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader ensures

and supports the quality implementation of a systematic plan of rigorous and coherent curricula appropriately
aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the needs of
students.

e The school leader is in the process of developing a written plan that includes targeted goals to
address student needs and a calendar for PD support. The school leader has already implemented
vertical and horizontal collaborative meeting time for implementing CCLS curricula. Staff meets in
grade level teams weekly to look at student work and align their plans with the CCLS. The team
review of documents and meetings with staff and school leaders indicated that PD for
implementation of the CCLS curricula was held on November 5, 2013. At this time, the Danielson
Rubric was also reviewed with staff to address teacher planning and instruction aligned with the
CCLS. The school leader also indicated that a PD plan was currently being constructed to support
the work of the staff to address student achievement needs. However, most curricula reviewed by
the team had only elements of alignment with the CCLS. Math curricula were not included in the
documents reviewed. The school leader has instituted professional learning teams and has engaged
the services of Generation Ready to provide ongoing PD to groups of staff and aid them in
developing CCLS aligned curricula. Teachers have also been encouraged to post aligned units on the
school website. However, there is no evidence of feedback on these units either from school
leaders or other staff. Thus, although the school leader is encouraging the use of the process of
creating rigorous and coherent curricula aligned to the CCLS, the results of these efforts are
inconsistent and are not monitored to meet the academic needs of students.
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3.3 The school has received a rating of Ineffective for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately
aligned to the CCLS and NYS content standards and address student achievement needs.

e Teachers do not create CCLS aligned unit and lesson plans across all grades and content areas.
Teachers meet in grade level teams on a weekly basis, but have no clear expectations for outcomes.
During the observation of one grade level meeting, teachers looked at student work and scaffolding
for struggling students utilizing graphic organizers, but without any reference to the construction or
use of CCLS aligned unit or lesson plans. This results in inconsistent sharing of practices. |IT
interviews with students and staff indicated that most teachers use rubrics, but a review team
examination of these rubrics found that they were often general and not specific to the
assignments. Additionally, students indicated that some teachers assume that students already
know the rubrics. Consequently, their usage is not systematic and consistent and has little impact
on improving student learning. In the IIT interviews with students, almost all students reported a
lack of challenge and rigor in their classes. The school leader and consultants from Generation
Ready have introduced templates to encourage curricula alignment with the CCLS, but there is no
uniform monitoring of the usage of their elements. Lesson plans are only monitored by the school
leader as part of the lesson observation process. During class observations, the review team noted
that students were not exposed to higher-order thinking skills, conceptual understanding and
knowledge, or analysis of data. Visits were made to all grade levels, including science, social studies,
math and English language arts (ELA) classes, as well as special education classrooms. Higher-order
guestioning was observed in only four of twenty-four classes visited. Complex text was utilized in
only two of these classrooms. Students were grouped purposefully based on data in only one
classroom visited. Few teachers have adjusted curricula to address the CCLS instructional shifts. In
review team interviews with teachers, only one teacher produced a data binder that addressed
specific sub skills for individuals and groups of students that could be used to inform instruction. In
interviews, staff members revealed they were not familiar with the instructional shifts. As a result
of these incomplete efforts, teachers are not providing data driven instruction and students are not
receiving instruction that meets the demands of the CCLS, which reduces the students’
opportunities for academic success.

3.4 The school has received a rating of Ineffective for this Statement of Practice: The school leader and
teachers have developed a comprehensive plan for teachers to partner within and across all grades and

subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment
opportunities.

e Teachers are not developing interdisciplinary lessons targeting the arts, technology, and other
enrichment opportunities. In review team interviews with school leaders and staff, participants
confirmed that few or no interdisciplinary lessons or units are presently being developed. They
could point to only one unit where the art teacher worked with the ELA teacher. The school leader

NYC CSD 1 - Marta Valle High School
December 2013

11



acknowledged that this is not currently on the agenda for the school. Most classrooms are
equipped with SMART Boards, but many are not currently functional and the review team observed
only one teacher using it interactively with students. In student interviews, students spoke of the
lack of enrichment opportunities and of either sitting idle when their work was done or being given
more of the same work. Consequently, the integration of technology and art, and the student needs
for enrichment opportunities are not being addressed and students are not being provided with
opportunities to utilize various modalities to gather and communicate knowledge.

3.5 The school has received a rating of Ineffective for this Statement of Practice: Teachers implement a

comprehensive system for using formative and summative assessments for strategic short and long-range
curriculum planning that involves student reflection, tracking of, and ownership of learning.

e Teachers have not implemented comprehensive systems for the use of formative and summative
assessments for strategic short- and long-range curriculum planning. In school leader and teacher
interviews conducted by the review team, it was clear that most teachers use only general data such
as scale and performance level scores to plan instruction. This data was from standardized exams
and from teacher generated exams. Although teachers mentioned that data was available on the
Achievement Reporting and Innovation System (ARIS), no teachers indicated that they used the
system for analyzing test results. The school leader acknowledged that item analysis results had not
been disseminated to staff and that no system for periodic assessments was in place. Teacher
assessments are not uniform and are not aligned to the CCLS or vetted for alignment with
instructional content. Staff indicated use of prior Regents exams, but did not tie them to current
instruction. Rather, this data was used to inform instruction regarding what the students need to
know to pass the exams at the end of the school year. The team reviewed documents that indicated
that class passing rate and student performance on Regents exams are not aligned and although
high numbers of students pass courses, most do not pass the Regents exams. School reports
reviewed by the IIT provided evidence where the gap between course passage in content area
classes and Regents exams ranged from over forty percent to as high as seventy percent. In team
interviews, students indicated that teachers rarely asked them to reflect on their work, but rather to
correct their work. Students articulated that feedback was not data based and that most feedback
was not linked to student practices. In observations of posted student work, although the team
noted four instances where teacher feedback was tied to a rubric and asked students to address
their practices, most feedback addressed conventions or mistakes. The school leader stated that
there was no system in place for having students reflects on their work. Therefore, students are not
engaged in and taking ownership of their own learning and are not being fully prepared to be
college- and career- ready.
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Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and

decision-making in order to address the gap between what students know and need to .
Tenet Rating |

learn, so that all students and pertinent subgroups experience consistent high levels of

engagement, thinking, and achievement.

Debriefing Statement: Teachers do not strategically engage in practices and decision-making in order to
address the gap between what students know and need to learn. All students do not experience high levels of
engagement, thinking and achievement. Therefore, most students are not challenged or motivated.

Strengths: All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed

under Areas for Improvement.

Areas for Improvement:

4.2 The school has received a rating of Ineffective for this Statement of Practice: School and teacher leaders
ensure that instructional practices and strategies are organized around annual, unit, and daily lesson plans that

address all student goals and needs.

e Instructional practices and strategies are not organized around annual, unit, and daily lesson plans
that address all student goals and needs. In review team interviews with staff and school leaders,
evidence indicated limited usage of data centered on the areas of attendance, test scores, and
report card grades. In the vertical team meeting staff indicated that they looked at attendance
versus performance. Staff and the school leader reported that they did not look at sub groups when
using data. As a result, individual student and sub group needs are not analyzed or addressed in
instruction. Furthermore, in student and staff interviews both groups noted that student goals were
not set at the beginning of the year or at the beginning of a unit. Additionally, teachers who related
that they used backward planning for units did not provide a pre-assessment that mirrored and
aligned with the assessment at the end of the unit. The school leader has instituted weekly
meetings of staff and consultants from Generation Ready to begin to look at strategies and create
annual, unit and daily lesson plans that address student needs. The school leader articulated that
currently there is no system for staff to create goals for students. In team interviews, students
stated that they were not receiving enrichment opportunities during instruction. They indicated
that all students were taught the same material in the same manner. During classroom
observations by the review team, two special education classes were observed where students were
provided scaffolds based upon their needs. However, in one of these classes, the provided scaffolds
and additional support personnel were insufficient, as five of the six students in one group were not
engaged in the task. Consequently, instruction is not addressing the needs of individual or groups of
students, goals are not being set and as a result, students are not learning or achieving as well as
they could.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent,

and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to multiple
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points of access for all students.

e Teachers are beginning to develop lesson plans that are appropriately aligned to the CCLS and
reflective of CCLS shifts, but practices are inconsistent, at an early stage and not closely monitored
to ensure that they impact positively on student learning and achievement. In staff interviews it was
apparent that teachers are becoming aware of some of the ELA CCLS shifts, particularly in the area
of argumentation. In staff interviews, there were several teachers who were working towards
creating units where students present claims and then use evidence from research to support their
claims and address counter claims. Staff in an observed grade meeting were working on creating
scaffolds for struggling students to help them in writing an argumentative, evidence based piece.
The team observed three ELA teachers and one global history teacher working with their students
on elements of argumentative research and writing. However, in other content areas, the team
observed little complexity of text and minimal development of academic language. For example,
students in a Global Studies class were reading text about the Roman Empire that was on
approximately a grade six level. In a geometry class, students were unfamiliar with the terms
median and mode. Thus students are not mastering CCLS shifts in math, including fluency and deep
understanding. Other content area classrooms had word walls with as few as eight words, most of
which were not academic vocabulary, but rather tier two words. Consequently, students are not
learning academic vocabulary that will help them master content and address complex text.
Although the review team observed questions that required higher-order thinking skills in four
classes, a large percent of questions that the teachers asked were what or how questions. In team
interviews, students and parents remarked on the lack of challenging curricula and the lack of
engagement in many classes. For example, two parents noted that their children told them that
they were “bored” in class. Current instructional practices do not consistently lead to high levels of
student engagement or achievement.

4.4 The school has received a rating of Ineffective for this Statement of Practice: Teachers and students work

together to implement a program/plan to create a learning environment that is responsive to students’ varied
experiences and tailored to the strengths and needs of all students.

e Behavioral expectations although clear for students, are not consistently enforced throughout the
school and classrooms. During class visitations, the review team observed that in all but one
classroom, students entered late, utilized or displayed electronic devices such as phones and
headphones, and/or were wearing hats, despite the school rules. In five of the classrooms, the
review team observed that students had their heads on their desks and were totally disengaged.
The review team observed students in hallways during instructional periods rather than in
classrooms. One student who was standing in the hallway after the late bell told the school leader
that it was all right since they (teachers) were used to his late arrival. Although one staff member
had accommodations in her lesson for students who arrived late to class, classrooms were regularly
disrupted by student arrivals throughout the period. However, in classrooms observed, students did
not hesitate to answer or ask questions and there was no evidence of students being ridiculed for
wrong answers or for asking questions. In student, staff and parent interviews participants related
that students felt safe within the school and their classrooms. Teacher strategies do not regularly

NYC CSD 1 - Marta Valle High School
December 2013

14



acknowledge diverse groups of students and their needs. During interviews with the review team,
staff could not regularly identify their English language learners or Students with Disabilities (SWD).
As indicated by review of documents, most general education staff members were not aware of the
needs of the students with disabilities in their classes and had not read Individualized Education
Programs (IEPS) for students in their content area classes. In a sampling of documents, staff had
signed off as having read IEPs for three of eleven, three of eight, two of eight, two of seven and one
of six of their assigned students. The review team interviewed the school leader and staff assigned
to Integrated Co-Teaching (ICT) classes and classes where students with disabilities receive
instruction in a self-contained setting. The responses given to the review team indicated that the
staff had not received PD on co-teaching models. When the review team observed these classes,
they noted that paraprofessionals and co-teachers often were either disengaged or not
implementing instructional strategies to meet the needs of diverse groups of students. Therefore,
although students feel physically safe, the current classroom environment does not support high
levels of academic achievement.

4.5 The school has received a rating of Ineffective for this Statement of Practice: Teachers inform planning

and foster student participation in their own learning process by using a variety of summative and formative
data sources (e.g., screening, interim measures, and progress monitoring).

e Most teachers do not use data-based instruction that is timely and purposeful. In interviews, most
teachers indicated that they used overall scores, as opposed to item analysis, and statistics such as
attendance. One teacher exhibited a detailed data book where formal and informal assessments
were analyzed so that they could be used to plan and make instructional decisions. Other teachers
indicated that data was available on ARIS. Students were grouped in many classes, but there was
limited evidence that these groups were purposeful and adjusted for instruction based on academic
need or ability. Interviewed students articulated that most groups were either random or a mix of
high and low ability and that the groups were not adjusted. During classroom visits, although the
team observed that three teachers had purposeful grouping, in most classrooms employing
grouping, the team observed that some students were sitting away from their assigned groups and
others were not in a group. The effect of the observed grouping has been limited in supporting high
levels of student achievement. Most teacher feedback is corrective according to students
interviewed and observations of posted student work. Rubrics are used, but many teacher remarks
deal only with conventions and not strategies for helping students improve. Teachers do volunteer
their time to work with students, one to one, during lunch. However, feedback in the classroom is
limited and many rooms have no student work displayed. There is no system for implementation of
formative assessment and no defined expectation for data to inform instructional decisions. The
use of data by teachers to provide feedback and next steps for students is inconsistent and not
systematic across the school hindering academic progress and high levels of student achievement.
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Tenet 5 - Student Social and Emotional Developmental Health: The school community
identifies, promotes, and supports social and emotional development by designin :
o ) op o o Y ST Tenet Rating D
systems and experiences that lead to healthy relationships and a safe, respectful

environment that is conducive to learning for all constituents.

Debriefing Statement: There is evidence that the school community is in the process of identifying, promoting,
and supporting social and emotional systems and experiences, which are intended to lead to healthy
relationships, and a safe and respectful environment that is conducive to learning for all stakeholders.
However, these structures are not fully implemented, promoted, and supported. As a result, the social and
emotional developmental health needs of all students are not being fully addressed.

Strengths: All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed
under Areas for Improvement.

Areas for Improvement:

5.2 The school has received a rating of Developing for this Statement of Practice: The school leader

establishes overarching systems and understandings of how to support and sustain student social and
emotional developmental health and academic success.

e An overarching system is being developed to support and sustain student social and emotional
developmental health through utilization of school resources and partnerships with outside
programs. Through interviews and a review of documents, the team found that student support
personnel and staff work to maintain a system to meet the needs of students in the school
community. However, the current system is not unified and does not address the needs of all
students in a cohesive manner. The school has one guidance counselor who has eighty mandated
counseling sessions a week. Although this leaves little time to meet with other students to address
their social and emotional needs, there is a system for student self-referral and members of the
support staff meet with these students on Fridays. The school leader ensures that there is a range
of programs and systems to support students. These include online referrals, advisories for grade
nine students, social worker support, substance abuse specialists and the afterschool Beacon
program where struggling students are seen on a one-to-one basis. Additionally, the school leader
reported that the school is in the process of establishing a student and family advisory program.
Most students have an informal connection with an adult to whom they can turn. However, some
students, particularly those in grades ten and eleven are not part of a structured system and this
creates a situation where their needs may not be identified and appropriately addressed. Thus, the
school is in the process of developing a system to support the social emotional developmental
health of students that will impact their academic achievement.

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates and

systematically promotes a vision for social and emotional developmental health that is aligned to a curriculum
or program that provides learning experiences and a safe and healthy school environment for families,
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teachers, and students.

e The school is developing a program to support and promote the core values of Leadership, Integrity,
Diligence, and Service (RLIDS). These tenets were introduced to the students in assembly programs
at the start of the school year. In interviews, staff and parents were clearly able to articulate these
core values, but did not always refer to RLIDS. There are also no clearly articulated skills and
behaviors that would lead to students fulfilling the values relating to the RLIDS program and
demonstrating social and emotional developmental health. Thus, students are less likely to learn
and internalize behaviors that would lead to success and high achievement. The school offers staff
PD through the Center for Supportive Schools to build adult capacity in supporting student social
and emotional developmental health related to student and adult interaction. Also, according to
the school leader, the Office of Youth and Community Development is scheduled to provide Life
Space Crisis Intervention (LSCI) PD for staff beginning in January 2014. The school has not created a
formal and systematic PD plan to build adult capacity and address curricula development tied to
specific behaviors and skills that support student social and emotional developmental health, which
hinders student growth in this area.

5.4 The school has received a rating of Ineffective for this Statement of Practice: All school stakeholders work

together to develop a common understanding of the importance of their contributions in creating a school
community that is safe, conducive to learning, and fostering of a sense of ownership for providing social and
emotional developmental health supports tied to the school’s vision.

e School constituents are not able to articulate the steps that the school takes to create a safe
environment that helps facilitate student learning. During interviews and classroom observations
conducted by the team, students reported that they feel safe in their learning environment.
However, the school does not have processes and protocols that clearly identify the role of each
stakeholder. Staff does not uniformly see social and emotional health development as part of their
job. According to the school Learning Environment Survey (LES) only 55 percent of students
indicated that adults treat all students with respect. Only 48 percent of students indicated that
students treat each other with respect, and only 36 percent indicated that students treat adults with
respect. Although RLIDS was presented to students at the beginning of the school year, no specific
follow up has been done according to team interviews with students and school leaders. Parents
were able to articulate core values, but were not aware of RLIDS as a catchphrase. Students
articulated that they were not engaged in an effort to implement this vision and in interviews with
the school leader, there was the belief that there would be a trickledown effect to students if the
teachers embraced this effort. Additionally, there is no functioning student organization or student
government in the school. Students, in discussion, indicated that they feel disengaged from the
workings of the school and articulated that they do not have a voice in their social and emotional
development or in the academic and instructional domains. While school constituents articulate
that the school is a physically safe place, many students and parents state that some students are
unsupported in classrooms and the team observed this lack of support during classroom
observations. Across the school community, awareness of the relationship between the social and
emotional developmental health of students and academic outcomes is limited, which can hinder
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academic achievement.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and

student support staff work together with teachers to establish structures to support the use of data to respond
to student social and emotional developmental health needs.

e While the school leader and student support staff review some data to help respond to the social
and emotional developmental health needs of students, the data is limited and the process is not
systemic across the entire school. The school leader, support staff and community partners
indicated during interviews, that they review attendance records to respond to student social and
emotional needs. Other referrals to address students with social and emotional issues are done
through the Skedula on-line program that then generates emails to support staff, through informal
referrals by staff, or self-referral by students to the guidance counselor. Staff has volunteered for
patrols to curb lateness to class and reduce cutting. Almost all efforts to identify the social and
emotional developmental needs of students revolve around students who acted out or who have
attendance and lateness issues. The school leader has begun providing PD focused on using social
and emotional data to support students, but not all staff is currently attending these PD sessions.
Further mandatory PD sessions are scheduled to be implemented starting in January 2014. The
systems used to collect, analyze and monitor the social and emotional developmental needs of
students are not comprehensive and provide limited support for all students to ensure that they
achieve academic and social success.

Tenet 6 - Family and Community Engagement: The school creates a culture of

partnership where families, community members, and school staff work together to .
Tenet Rating |

share in the responsibility for student academic progress and social-emotional growth
and well-being.

Debriefing Statement: The school is making attempts to create a partnership where families, community
members, and school staff work together to share the responsibilities for student academic progress and well-
being. Nevertheless, the school has not been able to engage families and the community within this process.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

6.2 The school has received a rating of /neffective for this Statement of Practice: The school leader ensures

that regular communication with students and families fosters their high expectations for student academic
achievement.
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The school has not effectively communicated high expectations for student achievement to families.
The parent handbook is posted on the school website, but no evidence was presented to indicate
that parents have uniformly received or read the handbook. Neither parent nor student handbooks
specifically speak to high expectations for students. The school leader also acknowledged that the
student and staff handbooks have not been updated. The IIT reviewed the grade nine-orientation
information, which cited numerous programs available in the school, but did not speak to high
expectations for developing college- and career- readiness. In team interviews with students,
parents and staff, no specific academic expectations were articulated. According to students,
expectations include, “don’t walk out (of building), come to class on time and be a role model.” In
team interviews, students report that they are not motivated and that, “the work is too easy.”
When asked about the CCLS, students articulated that some teachers told them that it was not for
them yet. Only one Advanced Placement course is available for students and students indicate that
they do not feel that they are being well prepared for college. In interviews and document reviews,
no specific targets were set for student achievement. As a result, high expectations for students are
not being fostered. Family communication is done through letters sent home in backpacks, e-mail,
phone messenger, and Skedula, an on-line system that provides parent and student access to
information and feedback from teachers. However, interviews with students and parents indicate
that only around “forty percent” of the staff updates Skedula on a daily or weekly basis. Both
groups report that most information is general in nature. The school leader also noted that some
teachers are not consistently using this system. When the team reviewed Skedula, most teachers
had not made recent entries. Consequently, despite a variety of communication strategies and
events that are held for parents, such as the barbecue for incoming grade nine families, the school
leader is not communicating high expectations for students to achieve the academic success to
become college- and career-ready.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in

effective planning and reciprocal communication with family and community stakeholders so that student
strength and needs are identified and used to augment learning.

The school does not effectively plan and communicate student needs and strengths with families
and community stakeholders. Through document reviews and interviews, the review team learned
that the school utilizes numerous modes of communication with families including: letters sent
home in backpacks, e-mail, phone messenger, and Skedula on-line. Notices are translated into
Spanish, the dominant second language in the school, but not into other languages spoken in the
community, such as Bengali, Chinese and French. Translators for all four of these languages are
available at the school. The school leader acknowledged that there is no system in place to ensure
that all teachers translate communications with the families. Additionally, since staff does not set
student targets, information shared with families is inconsistent and communications regarding
specific student academic progress and social and emotional developmental growth are limited.
Additionally, parent involvement is extremely low. In team interviews with parents and school
leaders, both cited that Parent Teacher Association (PTA) attendance was typically four people. The
school leader and PTA are attempting to address this issue through emails, phone calls, letters,
family events i.e. and cooking breakfast at Saturday Academy to encourage student and parent
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involvement. Additionally, the Center for Supportive Schools is starting a family connection program
for parents. The lack of reciprocal communication with families and limited data for targeting of
student goals limits the ability of the school to identify student strengths and needs to foster family
support for learning, which in turn prevents parents from providing adequate support for the needs
of their children.

6.4 The school has received a rating of Ineffective for this Statement of Practice: The school community

partners with families and community agencies to promote and provide training across all areas (academic and
social and emotional developmental health) to support student success.

e The school has not engaged with families and community agencies to promote and provide training
across all areas to support student success. In team interviews with school leaders, staff and
parents there was no evidence of workshops or PD for parents to aid them in providing support for
the success of their children. There is currently a plan to provide a family connection program for
parents that will be provided by the Center for Supportive Schools. However, there is no PD plan for
families or staff to address family partnerships. The school did provide an orientation for entering
grade nine families in August 2013, but the agenda showed limited evidence of providing parents
with strategies to support student learning and growth. As a result, families and community
agencies are not being engaged to provide the support that would benefit students in their quest for
college- and career- readiness and for greater academic and social and emotional success.

6.5 The school has received a rating of Ineffective for this Statement of Practice: The school shares data in a

way that promotes dialogue among parents, students, and school community members centered on student
learning and success and encourages and empowers families to understand and use data to advocate for
appropriate support services for their children.

e The school shares limited data with parents, students, and the school community, and it does not
consistently or systemically provide learning opportunities for families to use and understand data.
The school utilizes several modes of communication with families and the school community
including backpacking, email, phone messenger, and Skedula. However, discussion with the school
leader indicates that these communications are not monitored for effectiveness or consistency.
Data is communicated through Skedula, but teachers report it is not monitored for timely staff
input. Based on documents and interviews, the team determined that some teachers share data
with parents who actively seek an understanding of data during parent-teacher conferences. The
school leaders have an open door policy that allows parents to discuss student data and
achievement. There is no evidence however that school-sponsored informational sessions are held
for the specific purpose of sharing data with families. The limited dialogue regarding student data
between families and the school contributes to a lack of engagement between the school and the
vast majority of families, hindering the ability of families to understanding and use data to advocate
for their children.
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Recommendations:
Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2: Develop specific, measurable, ambitious, results oriented and timely (SMART) goals that reflect a sense of
urgency, a vision, and high expectations for all students. These goals should be shared with all constituents so
that instruction and achievement can be monitored, evaluated and adjusted to create high expectations for all
students.

e 2.3: Develop a protocol utilizing needs assessments for input from all constituents to make strategic decisions to
organize programmatic, human, and fiscal capital resources. The impact of this should be closely monitored by
the school leader to assure that resources are aligned to the needs of the school community.

e 2.4: Develop a prioritized schedule of targeted and frequent observations that provides constructive and
instructive feedback. Include a system to track feedback and implementation to hold administrators and staff
accountable for continuous improvement. Provide supplemental PD as indicated, for staff in identified areas.

e 2.5: Develop, implement and evaluate a system, utilizing data and including benchmarks, to monitor progress
toward critical school-wide goals to ensure that they are met in a timely manner.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2: Develop a PD plan that targets support for staff to align instruction with the CCLS and the CCLS shifts.
Monitor the effectiveness of this plan and the impact that it has on improving the curriculum, instruction and
student achievement.

e 3.3: Develop and implement protocols and monitoring systems for reviewing unit and lesson plans to assure
alignment with the CCLS and NYS content standards. Focus meeting time on the rigorous implementation of the
CCLS and the use of data to adjust curricula to ensure growth in student achievement.

e 3.4: Schedule regular teacher meeting times across grades and content areas to develop interdisciplinary units of
instruction that incorporate the arts, technology, and other enrichment areas to enable all students to discover,
create, and communicate information through a variety of modes and media. Ensure that these units are
consistently embedded in practice.

e 3.5: Develop, implement, monitor and evaluate formative and summative assessments to ensure alignment
between curriculum and assessment, and to allow teachers to provide targeted and data-based feedback to
address student ownership of learning and improve student achievement.
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Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2: Develop a structure where teachers are provided with in depth analysis of individual and group data and PD
to analyze data for teachers to create targeted goals for all students. Create systems to monitor unit and lesson
plans to assure that they provide instructional interventions for students that lead to improvements in
achievement and learning.

e 4.3: Consistently use CCLS aligned instructional practices that lead to student engagement. Insure that unit and
lesson plans include higher-order thinking skills that lead to high levels of student engagement and achievement.
School leaders should ensure that these are applied consistently in all classrooms and the impact on learning and
instruction evaluated.

e 4.4: With input from all constituents, develop and embed a program that clearly defines behavioral expectations
and consequences and holds students and staff accountable for implementation. School leaders should monitor
implementation to assure that the school environment is conducive to student learning.

e 4.5: Develop and implement protocols and provide PD for analyzing individual and group data to inform planning
and to provide targeted and actionable feedback so that students take ownership of their learning. Develop self-
reflection protocols for students to reflect upon and assess their own progress.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 5 the
school should:

e 5.2: Formalize and connect structures and practices currently in effect so that information on social and
emotional developmental health for all students is collected and analyzed to support social and emotional
developmental health and to promote academic success. Develop a plan to make sure that all students are well
known by a staff member.

e 5.3: Develop a collaborative vision and understanding of clearly articulated skills and behaviors that demonstrate
social and emotional developmental health so that students can learn and implement behaviors that will lead to
career and college readiness. Implement a plan that incorporates these skills and provide PD for staff to support
implementation. Monitor the implementation and revise and provide supplemental PD as indicated.

e 5.4: Develop and implement opportunities and protocols for stakeholders to understand strategies to enable
them to provide support of student social and emotional developmental health.

e 5.5: Collect and analyze data to identify and support the social and emotional developmental needs of students.
Use this analysis to develop a plan to address student needs and promote academic achievement.
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Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 6 the
school should:

e 6.2: Develop a vision of student achievement that focuses on high expectations for all students and insure that
these expectations are promoted in student, parent, and staff communications. Provide PD for staff and parents
on building family-school relationships centered on high expectations for student achievement.

e 6.3: Develop protocols and monitoring systems that ensure that all communications with families use the most
prevalent languages. Develop guidelines and systems for staff regarding communicating with parents regarding
student academic progress and other needs.

e 6.4: Develop relationships with community services to address identified family needs. Provide PD for staff on
developing partnerships with families and/or the community. Monitor partnerships and feedback from staff,
family and the community to increase services that aid families in supporting the student achievement.

e 6.5: Provide PD opportunities for families to understand how to read, use, and analyze school and student data
to enable them to understand and support their children’s education.
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