The University of the State of New York
The State Education Department

DIAGNOSTIC TOOL FOR DISTRICT AND SCHOOL EFFECTIVENESS (DTDSE)

District
Leadership and

” TN

Famity and
Community
Engagement

Prectices and
Support

BEDS Code

32-09-00-01-0328

School Name

New Millennium Business Academy Middle School

School Address

1000 Teller Avenue, Bronx NY

District Name

Community District 9

School Leader

Dorald Bastian

Dates of Review

December 2-3, 2013

School Accountability Status Priority School

Type of Review

X SED Integrated Intervention Team (IIT)

NYCDOE CSD 9-New Millennium Business Academy Middle School

December 2013




School Information Sheet

Number Special Classes

Grade Total SIG Title 1 Attendance
. . . No . 100
Configuration Enrollment Recipient Population Rate
Free Lunch Reduced Student Limited English Students with
N/A N/A N/A 189 23.99
/ Lunch / Sustainability / Proficient 8% Disabilities 3.9%
Number of English Language Learner Classes
#'.I'.ran5|t|onal N/A #Dual Language N/A #Self-Contained English as a Second Language N/A
Bilingual
Number of Special Education Classes

#Special Classes 2 #Consultant Teaching N/A | #integrated Collaborative Teaching N/A
# Resource Room N/A

#Visual Arts | N/A ‘ #Music ‘ N/A ‘ #Drama ‘ N/A ‘ #Foreign Language ‘ N/A | #Dance ‘ N/A ‘ #HCTE ‘ N/A
Racial/Ethnic Origin
American Black or . . Asian or Native .
Indianor | 1.6% | African 394 (SHispaniesy 57.4 B0 ian/other 0.5% | White | T | MUl n
. . % or Latino % . % racial
Alaska Native American Pacific Islander
Personnel
Years Principal 6.3 # of Assistant ) # of Deans # of Counselors / 1
Assigned to School ) Principals Social Workers
Teachers with No Valid 0% Teaching Out 24.7 | Teaching with Fewer Than 199% Average Teacher 10.95
Teaching Certificate ’ of Certification % 3 Yrs. of Exp. ° | Absences )
Overall State Accountability (mark applicable box with an X)
oL |n.Good NO Priority School YES Focus District YES Focus School Id.enFlfIEd NO
Standing by a Focus District
ELA WEIENETES Science Performance 25.0% 6Year N/A
Performance at 2.9% Performance at 2.2% .
atlevels3 & 4 (GR. 8) Graduation Rate
levels 3 & 4 levels 3 & 4
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

N/A American Indian or Alaska Native No Black or African American
No Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander
N/A White N/A | Multi-racial
No Students with Disabilities No Limited English Proficient
No Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Math
N/A American Indian or Alaska Native No Black or African American
No Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander
N/A White N/A Multi-racial
Yes (X) Students with Disabilities No Limited English Proficient
No Economically Disadvantaged
Did Not Meet Adequate Yearly Progress (AYP) in Science
N/A American Indian or Alaska Native N/A Black or African American
No Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander
N/A White N/A Multi-racial
N/A Students with Disabilities N/A Limited English Proficient
No Economically Disadvantaged All Students
Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective
N/A ‘ Limited English Proficiency

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:

1. Instructional planning will include interim goals and benchmarks in order to make adjustments and accelerate student growth
for the purpose of increasing student performance in ELA and mathematics to meet AYP Goals.

2. Design and implement engaging rigorous and coherent curricula for a variety of learners that is aligned to the key Common Core
Learning Standards.

3. Adopt and implement a research-based framework for teacher effectiveness.

4. Continue to build upon school structures that support a safe, positive learning environment with specific emphasis on the
implementation of PBIS.

5. Continue parent outreach and partnerships in meaningful ways that foster a positive shared responsibility for youth
development with specific focus on college- and career-readiness.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture
that lead to success, well-being and high academic outcomes for all students via systems of continuous and

sustainable school improvement.

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL

RATING’ row the final designation for the overall tenet.
# Statement of Practice H E D |

2.2 | The school leader ensures that the school community shares the Specific,
Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address X
the priorities outlined in the School Comprehensive Educational Plan
(SCEP).

2.3 | Leaders make strategic decisions to organize programmatic, human, and
fiscal capital resources.

2.4 | The school leader has a fully functional system in place aligned to the
district's Annual Professional Performance Review (APPR) to conduct
targeted and frequent observation and track progress of teacher
practices based on student data and feedback.

2.5 | Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

OVERALL RATING FOR TENET 2: E

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students

and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes.

# Statement of Practice H E D |

3.2 | The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

3.3 | Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to
the CCLS and NYS content standards and address student achievement
needs.

3.4 | The school leader and teachers have developed a comprehensive plan for
teachers to partner within and across all grades and subjects to create
interdisciplinary curricula targeting the arts, technology, and other
enrichment opportunities.
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3.5 | Teachers implement a comprehensive system for using formative and
summative assessments for strategic short and long-range curriculum X
planning that involves student reflection, tracking of, and ownership of
learning.
OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn, so that all students and pertinent

subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E D |

4.2 | School and teacher leaders ensure that instructional practices and
strategies are organized around annual, unit, and daily lesson plans that X
address all student goals and needs.

4.3 | Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

4.4 | Teachers and students work together to implement a program/plan to
create a learning environment that is responsive to students’ varied X
experiences and tailored to the strengths and needs of all students.

4.5 | Teachers inform planning and foster student participation in their own
learning process by using a variety of summative and formative data X
sources (e.g., screening, interim measures, and progress monitoring).

OVERALL RATING FOR TENET 4: D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

# Statement of Practice H E D |

5.2 | The school leader establishes overarching systems and understandings of
how to support and sustain student social and emotional developmental X
health and academic success.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is aligned to a curriculum or
program that provides learning experiences and a safe and healthy school
environment for families, teachers, and students.

5.4 | All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a X
sense of ownership for providing social and emotional developmental
health supports tied to the school’s vision.

5.5 | The school leader and student support staff work together with teachers X
to establish structures to support the use of data to respond to student
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social and emotional developmental health needs.

OVERALL RATING FOR TENET 5: D

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members, and school staff work together to share in the responsibility for student academic

progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school leader ensures that regular communication with students and
families fosters their high expectations for student academic X
achievement.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that student strength and X
needs are identified and used to augment learning.

6.4 | The school community partners with families and community agencies to
promote and provide training across all areas (academic and social and X
emotional developmental health) to support student success.

6.5 | The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning

X
and success and encourages and empowers families to understand and
use data to advocate for appropriate support services for their children.
OVERALL RATING FOR TENET 6: D
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being and high academic outcomes for IRENEAIENLT E

all students via systems of continuous and sustainable school improvement.

Debriefing Statement: The school leader has articulated a shared vision focused on academic goals and
student well-being. However, communication systems and structures that monitor the effectiveness of staff
pedagogical practices are not fully established. This limits how the school community understands, and works
together, to implement the vision for long-term student success.

Strengths:

2.3 The school has received a rating of Effective for this Statement of Practice: Leaders make strategic

decisions to organize programmatic, human, and fiscal capital resources.

e The school leader makes strategic decisions, which include Professional Development (PD), such as
staff training for the Sheltered Instruction Observation Protocol (SIOP), and Quality Teaching for
English Learners (QTEL), Academic Intervention Services (AIS), Targeted Instruction (TI), extended
day, Saturday academy, teacher planning and curricular design for four hours a week for English
language arts (ELA) and math after school. These programs are designed to give all students
additional support and opportunities to enhance their learning, by focusing on the particular needs
of subgroups. The school leader reviews the effectiveness of strategic and programmatic decisions
on a regular basis, and makes adjustments to meet the needs of the school community. The school
leader recruits and selects teachers for the school through partnerships with Teach for America and
the New York City Teaching Fellows program for second career educators. The intention is to
ensure that recruitment meets the needs and priorities of the school. To support and sustain
personnel, the school leader ensures that teacher leaders and network consultants mentor and
coach new and struggling teachers. A consultant from Legacy Pathways provides coaching and
teacher instructional support weekly, and the school leader recently hired a full-time bilingual
parent coordinator for community outreach. The school has implemented a Saturday academy
program for students in grade six, grade eight, and English language learners (ELL), focused on math
and ELA. The school has an AIS program built into the grade level schedules, as expanded learning
time for all students, due to school-wide low scores on state assessments. The school leader stated
that he budgets to provide supplemental academic services addressing specific student needs and
PD for staff, as well as allocates additional funds to support teacher collaboration after school, and
hires personnel to support school priorities. The Integrated Intervention Team (lIT) reviewed
documents that included a list of AIS provided for identified students, a class schedule for the
Saturday academy program, and teacher schedules that include four hours a week for English
language arts (ELA) and math teachers to plan and design curriculum. Additionally, the school
leader reported that he employs a consultant from Legacy Pathways to provide weekly coaching and
instructional support for teachers. Decisions made by the school leader regarding the use of
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available resources support efforts towards improving student achievement.

2.4 The school has received a rating of Effective for this Statement of Practice: The school leader has a
fully functional system in place aligned to the district's Annual Professional Performance Review (APPR) to

conduct targeted and frequent observations and track progress of teacher practices based on student data and
feedback.

e The school leader complies with the district’s Annual Professional Performance Review (APPR) by
collecting and analyzing teacher observation data, and using the data to provide support, guidance,
and professional development (PD) to teachers aimed at improving instructional practice and
student learning. Teachers confirm that school leaders provide regular and timely feedback after
observations, and that school leaders follow up on expectations for growth in subsequent
observations. Teachers use the Advance System, and select either one formal observation, along
with three informal observations, or six informal observations, as part of the APPR process.
Discussions with the school leader demonstrated that he conducts individual baseline observations
in September for all staff, and uses the data from the observations to identify strengths and set
goals for individual teachers. Discussions with teachers and school leaders revealed that the school
leader evaluates teachers in the four domains of the Charlotte Danielson Framework for Teaching,
which include planning and preparation, classroom environment, instruction, and professional
responsibilities, and teachers stated that they could provide lesson artifacts as evidence of their
instructional practices. The school provided the review team with samples of running records,
conferencing schedules, and Lexile groupings for cooperative learning, as artifacts aligned to the
four Danielson domains. The school leader supervises the English as a Second Language (ESL)
teacher, who monitors ELL progress and the administration of the New York State English as a
Second Language Achievement Tool (NYSESLAT). As part of the school leader’s distributive
leadership, the school leader has designated the assistant principal (AP) to supervise special
education compliance issues, the Student Support Team (SST), Individual Education Plans (IEP),
behavioral interventions, and Positive Behavior Intervention Services (PBIS), to ensure that student
needs are met. The school leader has assigned two lead teachers in ELA and math and programmed
50 per cent of their time for coaching and mentoring struggling and new teachers. The review team
observed the teacher leaders working with teachers and found that both teachers and students
benefit from this support. The school leader shared that he uses an end of year portfolio
assessment of completed tasks to evaluate the AP. This portfolio includes attendance meetings
with the SST, parent contacts, student behavioral intervention data, and evidence of the AP’s
professional development through attendance at conferences and workshops. The school leader’s
observation and assessment of the AP and teacher practice demonstrate a commitment to data-
driven feedback, which improves instruction and student academic achievement.

Areas for Improvement:

2.2 The school has received a rating of Developing for this Statement of Practice: The school leader
ensures that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely

(SMART) goals/mission, and long-term vision inclusive of core values that address the priorities outlined in the
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School Comprehensive Educational Plan (SCEP).

During an interview with the IIT, the school leader articulated his long-term vision and Specific,
Measurable, Ambitious, Results-oriented, and Timely (SMART) goals, outlined in the School
Comprehensive Educational Plan (SCEP) plan. Additionally, teachers indicated that they had
reviewed the 2012-13 goals to align them with School Quality Review (SQR) recommendations.
However, parents and students were not fully aware of these goals. While during interviews,
parents, and students shared behavioral and academic expectations about school safety and
attendance, their statements did not connect to the school’s stated academic goals. Additionally,
responses from parents and students indicated limited familiarity with the SCEP process, or the role
of stakeholders in the creation of a school vision, mission, or SMART goals. The parents stated that
they were unaware of student school-wide proficiency levels in ELA and math, currently listed on
the New York State (NYS) Report Card. While the SCEP reflects data-driven academic priorities, the
review team found limited evidence of how the school community is working toward making
learning rigorous during classroom visits and in student work products. Not all stakeholders know
the long-term vision and SMART goals listed in the SCEP, and school-wide efforts toward meeting
these goals are inconsistent, which hinders the school’s progress.

2.5 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use

evidence-b
defined in

ased systems and structures to examine and improve critical individual and school-wide practices as
the SCEP (student achievement, curriculum and teacher practices; leadership development;

community/family engagement; and student social and emotional developmental health).

The school leader shared that evidence-based systems are in place to monitor student progress and
achievement, such as Engrade for assessments and unit benchmarks, Achieve 3000 for ELA, and
Revolution K-12 for math. The SCEP describes on-going structured school inter-visitations with
selected peer schools, with a strong focus on SIOP implementation, and strategies for meeting the
needs of targeted subgroups. The SIOP template helps guide lesson planning and promotes a
greater focus on language acquisition for ELLs. All math teachers attend weekly, two-hour
workshops conducted by a consultant, during which they write and modify math curricula to align
with the CCLS. However, classroom visits did not reflect the rigor and high expectations outlined in
these units and lessons. The school leader stated that the PD plan promotes the setting of interim
goals, and benchmarks for teachers to collect and review student performance data. The school
leader stated that he expects teachers to make effective use of this data and adjust their instruction
to accelerate student growth and make Adequate Yearly Progress (AYP). However, discussions with
teachers, classroom visits, and a review of records showed that instruction is not accelerating
student learning. The inconsistent implementation of school systems and improvement strategies
in daily lessons impedes student academic progress.
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Tenet 3 - Curriculum Development and Support: The school has rigorous and

coherent curriculum and assessments that are appropriately aligned to the Common N
Tenet Rating D

Core Learning Standards (CCLS) for all students and are modified for identified subgroups

in order to maximize teacher instructional practices and student—learning outcomes.

Debriefing Statement: The school has designed curricula, including units of study and lesson plan templates
that reflect alighment to the expected instructional shifts of the CCLS. However, there is an absence of clear
modifications, or adaptations of units, to address the needs of students with disabilities, English language
learners (ELLs), and students with varied ability levels, thus limiting opportunities and access to learning for all
students.

Strengths:

All ratings for this Tenet are Developing or Ineffective and therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures and supports the quality implementation of a systematic plan of rigorous and coherent curricula
appropriately aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet
the needs of students.

e The school is in the initial stages of developing units and lessons that reflect the CCLS instructional
shifts, as well as aligning instruction with CCLS curricula and assessments. The lesson plans
reviewed by the review team using the Tri-state rubric, as well as the lessons observed, did not
demonstrate rigor or high levels of student engagement. In addition, while the lesson plans used
the SIOP template and identified specific areas of focus, they did not provide clear modifications or
adaptations for students with disabilities, ELLs, or students with varied ability levels. This limits
access to learning that meets the needs of subgroups of students. Teachers meet four hours a week
for CCLS alignment and planning, and a math consultant provides instructional support weekly.
However, the teachers stated that they had not completed training for the Measures of Student
Learning (MOSL), and they voiced concern that they continuously need to readjust their plans. The
team reviewed resource binders for the four major content areas: ELA, math, science and social
studies. These included content and pacing maps, questions, resources, and assessments, such as
exit slips for each subject area. Although the binders list the CCLS standards, they do not contain
any particular set of priorities or key standards for each grade. The maps do not indicate strategies
and adaptations for delivering instruction for all students. Lesson plans attached to units make
notation of subgroups, such as ELLs and students with disabilities, but the plans do not explicitly
note how to address their individual needs in the lesson. Implementation of a curriculum that does
not consistently meet the needs of all students hinders the academic success of all.

33 The school has received a rating of Developing for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately
aligned to the CCLS and NYS content standards and address student achievement needs.
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Although teachers have received in-house PD on a number of academic topics such as CCLS, SIOP,
analyzing student work, and cross-curricula inquiry work, and have received support from a math
consultant, evidence gathered by the review team indicated minimal use of data-driven instruction
(DDI) protocols in unit and lesson plans or classroom pedagogy. While most lesson plans that the
team reviewed have some alignment with the CCLS, there is limited evidence that teachers use data
analysis to inform planning. Data noted in lesson plans was generally in the form of reading scores,
while differentiation to address individual student needs was not included in the plans. Lesson
plans that contained student groupings often did not include evidence of strategies to address the
needs of students in identified subgroups through different access points. The team noted that
teachers use a variety of lesson plan templates, including the SIOP model, where teachers simply
checked off the language acquisition features. Most lesson plans collected during the review
included low-level worksheets with few activities that offered multiple points of access to learning.
Although 18 per cent of students in the school are ELLs, and some students are reading at a first
grade level, lesson plans did not contain analysis of student individual needs and strategies to
address them. Although some lesson plans included higher-order questions, these were not evident
during many of the classroom visits conducted by the team. Inconsistent planning for individualized
strategies, higher-order thinking, and deep conceptual understanding of content, limits student
achievement and college- and career- readiness.

3.4 The school has received a rating of Developing for this Statement of Practice: The school leader and

teachers h

ave developed a comprehensive plan for teachers to partner within and across all grades and

subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment

opportuniti

1es.

The school leaders and teachers inconsistently use an interdisciplinary curriculum that targets the
arts, technology, and other enrichment opportunities for students. The school leader shared that
the school has an interdisciplinary partnership with the Dreamyard artist-in-residence program, in
which the ELA teacher plans lessons with a connection between the arts and literacy for the co-
teaching of poetry by both the ELA teacher and the Dreamyard teaching artist. However, the review
team found limited evidence of formalized and strategically planned interdisciplinary connections to
the arts or technology across the school. School documentation and discussions with school leaders
and teachers demonstrated that while the physical education and the ESL teachers each provide
technology instruction two periods a week, there is no technology curriculum to teach relevant
computer skills across the school. Instead, during the technology period, grade eight students visit
an on-line program to complete quizzes and assignments to support math goals. Social studies and
ELA teachers are beginning to connect and address CCLS ELA expectations using interdisciplinary
lessons and they plan in teams to design lessons with parallel tasks in persuasive writing, asserting
claims, and identifying evidence from complex texts. Interdisciplinary planning and ELA connections
were evident when the review team visited a social studies class, as students actively analyzed
primary source documents during a carousel walk, and used an ELA note-taking protocol for
collecting textual evidence. While SMART Boards were in every classroom that review team visited,
teachers did not use them to enhance the delivery of curricula, engage students, or to promote
development of student skills and thinking. Teachers do not consistently offer students multiple
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opportunities to engage in cross-curricula activities, and this limits student academic success.

3.5 The school has received a rating of Developing for this Statement of Practice: Teachers implement a

comprehensive system for using formative and summative assessments for strategic short and long-range
curriculum planning that involves student reflection, tracking of, and ownership of learning.

e Teachers are beginning to use formative and summative assessments to inform planning and to
promote student reflection and ownership of their learning; however, this is inconsistent across the
school. During the small student focus group, students explained how teachers use glow and grow
comments to provide students with indicators for areas of achievement and areas that still require
work. Classroom visits, and analysis of student work, shows that this technique appears to be a
common method used by teachers to encourage students, and provides the basis for self-reflection
on math and ELA assessments. However, the review team found inconsistency in the quality of
these glow and grow comments. Additionally, the review team found that teachers did not
consistently use assessments to inform feedback or planning to meet student needs. While a grade
six teacher gave students math assessment scores from grade five to review, few students were
able to articulate what they needed to do with this information. In another classroom visited, a
math teacher taught a lesson on place value where only one student responded to questions, while
others were not provided with additional support to grasp the concepts and skills. During
interviews, many teachers indicated that they could use one lesson plan approach to meet all
student needs. However, document review, and classroom visits, demonstrated for the review
team that teachers are not making curricular adaptations for students with disabilities. For example
one teacher said, “It’s the same lesson and the students are not going to get to finish the entire
lesson plan anyway.” A review of documents and classroom visits showed the review team that
teachers use worksheets, thumbs up/down, and check-ups at the end of a unit, to assess learning.
However, the review team found that these did not consistently give teachers accurate information
about student learning. Additionally, teachers do not use exit tickets consistently, and when they
do, these often do not align with the objective. Further, the review team found that teachers do
not use rubrics consistently, as rubric numbers and color-coded information was not specific enough
to guide student progress. Overall, students interviewed were not always able to articulate what
teachers wanted them to do to improve. The review team found that these inconsistencies make it
difficult for students to identify what concepts they have mastered, or must still address to achieve
proficiency. An inconsistent alignment between the curriculum and assessment hinders student
academic achievement.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and
decision-making in order to address the gap between what students know and need to

Tenet Rating D

learn so that all students and pertinent sub-groups experience consistent high levels of
engagement, thinking and achievement.

Debriefing Statement: Administrators and staff engage in planned conversations with the school leader,
consultants and teacher leaders about student progress and the quality of instruction and learning. However,
there is inconsistent use of data to inform teacher practices. As a result, the academic needs of all students,
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including subgroups, are not specifically addressed to target, monitor, and improve student achievement at a
rapid rate.

Strengths:

All ratings for this Tenet are Developing or Ineffective and therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: School and teacher

leaders ensure that instructional practices and strategies are organized around annual, unit, and daily lesson
plans that address all student goals and needs.

e School and teacher leaders do not consistently ensure that instructional practices are organized
around plans that address all student needs. School leaders shared that they are beginning to
engage teachers in conversations about aligning lesson plans to data to meet student needs.
Teacher leaders and coaches reported that they are at the early stages of working with teachers to
enable them to establish challenging goals for students to improve learning. During a team
meeting, the math teachers modeled the school-wide protocol for looking at student work, and
discussed student proficiency levels in understanding the concepts assessed. However, strategic,
individualized interventions were not evident as teachers analyzed assessment data and they did
not discuss plans for re-teaching concepts for struggling students, or enriching those who met the
objective. In addition, ELL teachers did not discuss language interventions according to NYSELAT
modalities. The review team found limited evidence that lead teachers provide teachers support
and guidance in planning to meet the varying abilities of all students. For example, SIOP objectives
are evident in some lesson plans, but do not target the specific needs of individual ELL students.
Further, while school leaders and coaches observe new and struggling teachers, a document review
demonstrated that the feedback provided to teachers is not specific in order to bring about changes
in instructional practice. While teachers shared that they set short-term goals for students,
students were not able to identify the next steps they need to take to progress to the next level.
Instructional practices do not consistently meet the needs of students or promote high levels of
engagement, which hinders student achievement.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide
coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to

multiple points of access for all students.

e Teachers do not consistently provide coherent instruction aligned to the CCLS that leads to multiple
points of access for all students. The school leader stated that he has provided PD in QTEL, an
initiative that assists teachers with the tools they need to help students prepare for college- and
career-readiness. However, while the QTEL approach helps teachers develop student language and
literacy practices under the CCLS, most of the questions asked in the classrooms visited were low-
level and not aligned to the CCLS expectations. In a small set of classrooms, teachers asked some
higher-order thinking questions and used strategies that provided multiple points of access for
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students, such as scaffolding. However, during most class visits, the team observed the use of low-
level worksheets, teacher-centered lessons, low rigor, and classroom resources that did not reflect
modifications based on student assessment or needs. While students sat in groups, most teachers
assigned the same task to all students or delivered whole-class instruction. Instructional practices
do not lead to high levels of student engagement and limit student academic achievement.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers and students

work toget

her to implement a program/plan to create a learning environment that is responsive to students’

varied experiences and tailored to the strengths and needs of all students.

Teachers do not consistently implement a program to create a learning environment that is
responsive to student needs. While the staff reported they have implemented PBIS over the past
two years, the review team found that teachers did not use the PBIS protocols consistently in
classrooms to redirect student behavior. Additionally, while students can articulate the PBIS school
slogan, as well as protocols taught to conduct effective class discussion, the review team found
numerous incidents of disrespectful student behavior in the classrooms visited. Some teachers
provided students with opportunities to express their views and opinions through discussions,
which incorporated student values and perspectives. However, this practice was not consistent
across classrooms, as students did not have opportunities to have a voice in their educational
experiences in most classrooms visited. The school leader stated that the school has scheduled
college visitations for students in the spring to reinforce high expectations for college- and career-
readiness. The lack of consistent implementation of a plan to support a learning environment that
is responsive to student needs hinders student success.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers inform

planning and foster student participation in their own learning process by using a variety of summative and

formative data sources (e.g., screening, interim measures, and progress monitoring).

Teachers are beginning to use formative and summative assessments to inform planning and foster
student participation in their learning. The school leader and staff informed the review team that
they use the Santa Cruz protocol for examining student work in meetings. During vertical team and
math teacher meetings, teachers analyzed student work and created student partnerships based on
the results of this analysis to meet student needs. However, during most classroom visits, the
review team found limited evidence of differentiated instruction based on data. The majority of
teachers taught using whole-group instruction, and did not provide evidence of differentiation in
planning or practice. While teachers offered glow and grow comments to students, these were
often not specific and did not provide students with clear next steps for improvement. Data-based
instruction is not timely and purposeful and does not consistently lead to high levels of student
achievement.
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Tenet 5 - Student Social and Emotional Developmental Health: The school
community identifies, promotes and supports social and emotional development b :
TR . : op . P Y| Tenet Rating D
designing systems and experiences that lead to healthy relationships and a safe,

respectful environment that is conducive to learning for all constituents.

Debriefing Statement: The school leader and staff have begun to address the social and emotional needs of
students, and have established structures for monitoring student behavior and attendance. However, data
analysis regarding other social and emotional needs of students, including conflict resolution, transition into
middle school, study skills, and choosing a high school have not been prioritized. As a result, this limits
opportunities for students to become socially and academically successful.

Strengths:

All ratings for this Tenet are Developing or Ineffective and therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

5.2 The school has received a rating of Developing for this Statement of Practice: The school leader

establishes overarching systems and understandings of how to support and sustain student social and
emotional developmental health and academic success.

e The school leader has established systems to support student social and emotional developmental
health, but all members of the school community do not consistently use these systems. The AP
and SST shared that they monitor attendance for students with chronic attendance problems, and
assign students mentors based on this data. The procedure involves contacting the homes of all
students marked absent, ascertaining the reason for the absence, and scheduling a meeting with
parents to address the concern if necessary. However, the review team did not find evidence of
staff monitoring or dealing with classroom tardiness, despite the number of late students and the
disruption caused by these students arriving late to class. The SST reported that they review
teacher reports to determine if new or struggling students need supports, such as guidance or IEP
accommodations. The SST shared the behavioral referral system for infractions, and shared the
forms used that result in warnings, detention, parent conference, or in-school suspension.
However, the review team found teachers did not consistently enforce the code of conduct and did
not always address inappropriate behavior. Inconsistent use of systems to address barriers to social
and emotional developmental health hinders student success.

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates

and systematically promotes a vision for social and emotional developmental health that is aligned to a
curriculum or program that provides learning experiences and a safe and healthy school environment for
families, teachers, and students.

e The school inconsistently utilizes a program for student social and emotional developmental health
aligned to a vision to provide a safe learning environment. Although school leaders and staff
reported that the school has adopted the PBIS program, which aligns to the school’s SCEP and PD
goals, the review team found that staff inconsistently uses it to address inappropriate behavior in
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classrooms. Additionally, students and parents reported feeling safe in the school, but the review
team observed disruptive behavior in classrooms that interferes with instruction. The school leader
stated that he has planned additional PD to support teachers in developing their continued
implementation of PBIS, but this has not yet taken place. Students do not consistently learn in a
safe and healthy school environment, which hinders student academic growth.

5.4 The school has received a rating of Developing for this Statement of Practice: All school stakeholders

work together to develop a common understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a sense of ownership for providing social
and emotional developmental health supports tied to the school’s vision.

e All school stakeholders do not consistently work together to develop a common understanding of
their contributions in fostering student social and emotional developmental health. While the NYC
School Survey reflects that stakeholders feel supported by the school, classroom visits
demonstrated that staff does not consistently implement the school’s plan for behavior and does
not foster a sense of student ownership in their learning and social emotional health. The school
leader and staff shared that the school adopted PBIS, which provides incentives to students who
demonstrate the school’s core values. However, the review team did not find evidence of a plan to
maximize the contributions of all stakeholders in supporting student achievement. Staff reported
that there is a system for monitoring and responding to student absenteeism, and both parents and
students stated that they appreciate this system. In addition, staff reported that the school
recognizes students with excellent attendance. The SST, which consists of a social worker, a
bilingual social worker, and a psychologist, provides some mandated services for students with
disabilities. Additionally, a full-time guidance counselor provides mandated counseling. Further,
parent volunteers are encouraged to assist with lunch duty, chaperone class trips, and organize
proms and other PA activities. However, although some stakeholders understand their roles in
creating a safe environment, interviews with staff and classroom visits, demonstrated that not all
stakeholders are clear on the importance of their contributions, or they do not consistently
implement the school’s vision for social and emotional development. Constituents are not all able
to articulate their role in creating a safe environment and in developing student social and
emotional health across the school, which hinders student success.

5.5 The school has received a rating of Developing for this Statement of Practice: The school leader and
student support staff work together with teachers to establish structures to support the use of data to respond

to student social and emotional developmental health needs.

e The school is developing structures to support the use of data to respond to student social and
emotional developmental health needs. The school leaders and SST reported that they monitor
attendance data daily, and an attendance teacher follows up with phone calls. The school leader
shared that this system has increased school-wide attendance over five per cent since last year, and
plays a role in the 95 per cent participation rate for state assessments. However, the review team
found that although some systems to collect data, such as Achievement Reporting and Innovation
System (ARIS), are in place, plans to share data with teachers and to train them to analyze,
interpret, and use the information to meet the needs of students are not in place. The school leader
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stated that the guidance counselor conducts career inventories to assist students in future decision-
making. However, a student in the focus group stated that she did not receive advice or support
related to taking the examination for admission to specialized high schools. Further, a review of
documents and interviews, demonstrated that staff does not always use data to support students in
areas such as conflict resolution and transitioning to high school. Inconsistent use of data limits
student’s opportunities to become academically and socially successful.

Tenet 6 - Family and Community Engagement: The school creates a culture of

artnership where families, community members and school staff work together to share .
P P Y s Tenet Rating D

in the responsibility for student academic progress and social-emotional growth and well

being.

Debriefing Statement: The school is exploring structures to support families and to improve the home-school
partnership. There are limited opportunities for parents to engage in conversations about student academic
progress, or to support school goals and student success.

Strengths:

All ratings for this Tenet are Developing or Ineffective and therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

6.2 The school has received a rating of Ineffective for this Statement of Practice: The school leader

ensures that regular communication with students and families fosters their high expectations for student
academic achievement.

o The school does not regularly communicate with families to foster high expectations for student
academic achievement. While the NYC School Survey data reflects a school environment where
most stakeholders feel supported, there is limited evidence of formal structures or systems to
cultivate family partnerships through communication about the academic progress of students.
Further, the review team did not find evidence of home-school dialogue about student learning
based on data, and parents stated that they do not feel empowered to use data to support their
children’s needs. Although many families speak Spanish, both school leaders and families shared
that the school has not consistently translated key documents this year. In addition, some parents
interviewed expressed concerns that the school does not consider their input in hiring staff. The
Parent Association (PA) president reported that the school did not conduct parent meetings to
address the high expectations of the CCLS and instructional shifts. The school leader stated that he
did not hold meetings because he did not hire a bilingual Parent Coordinator until December.
However, the school leader did not provide evidence to the review team of any plans for upcoming
parent sessions related to the CCLS. The relationship between the school and families does not
contribute to the meeting of student needs and hinders academic success.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in

effective planning and reciprocal communication with family and community stakeholders so that student
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strength and needs are identified and used to augment learning.

e The school is developing reciprocal communication with families and community stakeholders to
support student needs. The school leader stated that the school is working to acknowledge diverse
cultures through both school celebrations. Additionally, the school leader reported that he
addressed the school’s need for communicating better with families by hiring a bilingual parent
coordinator in December. The parent coordinator serves as the community outreach person and
translator, whose job it is to ensure reciprocal communication between the school, families, and
other community stakeholders, as well as to coordinate the PA meetings. Staff reported that the
school newsletter is sent home monthly in English, but the school has plans to begin translating it
into other languages. While the guidance counselor sent parents a letter with a list of college- and
career- readiness websites and asked parents to access these sites, many parents shared that they
lack the computer literacy skills necessary, or do not have access to a computer, which limits their
ability to use the information. While the school leader reported that the school communicates with
parents through an open house in September, quarterly progress reports, and three report card
conferences, a document review showed that attendance at these functions only ranges between
50 and 60 per cent. Additionally, parents stated that communication between school and family is
often limited to those who volunteer at the school, and that language issues can limit access for
other family and community members. Inconsistent reciprocal communication limits families’
ability to support their children’s academic achievement and social emotional growth.

6.4 The school has received a rating of Ineffective for this Statement of Practice: The school community

partners with families and community agencies to promote and provide training across all areas (academic and
social and emotional developmental health) to support student success.

e The school community does not partner with families and community agencies to inform and train
parents in ways to support their children’s academic and social success. A review of the monthly
school newsletter demonstrated that the school does not communicate with families regarding
student academic expectations. In addition, the school leader provided the review team with topics
for PA meeting agendas that included dress code, homework, and how to volunteer. However,
these meetings were not held. Further, there was no evidence that the school is planning training
for staff or families with community partnerships to promote the academic, social, and emotional
developmental health of students. Similarly, there was little evidence that the school provides PD
to staff on how to establish and maintain partnerships with families and the community. Students
do not benefit from a robust and focused home-school connection, which hinders student success.

6.5 The school has received a rating of Developing for this Statement of Practice: The school shares data

in a way that promotes dialogue among parents, students, and school community members centered on
student learning and success and encourages and empowers families to understand and use data to advocate
for appropriate support services for their children.

e The school does not consistently share data with parents in a way that promotes dialogue and
empowers families to advocate for their children. While student data is available to parents online
on Engrade, parent access to technology is limited. In addition, the review team found that the
school does not share data in all pertinent languages. While the school leader reported that parent
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attendance at the Open House and report card conferences is between 50 and 60 percent, there
was no evidence of how the school is working to reach out to the other 40 per cent of families. The
SST shared that they refer families to Astor Child and Family Guidance Services based on data.
Additionally, the school has a system for using attendance data to promote dialogue with families
and to provide support to meet student needs. However, the review team did not find evidence for
how the school is using other data sources to empower parents to advocate for children.
Inconsistent communication between the school and home concerning student data limits families’
ability to advocate for appropriate services for their children and hinders student success.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2: Create a systemic plan to collaboratively work with all stakeholders in creating a school vision of college- and
career-readiness for all students. Prioritize strategies and systems to help achieve school improvement goals.
Monitor measurable benchmarks with realistic timeframes for achieving the vision.

e 2.5: Provide feedback to teachers based on student data through formal and informal observations to ensure
improvement of CCLS-aligned instructional practices. Provide feedback through written evaluations and develop
teacher improvement plans to guide rigorous instruction. Monitor how teachers and the support team shares
data with parents, and provide opportunities for instructional staff to use data to inform pedagogical decisions.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2: Examine lesson and unit plans, and assessments, to assure rigorous and coherent CCLS-aligned instruction
and ensure that these plans are consistently implemented. Ensure that teachers use grade and subject level
meeting times to examine student work, and that teachers provide students with relevant feedback and follow
up.

e 3.3: Ensure that teachers receive PD to enable them to design units and lesson plans that promote higher-order
thinking skills, build deep conceptual understanding of content, and design tasks that provide multiple points of
entry for all subgroups. Provide PD to enable teachers to develop CCLS aligned lessons that integrate technology.

e 3.4: Train teachers to create and implement cross-curricular units and lesson plans to ensure all students can

access the curriculum. Create PD opportunities for teachers to develop rich, integrated learning opportunities
that embed the arts, technology, and other enrichment areas to broaden student engagement, learning, and
reflection, and to provide students with feedback.

e 3.5: Provide teachers with PD on developing data-driven instructional plans, based on assessment results, to
provide targeted support to all students. Ensure instructional practices include analyzing student work to
determine patterns of learning that lead to adaptation and differentiation of instruction. Through PD, introduce
and implement strategies to target and monitor student progress.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2: Regularly monitor classroom instruction to ensure that teacher lesson plans, and instructional practices,

promote higher-order thinking skills and long-term goal setting to increase student achievement. Provide
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modeling and mentorship on designing accommaodations and interventions for all subgroups that lead to student
inquiry and engagement in their own learning.

4.3: Provide PD and support for teacher teams to increase teacher capacity in aligning instructional practices to
CCLS shifts and promoting rigor and higher-order thinking skills, for all students. This PD should also include
strategies that enable teachers to structure lessons to allow students to engage in their own learning.

4.4: Provide PD for staff to enable them to reinforce appropriate behavioral expectations within the school
community. Provide opportunities for students to learn about the school-wide expectations and consequences.
Develop a system for meeting the diverse needs of the student body and for adjusting programs to meet changes
in demographics.

4.5: Provide PD and ongoing support for teachers to enable them to analyze and use data in instruction, and
ensure teachers provide students opportunities for self-assessment and frequent feedback to foster ownership of
their own learning.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 5 the
school should:

5.2: Work with all stakeholders to develop a system where all students are known and feel supported. Provide
PD for staff to enable them to use research-based programs and practices for referral and to support all students.
Monitor the implementation of this system.

5.3: Develop a communication system, in all pertinent languages, and utilize the bilingual parent coordinator to
inform families and community stakeholders of the school’s vision for student social and emotional development,
and its connection to academic success.

5.4: Develop and implement protocols and strategies among all stakeholders to enable them to support the
social and emotional developmental health of the students. Ensure that teachers implement the system
consistently.

5.5: Create a system to collect and analyze information regarding the social and emotional developmental health
needs of students. Develop and monitor this system to support teachers as they address student needs.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 6 the

school should:

6.2: Collaborate with bilingual parent coordinator and PA to organize workshops, and to develop strategies that
encourage families to engage with the school. Translate all school notices and student information into pertinent
languages, and provide translators at open houses, report card nights, and parent conferences to increase
parental support for their children’s learning. School leaders should monitor these initiatives and make
adjustments and revisions where needed to ensure that home-school partnerships are sustained.
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e 6.3: Develop a system of reciprocal communication, in all pertinent languages, between families and staff
regarding student academic, social, and emotional development that leads to student growth and success.
Provide PD to enable staff to initiate contact with parents beyond progress reports to foster more family
involvement in their children’s academic achievement.

e 6.4: Provide families and community stakeholders with opportunities focused on supporting student growth and
provide PD for staff on how to seek and sustain healthy partnerships with families and community-based
organizations to better meet the needs of all students.

e 6.5: Provide opportunities for families to learn how to read, use, and analyze school and individual student data.
Analyze data to identify family needs and to develop programs and partnerships that enable families to advocate
for their children.
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