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School Information Sheet

Grade Total SIG Title 1 o, | Attendance o
Configuration Enrollment Recipient X Population 92.5% Rate 87.3%
Free Lunch 90.8 | Reduced 1.7% Stude.nt N 90% L|m|'.ce.d English 24.9% St.ude.n.t§ with 26.4%
% Lunch Sustainability Proficient Disabilities
Number of English Language Learner Classes
#Transitional #Dual Language #Self-Contained English as a Second Language
Bilingual
Number of Special Education Classes
#Special Classes 3 #Consultant Teaching 6 #Integrated Collaborative Teaching
# Resource Room
Number Special Classes
#Visual Arts | 1 ‘ #Music ‘ 1 ‘ #Drama ‘ ‘ #Foreign Language ‘ | #Dance ‘ ‘ #CTE ‘
Racial/Ethnic Origin
American Black or . . Asian or Native .
Indian or 1.0% African 31.7 Hlspa.nlc 47.1 Hawaiian/Other 0.7% | White 135 Mu!tl_ 6.0%
- . % or Latino % e % racial
Alaska Native American Pacific Islander
Personnel
Years Principal 4 # of Assistant 1 # of Deans 0 # of Counselors / 5
Assigned to School Principals Social Workers
Teachers with No Valid o Teaching Out o Teaching with Fewer Than o Average Teacher 0
Teaching Certificate 0% of Certification 0% 3 Yrs. of Exp. 0% Absences 10.1%
Credit Accumulation (High School Only) and Performance Rates
o, st o nd
stfdzfnis \X/rr;o st{j;;nzts \Z/;o %of 3" U SN 4 Year
carned 10+ N/A carned 10+ N/A who earn.ed 10+ N/A Graduation Rate N/A
. . credits
credits credits
ELA WEHENEITES Science Performance 6Year
Performance at N/A Performance at N/A N/A . N/A
atlevels3 &4 Graduation Rate
levels 3 & 4 levels 3 & 4
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

American Indian or Alaska Native X Black or African American
X Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
X Students with Disabilities X Limited English Proficient
X Economically Disadvantaged All Students
Did Not Meet Adequate Yearly Progress (AYP) in Math
American Indian or Alaska Native X Black or African American
X Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
X Students with Disabilities X Limited English Proficient
X Economically Disadvantaged All Students
Did Not Meet Adequate Yearly Progress (AYP) in Science
American Indian or Alaska Native Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
Students with Disabilities Limited English Proficient
Economically Disadvantaged All Students

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

‘ Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DCIP, etc.):

1. Toimplement with fidelity the Pearson Reading Street and Envision Math Programs, the Wilson Reading Programs including
Fundations, and the Positive Behavior Intervention and Supports (PBIS) Program in order to improve and provide effective
instructional practices and behaviors across all grade levels.

2. Tointensify, target and mandate professional development for all staff in the areas identified through data analysis and
administrative instructional monitoring via walk throughs and observations. The mandated professional development to
improve student learning in all subgroups includes:

Pearson Reading Street and Envision Math Programs
Fundations and Wilson Reading Programs

Student Data Analysis

Collaborative Coaching and Learning (CCL)
Student-Led Conferences

Common Core Learning Standards (CCLS)
Instructional Technology

PBIS
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2.3

Statement of Practice

Leaders make strategic decisions to organize programmatic, human, and
fiscal capital resources.

2.5

Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

3.2

The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

33

Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to
the CCLS and NYS content standards and address student achievement
needs.

4.3

Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points
of access for all students.

5.4

All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a
sense of ownership for providing social and emotional developmental
health supports tied to the school’s vision.

6.5

The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning
and success and encourages and empowers families to understand and
use data to advocate for appropriate support services for their children.
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success, well-

being, and high academic outcomes for all students via systems of continuous and sustainable school improvement.

Areas of Improvement:

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders make strategic

decisions to organize programmatic, human, and fiscal capital resources.

e The school leader has devoted resources to school improvement goals; however, the allocation of
these resources has not always resulted in desired outcomes. Staff interviewed by the Integrated
Intervention Team (lIT) expressed their support of the school leader, and several staff members shared
that they delayed retirement, returned to the school, or transferred to the school at the urging of the
school leader. The school leader explained to the IIT how she used the School Improvement Grant
(SIG) to support school improvement beginning in 2010-11. These efforts included implementing the
Expeditionary Learning instructional model of comprehensive school reform, extending the school day
by an hour, and offering afterschool and support programming. In addition, several staff positions,
including an attendance assistant, were added. However, at the conclusion of SIG funding, some of the
efforts that began with the SIG funding were eliminated, such as the extended school day and the
attendance assistant position. The SIG funds were unable to establish sustainable improvements in the
areas targeted. For example, between the 2011-12 school year and the 2012-13 school year, the
attendance rate at the school declined by three percentage points. While the school leader reported
that Expeditionary Learning was well-received by members of the school community, data did not
indicate that this program supported the school goal to increase student performance on New York
State assessments, and in 2012, the district directed the school to pilot a new curriculum for English
Language Arts (ELA) and for mathematics. The adoption of these new programs necessitated the
elimination of Expeditionary Learning. While the school leader has developed relationships to recruit
and retain preferred personnel, some initiatives begun with the influx of SIG funds have been
abandoned and have shown minimal evidence of being sustainable now that SIG funding is no longer
available. Without the ability to properly identify areas of improvement and strategically implement a
plan that aligns resources to develop capacity and long-term sustainability, the school is limited in its
ability to address areas of need and support student learning.

2.5 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use

evidence-based systems and structures to examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

e The school leader is developing systems to examine practices across the school. Documents reviewed
by the IIT indicate that the school leader and teachers meet weekly to discuss teaching practices,
provide staff feedback and determine next steps to improve instruction. In addition, school leaders
and instructional coaches meet to discuss and analyze data to address instructional staff needs. The
school leader reported she is currently revising the walk-through form based on Danielson’s Teaching
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and Learning Framework. The school leader expressed that she is establishing a schedule for walk-
throughs; however, at the time of the Integrated Intervention Team (IIT) review, walk-throughs had not
yet begun. The school leader managed the transition from the use of the Expeditionary Learning to the
school becoming a Pearson pilot in 2012-13. The pilot was in full implementation at the time of the
review. As part of this program, the school administers formative assessments, which Pearson then
analyzes and summarizes for the school leader. While the analysis provides insight into the learning
needs within classrooms and across the school, the IIT did not see evidence that teachers were creating
specially designed instruction (SDI) for students with disabilities based on IEP goals and formative
assessment results. In addition, teachers interviewed by the IIT shared that they struggled finding the
time to differentiate instruction within the new curriculum. Without a fully developed system to
monitor and improve practices across the school, the school is limited in its ability to address areas of
need and improve achievement.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and assessments that are

appropriately aligned to the Common Core Learning Standards (CCLS) for all students and are modified for identified subgroups in order

to maximize teacher instructional practices and student-learning outcomes.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader ensures

and supports the quality implementation of a systematic plan of rigorous and coherent curricula appropriately

aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the needs of

students.

The school leader reported in interviews with the IIT that the school is supporting the CCLS through its
implementation of the new ELA and math curricula. The curriculum materials include pacing calendars
and sequenced, complex materials. However, during an interview, teachers shared that the program’s
prescribed pacing and the reduction of the extended learning time have made it difficult for them to
differentiate instruction within the new curriculum. The school leader reported Pearson provided a
consultant every month for English language arts (ELA) and for mathematics. Consultants work with
the school’s literacy and mathematics coaches to provide “side-by-side” coaching and to participate in
walk-throughs. The school’s coaches provide direct PD for individual teachers and turn-key PD from
Pearson consultants. While this approach has allowed the school to deliver an ELA curriculum and a
mathematics curriculum that is consistent with the CCLS end of the year expectations, the school has
focused more on the implementation of the prescribed curriculum than increasing pedagogical
understanding of the instructional shifts found in the CCLS. As a result, instruction in subjects lacks the
rigor and level of inquiry expected in the CCLS. In many classrooms visited by the lIT, reviewers noted
that the teachers asked mostly closed questions and did not ask students to provide evidence to
support their answers. In one classroom visited by the IIT, the teacher asked the students to solve a
word problem by identifying two items that could be bought with 20 dollars from a list of items. All of
the items cost more than ten dollars, so there was no possible way to purchase two items from the list.
Many of the students wrote down the name of one item that could be purchased. As the teacher
walked around the room to look at the students’ responses, she told one student after another, “Your
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answer is wrong.” She then explained that the answer she was looking for was that it was impossible to
get two items for $20. While the students seemed to recognize this in their responses, she did not ask
them to explain their thinking, she did not validate their understanding, and she did not look for ways
to help them with any misconceptions. The IIT saw similar instances of the teachers not incorporating
the instructional shifts to extend learning and deepen student understanding of the lesson in other
classrooms the team visited. In addition, while documents and interviews indicate that teachers have a
daily planning period for horizontal collaborative planning, classroom teachers have minimal
opportunities to discuss the instructional shifts connected to the CCLS with non-classroom teachers,
such as the teachers of art, music, and English as a Second Language. While the school has curriculum
in ELA and mathematics that is consistent with the end of the year CCLS standards, the absence of the
instructional shifts required of the CCLS results in students not reaching the level of understanding
necessary to be college- and career-ready, which limits their opportunities for achievement.

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately
aligned to the CCLS and NYS content standards and address student achievement needs.

e Teachers use data to monitor student progress and adjust learning groups in some, but not all areas.
Pearson collects and analyzes the school’s ELA and math data, and provides the school leader with
their findings. The school leader and staff interviewed by the IIT shared that they review Pearson’s
findings to inform their instructional programming; however, the review team did not see evidence
that individual lessons were being modified to address the needs within the classroom. Teachers use
uniform lesson plans that include prescribed objectives and vocabulary. However, the IIT noted during
a review of lesson plans that these plans did not include specially designed instruction to support the
identified needs of students with disabilities. The IIT reviewed documents that indicated that when the
Pearson consultants visit the school, time is included to discuss the CCLS, but content is limited to
elements included in Pearson’s Reading Street and Envision Math. The school leader indicated in an
interview with the IIT that additional PD is needed for English as a second language (ESL) teachers to
help them with the CCLS. In addition, teachers in special areas, such as Art, Physical Education, and
Music have not received PD that supports CCLS. The lack of a fully developed understanding of how
the CCLS instructional shifts can be applied beyond the prescribed ELA and mathematics curriculum
and the lack of instructional modifications to the curriculum limit the school’s ability to provide a
curriculum that will engage students and prepare them to be college and career ready.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in order to address the gap

between what students know and need to learn, so that all students and pertinent subgroups experience consistent high levels of
engagement, thinking, and achievement.

Areas for Improvement:

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent,

and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to multiple
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points of access for all students.

e The lIT found that instruction in the classrooms the team visited was mostly directed toward the whole
group, with students having occasional opportunities for guided practice. In the classrooms visited by
the IIT where the students were working in small groups, the students were often doing similar tasks,
rather than differentiated tasks. When asked during an interview about multiple points of access for
students, staff reported the new curriculum is intended to provide multiple points of access by having
teachers adjust the level on which the students are working; however, reviewers did not observe
examples of this differentiation in the classrooms visited. While the school has devoted resources to
the adaptation of a new ELA and a new mathematics curriculum aligned with the CCLS, the professional
development so far has been devoted to the implementation of the new curriculum, rather than how
the CCLS instructional shifts can be incorporated across the school, including subjects other than ELA
and mathematics. The ELA and mathematics instruction in the classrooms visited by the IIT followed
the curriculum guide, which supports the end of the year CCLS standards. Reviewers saw a variety of
activities in these classrooms, including math games, literacy centers, and a whole class activity that
involved using senses to describe apples. While the students were following along and participating in
the centers and lessons the IIT observed, instruction often focused on directing students to complete
the task rather than helping students deepen their understanding. Teachers in the classrooms visited
mostly asked closed questions and often did not provide adequate wait time before calling on
students. When students answered the teacher, the students typically were not asked to explain their
thinking or provide evidence to support their answers. Without instructional strategies and multiple
points of access that engage all students, the instructional needs of each student are not being met,
limiting gains in student achievement.

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes, and supports social and
emotional development by designing systems and experiences that lead to healthy relationships and a safe, respectful environment that
is conducive to learning for all constituents.

Strengths:

5.4 The school has received a rating of Effective for this Statement of Practice: All school stakeholders work
together to develop a common understanding of the importance of their contributions in creating a school

community that is safe, conducive to learning, and fostering of a sense of ownership for providing social and
emotional developmental health supports tied to the school’s vision.

e Members of the school community work to support students’ social and emotional developmental
health. The school has a school-based health clinic and counseling and mental health services on site,
providing easy access to services. The school also has a breakfast in the classroom program, where
students eat breakfast at their desks while participating in work assigned by teachers. The school
continues to incorporate a morning meeting protocol from the Expeditionary Learning curriculum,
transitioning students from home to school by providing time to welcome all students and introduce or
review academics. Parents and students were aware of the supports the school and community
agencies provide. Students knew the functions of student support services staff and knew the support
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programs by name and function. Teachers indicated that when they observe behaviors of concern,
such as students being tired or experiencing attendance problems, teachers refer the names of these
students to the social worker, who will look at underlying issues that may be causing these problems.
The school has several programs to support social and emotional developmental health, such as a staff
mentors for students, a Tier | Positive Behavioral Interventions and Supports (PBIS) program and
support for at-risk students, and a peer mediation program. Students reported in interviews with the
IIT that the Peaceful People Peer Mediation Program taught students about problem solving, acting
with respect, and reporting bullying to a teacher. Parents spoke about the staff being supportive of
their child’s growth. Several parents of children with special needs spoke about how helpful the school
has been serving their children. The school leader established a Parent Leadership Group, and parents
reported that school leadership encourages parents to become involved in their child’s learning.
Parents reported to the IIT that teachers stay after school to help children, and staff reported they
have taken students to the health center when needed. The school offers afterschool programming
consisting of academic support and enrichment activities. The school also has a school-based
intervention team for academics and another team for behavior. As a result of having systems to
support social and emotional learning, the school is able to provide a learning environment that will
help advance student achievement.

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families, community members, and

school staff work together to share in the responsibility for student academic progress and social-emotional growth and well-being.

Areas for Improvement:

6.5 The school has received a rating of Developing for this Statement of Practice: The school shares data in a

way that promotes dialogue among parents, students, and school community members centered on student

learning and success and encourages and empowers families to understand and use data to advocate for

appropriate support services for their children.

The school is in the beginning stages of empowering families to take action to support student
learning. The lIT reviewed documents that indicated that the district sent families information about a
parent portal. However, parents reported to the IIT that this district communication was sent to
parents one time during the previous year. Families who are known to be homelessness or who have
known health issues receive assistance from the social worker, who will help families complete
paperwork concerning their child or direct families to services within the community. The school sends
flyers home in English and Spanish advising families about the availability of different services.
However, parents reported in interviews with the IIT that they do not know how to help their children
with homework. While teachers are available for parents to ask questions about homework, parents
agreed this was not enough to address what the parents needed to support their children. As one
parent explained, “I can’t learn six weeks of math in a five minute conversation with a teacher.” One
parent interviewed by the IIT said this issue has been brought to the school leaders, and that the school
leaders “are looking at how to provide support to our parents, maybe through a parent university.”
Although the school supports family engagement in a variety of ways, the school community is still
beginning to provide the information and training needed to allow families to be empowered and take

Syracuse CSD — Delaware Academy
October 2013




action to support student learning. The lack of a fully developed partnership limits higher student
achievement.
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