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School Information Sheet

Grade Total SIG Title 1 Attendance
Configuration Enroliment 618 Recipient X Population 828 Rate 91.89%
Free Lunch 91.4 | Reduced Limited English Students with
% Lunch 3.3% Proficient ¢ 21.5% Disabilities 16.4%
Number of English Language Learner Classes
#Transitional N/A #Dual Language N/A ESL Self-Contained English as a Second N/A
Bilingual Language
Number of Special Education Classes
Special Classes 19 #Consultant Teaching N/A | #Integrated Collaborative Teaching 24
#Resource Room 1

Number Special Classes
o ‘#Foreign Language ‘ 10 |#Dance

0 |[#CTE | ©

#Visual Arts | 29 | #Music | 14 | #Drama

Racial/Ethnic Origin
American Black or . . Asian or Native .
. . Hispanic . . Multi-
Indian or 1.0% African 59.4% . 35.4% | Hawaiian/Other 1.7% | White | 2.3% . .01%
. . or Latino " racial
Alaska Native American Pacific Islander
Personnel
Years Principal Less than # of Assistant 3 # of Deans 1 # of Counselors / 3
Assigned to School one year Principals Social Workers
Teachers with No Valid Teaching Out Teaching with Fewer Than Average Teacher
N/A 9 9 7.369
Teaching Certificate / of Certification 9% 3 Yrs. of Exp. % Absences 36%
Credit Accumulation (High School Only) and Performance Rates
% of 1% yr. % of 2™ yr.
stfdc:ents \\/(/rho st{jc?ents vaw % of 3 o ST 4 Year
N/A N/A who earned 10+ N/A Graduation Rate N/A
earned 10+ earned 10+ credits
credits credits
35 VEUIEIEES Science Performance 6Year
Performance at N/A Performance at N/A N/A . N/A
atlevels3 &4 Graduation Rate
levels 3 & 4 levels 3 & 4
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

N/A American Indian or Alaska Native Yes Black or African American

Yes Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander
N/A White N/A Multi-racial

Yes Students with Disabilities Yes Limited English Proficient

Yes Economically Disadvantaged All Students

Did Not Meet Adequate Year

ly Progress (AYP) in Math

N/A American Indian or Alaska Native No Black or African American

Yes Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander
N/A White N/A Multi-racial

No Students with Disabilities Yes Limited English Proficient

No Economically Disadvantaged All Students

Did Not Meet Adequate Yearly

y Progress (AYP) in Science

N/A American Indian or Alaska Native Yes Black or African American

No Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander
N/A White N/A Multi-racial

N/A Students with Disabilities N/A Limited English Proficient

Yes Economically Disadvantaged All Students

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

N/A ‘ Limited English Proficiency

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:

School-wide staff will implement a comprehensive CCLS aligned curriculum in ELA in all grades.

School Administration will conduct weekly Short-Frequent Observations (SFO) that include addressing the needs of
subgroups, lowest 1/3, ELLs, and SWDs, in order to improve teacher practice aligned with the Danielson Framework school-

wide.

3. School-wide staff will implement a comprehensive CCLS aligned curriculum in mathematics in all grades.

The school will implement a comprehensive support program that results in increased student attendance in order to
address the social-emotional needs of students.
5. The school will implement a comprehensive community engagement program in order to increase parent and family

engagement.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture
that lead to success, well-being and high academic outcomes for all students via systems of continuous and

sustainable school improvement.

# Statement of Practice H E D |

2.2 | The school leader ensures that the school community shares the Specific,
Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address X
the priorities outlined in the School Comprehensive Educational Plan
(SCEP).

2.3 | Leaders make strategic decisions to organize programmatic, human, and
fiscal capital resources.

2.4 | The school leader has a fully functional system in place aligned to the
district's Annual Professional Performance Review (APPR) to conduct
targeted and frequent observation and track progress of teacher
practices based on student data and feedback.

2.5 | Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

OVERALL RATING FOR TENET 2: D

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students

and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes.

# Statement of Practice H E D |

3.2 | The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

3.3 | Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to
the CCLS and NYS content standards and address student achievement
needs.

3.4 | The school leader and teachers have developed a comprehensive plan for
teachers to partner within and across all grades and subjects to create
interdisciplinary curricula targeting the arts, technology, and other
enrichment opportunities.
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3.5 | Teachers implement a comprehensive system for using formative and
summative assessments for strategic short and long-range curriculum X
planning that involves student reflection, tracking of, and ownership of
learning.
OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn, so that all students and pertinent

subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E D |

4.2 | School and teacher leaders ensure that instructional practices and
strategies are organized around annual, unit, and daily lesson plans that X
address all student goals and needs.

4.3 | Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

4.4 | Teachers and students work together to implement a program/plan to
create a learning environment that is responsive to students’ varied X
experiences and tailored to the strengths and needs of all students.

4.5 | Teachers inform planning and foster student participation in their own
learning process by using a variety of summative and formative data X
sources (e.g., screening, interim measures, and progress monitoring).

OVERALL RATING FOR TENET 4: D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

# Statement of Practice H E D |

5.2 | The school leader establishes overarching systems and understandings of
how to support and sustain student social and emotional developmental X
health and academic success.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is aligned to a curriculum or

X
program that provides learning experiences and a safe and healthy school
environment for families, teachers, and students.
5.4 | All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a X

sense of ownership for providing social and emotional developmental
health supports tied to the school’s vision.
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5.5 | The school leader and student support staff work together with teachers
to establish structures to support the use of data to respond to student X
social and emotional developmental health needs.

OVERALL RATING FOR TENET 5: D

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members, and school staff work together to share in the responsibility for student academic
progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school leader ensures that regular communication with students and
families fosters their high expectations for student academic X
achievement.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that student strength and X
needs are identified and used to augment learning.

6.4 | The school community partners with families and community agencies to
promote and provide training across all areas (academic and social and X
emotional developmental health) to support student success.

6.5 | The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning

X
and success and encourages and empowers families to understand and
use data to advocate for appropriate support services for their children.
OVERALL RATING FOR TENET 6: D
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being, and high academic outcomes for RIS Rating D

all students via systems of continuous and sustainable school improvement.

Debriefing Statement:

The school leader implements structures and systems for school improvement, and has articulated expectations
for rigorous instruction. However, the school leader is still developing systems to monitor and sustain progress
toward meeting those expectations. As a result, the vision for continuous school improvement is still
developing.

Strengths:

2.3 The school has received a rating of Effective for this Statement of Practice: Leaders make strategic

decisions to organize programmatic, human, and fiscal capital resources.

e The school leader makes strategic decisions to organize human, programmatic, and fiscal capital
resources in order to meet the needs of the school. The school leader shared that she built into the
school day a variety of mandated extended learning opportunities, such as Fundations and Go Math,
and stated that the focus of this work is to build student skills through rigorous instruction. These
opportunities include both morning and afternoon sessions for targeted students with additional
voluntary sessions provided on Saturdays. Additionally, discussions with the school leader
demonstrated that she has been instrumental in hiring new staff to support student social and
academic needs. For example, the school leader shared that she collapsed a grade one classroom,
due to a low school enrollment in first grade, and is using these teachers to provide Academic
Intervention Services (AlS) and English Language Learner (ELL) support. Further, the school leader
hired a teacher with a Spanish license to work with ELLs, teach foreign language in the middle school,
and serve as a cluster teacher in grade four. Teachers stated that they are working on modifying and
adapting the common core curriculum to address the instructional needs of students. As a result, the
school leader shared that she sought the expertise of outside literacy consultants and coaches to
provide added instructional support during grade level planning meetings, to improve the academic
rigor in school-wide literacy instruction. Additionally, the school leader stated that she implemented
weekly inquiry team meetings. The school leader used some of the four million dollar School
Improvement Grant (SIG) funds to hire a new assistant principal (AP), whose responsibilities include
managing the SIG, helping to oversee the observation process, and providing instructional feedback
to classroom teachers. Additionally, the school leader stated that she used the SIG funds to support
the learning environment by purchasing technology and integrating it into the curriculum through
literacy software, such as Accelerated Reader. Further, the school leader used SIG funds to purchase
books for the school library to meet the growing reading abilities of all students. Overall, the school
leader uses the available resources to meet the immediate needs of the school community, which
improves student success.
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Areas for Improvement:
2.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely
(SMART) goals/mission, and long-term vision inclusive of core values that address the priorities outlined in the
School Comprehensive Educational Plan (SCEP).

e The school leader does not consistently ensure that the school community shares the school’s
SMART goals, aligned to a vision, as outlined in the SCEP. While discussions with the school leader,
and a review of documents, demonstrated that the school leader wrote parent and staff handbooks
in the summer of 2013, which included the school’s vision and its goals for improvement, when
asked, some parents and staff were not able to articulate this vision, or the goals. Similarly, while
parents and staff stated that they received a copy of the handbook, and that the school leader
invited them to contribute to the construction of the school’s mission statement, again, only a few
were able to articulate this mission statement. A review of the SCEP demonstrated that while the
school has identified SMART goals, through discussions with the staff, the review team found that
the staff was not clear on how the goals connect, or how the school will achieve these goals. The
school leader reported that she has shared the SMART goals with the School Leadership Team (SLT),
and that they are currently working on adapting and monitoring them to ensure that the school
meets student needs. While the school leader has begun sharing the school’s vision and goals with
all stakeholders, these are not consistently understood by the school community, which limits the
school’s ability to work together to achieve improvement.

2.4 The school has received a rating of Developing for this Statement of Practice: The school leader has a

fully functional system in place aligned to the district's Annual Professional Performance Review (APPR) to
conduct targeted and frequent observation and track progress of teacher practices based on student data and
feedback.

e The school leader has a system for conducting targeted and frequent observations aligned to the
district’'s APPR; however, feedback to teachers is not consistently clear to help improve teacher
practice. A document review, and interviews with school leaders and staff, demonstrated that the
school uses ADVANCE as a tool to conduct regular classroom observations in which the school
leaders evaluate teacher performance using the Danielson Framework. While teachers stated that
school leaders provide them with feedback from both formal and informal observations, teachers
shared that the feedback is not consistently clear in defining for them what they need to do to
improve their practice. In addition, although the SCEP states that literacy consultants and coaches
are used to ensure clear understanding and follow-up on high leverage teaching practices, teachers
were not able to articulate how the consultants and coaches help them use the feedback from
observations or student data to improve their practice. Further discussions with the school leader
indicated that she is at an early stage of developing, aligning, and implementing a professional
development (PD) plan to improve instructional practices. Inconsistent feedback and supports limit
staff accountability for continuous improvement, which hinders student achievement.
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2.5 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use
evidence-based systems and structures to examine and improve critical individual and school-wide practices as

defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

e The school leader does not consistently use evidence-based structures to examine school-wide
practices defined in the SCEP. While the school leader shared that the network played a large role in
developing the school’s SCEP, and that improving instruction is one of the goals outlined, she also
stated that she bases decisions on observations, and does not consistently use systems for analyzing
student data to improve critical practices. While, interviews with the school leader, and a review of
documents, demonstrated that she is beginning to encourage staff to use evidence-based systems,
such as Accelerated Reader, Fountas & Pinnell, and Wilson Reading’s Fundations, the review team
did not find evidence of consistent use of these systems during classroom visits. For example, there
was limited evidence to demonstrate how the teachers used data from Fountas & Pinnell and
Accelerated Reader to direct ongoing reading instruction or improve student performance.
Additionally, most lesson plans did not include the criteria listed in the Tri-State Quality Review rubric
for lessons and units. Further, during a grade level meeting, teachers did not monitor and evaluate
student work to identify areas of improvement, or discuss aspects of instruction that needed
modification. The school leader is beginning to introduce evidence-based systems; however,
inconsistent use of these systems limits measureable progress toward school-wide goals, and hinders
student success.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent

curricula and assessments that are appropriately aligned to the Common Core Learning .
Tenet Rating D

Standards (CCLS) for all students and are modified for identified subgroups in order to
maximize teacher instructional practices and student-learning outcomes.

Debriefing Statement:

The staff is using the curricula to drive instruction, rather than using formative and summative assessment data
to modify the curricula, and to guide instruction to meet the diverse needs of students. Consequently,
instructional practices do not fully address the differentiated instructional needs of all students.

Strengths

All ratings for this Tenet are Developing and therefore, comments are listed under Areas for Improvement.
Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The School Leader

ensures and supports the quality implementation of a systematic plan of rigorous and coherent curricula
appropriately aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet
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the needs of students.

e The school is beginning to implement a rigorous curriculum, aligned to the CCLS and designed to
meet the needs of all students. The school leader informed the review team that the school has
adopted curricula aligned to the CCLS, such as Ready Gen, Expeditionary Learning, Go Math, and
CMPT. However, as the school received these CCLS materials two months into the school year,
teachers were still in the initial stages of implementation. The school leader stated that per the
SCEP, the implementation of a CLLS aligned curriculum is a priority for this year, but shared that the
school has work to do to ensure that the implementation leads to improved student achievement.
Both the school leader and staff shared with the review team that there is planning time allocated for
staff to collaborate in vertical and horizontal meetings time on the implementation of the curriculum.
However, teachers reported challenges with the CCLS, and difficulty with modifying materials to
address student needs. A document review demonstrated that there is a PD plan in place to support
teachers in the implementation of CCLS curricula through 2013-2014. However, the school leader
stated that the PD calendar is not complete, and that resources to support curriculum
implementation, and its delivery, are not fully in place. The school is in the process of implementing
curricula that meets the needs of all students, and aligns to the CCLS, but is currently not fully in
place, which hinders student college- and career-readiness.

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include Data-Driven Instruction (DDI) protocols that are appropriately
aligned to the CCLS and NYS content standards and address student achievement needs.

e Teachers do not consistently develop and ensure that lesson plans include DDI protocols, and align to
the CCLS to meet student needs. Of the 37 classrooms visited, most demonstrated a lack of
alignment between the content outlined in the lesson plan and instructional practices. While some
teachers had lesson plans that aligned to the CCLS, others had a brief description of planned learning,
but did not include specific standards-based instruction, or assessment information to monitor
student learning. Additionally, lesson plans did not consistently demonstrate DDI protocols in order
to meet the needs of student subgroups. Teacher lesson plans do not consistently align to the CCLS
or DDI protocols, which limits student academic growth.

3.4 The school has received a rating of Developing for this Satement of Practice: The school leader and

teachers have developed a comprehensive plan for teachers to partner within and across all grades and subjects
to create interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities.

e The school inconsistently implements a plan for teachers to partner across subjects to create
interdisciplinary curricula that includes the arts, technology, and other enrichment opportunities for
students. While a review of documents demonstrated that the school leader has a plan for
interdisciplinary learning, classroom visits and interviews with staff indicated that the
implementation of this plan is developing across the school. While only some teachers integrated
interdisciplinary content into instruction during classrooms visits, teachers shared with the review
team that they are at an early stage of working collaboratively to deliver an interdisciplinary
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curriculum across the school. The school leader and staff shared that students have access to a
variety of opportunities for enrichment through Chess Club, YMCA, arts, and sport teams through the
extended day learning. Additionally, students enthusiastically reported how they enjoy participating
in the after-school programs. However, teachers do not consistently provide interdisciplinary
opportunities during the school day in order to meet student needs. The lack of cohesive
opportunities for students to engage in cross-curricula activities limits their ability to be academically
successful.

3.5 The school has received a rating of Developing for this Statement of Practice: Teachers implement a

comprehensive system for using formative and summative assessments for strategic short and long-range
curriculum planning that involves student reflection, tracking of, and ownership of learning.

e Teachers do not consistently use formative and summative assessment data to inform instruction
and to involve students in taking ownership of their learning. A review of documents and classroom
visits demonstrated to the review team that many teachers do not use assessment information to
inform their curricula planning and instructional practices. While the school leader and staff stated
that teachers collect data from Fountas & Pinnell, Ready Gen, and Accelerated Reader, the review
team found that teachers do no consistently use this data to guide short- and long-range curriculum
planning in order to differentiate instruction to meet student needs. For example, during interviews,
teachers stated that they use assessment data to guide instruction for students with disabilities and
ELLs. However, the review team found limited evidence of teachers using data to differentiate
instruction during classroom visits. Further, a review of student work demonstrated that teachers
provide students with limited feedback that often does not include the next steps students can take
to improve their learning. The lack of consistent alignment between assessment information and
instruction, along with limited feedback to students, hinders student achievement and ownership of
their learning.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and
decision-making in order to address the gap between what students know and need to

Tenet Rating D

learn, so that all students and pertinent subgroups experience consistent high levels of
engagement, thinking, and achievement.

Debriefing Statement:
Lesson planning and instructional practices do not consistently meet the needs of all students, which results in
inconsistent student engagement and achievement.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.
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Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: School and teacher

leaders ensure that instructional practices and strategies are organized around annual, unit, and daily lesson
plans that address all student goals and needs.

e School and teacher leaders do not consistently ensure that instructional practices, organized around
plans, address all student needs. While the school leader shared with the review team that teachers
are beginning to plan lessons to meet student needs, she recognizes a need to continue to work with
teachers in developing their capacity to differentiate their planning. Further, although the school
leader stated that teachers use assessment data regularly, the review team found that teachers do
not use this information to differentiate their plans in order to meet the needs of all students. The
school leader and staff shared that consultants and coaches are working with teachers to guide the
creation of short- and long-term goals for students. Instructional strategies organized around unit
and lesson plans, do not consistently meet the needs of all students, which hinders student
achievement.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide

coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to
multiple points of access for all students.

e Teachers do not consistently provide instruction aligned to the CCLS that leads to multiple points of
access for all students. A document review, and classroom visits, demonstrated that teachers do not
consistently align their plans to the CCLS. In addition, lesson plans and instruction did not
consistently match during classroom visits. The school leader shared that she was aware of this, and
was developing a plan to address teacher planning and instruction in order to improve student
achievement. Further, in the majority of classrooms, the review team found limited evidence of
teachers using strategies to provide multiple points of access for ELLs or students with disabilities. In
many classrooms, teachers did not modify instruction, provide interventions, or teach to the
instructional shifts, in order to meet the needs of all students. Additionally, while in some
classrooms teachers asked higher-order questions, in many classrooms, questions were low-level and
required a single word response that did not extend student thinking. For example, in one
classroom, a teacher wrote student responses in their notebooks for them, while in another class,
the teacher answered her own questions without providing sufficient wait-time for the students to
respond. Instructional practices do not consistently lead to high levels of student engagement, which
hinders student academic success.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers and students

work together to implement a program/plan to create a learning environment that is responsive to students’
varied experiences and tailored to the strengths and needs of all students.

e Teachers and students do not consistently create a rigorous learning environment that is responsive
to student needs. While the review team found that in some classrooms students are engaged in
learning, this was inconsistent across the school, as in other classrooms, student behavior disrupted
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learning. The school leader shared with the review team that she is aware of this, and is developing
a plan to outline the expectations for student behavior in classrooms. Additionally, while instruction
in several classrooms demonstrated strategies that acknowledged diverse groups of learners, most
teachers did not tailor instruction to target student strengths or needs. For example, during a social
studies lesson, the teacher asked students to read independently. However, while some students
were able to read the material provided, others could not, due to their limited English proficiency.
Similarly, in a technology classroom, students struggled, as the teacher did not provide any
accommodations for the large number of ELLs and students with disabilities. Further, students
shared that there are students in some classrooms that have difficulty with their work and that
teachers do not always help those students. Teachers do not consistently create a learning
environment that is physically and intellectually safe for students, which limits student success.

4,5 The school has received a rating of Developing for this Statement of Practice: Teachers inform

planning and foster student participation in their own learning process by using a variety of summative and
formative data sources (e.g., screening, interim measures, and progress monitoring).

e Teachers do not consistently use summative and formative assessment data to inform their planning
and foster student participation in their own learning process. The school leader and staff reported
that teachers have access to wide range of assessment data; however, classroom visits and a
document review demonstrated that teachers do not consistently use this information to modify
instruction to meet student needs. For example, in most classrooms, instruction was whole group,
followed by independent work that was not differentiated. Additionally, a document review
provided limited evidence that teachers give students data-based feedback that fosters ownership of
their learning. Further, this feedback did not include next steps for improvement. Instruction that is
not consistently data-based and purposeful limits high levels of student achievement.

Tenet 5 - Student Social and Emotional Developmental Health: The school community
identifies, promotes, and supports social and emotional development by designin :
’ ; op o o Y ST Tenet Rating D
systems and experiences that lead to healthy relationships and a safe, respectful

environment that is conducive to learning for all constituents.

Debriefing Statement:
While the school community recognizes the importance of student social and emotional developmental health,

there is inconsistent implementation of a school-wide behavior management system to address all student
needs. As a result, the environment is not conducive to learning for all constituents.

Strengths:

All ratings for this Tenet are Developing and therefore, comments are listed under Areas for Improvement.

Areas for Improvement:

5.2 The school has received a rating of Developing for this Statement of Practice: The school leader
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establishes overarching systems and understandings of how to support and sustain student social and emotional
developmental health and academic success.

e The school leader has begun to establish systems to support student social and emotional
developmental health and academic needs; however, all constituents do not consistently adhere to
these systems. Students shared that structures are in place across the school that enables them to
be known by an adult in the school, and that they can turn to this individual if they have any worries
or concerns. The student support staff reported that they hold regular meetings, and attend
teacher-planning meetings, to discuss how to meet students’ needs. However, the review team
found limited evidence of teachers using data in meetings to inform decision making around student
social and emotional needs. The student support staff reported that there are procedures for
teachers to make students referrals. The school leader confirmed this information, and shared that
teachers have referral forms, behavior contracts, and systems of communication available in the staff
handbook. However, staff reported that they do not consistently use these materials, but instead
use their own referral forms and behavior contracts. The support staff shared that they work with
the Substance Abuse Prevention and Intervention Specialist (SAPIS) to provide anti-bullying
interventions across the school. While the school leader stated that the SLT uses attendance data to
make decisions on academic interventions, document review and discussions demonstrated that
staff is not using data to address student needs consistently across the school. Staff does not
consistently use the school’s systems for addressing student social and emotional developmental
health needs across the school, which hinders student success.

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates

and systematically promotes a vision for social and emotional developmental health that is aligned to a
curriculum or program that provides learning experiences and a safe and healthy school environment for
families, teachers, and students.

e The school does not consistently articulate a vision for student social and emotional developmental
health aligned to a curriculum. The school leader shared that Ramapo and Beacon form the basis of
the curriculum that the school uses for student social and emotional developmental health. While
interviews with the school leader and staff demonstrated that Ramapo provided some PD on both a
curriculum and strategies to support students, the review team found that teachers do not
consistently use these strategies and skills to address student social and emotional needs in the
classrooms. Further, a document review demonstrated that the school’s PD plan for social and
emotional developmental health was incomplete. The school leader confirmed this and informed
the review team that she is working on the PD plan for January through June, and that it will include
opportunities for staff to develop their capacity to meet the social emotional needs of students.
Inconsistent use of the curriculum aligned to the schools vision for student social and emotional
developmental health, limits student academic success.

5.4 The school has received a rating of Developing for this Statement of Practice: All school stakeholders

work together to develop a common understanding of the importance of their contributions in creating a school
community that is safe, conducive to learning, and fostering of a sense of ownership for providing social and
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emotional developmental health supports tied to the school’s vision.

e Stakeholders are developing a common understanding of their contributions in creating a school
community that is safe and supports student social and emotional developmental health. A
document review, and interviews with the school leader, staff, and parents, demonstrated that the
school is developing protocols and processes for stakeholders to understand their roles in providing
student support. The school leader stated that teachers are learning the skills and strategies to best
support student social and emotional development health needs. However, during classroom visits,
teachers did not consistently use behavior management skills and strategies, to address
inappropriate student behavior. Additionally, parents and teachers reported that they are
committed to creating a school community that is safe and conducive to learning. However, parents
stated that while they know they have a role in supporting student needs, they are unclear what
specifically that role is. Parents shared that behavior in the school has improved since the new
school leader began. Not all constituents can articulate their role in creating a safe school
environment that is conducive to learning, which hinders student achievement.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and

student support staff work together with teachers to establish structures to support the use of data to respond
to student social and emotional developmental health needs.

e The school is developing structures to support the use of data to respond to student social and
emotional developmental health needs. While the review team found that there are no established
structures in place to ensure that teachers use data to inform decisions regarding student social and
emotional developmental health needs, the school leader stated that she is developing a plan to
address this weakness. While some teachers work with the student support staff and use data from
classroom behavioral charts to discuss interventions for student social and emotional needs, the
review team did not find evidence that this practice is consistent across the school. Additionally,
while interviews with the school leader, and a review of documents, demonstrated that the school
leader is collecting data such as attendance, lesson observations, referrals, and behavioral contracts,
the review team found that the school leader does not share this information on a regular basis with
all stakeholders, to ensure that student needs are met. A lack of consistent use of data by all
stakeholders limits student’s opportunities to be academically and socially successful.

Tenet 6 - Family and Community Engagement: The school creates a culture of

artnership where families, community members, and school staff work together to .
P P Y s Tenet Rating D

share in the responsibility for student academic progress and social-emotional growth

and well-being.

Debriefing Statement:

The school partners with parents, and several community organizations, to provide students with support.
However, the school has not correlated data from the various program partners to analyze trends regarding
student needs, which limits their ability to maximize student achievement.
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Strengths:

All ratings for this Tenet are Developing and therefore, comments are listed under Areas for Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures that regular communication with students and families fosters their high expectations for student
academic achievement.

e The school leader inconsistently ensures that regular communication with families fosters high
expectations for student achievement. While the school leader shared with the review team that
parents are informed of the school’s academic expectations through a parent handbook, some
parents interviewed stated that they had not received a copy of this handbook. Additionally, a
document review provided limited evidence that the school has a clear strategy for communicating
student academic achievement goals to parents. While one parent reported that a teacher gave her
extra materials to support her son’s learning at home, discussions with teachers demonstrated that
few work consistently with parents to communicate student academic expectations. Parents
reported the school leader is approachable and willing to listen to their concerns, and that she invites
them to volunteer. As a result, some parents have taken an active role at the school by helping
students log-on to computers to work on Accelerated Reader. The school leader reported that she
received positive feedback from parents regarding the CCLS training provided by the district. As a
result, she has decided to host an in-house CCLS workshop for parents during the spring semester to
continue to support their understanding the CCLS. Overall, the relationship between the home and
school is developing, but does not consistently contribute to student needs, which hinders student
college- and career-readiness.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in

effective planning and reciprocal communication with family and community stakeholders so that student
strength and needs are identified and used to augment learning.

e The school does not consistently engage in reciprocal communication with families and community
stakeholders to support student needs. Through a document review, and discussions with the school
leader, the review team found that the school communicates with families through newsletters,
letters home, and a phone messenger system. However, the school leader shared that she is aware
that reciprocal communication is an area of concern between the home and school. While the
school has systems to communicate with families, the review team found that the school does not
consistently translate information about student progress into all prevalent languages at the school.
For example, the school leader reported providing translation services and translating
communication home into Spanish, as it is one of the most prevalent languages at the school.
However, the families that speak other languages are not receiving translated information regarding
their children’s education. The school leader acknowledged this and shared a plan for providing
translation services in other languages, such as Farsi, in order to communicate with all parents.
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Inconsistent communication with families limits parent’s ability to support their children’s academic
and social emotional growth.

6.4 The school has received a rating of Developing for this Statement of Practice: The school community

partners with families and community agencies to promote and provide training across all areas (academic and

social and emotional developmental health) to support student success.

The school is developing partnerships with families and community agencies to support student
needs. While there is no formal plan in place to provide parents with training to support students,
the district provided CCLS training for parents and staff members, and the school is planning to
follow up with additional training on the CCLS instructional shifts, and Science, Technology,
Engineering, and Mathematics (STEM) beginning in January 2014. The school leader shared that staff
are beginning to receive training through Ramapo on how to build relationships with parents and
students. Further, the school leader stated the school is establishing relationships with outside
organizations, such as Department of Youth and Community Development (DYCD) and Overcoming
Obstacles, to enable constituents to better support student social and emotional development. The
school is beginning to develop home-school connections to better support student needs, in order to
improve student achievement.

6.5 The school has received a rating of Developing for this Statement of Practice: The school shares data

in a way that promotes dialogue among parents, students, and school community members centered on

student learning and success and encourages and empowers families to understand and use data to advocate

for appropriate support services for their children.

The school inconsistently promotes dialogue with parents and community members to empower
families to use data to advocate for services for their children. The school leader and staff reported
that the school sends home academic progress and interim progress reports from the Accelerated
Reader program to inform families about their children’s academic progress, reading comprehension,
and fluency. However, parents reported they are still learning how to read, understand, and use this
data to support their children. The school leader shared that she recognizes that the school needs to
do more to provide parents with data in an accessible and user-friendly manner, so that parents can
foster student academic and social success. The school community does not consistently empower
families to take action to support their children’s learning, which hinders student achievement.
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Recommendations:
Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2: Create a systematic plan to ensure that all community stakeholders work cohesively as partners in creating
and establishing a common school vision, which all constituents can articulate and implement with fidelity.

e 2.4: Provide feedback to teachers, based on classroom observations, which is data-driven and specific, in order to
promote changes in teacher practices. Provide targeted professional development for teachers to learn how to
use this feedback from observations to determine their next steps to improve practices, as well as to increase
teacher confidence in using formative and summative data to guide instruction.

e 2.5: Evaluate and revise the school’s evidence-based systems and structures to ensure alignment to the SCEP, and
to monitor the school’s progress toward its goals.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2: Establish guidelines for unit and lesson plan development based on the CCLS for planning to meet all student
needs. Evaluate lesson and unit plans using the Tri-State rubric to ensure rigorous and coherent CCLS-aligned
instruction.

e 3.3: Build a professional learning community around how to effectively use data to create rigorous and CCLS-
aligned lessons, based on DDI protocols, to meet student needs.

e 3.4: Provide PD for teachers on developing interdisciplinary, CCLS-aligned instruction that provides multiple
opportunities for students to engage in rigorous cross-curricula learning.

e 3.5: Support teachers in using data to align instruction to the CCLS and to provide students with feedback that
supports student ownership of their learning.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2: Establish a system to monitor teacher lesson plan development to ensure they are CCLS aligned, and address
diverse instructional needs based on data.

e 4.3: Monitor the implementation of rigorous CCLS-aligned instruction that engages students and includes higher-
order thinking questions and opportunities for students to use content specific language.
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e 4.4: Ensure the use of a plan to promote a safe and healthy school environment in which teachers adapt to meet
the needs of diverse groups of students.

e 4.5: Ensure that teachers use data to differentiate instruction and that they provide students with opportunities
to reflect and take ownership of their learning.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 5 the
school should:

e 5.2: Develop a cohesive school-wide system to regularly identify areas of support needed to meet student
academic, social and emotional development needs. Ensure that all staff uses this system for referral and for
addressing barriers to student success.

e 5.3: Ensure that teachers use strategies and skills from a curriculum that supports student social and emotional
developmental health.

e 5.4: Ensure that all stakeholders understand and are able to articulate their contributions in creating a school
community that is safe and conducive to learning.

e 5.5: Build and prioritize a cohesive plan, with teachers and student support staff, on how to use and share data
to inform decisions about student social and emotional developmental health needs.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 6 the
school should:

e 6.2: Build and sustain a strong relationship between staff and families and provide staff with professional
development on how to strengthen home-school connections. Ensure that communication to families specifies
the school’s academic expectations for students.

e 6.3: Develop a system for reciprocal communication with families and community stakeholders, so that all
stakeholders can support student success. Ensure that communication is translated into all prevalent languages
represented by the student body, so that all families have access to information regarding their children’s
achievement.

e 6.4: Work with community partners to provide professional development for families and staff to increase their
understanding of the connection between student academics, and social and emotional development health.

e 6.5: Identify a system to correlate data trends regarding family needs, and provide families with data that
empowers them to advocate for appropriate services for their children.
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