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School Information Sheet

Grade Total Title 1 Attendance
Configuration 12 Enrollment 2099 Population N/A Rate 80.6%
Free Lunch 58% Reduced 59 Stude.nt N 100% Limi'.ce.d English 129% St.ude.n.t§ with 10%
Lunch Sustainability Proficient Disabilities
Types and Number of English Language Learner Classes
#Transitional Bilingual | N/A | #Dual Language | N/A | #Self-Contained English as a Second Language |2
Types and Number of Special Education Classes
#Special Classes 46 #Consultant Teaching N/A #Integrated Collaborative Teaching 23
# Resource Room 12
Types and Number Special Classes
#Visual Arts 17 #Music | 11 #Drama N/A # Foreign Language | 31 # Dance N/A CTE N/A
and and and
2 ISS 11SS 3
ISS
Racial/Ethnic Origin
American Black or Hispanic Asian or Native Multi-
Indian or 1.8% African 56% or 13.% Hawaiian/Other 25.2% | White | 2.7% . .001%
Alaska Native American Latino Pacific Islander ek
Personnel
Years Principal 2 # of Assistant 7 # of Deans 7 # of Counselors / 7
Assigned to School Principals Social Workers
% of Teachers with No 0 % Teaching Out 0 % Teaching with Fewer 15 Average Teacher 4
Valid Teaching of Certification Than 3 Yrs. of Exp. Absences
Certificate
Overall State Accountability Status (Mark applicable box with an X)
School in Priority Focus Focus School Identified .
Good Standing School X District by a Focus District 3IG Recipient X
ELA Mathematics Science Performance 4 Year
Performance 74% Performance at 75% N/A Graduation Rate (HS 46%
atlevels3 &4 levels 3 & 4 eHEEREEE Only)
Credit Accumulation (High School Only)
o, st o nd
stfdoefnis \\//vrf;o o stﬁcclgnzts \Z/L.o o % of 3 YRS D o 6Year o
earned 10+ 75.8% earned 10+ 61.6% A2 earn.ed 10+ 63% Graduation Rate 71.7%
. . credits
credits credits
Did Not Meet Adequate Yearly Progress (AYP) in ELA
N/A American Indian or Alaska Native No Black or African American
No Hispanic or Latino No Asian or Native Hawaiian/Other Pacific Islander
No White N/A Multi-racial
N/A Students with Disabilities No Limited English Proficient
No Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Mathematics
N/A American Indian or Alaska Native No Black or African American
No Hispanic or Latino Yes Asian or Native Hawaiian/Other Pacific Islander
No White N/A Multi-racial
N/A Students with Disabilities No Limited English Proficient
Yes Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Science
N/A American Indian or Alaska Native N/A Black or African American
N/A Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander
N/A White N/A Multi-racial
N/A Students with Disabilities N/A Limited English Proficient
N/A Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective
| Limited English Proficiency
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SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:

By June 2014, in order to develop and support a common understanding of effective instruction, school administrators will conduct
weekly SFQO'’s, as evidenced in Advance.

By June 2014, in order to develop school-wide literacy, our literacy learning teams will develop and implement a comprehensive set of
action plans, as evidenced by SFQ’s, agendas, and student work.

By June 2014, in order to increase achievement in ELA across all grades, there will be a 5% increase in ELA Performance Assessments, as
evidenced in STARS.

By June 2014, in an effort to improve school-wide respect and discipline, there will be a 3% increase in the Learning Environment Survey
in Communication and Safety.

By June 2014, in order to enhance community engagement, there will be a 10% increase at PTA Meetings and Parent Workshops as
evidenced by sign-in sheets and agendas.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture
that lead to success, well-being and high academic outcomes for all students via systems of continuous and

sustainable school improvement.

# Statement of Practice H E D |

2.2 | The school leader ensures that the school community shares the Specific,
Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address X
the priorities outlined in the School Comprehensive Educational Plan
(SCEP).

2.3 | Leaders make strategic decisions to organize programmatic, human, and
fiscal capital resources.

2.4 | The school leader has a fully functional system in place aligned to the
district's Annual Professional Performance Review (APPR) to conduct
targeted and frequent observation and track progress of teacher
practices based on student data and feedback.

2.5 | Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

OVERALL RATING FOR TENET 2: E

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students

and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes.

# Statement of Practice H E D |

3.2 | The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned

X
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.
3.3 | Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to X

the CCLS and NYS content standards and address student achievement
needs.

3.4 | The school leader and teachers have developed a comprehensive plan for
teachers to partner within and across all grades and subjects to create
interdisciplinary curricula targeting the arts, technology, and other
enrichment opportunities.
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3.5 | Teachers implement a comprehensive system for using formative and
summative assessments for strategic short and long-range curriculum X
planning that involves student reflection, tracking of, and ownership of
learning.
OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn, so that all students and pertinent

subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E D |

4.2 | School and teacher leaders ensure that instructional practices and
strategies are organized around annual, unit, and daily lesson plans that X
address all student goals and needs.

4.3 | Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

4.4 | Teachers and students work together to implement a program/plan to
create a learning environment that is responsive to students’ varied X
experiences and tailored to the strengths and needs of all students.

4.5 | Teachers inform planning and foster student participation in their own
learning process by using a variety of summative and formative data X
sources (e.g., screening, interim measures, and progress monitoring).

OVERALL RATING FOR TENET 4: D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

# Statement of Practice H E D |

5.2 | The school leader establishes overarching systems and understandings of
how to support and sustain student social and emotional developmental X
health and academic success.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is aligned to a curriculum or

X
program that provides learning experiences and a safe and healthy school
environment for families, teachers, and students.
5.4 | All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a X

sense of ownership for providing social and emotional developmental
health supports tied to the school’s vision.
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5.5 | The school leader and student support staff work together with teachers
to establish structures to support the use of data to respond to student X
social and emotional developmental health needs.

OVERALL RATING FOR TENET 5: D

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members, and school staff work together to share in the responsibility for student academic
progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school leader ensures that regular communication with students and
families fosters their high expectations for student academic X
achievement.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that student strength and X
needs are identified and used to augment learning.

6.4 | The school community partners with families and community agencies to
promote and provide training across all areas (academic and social and X
emotional developmental health) to support student success.

6.5 | The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning

X
and success and encourages and empowers families to understand and
use data to advocate for appropriate support services for their children.
OVERALL RATING FOR TENET 6: D
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being, and high academic outcomes for LI HE T4 E

all students via systems of continuous and sustainable school improvement.

Debriefing Statement: The school leaders collaborate with staff to create systems and protocols that are
functional and aligned to the vision and goals outlined in the SCEP. The school has developed partnerships to
recruit and sustain staff and administrators. Additionally, the school leader has developed evidence-based
systems to promote school improvement. As a result, the school leaders have established expectations for the
school community to support the mission to meet the needs of all students.

Strengths:

2.2 The school has received a rating of Effective for this Statement of Practice: The school leader ensures
that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address the priorities outlined in the School
Comprehensive Educational Plan (SCEP).

e The school leader ensures that the school community shares SMART goals aligned to a vision, that
address priorities outlined in the SCEP. The school leader shared that he developed the school’s
mission collaboratively with staff, students, and parents. The review team found this mission posted
throughout the building, which stated that all stakeholders promote an “evolving culture” dedicated
to academics and social development. Students, teachers, and parents were able to articulate the
mission, and to identify programs and activities that are underway throughout the school in support
of this mission. These included practices such as the posting of instructional objectives, an emphasis
on data analysis, additional support for students, and the assignment of supervisory personnel. The
school leader shared that the mission lists nine core values that support the SMART goals identified
in the SCEP, and that the implications for each are identified in the student and parent handbooks.
Additionally, the school leader reported that a school goal is for instruction to be adapted to meet
the needs of students as identified through data analysis. As a result, the school leader stated that
he is providing staff with professional development (PD) on the use of summative and formative
assessments. The school leader has also hired a school data analyst and a new assistant principal
(AP) for English language arts (ELA) and social studies, with a background in data analysis, who is
providing PD to teachers, as well as closely monitoring the performance of staff in the use of data-
driven instruction. Additionally, the school leader shared that he has introduced common forms of
assessment, as well as interim assessments, to create additional department-wide data sources to
evaluate the impact of instruction. The review team found that these efforts align to the school’s
goal of developing and supporting “a common understanding of effective instruction.” A document
review demonstrated that the school leader conducts short, frequent observations, and provides
teachers with meaningful feedback to develop instruction, as outlined in the SCEP. The school
leader promotes a vision, known by all stakeholders, and aligned to SMART goals outlined in the
SCEP, which helps improve student academic achievement.
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2.3 The school has received a rating of Highly Effective for this Statement of Practice: Leaders make

strategic decisions to organize programmatic, human, and fiscal capital resources.

The school leader makes strategic decisions to organize programmatic, human, and capital
resources. The school leader shared with the review team that he has made a series of strategic
decisions to improve the use of resources, in order to help achieve the academic and social-
emotional goals of the school. For example, after reviewing data on student academic performance
and from classroom observations, he worked collaboratively with the School Leadership Team (SLT)
to redesign the school bell schedule to increase the length of class periods from 42 to 46 minutes, in
order to create greater opportunities for students to engage in guided practice. In addition, the
school leader shared that he has engaged a group of alumni, who have experienced success in
academics, to assist him in the recruitment of highly qualified personnel. For example, he recruited
and appointed an AP who is focused on aligning classroom instruction to the CCLS and its
instructional shifts, as well as introducing data-based analysis of assessments in the key areas of ELA
and social studies. Additionally, the school leader shared that he has created new staff positions to
support a greater emphasis on the social-emotional development of all students, and those in sub-
groups. For example, he established the position of a new AP for support services, to promote
closer relationships between counselors and students. Further, after analyzing school attendance
data, the school leader shared that he created two new support staff positions focused on
addressing attendance issues. After acquiring a School Improvement Grant (SIG), the school leader
designed a Saturday school project to extend learning time for struggling students, as well as those
who wish to take additional high school and college courses through partnerships with area colleges.
He has also devoted a portion of SIG funding to provide students and parents with school counselors
on Saturdays. The school leader’s strategic decisions have created a framework to address the
immediate needs of the school community, which supports student achievement.

2.4 The school has received a rating of Effective for this Statement of Practice: The school leader has a

fully functional system in place aligned to the district's Annual Professional Performance Review (APPR) to

conduct targeted and frequent observation and track progress of teacher practices based on student data and

feedback.

The school leader has a system for classroom observations aligned to the district’s APPR. The school
leader stated that both he and the APs use the Danielson Framework of Instruction for observations,
and record this information into the Advance system. In addition, he conducts frequent
observations with the APs, in order to calibrate a common set of expectations for observations. A
document review of observation reports, demonstrated that the school leaders provide teachers
with actionable feedback based on classroom visits. Further, the school leader shared that he
reviews the performance of individual staff through an analysis of observation outcomes on a
monthly basis with the SLT, and then provides instructional coaching to struggling teachers based on
these reviews. A document review demonstrated that there is a schedule for conducting
observations in place, and that one AP has completed over 70 per cent of the scheduled
observations. Further, the review team found evidence that the school leaders follow up on prior
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observations to monitor the impact of actionable feedback on instructional practices. A
comprehensive system to monitor instruction, and provide actionable feedback to teachers, holds
both administrators and staff accountable for continuous improvement, which supports student
academic success.

Areas for Improvement:

2.5 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use
evidence-based systems and structures to examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

e The school leader is developing evidence-based systems to examine and improve critical school-
wide practices. The school leader shared with the review team that he provides staff with access to
a number of programs to improve school-wide practices in the use of data, and that he monitors
staff use of these programs. However, while the school leader encourages the staff to use these
systems, classroom visits and interviews demonstrated that teachers do not consistently use the
systems to meet the needs of students, including English Language Learners (ELLs), students with
disabilities, and students with varying ability levels. The school leader stated that he put in place
systems for collecting student behavior and attendance data, and that he works with the SLT and
the deans to analyze trends based on this data. The school leader does not consistently ensure that
all staff use evidence-based systems, which limits measurable progress toward critical school-wide
goals, and hinders student achievement.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent

curricula and assessments that are appropriately aligned to the Common Core Learning

Tenet Rating D

Standards (CCLS) for all students and are modified for identified subgroups in order to
maximize teacher instructional practices and student-learning outcomes.

Debriefing Statement: The school sets expectations for the development of curricula and instructional
practices aligned to the CCLS and instructional shifts. Teachers do not consistently implement the CCLS and
instructional strategies that lead to improved student achievement.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures and supports the quality implementation of a systematic plan of rigorous and coherent curricula
appropriately aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet
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the needs of students.

The school leader is in the process of implementing a systematic plan for the creation of rigorous
and coherent curricula, and an array of instructional strategies to support the CCLS. The school
leader reported that he has established a requirement for the creation of unit and lesson plans with
the expectation that those plans support the CCLS. However, a document review b demonstrated
that plans did not consistently align to the CCLS or reference the instructional shifts. Further, the
review team found during classroom visits, that only 32 percent of instruction aligned to the CCLS or
instructional shifts. Additionally, although the school leader shared that he has provided teachers
with resources to support instruction and learning, few lesson plans included instructional
modifications to meet the needs of students. The school leader reported that he created a
counseling position dedicated to ELLs, and provided teachers with opportunities to visit schools that
model best practices in English as a second language (ESL) instruction. However, the review team
found teachers did not modify or differentiate lesson plans, or instruction, to meet the needs of
ELLs. The school leader shared that he collaboratively developed with the cabinet, a written
schedule for PD with built-in times for vertical and horizontal meetings. During the ELA and social
studies department meetings, the review team found that meeting agendas focused on CCLS
curricula implementation, instructional shifts, and analysis of student performance data. However,
during classroom visits, the review team noted inconsistent levels of lesson alignment to these new
expectations and understandings. As a result, the curricula and instructional practices are not fully
meeting the needs of students, and this limits student college- and career-readiness.

33 The school has received a rating of Developing for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately

aligned to the CCLS and NYS content standards and address student achievement needs.

There is no school-wide format for lesson plans, although the school leader reported that he has
provided teachers with expectations for lesson plan elements that reflect effective planning. A
document review demonstrated that unit and lesson plans do not follow a consistent pattern of
planning, reflective of the CCLS and the instructional shifts. In particular, during the fifty-nine
classrooms visits conducted by the review team, eleven lessons reflected thoughtful planning based
on data. Further, the review team found that only ten percent of the lessons had tasks matched to
student abilities or interests. Lessons often reflected a “teacher-student” pattern of instruction, and
provided students with limited opportunities for higher-order thinking. One student stated, “Only in
art do we work at our own pace, in other classes we all are at the same place.” Teachers used
rubrics in only a few classrooms, but their use was limited and did not foster student planning and
self-reflection. The school leader stated that he provides teachers with PD on how to adjust
curricula to address formative and summative data. Social studies teachers analyzed interim
assessment data in order to make modifications to their instructional plan, during a teacher
meeting. However, the review team found few teachers applying content and skills from PD into
classroom practice. The inconsistent use of lesson plans and data to support the CCLS and
instructional shifts, and limited modifications of instruction to meet student needs, hinders student
academic achievement.
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3.4 The school has received a rating of Ineffective for this Statement of Practice: The school leader and
teachers have developed a comprehensive plan for teachers to partner within and across all grades and

subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment
opportunities.

e The school leader and teachers do not have a plan for teachers to create interdisciplinary curricula.
Discussions with school leaders and staff demonstrated that there are no opportunities for teachers
to collaborate and discuss ways to deliver interdisciplinary curricula within grades and subjects.
Teachers reported interdisciplinary learning opportunities provided to students are the result of
individual teacher planning, and that there are no formal partnerships within the school. During
classroom visits, the review team found that in eight of the 59 lessons, teachers combined two
subjects; however, the review team found limited evidence of interdisciplinary learning across the
school. While the school leader stated that he has ordered additional technology for teachers to use
to incorporate different subject areas, classrooms do not currently have extensive technological
resources available for instruction. As a result, students have limited opportunities to engage in
thoughtful cross-curricular activities that lead to improved academic performance, which hinders
student success.

35 The school has received a rating of Developing for this Statement of Practice: Teachers implement a
comprehensive system for using formative and summative assessments for strategic short and long-range

curriculum planning that involves student reflection, tracking of, and ownership of learning.

e The school leader stated that teachers, student, and parents have access to Datacation and other
assessment data, and that he expects teachers to use this information for short and long-range
curriculum planning. However, the review team found limited evidence from a document review
and interviews with staff, that teachers are using this data to drive curriculum and their instructional
decisions. Although teachers have access to a range of data sources, instruction does not align to
the needs of individual students or to the needs of subgroups of students. Additionally, the school
leader has reported that he provided PD opportunities on the use of student rubrics; however,
classroom visits demonstrated that teachers do not consistently use these rubrics to develop
student ownership of their learning. Likewise, there was limited evidence that students understand
how to track, or reflect on, their learning using Datacation. A review of student work demonstrated
that teachers provide students with written and verbal feedback; however, this was inconsistent
across classrooms. The inconsistent alignment between curriculum and assessment hinders student
academic achievement.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and

decision-making in order to address the gap between what students know and need to .
Tenet Rating D

learn, so that all students and pertinent subgroups experience consistent high levels of
engagement, thinking, and achievement.

Debriefing Statement: The school leaders have begun to engage teachers in conversations about the use of
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strategic practices, informed by data, to promote high levels of engagement, thinking, and achievement.
However, staff does not consistently employ these strategic practices across the school. As a result, strategies
and practices do not always address the needs of all students.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: School and teacher

leaders ensure that instructional practices and strategies are organized around annual, unit, and daily lesson
plans that address all student goals and needs.

e School and teachers leaders do not consistently ensure that instructional practices, organized
around plans, address the needs of all students. While the school leader reported that he has set an
expectation that staff use instructional practices and strategies that are adaptive and aligned to
plans for groups of students with a variety of needs, the review team found limited evidence of
modifications to address specific needs of ELLs and students with disabilities during classroom visits.
Further, teachers working in the Integrated Co-Teacher (ICT) model reported that they did not
always plan together. Additionally, the review team found limited evidence that teachers set
individual goals for students with disabilities or ELLs. In the 59 classrooms visits, six lessons
displayed differentiated activities to address the goals and needs of all student sub-groups. Further,
when asked what interventions the teacher planned for a grade nine class, the teacher replied,
“they all have needs.” PD and instructional coaching are beginning to engage staff in techniques for
aligning plans to data, and improving the quality of questioning. However, 18 percent of the
classrooms visited demonstrated evidence of questioning or activities directed toward developing
students’ critical thinking, evaluation, synthesis, creative response, analysis, or problem solving
skills. Inconsistent instructional practices limit high levels of student engagement and hinder
student achievement.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide

coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to
multiple points of access for all students.

e Teachers do not consistently provide coherent instruction aligned to the CCLS that leads to multiple
points of access for all students. The school leader reported that he has provided PD for teachers on
the CCLS, the instructional shifts, and the use of assessments, as well as informed staff of
expectations for the implementation of skills and strategies learned in PD. However, the review
team found that teachers inconsistently implement these expectations during instruction, and that
lesson plans do not consistently address the demands of CCLS, or challenge and engage different
groups of students. Only 32 per cent of classrooms visited reflected CCLS aligned instruction, while
only 29 per cent demonstrated the instructional shifts. Further, only 10 per cent provided multiple
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access points for students, while 11 per cent displayed strategies adapted for groups of students,
including ELLs and students with disabilities. Similarly, the review team found limited evidence of
teachers building in opportunities to extend student thinking and understanding through higher-
order thinking questions, or the use of materials that contain high levels of text and content
complexity. During classroom visits, most teachers asked low-level questions, and there was a lack
of interaction between adults and students, which resulted in students being passive and compliant
learners. Further, at times, teachers answered their own questions and did little to challenge
student thinking by asking additional questions that required students to think beyond the literal
level. In 10 per cent of classrooms, the review team found all students engaged in learning, or in
discussion on complex text or content. Instructional practices do not consistently lead to high levels
of student engagement, which limits student academic success.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers and students

work together to implement a program/plan to create a learning environment that is responsive to students’

varied experiences and tailored to the strengths and needs of all students.

The school is developing a learning environment that is responsive to the needs of students. The
school leader shared that teachers have begun to implement some elements of the Positive
Behavioral Interventions and Supports (PBIS) program, and plans to implement the full program next
year. The review team found that most teachers have classroom rules posted at the front of the
class. While the school leader shared that 13 school safety officers, seven deans, the APs, and the
school leader help to enforce behavioral rules in hallways, the review team did not find expectations
for behavior in hallways posted. Although the students complied when deans or school leaders
asked them to remove headphones and lower sweatshirt hoods; however, the review team
observed students using inappropriate language and demonstrating disruptive behavior. Further,
the review team found that classroom teachers generally focused on behaviors within their
classrooms. For example, during one classroom visit, a student in the hall kicked the door of the
class to get the attention of another student, in which case the teacher only approached the student
in the class to see if she felt safe. In another classroom, students sat and continued speaking during
the Pledge of Allegiance while the teacher did not address the inappropriate behavior. In addition,
in a number of classes, many students arrived late to class. While teacher teams work together
twice per week, there was limited evidence of teachers acknowledging diverse groups of students
and their needs. For example, teachers often stated that they had ELLs in class, but could not name
these students for the review team. In one class, the entire lesson was teacher-directed, whole
group instruction, and one student did not do any work, but sat quietly alone. Yet, this same
student actively participated in another class, where the teacher placed him in a group with a
differentiated assignment. While the learning environment is physically safe, teachers do not
consistently meet the needs of all students, and this hinders student success.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers inform

planning and foster student participation in their own learning process by using a variety of summative and

formative data sources (e.g., screening, interim measures, and progress monitoring).
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The school has established a framework and systems to support teachers in using formative and
summative assessment data to plan and guide instruction, which include Datacation and interim
assessments. The school leader shared that he provides teachers with PD on how to create and use
summative and formative assessments to better engage students and involve them in their own
learning. However, the review team found that teachers do not consistently use data to inform
their instruction. For example, during a teacher meeting, teachers reviewed social studies
assessment results and concluded that ELLs were not writing fluently, or comprehending. However,
there was no further analysis of this data, or specific planning to meet student needs based on this
information. A document review showed that lesson plans did not contain information regarding
subgroups based on data. When asked about this, one teacher stated that he internalized the data
and informally adapts as he teaches the lesson. The school leader reported that he established a
counselor position to assist ELLS in engaging in their own learning process. While the school leader
stated that he set expectations for teacher feedback to students, the review team found that
teachers do not consistently provide students with next step directions on how to improve their
learning. Limited data-based instruction, that is not consistently timely and purposeful, hinders high
levels of student achievement.

Tenet 5 - Student Social and Emotional Developmental Health: The school community
identifies, promotes, and supports social and emotional development by designing
systems and experiences that lead to healthy relationships and a safe, respectful
environment that is conducive to learning for all constituents.

Tenet Rating D

Debriefing Statement: Support services and resources for the social and emotional development of students

exist in the school. However, all stakeholders are not collaboratively engaged in supporting a comprehensive

vision for promoting a safe and respectful learning environment. This hinders students from benefiting from

an environment conducive to learning that fosters social and emotional growth.

Strengths:

5.2 The school has received a rating of Effective for this Statement of Practice: The school leader

establishes overarching systems and understandings of how to support and sustain student social and

emotional developmental health and academic success.

The school leader establishes systems to support student social and emotional developmental
health. The school leader shared that he restructured and supplemented the guidance staff with
additional personnel, in order to ensure that an adult knows every child. Students confirmed this by
stating that they have someone that they can speak to if they are in need. Additionally, the school
leader reported that the new AP, assigned to the counseling department, has expanded the range of
activities designed to promote positive student academic behavior, by increasing family contact to
highlight student performance. Further, the review team found that the school leader has also
established a Saturday learning program for both students and parents to work with a counselor,
who establishes individual student goals. Additionally, the school leader increased the number of
counselors available to students in sub-groups, and added a social worker to the staff. The school
leader reported that he established research-based practices that teachers use for the referral and
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support of all students. A document review demonstrated that the written process outlines
protocols for staff to follow for referring students to support services. Staff shared that they are
aware of the referral protocol. The school leader stated that he has provided staff PD on student
social and emotional health during inquiry team meetings. The implemented systems effectively
address barriers to student social and emotional developmental health, which improves student
academic success.

Areas for Improvement:

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates

and systematically promotes a vision for social and emotional developmental health that is aligned to a

curriculum or program that provides learning experiences and a safe and healthy school environment for

families, teachers, and students.

The school is developing a program aligned to a vision for social and emotional developmental
health. The school leader shared that the school is beginning to use the PBIS program, and plans to
implement it fully across the school in September 2014, to support and promote the social and
emotional developmental of students. While the school currently has a set of practices in place to
support students, it is not comprehensive or linked to a clear vision for social and emotional growth.
The work currently includes monthly grade level meetings with guidance counselors, to plan
supports for student sub-group needs, career exploration classes, and a program to engage grade
nine students in positive social and emotional learning activities. Additionally, staff shared that
there is a LifeSkills program for young men at risk of failure in the school. However, the school
leaders recognize that there is a need to connect PBIS to other activities in a uniform manner and to
expand PD activities to build adult capacity to support student social and emotional developmental
health. The school leader is beginning to enact systems to provide a foundation of support to
provide students with a healthy and safe school community in order to achieve student success.

5.4 The school has received a rating of Developing for this Statement of Practice: All school stakeholders

work together to develop a common understanding of the importance of their contributions in creating a

school community that is safe, conducive to learning, and fostering of a sense of ownership for providing social

and emotional developmental health supports tied to the school’s vision.

The school is developing the understanding of all stakeholders of the importance of their
contributions in creating an environment that supports student social and emotional developmental
health. Classroom visits, and interviews with staff, demonstrated for the review team that teachers
do not consistently develop a school culture that is conducive to learning. Additionally, parents
shared that they were unclear of the school’s vision concerning expectations for student behavior,
as well as social and emotional health. The school leader shared that the school is working to
include parents in all aspects of their children’s development through access to Datacation software,
which allows parents to obtain student grades and behavior records. Parents confirmed that they
could use this system to communicate directly with their children’s teacher, the guidance counselor,
or other support staff. However, parents shared that they rarely receive positive communications
from staff through this system, or through other direct contact. Additionally, parents reported that
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the guidance department usually contacts them regarding behavior concerns. While the school is
developing a vision for student social and emotional developmental health, not all constituents are
clear on their roles in creating a safe learning community that is responsive to student needs, which
hinders student success.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and

student support staff work together with teachers to establish structures to support the use of data to respond
to student social and emotional developmental health needs.

e Staff inconsistently uses data to respond to student social and emotional developmental health
needs. The school leader shared that while staff has a number of data sources that relate to
academics, behavior, student well-being, and learning needs, staff in different positions use this
data more effectively. The school leader reported that counselors analyze data to identify students
who are almost passing regents examinations, and those in danger of not graduating. Additionally,
the guidance personnel are beginning to analyze patterns and trends in the data concerning student
behavior, academic performance, and social and emotional health, but these practices are not fully
established. The school leader stated that he is working with the staff to develop a plan to better
use data to address student needs. Inconsistent use of data limits student opportunities to be
socially successful, which hinders student academic success.

Tenet 6 - Family and Community Engagement: The school creates a culture of

partnership where families, community members, and school staff work together to

Tenet Rating D

share in the responsibility for student academic progress and social-emotional growth
and well-being.

Debriefing Statement: The school strives to create relationships with community partners to share
responsibilities for establishing sustainable frameworks for student academic and social-emotional growth.
However, the school has made limited progress in establishing relationships with families, to promote a
collaborative approach toward supporting student academic performance and social emotional health. This
results in students who do not benefit from a comprehensive home-school connection.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures that regular communication with students and families fosters their high expectations for student
academic achievement.

e The school leader does not consistently ensure regular communication with parents and students
that fosters high expectations for student academic achievement. The school leader, staff, and
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parents reported that home-school communication is an area in which the school needs to improve.
The school leader stated that he recognizes this need, and is working with the parent coordinator,
and the AP for student support services, to develop strategies and practices to communicate
expectations for student academic achievement to families. While Datacation has a pupil portal that
provides parents with information regarding student performance, as well as a mechanism for
parents to communicate directly with teachers, there is limited evidence that parents are using this
system, or that teachers are consistently entering their information into the system. Further,
families received instructions on how to use Datacation during PTA meetings, but attendance was
limited. Staff shared that students and families are offered the opportunity to sign up for the Wake
Up, New York program, which features phone calls with recorded messages from celebrities to wake
up students who have difficulty arriving to school on time to improve academic performance.
However, there is little evidence that many students use this tool. Overall, the school is developing
practices to ensure better communication between the home and school, in order to increase
student academic achievement.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in

effective planning and reciprocal communication with family and community stakeholders so that student

strength and needs are identified and used to augment learning.

The school does not consistently engage in reciprocal communication with family and community
stakeholders to meet student needs. The school leader shared that he has put into place multiple
tools for communicating with families, such as texting, e-mail, telephone, the parent handbook, and
the parent portal in Datacation. However, the school leader, staff, and parents all shared that
parent involvement needs improvement. The review team found that while the school staff
translates selected documents into languages they identify as prevalent, meaningful school
communication to non-English speaking parents is limited. For example, although there is a growing
Southeast Asian community, with families who are learning to speak English, as well as a Haitian
community that speaks Creole, telephone messages and printed school communication are not
always available in these languages for families. There are staff members fluent in these languages,
who serve as interpreters during family conferences; however, the lack of consistent translation of
school policies, protocols, and procedures limits family involvement. The school leader shared that
he is working on a plan to communicate better with families, including a system for sending letters
to parents highlighting positive behaviors. In addition, the parent coordinator is developing a plan
to work with community stakeholders through religious organizations in the area. Inconsistent
reciprocal communication limits families’ ability to support their children’s academic growth.

6.4 The school has received a rating of Ineffective for this Statement of Practice: The school community

partners with families and community agencies to promote and provide training across all areas (academic and

social and emotional developmental health) to support student success.

The school does not partner with families and community agencies to provide training to support
student success. While the school has begun to attempt to share information with parents, the
school leader stated that there is currently no plan to teach parents ways to support learning and
growth. A document review demonstrated that tips to parents in the parent handbook contain a
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large array of information. However, there is only an English language version of this handbook
available. While a college readiness calendar is available to parents and students in the guidance
office, there is no plan for making this information available to parents and students who do not
visit the guidance office. The review team found that there is no plan in place to provide PD for staff
concerning developing partnerships with families and the community. While the parent coordinator
stated that he plans to engage with local religious organizations around student success, this has not
yet taken place. As a result, the lack of a plan, and a coordinated process for sharing information,
prevent all students from benefiting from a robust and focused home-school connection.

6.5 The school has received a rating of Developing for this Statement of Practice: The school shares data

in a way that promotes dialogue among parents, students, and school community members centered on

student learning and success and encourages and empowers families to understand and use data to advocate

for appropriate support services for their children.

The school leader reported that he established a data specialist position to manage systems and
provide parents with access to student academic, behavioral, attendance, and social and emotional
health data. Additionally, Datacation provides a portal for parents and students to review student
performance data; however, not all teachers consistently enter data. Further, training for all
parents on how to use this system has been limited. Additionally, the information on Datacation
appears in English and Spanish only, although a growing number of families speak Southeast Asian
languages. The school leader brings in guidance counselors on Saturdays to make their expertise
available to parents and students on an individual basis. However, workshops and opportunities for
parents, to learn how to understand available data, and to provide information regarding ways to
support their children’s success, have been limited. The school leader shared that the school is
beginning to consider how to provide guidance to parents on the data available for them to
advocate for their children. The school community does not consistently empower families to take
action to support their children’s learning, which limits student success.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.5: Ensure that the staff consistently uses evidence-based systems that are dynamic, and adaptive, to address
individual and school-wide practices. Monitor staff use of systems, and provide PD as necessary.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2: Provide additional PD, and monitor lesson planning, to ensure that staff use a comprehensive and adaptive
curricula across all areas of study.

e 3.3: Ensure that plans and instruction reflect adaptations and differentiation of the CCLS, based on the individual
needs of students and sub-groups of students.

e 3.4: Collaboratively develop a comprehensive plan for teachers to partner within, and across, all grade levels to
create interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities. Support this
by setting meeting times for teachers to collaborate across all disciplines.

e 3.5: Support the implementation of a comprehensive assessment system that includes multiple measures of data
and on-going feedback on performance to students in a way that fosters student ownership of their learning.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2: Ensure that staff uses data to inform lesson planning to meet the needs of all students.

e 4.3: Ensure that teachers use questions that promote higher-order thinking and student engagement, as well as
strategies designed to support the CCLS, and reflect the instructional shifts, and adapt their instruction to meet
the diverse needs of all students.

e 4.4: Implement a comprehensive program to promote a common understanding among all constituents
regarding the expectations for classroom and school-wide behaviors, and provide recognition for students who
follow these expectations. Ensure teachers acknowledge diversity while providing access to learning in a
thoughtful learning environment that addresses the needs of all students.

e 4.5: Ensure teachers use data to inform their instruction so that it is responsive to student strengths and needs.
Monitor teacher feedback to enable students to reflect upon, and assess, their own progress.
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Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 5 the

school should:

5.3: Support the implementation of a research-based program for social and emotional developmental health,
and monitor this implementation school-wide.

5.4: Collaboratively develop a comprehensive plan, which incorporates protocols and processes, to communicate
the roles of all members of the school community to ensure that appropriate supports are provided to all
students. The plan should include a system for monitoring and responding to student social and emotional
developmental health needs, including the use of adaptive measures that meets the individual needs of students.

5.5: Collaboratively develop and use a comprehensive plan for monitoring individual and sub-group student data,
to assess student needs on a regular basis, in order to provide students with services and supports matched to
their specific needs.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 6 the

school should:

6.2: Foster communication with students and families regarding high expectations for student academic
achievement.

6.3: Develop a plan to use multiple reciprocal tools of communication in all languages, to provide families regular
opportunities to dialogue with the school regarding student issues and concerns. Provide PD to staff on the
expectations for the use of those tools.

6.4: Implement a plan to train parents in ways to support student learning and growth. Provide staff with PD on
strategies for actively seeking and sustaining partnerships with families and the community, to engage parents in
supporting student success.

6.5: Ensure that all stakeholders share data. Integrate data systems to identify family needs and appropriate
support strategies. Develop a strategy to ensure that student performance data is shared in ways that families
can understand, and to enable families to advocate for their children for appropriate supports.
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