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School Information Sheet

Grade Total SIG X Title 1 Attendance
Configuration Enroliment Recipient Population 85.9% | Rate
Free Lunch 80.5 | Reduced 0 Student 0 Limited English o, | Students with o
% Lunch >% Sustainability 91% Proficient 12.5% Disabilities 20.7%
Number of English Language Learner Classes
#Transitional 0 #Dual Language 0 #Self-Contained English as a Second Language 0
Bilingual
Number of Special Education Classes
#Special Classes 3 #Consultant Teaching 5 #Integrated Collaborative Teaching 0
# Resource Room 0
Number Special Classes
#Visual Arts | 1 ‘ #Music ‘ 1 ‘ #Drama ‘ 0 ‘ #Foreign Language ‘ 0 | #Dance ‘ 0 ‘ #CTE ‘ 0
Racial/Ethnic Origin
American Black or . . Asian or Native .
Indian or 5% African 74.8 Hlspa.nlc 8.3 Hawaiian/Other 6.5 White 8.2 Mu!tl_
. . or Latino | % . % % racial 1.7%
Alaska Native American % Pacific Islander
Personnel
Years Principal 4 # of Assistant 1 # of Deans 0 # of Counselors / 5
Assigned to School Principals Social Workers
Teachers with No Valid 0% Teaching Out 0% Teaching with Fewer Than 4 Average Teacher 14.1
Teaching Certificate ? of Certification ® | 3Yrs. of Exp. % Absences %
Credit Accumulation (High School Only) and Performance Rates
% of 1% yr. % of 2" yr. rd
students who students who % of 37 yr. students 4 Year
NA NA who earned 10+ NA Graduation Rate NA
earned 10+ earned 10+ .
. . credits
credits credits
ELA Mathematics Science Performance 6Year
Performance at | 4.0 Performance at 1.9 44.6 . NA
atlevels3 &4 Graduation Rate
levels 3 & 4 levels 3 &4
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial

X Students with Disabilities X Limited English Proficient

X Economically Disadvantaged All Students

Did Not Meet Adequate Year

ly Progress (AYP) in Math

American Indian or Alaska Native X Black or African American
Hispanic or Latino Asian or Native Hawaiian/Other Pacific Islander
White Multi-racial

X Students with Disabilities X Limited English Proficient

X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly

y Progress (AYP) in Science

American Indian or Alaska Native

X

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White Multi-racial
Students with Disabilities Limited English Proficient
X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

‘ Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DIP, etc.):

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL:

1. Vision: To become the most improved school in the SCSD

ELA Focus Areas 2013-2014: Small Guided Reading Group Instruction, Close Reads, Text Dependent

Questioning

3. Math Focus Areas 2013-2014: Fluency, Complex Tasks, Tools for Concept Development

Syracuse CSD — Hughes Elementary School
October 2013




2.3

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.

Statement of Practice H E D |

Leaders make strategic decisions to organize programmatic, human, and
fiscal capital resources.

2.5

Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher X
practices; leadership development; community/family engagement; and
student social and emotional developmental health).

3.2

The school leader ensures and supports the quality implementation of a
systematic plan of rigorous and coherent curricula appropriately aligned
to the Common Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

33

Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to
the CCLS and NYS content standards and address student achievement
needs.

4.3

Teachers provide coherent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points X
of access for all students.

5.4

All school stakeholders work together to develop a common
understanding of the importance of their contributions in creating a
school community that is safe, conducive to learning, and fostering of a X
sense of ownership for providing social and emotional developmental
health supports tied to the school’s vision.

6.5

The school shares data in a way that promotes dialogue among parents,
students, and school community members centered on student learning
and success and encourages and empowers families to understand and X
use data to advocate for appropriate support services for their children.
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success, well-

being, and high academic outcomes for all students via systems of continuous and sustainable school improvement.

Strengths:

2.3 The school has received a rating of Effective for this Statement of Practice: Leaders make strategic

decisions to organize programmatic, human, and fiscal capital resources.

e The school leader makes decisions regarding the use of fiscal, programmatic and human capital
resources that are meeting the needs of the school community. The school has an afterschool
program that includes dance, art and fitness activities as well as an academic component, overseen
by school staff, that focuses on English language arts (ELA) and mathematics. Approximately 200
students take part in this program, which is funded through the district. Staff reported teachers do
re-teaching and reinforcement of mathematics and work with the ELA coach to plan afterschool
programming. The school leader reported to the Integrated Intervention Team (lIT) that she created
a master schedule, which includes a “duty” block for each teacher. During that block, staff provide
individualized instruction and counseling to students. The guidance counselor is also scheduled for
this duty, during which time she is able to provide counseling and career exploration. The school
leader also makes use of time during the lunch period to provide mini-lessons for students on
various topics. The most recent mini-lesson focused on how to introduce yourself. The school
leader believes that the creative use of staff has been instrumental in in decreasing the number of
referrals this year, from 185 referrals last year at this time to 17 at the time of the visit. The school
leader takes advantage of the district’s “pro-field trip policy” and has conducted fundraisers in order
to provide additional learning experiences for students outside of school. The school leader also
reported that she takes students to her farm where they can experience farm-related activities,
including riding horses. In order to meet the needs of her staff, the school leader analyzes the data
and responds based on her analysis. For example, after analyzing assessment data from the mid-
module assessments from the NYS mathematics curriculum, the school leader might re-align the
curriculum or adjust the schedule so that teachers can obtain professional development (PD) to
address the areas of need. The school leader reported that the district’s Talent Management Office
handles the staff hiring process by identifying potential candidates for any school vacancies. The
school has partnerships with Cortland, Syracuse and Oswego College, which provide student
teachers and interns to the school. Because the school leader uses data to make strategic decisions
that are aligned with the school’s goals, such as adjusting programming and providing PD for staff,
the school is able to address the immediate needs of the school community.

2.5 The school has received a rating of Effective for this Statement of Practice: Leaders effectively use

evidence-based systems and structures to examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement; curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).
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e There are structures, timelines and calendars in place for teachers to provide data-driven instruction
(DDI) planning and implementation and for school leaders to conduct frequent observations and
walk-throughs to monitor teacher practices. The school leader reported and document review
confirmed that school leaders have created a “cheat sheet” for teachers in order to provide them
with reminders about the School Comprehensive Education Plan (SCEP) goals. This document
provides teachers with a time-frame for the specific areas of the SCEP plan (focus area) for which
school leaders are looking for during observations and walkthroughs. The school leaders then
provide feedback to teachers based on these focus areas after visiting classrooms. The school leader
indicated that the goal is for every teacher to get two visits per week by an administrator or coach.
She reported that she does ten observations per week (two per day), which does not include
additional walk-throughs. The instructional feedback reviewed by the IIT was detailed and explicit.
The self-assessment document indicated that the school leader provided PD to all staff on the
district’s new Teaching and Learning Rubric for Evaluation. According to the self-assessment, the

IM

rubric will “ensure that the evaluation system is closely aligned to the instructional expectation of
the Common Core Learning Standards (CCLS).” The self-assessment also indicated that
“administrators are assigned to attend team meetings weekly to discuss curriculum, student data,
assessments, discipline and other relevant team matters which impact instruction.” Staff reported
to the IIT that grade level staff meets weekly, with some teams meeting as often as daily. Twice
each month the teams meet with the mathematics and reading coaches to examine data from their
pre, interim and end of unit assessments in ELA (district modules) and mathematics (EngageNY
modules) and Fountas and Pinnell reading data. The school leader reported that the staff had PD on
the use of running records. In addition, staff reported that topics for building-level PD are identified
through bi-weekly data driven instruction (DDI) and planning meetings. Because the systems and
structures are in place to promote and monitor staff use of evidence-based practice, continuous
school improvement efforts are taking place.

Areas for Improvement:

All ratings for this Tenet are either Highly Effective or Effective and therefore, comments are listed under
Strengths.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and assessments that are
appropriately aligned to the Common Core Learning Standards (CCLS) for all students and are modified for identified subgroups in order

to maximize teacher instructional practices and student-learning outcomes.

Strengths:

3.2 The school has received a rating of Effective for this Statement of Practice: The school leader ensures and
supports the quality implementation of a systematic plan of rigorous and coherent curricula appropriately

aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the needs of
students.

e The school leader provides systematic support for all teachers focusing on curricula that support the

Syracuse CSD — Hughes Elementary School
October 2013




CCLS through the scheduled DDI meetings, team meetings, weekly observations, specific feedback
and monthly faculty meeting standing agenda items. The school leader reported that the school has
adopted the EngageNY mathematics curriculum modules and the district’s ELA curriculum modules,
which district staff wrote last year to be CCLS-aligned. She stated in an interview that staff reviewed
both the district-created mathematics curriculum and EngageNY‘s mathematics curriculum before
choosing EngageNY because staff determined it to be the more rigorous of the two. Staff reported
to the IIT that they take part in collaborative planning. Staff indicated in interviews that they
participate in three DDI meetings for each unit and that the school leader has a “big role” in the DDI
meetings providing input and resources. Staff reported that the school leader attended all of the
district-provided summer academies available to teachers, stating, “There were no other principals
there.” They added, “she has not lost the idea that she is a teacher first.” Staff reported to the IIT
that they created focus areas for ELA and mathematics. Reviewers noted, through document
review, that in addition to focus areas, staff set goals, created action plans and developed a theory
of action for both ELA and mathematics. The ELA focus is close reading, text dependent questions,
small guided reading group instruction, and effective student dialogue. For mathematics, the focus
areas are fluency, high-level tasks and models for conceptual understanding. Staff told reviewers
that they follow the ELA curriculum and pacing guides provided by the district. The school leader
requested that the district allow teachers additional instructional time for certain units. This was
done in response to feedback from teachers indicating their difficulty staying on pace with the
guide. The school leader also obtained special permission from the District to allow the grade three
team to departmentalize. Staff reported to the IIT that the team wrote a proposal stating why they
thought departmentalization would be better for students and gave it to the school leader. The
staff reported that it was a team decision after the team members recognized that they were
struggling teaching mathematics. Now teachers have more time to specialize in content knowledge.
They share their plans via email with the whole team. The school leader reported that she is willing
to listen to her teachers and make adjustments based on their assessment of how best to meet the
needs of their students. She indicated that departmentalization would not work for every team, but
that it works well with this group of teachers because they have worked together for a long time
and trust each other’s expertise. The school leader’s continuous monitoring of CCLS
implementation and her openness to staff suggestions concerning ways to better meet the needs of
students supports her staff’s ability to provide CCLS instruction that is rigorous and adapted for
student success.

3.3 The school has received a rating of Effective for this Statement of Practice: Teachers develop and ensure

that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately aligned to

the CCLS and NYS content standards and address student achievement needs.

Teachers meet as teams to collaborate on lesson planning as least weekly and as often as daily.
Staff reported that twice a month teams meet with either the mathematics or reading coach to
examine student data using a DDI protocol. A review of documents indicated that teachers use this
protocol to do action planning of instruction. Staff reported that they do all their planning as a team
and collaborate to support CCLS-aligned instruction. Grades three and five are departmentalized.
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This is new for the grade three team this year and was approved by the school leader so that
teachers could specialize in content knowledge. Staff reported that the grade four team will have
intervention days based on student data. A review of lesson plans indicated that while teachers did
not all use a consistent lesson plan template, almost all plans reflected alignment with the CCLS.
The IIT found that the lesson plans supported the CCLS shifts and standards in all eight special
education and English as a second language (ESL) classrooms the team visited. The self-assessment
indicated that SIG funding provided for training in the Sheltered Instruction Observation Protocol
(SIOP), as well as training in formative assessments and the CCLS. Consultants provided PD in
strategies such as close reads and mathematics fluency. Documents reviewed by the IIT indicated
that New York State Growth data and internal assessments such as AIMSweb and Scholastic Reading
Inventory (SRI) show consistent growth in ELA and mathematics despite the lack of improvement on
the New York State assessments. The consistent use of DDI protocols to inform teaching strategies
for all students have allowed the staff members to develop lesson plans that reflect students’ areas
of need and the CCLS instructional shifts.

Areas for Improvement:

All ratings for this Tenet are either Highly Effective or Effective and therefore, comments are listed under
Strengths.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in order to address the gap
between what students know and need to learn, so that all students and pertinent subgroups experience consistent high levels of

engagement, thinking, and achievement.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under Areas
for Improvement.

Areas for Improvement:

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent
and appropriately aligned Common Core Learning Standards (CCLS)-based instruction that leads to
multiple points of access for all students.

e Many teachers use instructional practices that support the CCLS curriculum maps to instruct
students. The school has adopted the New York State mathematics modules for planning and
implementing mathematics instruction. Staff reported they use daily exit tickets to assess student
understanding of concepts to inform future instructional strategies. Teachers stated that the entire
staff was trained in the Sheltered Instruction Observation Protocol (SIOP) and as a result, teachers
are doing purposeful planning with English language learners (ELLs) and students with disabilities.
They added that many of the strategies that are effective for these populations are effective for all
students. Special education staff indicated that they receive all lesson plans from the classroom
teachers with whom they are paired in the consultant teaching (CT) model. Staff indicated that
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special education teachers plan with teachers about how the consultant teacher is going to address
each student’s Individualized Education Program (IEP) goals and add accommodations to the lesson
plans. A review of lesson plans in special education and ESL settings indicated that plans in ELA,
mathematics, science and social studies supported the CCLS shifts and standards. Teachers in these
classes were observed using a variety of strategies and supports such as referring students to
anchor charts for how to do a close read. In mathematics classes, strategies included drawing a
picture, using manipulatives, “showing the math” and writing two to three sentences explaining
how they solved the problem. While the review team did see evidence of the instruction shifts in
the classrooms visited, the team also noted that some of the students in these classrooms were not
fully engaged in their work. In many classrooms visited, students working independently were on
task. However in some classrooms during independent reading, students were off task and not
focused on the books they were supposed to be reading. While differentiation was occurring in
most classrooms, the review team found that some whole group classroom instruction was not
appropriate for the entire class. For example, in one first grade classroom where students were
observed reading at various levels earlier, including some students independently reading chapter
books, the whole group activity presented by the teacher was a basic phonics lesson with
instruction that was too low for those already reading fluently. While many teachers are
implementing the CCLS instructional shifts, not all of the lessons are fully engaging and challenging
some students, which limits student achievement.

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes, and supports social and

emotional development by designing systems and experiences that lead to healthy relationships and a safe, respectful environment that
is conducive to learning for all constituents.

Strengths:

5.4 The school has received a rating of Effective for this Statement of Practice: All school stakeholders work

together to develop a common understanding of the importance of their contributions in creating a school
community that is safe, conducive to learning, and fostering of a sense of ownership for providing social and
emotional developmental health supports tied to the school’s vision.

The student support team (SST) meets monthly with staff to analyze behavioral data to identify
students in need of individual intervention plans and school trends to be addressed through direct
instruction and additional PD. The school partners with community—based organizations, such as
ARISE, Inc., an advocacy group for persons with disabilities, and Huntington Family Services. An
ARISE counselor, who is in the building three days per week, provides counseling, which is billed
directly to Medicaid. Huntington provides a full-time person in the building to do family outreach.
The school has a plan for the Huntington counselor to attend team meetings to provide teachers
with strategies for dealing with students in crisis. ARISE comes to monthly parent meetings to
provide PD for parents and to inform them of community resources. The school also has a plan for a
Peaceful People representative to present a session to staff on meeting the needs of students who
have emotional issues. All school constituents interviewed by the IIT agreed that the school is a safe
place that is conducive to learning. Students expressed in interviews several things that they liked
about the school including field trips and the chance to earn wings for good behavior. One student
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explained that students can earn wings for “being a good listener, giving respect, talking politely,
trying your best, answering questions and for helping someone.” Reviewers noted during classroom
visits that teachers did award wings for these behaviors during lessons. Staff indicated to the IIT
that the school has award ceremonies every marking period where students are recognized, as well
as students of the month (star students), whose names are announced on the loudspeaker. Parents
expressed that they were appreciative of the effort put forth by the staff and the responsiveness of
staff. One parent said that he was “impressed” with the school, which he believes is safer than
other schools with which he is familiar. Parents indicated they get calls from teachers, not only
when there is a problem, but also when their child does something positive. As a result of the
systems in place within the school, staff members have been able to contribute to a school
environment that is safe and conducive to positive social emotional development of its students.

Areas for Improvement:

All ratings for this Tenet are either Highly Effective or Effective and therefore, comments are listed under
Strengths.

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families, community members, and

school staff work together to share in the responsibility for student academic progress and social-emotional growth and well-being.

Strengths:

All ratings for this Tenet are either Developing or Ineffective and therefore, comments are listed under
Areas for Improvement.

Areas for Improvement:

6.5 The school has received a rating of Developing for this Statement of Practice: The school shares data in a

way that promotes dialogue among parents, students,and school community members centered on student
learning and success and encourages and empowers families to understand and use data to advocate for
appropriate support services for their children.

e While the school has a number of strategies to share data with families, the data shared does not
provide families across the school with the insight they need to assist their children and advocate
for their education. Every week, the school leader sends home a newsletter to parents, where she
shares resources, such as links to parent resources on EngageNY. However the newsletter is
published in English and Spanish only. The school leader also reported to the IIT that the school
shares data through quarterly report cards and parent-teacher conferences. Staff reported to the
[IT that the school sends home quarterly special education reports to inform parents on progress
and areas of focus for students with IEPs. In addition, families of English Language Learners (ELL)
receive a supplemental ESL progress report each quarter. The school leader holds a coffee and
curriculum chat once a month on Fridays, but the attendance is inconsistent, ranging from six to 25
parents. The school leader reported that while they do have a Parent Teacher Organization (PTO),
attendance is inconsistent there as well, with attendance ranging from two to 50. In spite of all
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these efforts, parents still indicated that that they were not kept up to date on their child’s progress
or student assignments. Parents indicated that while they can access the school’s website to see
some school-wide data, there is no way for them to access their child’s data on classroom
assignments and attendance. Even though the school leader reported that there was a parent
portal, parents interviewed by the IIT did not seem aware of the portal, and expressed a desire for
technology that would allow them to keep track of their child’s progress. While the school has
developed some ways to communicate student data with parents, not all parents are benefiting
from this communication. As a result, not all parents have the information they need to take action
to support their child’s learning.
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