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School Information Sheet

Grade Total SIG Title 1 ., | Attendance o
Configuration Enrollment Recipient D Population 89.9% Rate 92.6%
Free Lunch 88.7 | Reduced 1.2 Student 0 Limited English o Students with 0
% Lunch % Sustainability 94% Proficient 10.9% Disabilities 18.7%
Number of English Language Learner Classes
#Transitional 0 #Dual Language 0 #Self-Contained English as a Second Language 0
Bilingual
Number of Special Education Classes
#Special Classes 4 #Consultant Teaching 6 #Integrated Collaborative Teaching 0
# Resource Room 0
Number Special Classes
#Visual Arts | 1 ‘ #Music ‘ 1.5 ‘ #Drama ‘ 0 ‘ #Foreign Language ‘ 0 | #Dance ‘ 0 ‘ #HCTE ‘ 0
Racial/Ethnic Origin
American Black or Hispanic Asian or Native 3.9 Multi-
Indian or 0.5% African 82% P . 7.5% | Hawaiian/Other 1.1% | White ’ . 5.7%
- . or Latino e % racial
Alaska Native American Pacific Islander
Personnel
Years Principal 5 # of Assistant 1 # of Deans 0 # of Counselors / 5
Assigned to School Principals Social Workers
Teachers with No Valid 0 Teaching Out 0 Teaching with Fewer Than 0 Average Teacher 0
Teaching Certificate 0% of Certification 0% 3 Yrs. of Exp. 0% Absences 14%
Credit Accumulation (High School Only) and Performance Rates

o, st o nd

%of 1yr. % of 27 yr. % of 3" yr. students 4 Year
students who students who .

who earned 10+ Graduation Rate
earned 10+ earned 10+ .
. . credits
credits credits
ELA WEHENEITES Science Performance 6Year

Performance at Performance at at levels 3 & 4 Graduation Rate

levels 3 & 4 levels 3 & 4
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

American Indian or Alaska Native

X

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

X Students with Disabilities Limited English Proficient
X Economically Disadvantaged All Students
Did Not Meet Adequate Yearly Progress (AYP) in Math
American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial
X Students with Disabilities Limited English Proficient
X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly

y Progress (AYP) in Science

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

All Students

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

‘ Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DIP, etc.):
SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:

1. The school leader and staff support and facilitate a quality implementation of a rigorous and coherent
curriculum aligned to the Common Core Learning Standards in Pre-K through grade five. Building-wide
implementation of Pearson’s EnVisionMATH and Reading Street programs.

2. The school leader and teachers develop a data-driven culture based on student needs, assessments,
and analysis of data, which leads to strategic action planning that informs instruction and results in
greater student achievement outcomes.

3. The school articulates and systematically promotes a vision for social and emotional developmental
health that is connected to learning experiences and results in building a safer and healthier
environment for families, teachers, and students.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture
that lead to success, well-being and high academic outcomes for all students via systems of continuous and

sustainable school improvement.

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.
# Statement of Practice H E D |

2.2 | The school leader ensures that the school community shares the Specific,
Measurable, Ambitious, Results-oriented, and Timely (SMART)
goals/mission, and long-term vision inclusive of core values that address X
the priorities outlined in the School Comprehensive Educational Plan
(SCEP).

2.3 | Leaders make strategic decisions to organize programmatic, human, and
fiscal capital resources.

2.4 | The school leader has a fully functional system in place aligned to the
district's Annual Professional Performance Review (APPR) to conduct
targeted and frequent observation and track progress of teacher
practices based on student data and feedback.

2.5 | Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

OVERALL RATING FOR TENET 2:

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students

and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes.

# Statement of Practice H E D |

3.2 | The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

3.3 | Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to
the CCLS and NYS content standards and address student achievement
needs.

3.4 | The school leader and teachers have developed a comprehensive plan for
teachers to partner within and across all grades and subjects to create
interdisciplinary curricula targeting the arts, technology, and other
enrichment opportunities.
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3.5 | Teachers implement a comprehensive system for using formative and
summative assessments for strategic short- and long-range curriculum

planning that involves student reflection, tracking of, and ownership of X
learning.
OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn, so that all students and pertinent

subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E D |

4.2 | School and teacher leaders ensure that instructional practices and
strategies are organized around annual, unit, and daily lesson plans that X
address all student goals and needs.

4.3 | Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

4.4 | Teachers and students work together to implement a program/plan to
create a learning environment that is responsive to students’ varied X
experiences and tailored to the strengths and needs of all students.

4.5 | Teachers inform planning and foster student participation in their own
learning process by using a variety of summative and formative data X
sources (e.g., screening, interim measures, and progress monitoring).

OVERALL RATING FOR TENET 4: D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

Statement of Practice H E D |

5.2 | The school leader establishes overarching systems and understandings of
how to support and sustain student social and emotional developmental X
health and academic success.

5.3 | The school articulates and systematically promotes a vision for social and
emotional developmental health that is aligned to a curriculum or

X
program that provides learning experiences and a safe and healthy school
environment for families, teachers, and students.
5.4 | All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a X

sense of ownership for providing social and emotional developmental
health supports tied to the school’s vision.
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5.5 | The school leader and student support staff work together with teachers
to establish structures to support the use of data to respond to student X
social and emotional developmental health needs.

OVERALL RATING FOR TENET 5: E

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members, and school staff work together to share in the responsibility for student academic
progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school leader ensures that regular communication with students and
families fosters their high expectations for student academic X
achievement.

6.3 | The school engages in effective planning and reciprocal communication
with family and community stakeholders so that student strengths and X
needs are identified and used to augment learning.

6.4 | The school community partners with families and community agencies to
promote and provide training across all areas (academic and social and X
emotional developmental health) to support student success.

6.5 | The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning

X
and success and encourages and empowers families to understand and
use data to advocate for appropriate support services for their children.
OVERALL RATING FOR TENET 6: D
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being, and high academic outcomes for LI HEN T4 D

all students via systems of continuous and sustainable school improvement.

Debriefing Statement:

The school leader works with the school community, focusing on translating the school’s vision and mission
into visible practice. The implementation of school-wide practices such as Positive Behavior Incentives and
Supports program (PBIS) have improved the school’s climate and culture. School leaders have collaboratively
developed a School Comprehensive Education Plan (SCEP), which identifies goals based on recommendations.
However, timescales are not specific and do not monitor actions rigorously. The school leaders have
implemented the Annual Professional Performance Review (APPR) process, providing teachers with relevant
feedback. Teachers receive professional development (PD) linked to the school’s goals, although the impact of
this training on the consistency of teaching and on students’ achievement is variable.

Strengths:

2.4 The school has received a rating of Effective for this Statement of Practice: The school leader has a

fully functional system in place aligned to the district's Annual Professional Performance Review (APPR) to
conduct targeted and frequent observation and track progress of teacher practices based on student data and
feedback.

e The school has a functional system of observations that tracks teacher progress based on student
data and feedback. The school leader works in partnership with the Assistant Principal (AP) to
undertake observations in line with the Annual Professional Performance Review (APPR).
Discussions with teachers and school leaders and evaluation of observation forms indicate that
school leaders take careful account of student academic progress over time when evaluating the
quality of instruction. These observations include strategically planned frequent walkthroughs as
well as more formal lesson observations, as evidenced in the document review. Teachers confirmed
to the review team that feedback is immediate in the form of an email and most indicated that this
feedback is both timely and helpful. Both the school leader and teachers stated that if a face-to-face
conversation is needed after an observation, a meeting is arranged where the details are discussed
in greater depth. When asked which aspects of teachers’ practice have improved because of
feedback, the literacy coach stated that student writing was showing signs of improvement as
teachers acted upon the advice and recommendations of the school leaders. This was evident from
a review of student work during classroom observations and through analysis of assessment data.
Discussions with the school leader and accompanying documentation confirmed that the school
leaders conduct an analysis of the areas for instructional improvement to identify school-wide issues
and to plan professional development (PD) to address the identified weaknesses. Discussions with
teachers and the PD calendar further confirmed that there is alignment between observations and
support provided. The school has established processes for monitoring and evaluating the quality of
instruction that play an important role in holding school leaders and staff accountable for improving
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student achievement.

Areas for Improvement:

2.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely

(SMART) goals/mission, and long-term vision inclusive of core values that address the priorities outlined in the
School Comprehensive Educational Plan (SCEP).

The goals outlined in the School Comprehensive Education Plan (SCEP) are based on the
recommendations from last year’s district review. The school leader informed the review team that
at the beginning of the year he put together a committee of teachers, together with one parent, to
work on the development of the SCEP. However, the minimal representation of the school’s
parental population limited parent involvement in developing the school’s goals. A review of
documents indicated that although actions to achieve the goals in the SCEP are appropriate,
timescales and monitoring checkpoints to reach the specified goals are not embedded or specific.
For example, one of the school’s goals is to improve teachers’ questioning to encourage student
higher-order thinking. While staff interviews and a review of documents indicate that teachers have
received frequent PD on questioning this year, the review team did not find evidence of a system for
monitoring the improvement to instructional practice based on these trainings. In addition,
classroom observations indicated to the review team that the impact of PD on instructional
practices was limited, as rigorous questioning was inconsistent across classrooms. The school leader
went on to share with the team that he felt that overall teaching practice did need further
development in questioning. Discussions with parents revealed that they had limited knowledge of
the SCEP and what goals the school was trying to achieve, although they were aware of the school
leader’s systems to improve attendance and behavior. The school’s plans to monitor the progress
and impact of the SCEP goals are not specific, which hinders the improvement of student
achievement.

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders make strategic

decisions to organize programmatic, human, and fiscal capital resources.

The school leader is developing strategies for targeting available resources to meet the needs of the
school community. Discussions with leaders and staff indicated that the contributions of the AP, the
SCEP planning committee, the PBIS committee and the Student Support Team are beginning to
develop leadership capacity in the school. The school leader and staff members informed the
review team that extended learning time takes place through a program of after-school clubs
designed to provide academic and enrichment opportunities for students. Three students informed
the review team that they felt that their writing was improving due to the after-school help they
receive. However, observations and school documentation showed that the participation for some
after-school activities is low and the school leader confirmed that no analysis has yet taken place to
explore why this is the case. The school leader stated that the school has adequate classroom
resources; however, the review team found that resources in classrooms mainly consisted of
textbooks and worksheets with few manipulatives observed. The school leader informed the review
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team that the school employs AIS teachers in each grade who provide support to students who need
extra help, and classroom visits confirmed this. Additionally, the school leader informed the team
that the school has partnerships with Huntington Family Services and Community Health in order to
provide specific support services in addition to what the school offers. However, the school leader
stated that, because of the increasing diversity of the school’s population, which now includes over
ten spoken languages, “more translation services are needed to support families, especially those
who arrive unexpectedly as refugees.” Consequently, the school is beginning to analyze how more
resources such as practical classroom aids and translators would benefit those students and their
families. The school leader is beginning to make strategic decisions to organize programmatic,
human and fiscal capital resources but presently these do not consistently meet the needs of the
school community in order to improve student academic achievement.

2.5 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use

evidence-based systems and structures to examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

e The school is developing systems to examine and improve school-wide practices defined in the SCEP.
The school leader stated to the reviewers that since his appointment just over two years ago, he has
focused on establishing systems to improve safety and behavior. The impact of improved behavior
and safety is evident in lessons and around the school in areas such as the cafeteria. A review of
documents indicated that the number of referrals has decreased significantly over the past year.
Parents confirmed this and one stated, “This school is so different now. My child knows exactly
what the safety procedures are and what to do in an emergency.” However, while the focus on
improving safety and behavior has taken priority, the implementation of structures to examine and
improve school-wide practices relating to instruction and student achievement is at the beginning
stage. The school has introduced data binders to help both students and teachers track academic
progress, but their use is inconsistent and the review team did not find evidence that the binders
are having an effect on academic progress or enabling students to take a greater responsibility for
their own learning. The coaches are beginning to have discussions with teachers about student
data, but there are no school-wide systems for analyzing and using this information in a uniform way
to bring about rapid improvements in curriculum, instructional planning or delivery in the classroom.
Consequently, the school is in the developing stages of using evidence-based systems to examine
and improve school-wide practices to increase student academic achievement.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent

curricula and assessments that are appropriately aligned to the Common Core Learnin .
PPIOPTIATE 9118 @l Tenet Rating D

Standards (CCLS) for all students and are modified for identified subgroups in order to
maximize teacher instructional practices and student-learning outcomes.

Debriefing Statement:

The school uses district-adopted curricular materials and has begun to build capacity in curriculum
development and alignment to the Common Core Learning Standards (CCLS.) Collaborative opportunities are
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available where teachers are beginning to use data on student progress to develop plans; however, these are
limited to core subjects without focus on interdisciplinary instruction. Curriculum planning does not support
the needs of all students or enable teachers to deliver instruction effectively. Additionally, teachers are in the
beginning stages of modifying plans and providing feedback to students based on their progress data. As a
result, the day-to-day curriculum is not consistently meeting the needs of all students.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures and supports the quality implementation of a systematic plan of rigorous and coherent curricula
appropriately aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet
the needs of students.

e The school leader provides a plan for teacher collaboration and implementation of district-adopted
curriculum from which lesson and unit plans are developed. The school is at the beginning stages of
aligning instructional practices and planning to the CCLS. Although the Professional Learning
Communities (PLC) is developing CCLS implementation, it is not focused on using curriculum that
meets the needs of all students and the implementation is inconsistent across the school. In an
interview with the AP and instructional coaches, they informed the review team that PLC meetings,
led by the math and ELA coaches, take place every six days and that these meetings provide PD on
specified topics such as questioning. However, the school leaders shared with the review team that
they are unclear of the impact this PD is having on student achievement. Teachers in the vertical
teacher meeting confirmed that as they implement the CCLS-aligned curriculum, Pearson
consultants conduct direct coaching alongside them, which most see as useful support. In an
interview, the AP stated that teachers implement Pearson’s EnVisionMATH and Reading Street
programs, as well as the NYS standards across all grade levels and subjects. Most teachers spoken
with stated that these literacy and math programs lacked creativity, so some teachers are beginning
to add their own resources to supplement the curriculum. However, evidence from classroom
observations and teacher plans revealed that this was limited to adding pictures and music to lesson
plans, with few real-life artifacts or technological aids. The school leader articulated that the school
was planning future PD for teachers on how to extend the curriculum to incorporate activities that
promote independence to better meet the needs of all students. Teachers in the vertical teacher
interview commented that PLC meetings have become more focused on teacher needs this year.
However, each grade level is tackling the challenges of the implementation of the programs in a
different manner and therefore no school-wide system is in place to ensure consistency. As a result,
teachers are inconsistently using CCLS-aligned curriculum and do not fully meet the needs of all
students in order to increase student achievement.

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers develop and
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ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately

aligned to the CCLS and NYS content standards and address student achievement needs.

Lesson and unit plans developed and delivered by teachers do not consistently include data or
regularly expose students to rigorous, higher-order activities aligned to the CCLS. During a vertical
teacher interview, teachers stated that they have opportunities to collaborate on curricula at grade
level meetings; however, this collaboration is limited to discussions about the curriculum for core
subjects. In one such grade meeting, the review team observed teachers making instructional
decisions without the use of data. For example, one teacher stated, “We have already looked at the
data, so we don’t need to discuss it here,” thereby missing an opportunity to discuss how to modify
instruction for students based on the outcomes of test results. In another meeting observed,
teachers were reviewing the materials in the Reading Street and EnVisionMATH programs without
planning how they would adapt them, or the district-provided curricula, to meet various student
needs. One teacher interviewed described using pictures and videos as tools to fill in student
learning gaps. A review of documents showed that many lesson plans referenced the CCLS;
however, instructional activities within these same plans lacked specific opportunities for the rigor
expected by those standards. As a result, students have limited opportunities to engage in rigorous
learning that comes from instructional practices aligned to the CCLS, which would promote student
academic achievement.

3.4 The school has received a rating of Developing for this Statement of Practice: The school leader and

teachers have developed a comprehensive plan for teachers to partner within and across all grades and

subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment

opportunities.

There is limited collaboration across grades and subjects to create interdisciplinary curricula that
target the arts, technology and other enrichment areas. The school’s self-evaluation as well as the
school leader’s interview with the review team confirmed this finding. The school leader stated that
collaboration across subjects is not yet happening; however, discussions are beginning and an initial
planis in place. In an interview with the review team, the ELA instructional coach stated that while
teachers collaborate vertically, these meetings do not always include specials teachers, only subject
area teachers; thus, the school does not capitalize on opportunities to create interdisciplinary units.
The music teacher stated in an interview that since there has been no arts coordinator in the
district, interdisciplinary units have not been encouraged. One teacher in the vertical teacher
interview stated that she works with the grades above and below her to implement a Flag Day
interdisciplinary unit inclusive of PowerPoint presentations, research, writing, and presentation. As
this is not a widespread practice, only those students whose teachers independently plan to do so
are receiving interdisciplinary experiences. Teacher meetings observed consisted of discussions that
did not address the development of interdisciplinary activities across subjects within any grade. As
a result, students do not consistently experience learning activities that create broad connections
across content areas to enrich their learning and improve academic achievement.

3.5 The school has received a rating of Developing for this Statement of Practice: Teachers implement a

comprehensive system for using formative and summative assessments for strategic short- and long-range
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curriculum planning that involves student reflection, tracking of, and ownership of learning.

e Teachers primarily analyze and use data at the summative level, and the use of formative data is
limited to benchmark assessments. The school leader and math coach both informed the review
team that the school is at the beginning stages of using data. A review of documents by the team
found that there is a system developed for data review. In an interview, the math coach explained
the system and protocol, which includes data meetings at which teachers fill in spreadsheets listing
how students did on tests and how the class as a whole did on specific questions. The coach
elaborated that there are three focus points: what was done well, what was not done well, and how
to group students as a result. Furthermore, the coach went on to say that outside of state data,
there are two additional data points for the school; one being EnVisionMATH and the other
AlMSweb, a web-based academic improvement assessment system. However, based on teacher
interviews and classroom observations, the review team determined that not all teachers are using
these data points to drive instruction. In the vertical teacher meeting, one of the teachers explained
that teachers use student agenda books to write notes to parents on a daily basis to offer feedback
on the student’s performance. However, observation in classrooms indicated that students receive
this feedback on an inconsistent basis. Similarly, during classroom observations reviewers noted
that verbal feedback was inconsistent in terms of frequency and lacked concise guidance for
improvement, while written feedback was infrequent and did not help students move to the next
level. In conclusion, students are not receiving consistent feedback nor are they receiving
instruction based on data that is tailored to meet their individual needs, which impacts their
academic achievement.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and

decision-making in order to address the gap between what students know and need to .
Tenet Rating D

learn, so that all students and pertinent subgroups experience consistent high levels of

engagement, thinking, and achievement.

Debriefing Statement:

Teachers do not consistently modify lesson plans or instructional practices to meet the varying needs of
students or consistently apply the rigors required by the curriculum. Additionally, they do not challenge
students with tasks or questions that are at the appropriate level of complexity, which leads to students who
are not uniformly engaged in lessons and activities. A positive classroom culture aligned with a school-wide
behavior plan is operative throughout the school and teachers have fostered a respectful, compliant school
environment. There is limited evidence of teachers using data to drive instruction for different groups, or for
individual students, especially within specific subgroups. Therefore, students have inconsistent opportunities
for high levels of engagement, thinking and achievement.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.
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Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: School and teacher

leaders ensure that instructional practices and strategies are organized around annual, unit, and daily lesson

plans that address all student goals and needs.

The school is developing instructional practices and strategies organized around plans. While the
school uses two Pearson literacy and math programs to drive the curriculum, teachers do not adapt
these materials to address all students’ needs. When asked what practices and tools teachers use
to prepare lessons, teachers responded by informing the team that Pearson provides everything
digitally and it’s fully scripted, but that they go through and determine which visuals and videos they
might need. Teacher interviews and observations by the review team indicated that teachers use
SMART Boards primarily to support lessons by displaying pictures to supplement background
knowledge. For example, in one classroom observed, the teacher posted a picture of the Statue of
Liberty on the SMART Board, explaining to the review team, “because many of our kids have no idea
what that is.” However, this limited use of technology offers only basic supplement to the Pearson
programs. Teachers have found implementing both new programs at the same time very
challenging, per interviews with the review team. Coaches informed the review team that they are
providing PD on ways to teach CCLS content. Curriculum plans reviewed and classrooms observed
indicated to the review team that instructional tasks and resources are not aligned to best support
student needs, especially those of English Language Learners (ELLs) and students with disabilities.
While the school schedules whole class instruction for math for an hour and a half each day,
observations indicated all students did the same work and that teachers did not differentiate either
the work or questions to address the needs of individuals. Currently the school does not ensure
that instructional practices and strategies address all student needs, which limits student
achievement.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide

coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to

multiple points of access for all students.

Teachers provide instruction with inconsistent points of access for all learners. While teacher lesson
plans that were observed did show some alignment to CCLS standards, instructional practices were
inconsistent and did not align to the rigorous demands of those standards. Most teaching observed
involved direct instruction from the teacher. This consisted of the teacher modeling then requiring
all students to do the same task. For example, in each of the grade three writing classes observed,
each student was given the identical task to write a sentence using the identified vocabulary of the
week, “channel,” and indicate how it was similar to and different from a road. Many students
completed their sentence with little effort while others struggled to understand the task or
produced work that demonstrated that they needed further instructional support. Overall, most
students in classrooms observed were compliant, rather than actively engaged, as they were
required to give low-level recall responses, many times in a choral manner. Teachers did not
demonstrate high expectations for students or encourage them to think at a higher level during the
observations by the review team. In only a small number of classrooms visited by the team did
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teachers ask higher-order questions. For example, the math teacher in a grade five class asked,
“How could you change this number to make it compatible?” This resulted in engaging student
conversation. However, in the majority of classrooms observed, teachers used behavioral
management statements, lower-level questions, or statements of praise. Most lesson plans did not
show any use of data to inform the planning. In only a small number of lesson plans observed was
there any notation in the plan for the use of student groups. However, even in these lesson plans,
there was no rationale given for these groups, nor were teachers able to articulate to the review
team a rationale for placing particular students in groups based on data. While most classes had an
objective or “l can” statement posted, teachers did not reference these during instruction in any of
the lessons observed. Overall, instructional practices inconsistently provide students with
opportunities to engage in high-level activities, which impact the improvement of student academic
achievement.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers and students

work together to implement a program/plan to create a learning environment that is responsive to students’
varied experiences and tailored to the strengths and needs of all students.

e While the school fosters a safe learning environment, it is presently working to develop a plan to be
responsive to students’ academic strengths and needs. In most classrooms observed by the review
team, the instruction was teacher-dominated and involved rote learning from copied worksheets.
In addition, the resources and materials used where not matched to students’ varying academic
abilities and offered limited differentiation or accommodation for ELLs or students with disabilities.
As a result, many students were not actively engaged in learning. Students interviewed by the
review team stated that they feel comfortable asking and answering questions in class, and that
teachers help them with their work. The school leader and teachers shared with the review team
that the school’s behavior rules consist of “The Four B’s” and the review team noted visual
reminders of these in all classes and around the school. Students were able to articulate to the
review team the school’s behavior management system and the steps taken if someone behaves
inappropriately. All students interviewed shared that they thought the consequences were fair.
However, several students commented that, although teachers and leaders address bullying, it
happens most often at unstructured times such as in the cafeteria and bathrooms. Leaders stated
that they are aware of this and the Student Support Team is planning to offer teachers more PD on
this issue. Due to consistent application of PBIS by most teachers, students generally feel safe in the
school. However, while the physical environment of the school is safe, there are weaknesses in how
the school engages students intellectually and considers their academic needs, which hinders
opportunities for students’ academic growth.

4.5 The school has received a rating of Ineffective for this Statement of Practice: Teachers inform

planning and foster student participation in their own learning process by using a variety of summative and
formative data sources (e.g., screening, interim measures, and progress monitoring).

e Classroom observations and interviews with both the school leaders and staff demonstrated that
few teachers use data to plan lessons. As a result, most students do the same work at the same
level throughout lessons, which limits student engagement. A review of student work indicated that
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while teachers make comments on what students have achieved and provide a grade, there is little
written feedback to guide students toward their next steps. Hence, when the review team asked
students how they could improve their work, most did not know, and those who said they did gave
vague answers such as “improve my writing.” Similarly, during classroom observations, teachers did
not routinely check for students’ understanding during instruction. This resulted in missed
opportunities for clarification, reinforcement and extension of learning. As a result of failing to
monitor student understanding, teachers do no adjust their teaching to meet the changing needs of
the students. For example, in a grade one math lesson on addition observed by the team, several
students quickly understood the concept of related facts, while others were confused. As the
teacher did not monitor student understanding, the teacher was unaware of the instructional needs
of the students and did not make a shift to meet those needs. The review team did not find
evidence of students taking ownership of their learning through self-assessment tools such as
rubrics. While some rubrics were in students’ binders, these were mainly unused and related to
writing. Instructional practice that is data-based does not take place, which hinders high levels of
student achievement.

Tenet 5 - Student Social and Emotional Developmental Health: The school community
identifies, promotes, and supports social and emotional development by designin :
’ . op o P Y ST Tenet Rating E
systems and experiences that lead to healthy relationships and a safe, respectful

environment that is conducive to learning for all constituents.

Debriefing Statement:

The school has a system for identifying and supporting student social emotional health, which involves staff use
of data for referrals and progress monitoring. Both internal and community resources are leveraged to provide
supports for students and their families through collaborative processes. The school implements PBIS
throughout the building, which is contributing to an orderly, safe and respectful classroom climate. Due to the
systems and partnerships that have been established, the school’s vision for providing a nurturing environment
to support the delivery of its academic program is being realized.

Strengths:

5.2 The school has received a rating of Effective for this Statement of Practice: The school leader

establishes overarching systems and understandings of how to support and sustain student social and
emotional developmental health and academic success.

e The school has established systems and procedures to support and sustain student social emotional
needs. When asked if they had an adult that they could go to for help in the school, students
informed the review team that they can go to their teacher or the school nurse. The school leader
and staff informed the review team that the Kids Acting Responsibly Everyday (KARE) team meets
weekly to discuss student referrals, problem solving and safety planning. In addition, the school
leader stated that a screening team also meets weekly to analyze data regarding behavior and seeks
to identify students who could potentially be in need. Teachers or parents can refer students to the
screening team, which increases the number of opportunities for all stakeholders to identify

Syracuse City School District- Dr. King Elementary School
January 2014

15



vulnerable students. Interviews with staff and review of documents indicated that the screening
team then develops plans to support students or makes further referrals to the counselors and
therapists partnering agencies in the community. Staff reported that the school has a number of
partnerships with a full-time presence in the building, including Huntington Family Services, ARISE
and Community Health. The counselors and therapists from these community-based organizations
are members of the screening and KARE meetings to ensure that collaboration occurs among
school-based and community-based supports. There is a school health center in the building with a
full-time nurse practitioner, vision care, and dental services. During the review, several students
made use of these services, which demonstrated the ease and frequent access to health care for all
students. Student support counselors and therapists from ARISE reported to the review team that
they frequently make home visits and support families with basic needs like food, clothing and
shelter by putting these families in touch with the appropriate agencies that can best help them.
The school leader and staff informed the review team that approximately 15 percent of students in
the school are homeless and that phone numbers constantly change or are unreliable. As this
creates problems in monitoring student welfare, it is a critical reason the Student Support Team
works closely to meet the needs of families appropriately. The support team and teachers informed
the review team that they meet together as needed during teachers’ specials time in order to
discuss and plan for students. Additionally, social workers frequently conduct classroom
walkthroughs to look at school climate and check in on how individual students are doing, as
reported by the school leader and confirmed by classroom teachers. They then refer teachers to
Contact Community Services to provide them with support on classroom climate issues if needed.
While there is tremendous need in the school community and many barriers to addressing those
needs, the school is able to provide students and their families with many supports, which helps
promote student social emotional success.

5.3 The school has received a rating of Effective for this Statement of Practice: The school articulates and

systematically promotes a vision for social and emotional developmental health that is aligned to a curriculum

or program that provides learning experiences and a safe and healthy school environment for families,

teachers, and students.

The school community promotes and sustains school safety and student social emotional health
through the implementation of PBIS throughout the school. The school leader reported that the
school’s mission is to have a safe and orderly environment and to develop the whole child.
Additionally, he reported that the PBIS committee met for a week over the summer and decided
staff needed to be more visible in the building. When asked, parents unanimously informed the
review team that the school was safe. The student support team informed the review team that it
provides PD to teaching staff to promote safety and well-being. The student support team reported
that they have given PBIS training for students and staff and details of this training were available
upon document review. The review team found evidence of the impact of this PD in classroom
visits and around the school. The PBIS committee includes a teacher from each grade level and
special teachers as well as student support staff, which aids in maintaining consistent practice
across the various stakeholders. The school leaders shared that the committee meets monthly to
establish, review and revise procedures for Tier 1 incentives and rewards for positive behavior, as
well as to establish instructions for Classroom Infraction referrals (CIR). The committee then shares
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information at staff meetings so that all staff is informed. Support staff members reported that
based on the monitoring of CIRs, including noting where infractions are taking place, they are able
to train staff and students to reinforce policies and procedures for behavior expectations in the
cafeteria, bus and hallways, as these are the areas where most infractions occur. The school has a
mobile cart of rewards where students spend tokens they have earned for good behavior on items.
Several students mentioned the cart during interviews, specifically stating that they enjoyed the
PAX game, which helps them earn these tokens. Additionally, a special education teacher reported
the PAX program has cut down on referrals in special education classes. All students were able to
articulate to the review team the behavioral expectations of the school, which the school posts in all
classrooms and hallways. Students also shared with the review team that they feel safe in school.
Teachers reported that the social workers are helpful, as are the two ARISE counselors and the
Huntington Family specialist who provides services to students and their families. Due to the varied
programs and supports, the school articulates a systematic vision aligned to a curriculum that
provides learning experiences for students in a safe and healthy school environment.

5.4 The school has received a rating of Effective for this Statement of Practice: All school stakeholders

work together to develop a common understanding of the importance of their contributions in creating a

school community that is safe, conducive to learning, and fostering of a sense of ownership for providing social

and emotional developmental health supports tied to the school’s vision.

School leaders, staff and parents are working together to respond to the social emotional needs of
students. The school leader informed the review team that staff members from all grade levels and
subject areas are part of the PBIS committee in order to ensure the participation of all constituents.
Teachers consistently implement PBIS in their classrooms, as evidenced during classroom visits.
Staff reported that PBIS has provided positive incentives for students. For example, staff shared
with the review team that the school leader takes students to basketball games and allows students
to play videogames at designated times. Discussions with teachers outlined that the school leader
has made clear to them the role that they have to play in consistently creating a learning
environment that is safe and secure for students and that they must record and follow up the
impact of referrals. Teachers confirmed that they seek to fulfill these expectations because of their
commitment to the school’s vision relating to student social and emotional developmental health.
Parents also confirmed the successful impact of PBIS. They agreed with one parent who informed
the review team, “The kids want the rewards, so they behave.” The school leader and parents both
informed the review team that parents were involved in suggesting PBIS rewards for students,
which made the process inclusive to their viewpoints. Additionally, parents said that they
appreciate these invitations from the school leader, which allows them to be involved in matters of
health and safety regarding their children. The school leader reported he has enough human
resources provided by the District and the community to support the school’s students and families.
He stated, “If | feel | need something, | can find the human resources here in the building. If not, |
ask and the district provides it.” Collaboration among school stakeholders contributes to a safe
learning environment for students, which is conducive to improving academic achievement.

5.5 The school has received a rating of Effective for this Statement of Practice: The school leader and
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student support staff work together with teachers to establish structures to support the use of data to respond
to student social and emotional developmental health needs.

e The school has a detailed structure for the use of data that addresses the social emotional needs of
students. The school’s plan for delivering services to students involves regular collaboration
between student support staff and collaborating community agency staff who have a full time
presence in the school. The school leader shared, and a review of documents confirmed, that this
collaboration involves regularly scheduled meetings between all constituencies to analyze student
social emotional health data such as referrals made through CIRs. The team then formulates an
action plan including Tier 2 interventions, such as check-in/check-out (CICO), or teachers develop a
classroom behavior plan as needed. Staff reported and document review confirmed that student
support staff rigorously monitors interventions from CICO data and CIR reports. The screening team
also analyzes attendance data and acts on results. For example, any student with attendance below
70 percent receives the appropriate intervention such as a call, letter, or a visit home. Additionally,
the team sends a letter to the attendance liaison officer and if necessary calls child protective
services. The school monitors CIR data to determine which areas of the building infractions are
taking place in. For example, review of the documentation showed that the cafeteria, hallways and
bathrooms are the most common locations for infractions to take place. The school then uses this
information to adjust resources to meet the need at hand. As a result, the school is planning PD to
help address the areas where infractions are occurring most often. Hence, appropriate and timely
analysis and use of data is resulting in students having increased opportunities to become socially
successful, which supports their academic achievement.

Tenet 6 - Family and Community Engagement: The school creates a culture of

artnership where families, community members, and school staff work together to B
P P Y s Tenet Rating D

share in the responsibility for student academic progress and social-emotional growth
and well-being.

Debriefing Statement:

The school has made limited efforts to involve and engage families in achieving the mission and vision of the
school. Some parents are aware of the school-wide goals and the roles parents play as partners in the
educational process for their children. However, school planning does not have adequate parent
representation in order to meet the diverse needs of the school community. The school does not provide
parents with data related to student achievement in user-friendly language, and this limits their understanding.
As a result, families and the community do not fully share in the responsibilities to develop all students both
academically and socially-emotionally.

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures that regular communication with students and families fosters their high expectations for student
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academic achievement.

The school is developing regular communication with families; however, inconsistent expectations
and an unclear academic vision hinder student achievement. Parents shared with the review team
that the school leader conveys to the community the importance of attendance, homework and
communication between the school and home. Several parents stated that this helps them
understand the school leader’s expectations for their role and makes it clear what they should be
reinforcing with their children at home to support the school’s vision. However, parents stated that
they were less clear about the school’s specific vision for academic achievement. The Parent
Teacher Organization does not exist this year due to a reported lack of interest from parents. This
results in limited opportunities for parents to be formally involved in the life of the school. Parents
informed the team that teachers call home to communicate their child’s progress. However, the
review team did not find evidence that this practice is consistent. While one parent informed the
team that the teacher made a joint plan on how to best support the child together, another parent
stated that she received interim reports from the school filled with academic jargon that is difficult
to understand. For example, she said, “I didn’t understand what decode meant,” which limits the
effectiveness of the reports. Further, parents stated to the review team that they felt that some
teachers do not have high academic expectations for their children. For example, one parent
informed the team that she was shocked when her son’s teacher reported to her that he was
making good progress in class when his scores were not above 30 percent. When asked how the
school shares data with families, one parent described a meeting last year where the school leader
had graphs and charts on the wall used to explain to parents the school achievement data.
However, they expressed concerns that there were no plans for a similar meeting this year, thus
limiting their ability to learn about the school’s latest achievement data. Inconsistent
communication with families and a lack of high expectations for all students limit the opportunities
for families to contribute to their child’s academic success.

6.3 The school has received a rating of Ineffective for this Statement of Practice: The school engages in

effective planning and reciprocal communication with family and community stakeholders so that student

strengths and needs are identified and used to augment learning.

There are inconsistent procedures in place for reciprocal communication that hinder opportunities
to forge strong and productive partnerships between home and school. For example, the review
team found that the school does not routinely translate documents sent home to families, which
results in many families not having appropriate access to newsletters, texts, letters and emails,
which adversely affects their knowledge and understanding of the school. While the school ran PD
sessions for parents about the CCLS and the Pearson programs, parents reported that no translators
were available for those families who needed it. Parents stated that they felt that the school leader
wants students to come to school with an attitude ready to learn and that he believes it is important
for parents to encourage their children to do this. However, parents also felt there was no clearly
communicated manner in which they can best advocate for and support their child’s academic
achievement. The school does not monitor or reflect on the effectiveness of its communication
with parents. For example, in an interview with the review team, the school leader was not able to
explain how the school revises strategies to communicate with families, stating, “It is sometimes

Syracuse City School District- Dr. King Elementary School

January 2014

19



difficult to reach all parents.” Interviews with parents, staff and students showed that there was no
evidence on how the school follows up with families who need additional communication services
such as translation. Parents stated to the review team that they were unclear about what
community partnerships the school uses to support student academic achievement. As the school
has no formal system to ensure consistent reciprocal communication in appropriate languages,
opportunities to address the diversity of students’ needs and enhance their learning are limited.

6.4 The school has received a rating of Developing for this Statement of Practice: The school community

partners with families and community agencies to promote and provide training across all areas (academic and

social and emotional developmental health) to support student success.

The school community is developing partnerships with families and agencies to promote social
emotional development and student academic success. While parents informed the review team
that they are invited to engage with the school through volunteer activities such as scholastic
fundraising and helping in classes, only a small minority of parents participates. Parents shared with
the team that the support staff supports their children and that they felt they could approach the
school at any time, citing the open door policy as welcoming. While community agencies such as
Baltimore Woods Nature Park work with the school by giving talks about nature to students, the
school provides limited opportunities for formal PD for staff on how to create stronger relationships
with community agencies, as evidenced by document review. The impact of this is that not all
teachers know where or how to help parents who need specific support. However, teachers stated
that they are aware that they can point parents toward the student support team, who have the
skills and knowledge to help families find appropriate resources. Yet this only works for those
families who approach the school on their own. Consequently, this does not meet the needs of the
large number of families in need of translation services or who do not reach out to the school. A
system for ensuring that all families have access to appropriate information is not currently in place.
Parents stated that they would like to have parent PD offered to them on topics such as
understanding the CCLS curriculum and the interim reports that teachers send home.
Consequently, because the school does not have an effective plan for communicating with families
or training staff to develop partnerships with parents, students do not benefit from a robust home-
school connection.

6.5 The school has received a rating of Developing for this Statement of Practice: The school shares data

in a way that promotes dialogue among parents, students, and school community members centered on

student learning and success and encourages and empowers families to understand and use data to advocate

for appropriate support services for their children.

Parents stated to the review team that they do not understand the interim report sent home
concerning their child, because it uses educational terminology. The school leader informed the
review team that the school is aware that parents need more support in understanding this
progress data and is in the process of developing a plan to address this. While a review of the
school data binder indicated that the school collects and uses multiple forms of data such as student
records, data meetings, weekly summary sheets, progress reports, and unit/benchmark data sheets,
it was unclear how or in what manner the school shares this information with families. The school
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uses attendance data to identify and follow up with persistent absentees, which is helping to reduce
absenteeism per staff interviews and a review of documents. While parents agreed that the school
shares data and information on the school website, the school leader reported that only around one
third of parents have easy access to a computer. As a result, many school e-mails and electronic
newsletters are inaccessible. This means that not all parents receive the school’s communication,
which potentially puts some families at a disadvantage. While the school is working to collect and
better share data with families, presently it does not do so in a way that empowers families to use
this information to advocate for appropriate support for their children.
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Recommendations:

Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2: Create a user-friendly SCEP that all parents can easily access and understand. Break down the actions in the
SCEP so that specific timelines are evident. Monitor the progress of these actions according to these deadlines to
ensure that impact is measured and that improvement happens. Ensure that all parents are aware of the
school’s goals and vision and that they have open access to the SCEP.

e 2.3: Analyze how more resources such as classroom aides and translators would benefit those students and
families who need them.

e 2.5: Ensure all staff demonstrates consistently high expectations of student achievement for all. Ensure that
school leaders convey a sense of urgency related to accelerating the academic growth for all students,
particularly for diverse groups.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2: Develop a school-wide system to align the CCLS units across grades and areas of study in order to meet the
needs of all students. Include strategies for adapting the curricular programs currently used, particularly in
literacy and math, to meet the changing needs of all students.

e 3.3: Ensure all teachers in every grade level and in all subjects use data consistently to plan and drive instruction
in order to address individual student needs.

e 3.4: Identify links between interdisciplinary units in order to develop and extend creative opportunities across all
subjects.

e 3.5: Develop a school-wide system to ensure that all students understand the next steps in their learning based
upon the available assessment data.

Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2: Ensure that all teachers plan tasks and activities that more closely match the needs of all students.
e 4.3: Use data to ensure teachers know the academic starting points for each individual student. Use targeted
guestioning to promote higher-order thinking in every lesson.

Syracuse City School District- Dr. King Elementary School 22
January 2014



e 4.4: Post objectives statements in writing and ensure they are referred to during and at the conclusion of the
lesson, so that all subgroups know what they are learning, where they are headed, and what they have achieved.
Discuss ways in which the learning environment can be adapted to meet the academic needs of all students.

e 4.5: Build in opportunities to check for understanding at several points in the lesson and adapt plans accordingly
so that students progress at the level they are capable of. Ensure teacher feedback to students includes the next
steps in learning so that students know how to influence and enhance their own learning.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 6 the
school should:

e 6.2: Consider providing a computer in the Parents Room in order to assist parents in their ability to access e-
mails from the school, including reports and information on events such as PTO meetings and fundraisers, and to
explore data about their child, school, district, or community. Develop a series of workshops to help parents
understand the school’s expectations for student achievement.

e 6.3: Translate documents into all relevant languages so that all parents can access them equally. Evaluate the
school’s strategies for communicating with parents.

e 6.4: Plan family events that inform parents on how to work with the school community. Provide PD to school
staff members to increase their knowledge of the value of partnerships with families and community
organizations that link to the school’s vision for engaging parents to student success.

e 6.5: Provide PD for parents to understand data that supports student learning and student achievement at
regular intervals. Ensure that report cards and interim reports use limited educational terminology so that
parents understand them more clearly by writing them in simple user-friendly language that every parent can
understand.
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