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School Information Sheet

Grade Total SIG Title 1 0 Attendance
- 939
Configuration 6-8 Enroliment 827 Recipient O Population NP% Rate %
Free Lunch Reduced Student Limited English Students with
0, 0, 0, [v) 0,
>9% Lunch >% Sustainability NP% Proficient 3.3% Disabilities 15%
Number of English Language Learner Classes
#Transitional Bilingual ‘ NP ‘ #Dual Language ‘ NP ‘ #Self-Contained English as a Second Language ‘ NP
Number of Special Education Classes
#Special Classes 5 #Consultant Teaching 24 #Integrated Collaborative Teaching NP
# Resource Room 9
Number Special Classes
#Visual Arts 4 #Music 8 #Drama NP #Foreign 2 #Dance NP #CTE
Language
Racial/Ethnic Origin
American Black or Hispanic Asian or Native Multi-
Indian or Alaska 1% African 7% P . 40% Hawaiian/Other 1% White 1 . 1%
. . or Latino e racial
Native American Pacific Islander %
Personnel
Years Principal 075 # of Assistant 1 # of Deans # of Counselors / 3
Assigned to School ) Principals Social Workers
Teachers with No Valid o Teaching Out Teaching with Fewer Average Teacher
NP % NP 19 %NP
Teaching Certificate % of Certification % Than 3 Yrs. of Exp. & Absences %
Credit Accumulation (High School Only) and Performance Rates
% of 1% yr. % of 2" yr. . d
% of 3" yr. students 4 Year
students who students who .
who earned 10+ Graduation Rate
earned 10+ earned 10+ credits
credits credits
Mathematics .
ELA Performance 15% Performance at 10% Science Performance 55% 6Y.ear
atlevels3 &4 levels 3 & 4 atlevels3 & 4 Graduation Rate

NP = Not Provided
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Did Not Meet Adequate Yearly Progress (AYP) in ELA

American Indian or Alaska Native X | Black or African American
. . . Asian or Native Hawaiian/Other Pacific
X Hispanic or Latino
Islander
White Multi-racial
Students with Disabilities X | Limited English Proficient
X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly Progress (AYP) in Math

American Indian or Alaska Native X | Black or African American
X Fepriie @7 G Asian or Native Hawaiian/Other Pacific
Islander
White Multi-racial
Students with Disabilities X | Limited English Proficient
X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly Progress (AYP) in Science

American Indian or Alaska Native X | Black or African American
. . . Asian or Native Hawaiian/Other Pacific
X Hispanic or Latino
Islander
White Multi-racial
Students with Disabilities X | Limited English Proficient
X Economically Disadvantaged All Students

Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

\ Limited English Proficiency

Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (SCEP, SIG, DIP, etc.):

SCHOOL PRIORITIES AS DESCRIBED BY THE SCHOOL

vk wn

Increase student achievement by incorporating literacy across the curriculum, in all subject areas,

through ongoing literacy initiatives.

Improve school climate/culture through common behavioral expectations.

Increase parent involvement.
Increase teacher capacity.

Increase the use of data in decision-making.
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture
that lead to success, well-being and high academic outcomes for all students via systems of continuous and

sustainable school improvement.

Mark an “X” in the box below the appropriate designation for each tenet, and mark in the ‘OVERALL
RATING’ row the final designation for the overall tenet.
# Statement of Practice H E D I

2.2 | The school leader ensures that the school community
shares the Specific, Measurable, Ambitious, Results-
oriented, and Timely (SMART) goals/mission, and long-term
vision inclusive of core values that address the priorities
outlined in the School Comprehensive Educational Plan
(SCEP).

2.3 | Leaders make strategic decisions to organize programmatic,
human, and fiscal capital resources.

2.4 | The school leader has a fully functional system in place
aligned to the district's Annual Professional Performance
Review (APPR) to conduct targeted and frequent X
observation and track progress of teacher practices based
on student data and feedback.

2.5 | Leaders effectively use evidence-based systems and
structures to examine and improve critical individual and
school-wide practices as defined in the SCEP (student
achievement, curriculum and teacher practices; leadership
development; community/family engagement; and student
social and emotional developmental health).

OVERALL RATING FOR TENET 2:

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students

and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes.

# Statement of Practice H E D |

3.2 | The school leader ensures and supports the quality
implementation of a systematic plan of rigorous and
coherent curricula appropriately aligned to the Common X
Core Learning Standards (CCLS) that is monitored and
adapted to meet the needs of students.

3.3 | Teachers develop and ensure that unit and lesson plans X
used include data-driven instruction (DDI) protocols that are
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appropriately aligned to the CCLS and NYS content
standards and address student achievement needs.

3.4 | The school leader and teachers have developed a
comprehensive plan for teachers to partner within and
across all grades and subjects to create interdisciplinary X
curricula targeting the arts, technology, and other
enrichment opportunities.

3.5 | Teachers implement a comprehensive system for using
formative and summative assessments for strategic short

X
and long-range curriculum planning that involves student
reflection, tracking of, and ownership of learning.
OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn, so that all students and

pertinent subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E D I

4.2 | School and teacher leaders ensure that instructional
practices and strategies are organized around annual, unit,
and daily lesson plans that address all student goals and
needs.

4.3 | Teachers provide coherent, and appropriately aligned
Common Core Learning Standards (CCLS)-based instruction X
that leads to multiple points of access for all students.

4.4 | Teachers and students work together to implement a
program/plan to create a learning environment that is
responsive to students’ varied experiences and tailored to
the strengths and needs of all students.

4.5 | Teachers inform planning and foster student participation in
their own learning process by using a variety of summative
and formative data sources (e.g., screening, interim
measures, and progress monitoring).

OVERALL RATING FOR TENET 4:
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Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies,
promotes, and supports social and emotional development by designing systems and experiences that lead
to healthy relationships and a safe, respectful environment that is conducive to learning for all
constituents.

Statement of Practice H E D [

5.2 | The school leader establishes overarching systems and
understandings of how to support and sustain student
social and emotional developmental health and academic
success.

5.3 | The school articulates and systematically promotes a vision
for social and emotional developmental health that is
aligned to a curriculum or program that provides learning X
experiences and a safe and healthy school environment for
families, teachers, and students.

5.4 | All school stakeholders work together to develop a common
understanding of the importance of their contributions in
creating a school community that is safe, conducive to
learning, and fostering of a sense of ownership for providing
social and emotional developmental health supports tied to
the school’s vision.

5.5 | The school leader and student support staff work together
with teachers to establish structures to support the use of
data to respond to student social and emotional
developmental health needs.

OVERALL RATING FOR TENET 5:

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members, and school staff work together to share in the responsibility for student academic
progress and social-emotional growth and well-being.

# Statement of Practice H E D I

6.2 | The school leader ensures that regular communication with
students and families fosters their high expectations for X
student academic achievement.

6.3 | The school engages in effective planning and reciprocal
communication with family and community stakeholders so
that student strength and needs are identified and used to
augment learning.
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6.4 | The school community partners with families and
community agencies to promote and provide training across
all areas (academic and social and emotional developmental
health) to support student success.

6.5 | The school shares data in a way that promotes dialogue
among parents, students, and school community members
centered on student learning and success and encourages
and empowers families to understand and use data to
advocate for appropriate support services for their children.

OVERALL RATING FOR TENET 6:
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School Review Narrative:

Tenet 2 - School Leader Practices and Decisions: Visionary leaders

create a school community and culture that lead to success, well-being, Tenet Rating D

and high academic outcomes for all students via systems of continuous
and sustainable school improvement.

Debriefing Statement: The frequent turnover in leadership during the 2012-13 school year has adversely
affected the school staff’s progress in aligning the school’s vision and goals. As a result, the new school leader
has prioritized the implementation of fundamental systems that are contributing to a positive learning
environment. The Annual Professional Performance Review (APPR) process has been implemented with
fidelity. The school leader has created a team that collaboratively developed an appropriate School
Comprehensive Education Plan (SCEP), which identifies goals that are specific, ambitious, and realistic.
However, timescales are not specific, which makes it difficult to accurately monitor progress and to measure
whether the goals have been achieved. The achievement of the school’s goals is at varied stages of
completion, which is limiting the acceleration of student achievement and overall school improvement.

Strengths:

2.4 The school has received a rating of Effective for this Statement of Practice: The school leader has a fully

functional system in place aligned to the district's Annual Professional Performance Review (APPR) to conduct
targeted and frequent observation and track progress of teacher practices based on student data and
feedback.

e The school leader worked in partnership with the assistant principal (AP) to establish a system for
teacher observations aligned to the district’s Annual Professional Performance Review (APPR.) The
school leader indicated that this new system is a main priority of his, because the system had not
been in operation previously. The school leaders conduct observations and use information from it
to provide feedback and plan professional development (PD). Teachers interviewed by the
Integrated Intervention Team (IIT), indicated that they receive useful feedback and documents
reviewed by the lIT, confirmed this information. Reviewers found that the written feedback is
specific, and the follow-up support is timely. For example, one teacher’s area for improvement
following an observation was to improve questioning to include higher-order questions. Documents
reviewed by the IIT showed that this teacher attended a PD session on higher-order questioning
with the instructional coach and the teacher’s subsequent observation notes show that the teacher
improved in higher-order questioning. The school leader is encouraging staff to use Edvista, an
online district program, to track the progress of students. According to the school leader the district
data officer is supporting the school staff in efforts to use this system to monitor school progress.
The school is using the APPR system effectively to track teachers’ instructional progress, to provide
necessary PD and to hold all staff accountable for continuous improvement

Areas for Improvement:

2.2 The school has received a rating of Developing for this Statement of Practice: The school leader

ensures that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely
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(SMART) goals/mission, and long-term vision inclusive of core values that address the priorities outlined in the
School Comprehensive Educational Plan (SCEP).

e The school leader is beginning to include various constituents in the school’s plan to implement the
vision, mission and goals. However, not all constituents are currently involved in this process and
the current goals lack specific timelines. In discussions with the IIT, the school leader said that the
priorities in the School Comprehensive Education Plan (SCEP) are based on the school self-
assessment process that began when he arrived in February 2013. Discussion with teachers and
students indicate they are aware of the school’s priorities. However, the parents interviewed by the
IIT were unaware of the school’s goals and did not know about the SCEP. The school leader stated
his vision for the school is to be “a nurturing place to foster a sense of belonging.” The school
leader also told reviewers that shortly after his arrival he met with representatives from diverse
groups of students to make sure that they knew that the school belongs to everyone and that
everyone has a stake in it. As a result of the discussions with students, the school leader identified
issues such as behavior, attitudes toward learning, and attendance as priorities to address in order
to raise student achievement. The school leader told reviewers that he established a planning team
to work on the goals that would form the SCEP. Additionally, the school leader said he immediately
tackled the legacy of poor behavior by putting together a committee to lead the implementation of
the Positive Behavior Intervention Support (PBIS) program. Teachers report marked improvements
to students’ behavior as a result of the training provided by the new behavior specialist. In
meetings with the IIT, teachers discussed the school’s goals and the vision statement. While
teachers indicated that the goals are specific and realistic, the review team found that goals lack
appropriate and specific timelines. For example, all goals reviewed by the IIT had the same time
frame for completion of September 2013 to June 2014. This does not make clear when the school
expects each goal to be achieved and, furthermore, it makes it difficult to measure progress against
each goal. Consequently, plans to monitor progress towards the goals and assess impact are vague,
which is adversely affecting the pace of improving student achievement.

2.3 The school has received a rating of Developing for this Statement of Practice: Leaders make strategic

decisions to organize programmatic, human, and fiscal capital resources.

e Prior to the school leader’s appointment in February 2013, there had been two interim school
leaders within a short period of time, which limited strategic decision-making. Staff interviewed and
the documents reviewed by the IIT, indicate that the new school leader collaborates with the AP,
SCEP planning team, PBIS committee, and Student Support Team (SST) to organize human resources
and to build leadership capacity. Although there is a program of after school clubs, the only
expanded learning program is the before and after school tutoring program. During interviews with
the IIT, parents expressed that they are unaware of these additional programs and supports. The
school leader stated that the school receives appropriate fiscal resources from the district.
However, the school lacks a beginner program for new students who are English language learners
(ELLs). According to the school leader the absence of such a program limits the school staff’s ability
to provide students with the necessary support to acquire the language skills they need to succeed
academically. The school leader also reported that the school has limited resources to support
translation services for families. This negatively affects the quality of communication and
information some families receive, which limits the school’s ability to address the needs of all
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stakeholders.

2.5 The school has received a rating of Developing for this Statement of Practice: Leaders effectively use

evidence-based systems and structures to examine and improve critical individual and school-wide practices as
defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

e The school is at an early stage of developing evidence-based systems to implement and monitor
actions. The school leader is beginning to have conversations with teachers about the concept of
the importance of student academic growth. For example, he showed the growth score video from
the state to teachers at a faculty meeting. This did promote discussion, although not necessarily
agreement, among the staff as to the potential impact of using data to improve achievement. As a
result, teachers are at varying stages of understanding how information from data can be used to
plan instruction. This means that some teachers are becoming more successful using data to plan
and accelerate students’ progress, while others are still developing in this area. Discussion with
parents confirmed that student progress is uneven across the school. Additionally, several parents
stated that they do not understand their child’s report card. The school leader stated that some
staff uses resources from the website Engage New York, www.engageny.org, although there is no

expectation for them to do so. The school leader stated that teachers’ schedules were all over the
place prior to his arrival at the school. As a result, he created common planning time twice each
week to provide opportunities for teachers to collaborate. However, there is no evidence that these
meetings are used to examine and improve school-wide practices. When asked about the format of
these meetings, the school leader responded that grade level staff decides on their own agenda.
Additionally, staff does not routinely take minutes and when minutes are recorded the staff does
not give copies to the school leaders. The school leader commented that due to his focus on APPR
observations and discipline issues he has not had time to attend any of these meetings, so he does
not know exactly what goes on. Although teachers have opportunities to collaborate and plan,
these meetings lack structure and are not strategically focused, which limits staff’s opportunities to
examine and modify school wide practices to raise student achievement.

Tenet 3 - Curriculum Development and Support: The school has
rigorous and coherent curricula and assessments that are appropriately
aligned to the Common Core Learning Standards (CCLS) for all students RIZdaAiEL} D

and are modified for identified subgroups in order to maximize teacher
instructional practices and student-learning outcomes.

Debriefing Statement: The school leader, literacy coach and curriculum leaders have begun to build capacity
in curriculum development through coherent alignment of curriculum maps and unit plans to the CCLS.
Teachers are beginning to collaborate in order to incorporate more rigor in delivery (questioning), activities,
student outcomes and formative assessments. Differentiation of the curriculum in order to meet student needs
is inconsistently articulated in design and delivery of lessons. Data is not regularly used in the development of
curriculum, units and lesson plans. Therefore, the curriculum is not fully meeting the needs of all students.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
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Improvement.

Areas for Improvement:

3.2 The school has received a rating of Developing for this Statement of Practice: The school leader ensures
and supports the quality implementation of a systematic plan of rigorous and coherent curricula appropriately

aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the needs of
students.

e The school leader is supportive of efforts to create a viable and comprehensive curriculum through
the development of the Common Core Learning Standards (CCLS) aligned maps and plans across all
content areas. When interviewed by the IIT, the school leader stated, “I think that the teachers are
on their way [to implementing the CCLS]. Most are using modules for instruction in English
language arts (ELA), because | have seen them during APPR observations. They are using them in
math, as well; although, | have not seen them yet.” During discussions with the IIT, teachers said
that they are allotted time on professional development (PD) days to work collaboratively on maps
and unit plans. Additionally, during staff meetings the literacy coach shares best practices teaching
strategies. The school leader allows the literacy coach to take a teacher leadership role which is
creating a culture of collaboration, devoted to the design and delivery of curriculum. Teachers
report that they appreciate the resources offered, the planning time allotted and the PD provided to
better target instructional shifts for different groups of students. Curriculum teacher leaders are
building staff capacity related to meeting the instructional needs of students, although teachers
understanding and implementation of this practice is at an early stage. The school leader has not
yet developed a strategic plan that enables staff to monitor and modify the curriculum.
Consequently, the needs of all students are not being met and student achievement is progressing
slowly.

3.3 The school has received a rating of Developing for this Statement of Practice: Teachers develop and

ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately
aligned to the CCLS and NYS content standards and address student achievement needs.

e Staff has developed curriculum maps at various stages of complexity and effectiveness, in all
content areas. However, staff does not take into account data to inform the instruction. The
document review shows that most maps are collaborative plans for teams or groups of teachers at
different grade levels. Maps follow a standard form based on the work of Heidi Hayes Jacobs. The
maps include essential questions, goals, skills, activities, materials and time allocated assessments.
Although most maps have been designed to reflect CCLS, especially ELA standards, lesson
observations showed that teachers are at an early stage of CCLS implementation. Lesson plans,
units and maps show little relation to any specific data. Most maps do not offer any plans for
differentiation or data driven instruction. Observations confirmed little evidence of the use of data
to determine student entry points. Classwork is not routinely differentiated, so in many lessons,
students all do the same work. Reviewers observed teachers using limited assessment strategies to
measure students’ understanding. Although maps from many content area teachers, as well as
special area teachers, such as art and technology, are aligned to standards, maps used by teachers
in classes for students with disabilities are less developed. As a result, students with disabilities
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receive less tailored instruction, which impedes their progress. Maps offer a blueprint for units and
many maps have valuable attachments such as academic vocabulary lists, formative assessments,
graphic organizers, resource lists, websites, homework, rubrics and book lists. The work of the
literacy coach has focused on the shifts in the common core and is beginning to give teachers
specific strategies across all content areas. However, much of this PD is recent and as such, more
time is needed for impact to become apparent. The school leader is encouraging CCLS
implementation through building capacity in teacher leaders, but crucial elements such as
differentiation and the use of data are missing from curriculum planning. As a result, students’
academic success is not consistently nurtured.

3.4 The school has received a rating of Developing for this Statement of Practice: The school leader and
teachers have developed a comprehensive plan for teachers to partner within and across all grades and

subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment
opportunities.

e Interdisciplinary planning is not yet embedded across the school. The school leader informed
reviewers that he has arranged the master schedule to enable special area teachers to have
common planning time. However, evidence from lesson observations and grade level meetings
indicate that teachers are not consistently working on interdisciplinary curricula. The literacy coach
is beginning to work with special area teachers to include them in strategy sessions and PD on the
CCLS. Special area and academic content area teachers are working collaboratively on sharing CCLS
literacy strategies in curriculum maps. The school leader told reviewers that all teachers are
involved in working on improving writing standards this year. Additionally, the morning PD sessions
and faculty meetings have resulted in the implementation of “quick writes” as a means of improving
content knowledge and writing skills. In discussions with the IIT, teachers indicated they have
noticed improvements in students’ writing. During classroom visits by the IIT of a grade seven ELA
lesson, reviewers noted that most students were able to produce writing, using the support of the
“quick write” method. However, this strategy was not observed in other subject lessons during the
review. Although opportunities for collaboration are being created, there is little evidence of a
strategic plan or that teachers are routinely developing innovative strategies to link the arts and
technology to content area specific curricula. This limits the opportunities provided to students for
cross-curricular activities that support academic achievement.

3.5 The school has received a rating of Developing for this Statement of Practice: Teachers implement a

comprehensive system for using formative and summative assessments for strategic short and long-range
curriculum planning that involves student reflection, tracking of, and ownership of learning.

e Teachers are working on a system for developing and using formative and summative assessments.
The school staff uses Edvista, a new online tool, to access data and to analyze assessment scores.
However, the training for teachers to learn how to use the systems is in the early stages. The
school leader has created data teams for ELA and math to take leadership roles in the development
of formative assessments, PD for staff, and helping teachers use tools such as Data Mate. Capital
Area School Development Association (CASDA) is also providing training on developing formative
assessments and using Edvista data to inform instructional practices. However, the training does
not occur frequently enough to have a uniform impact on improvements in student academic
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outcomes. Teachers are creating question banks for Edvista and Castle Learning for the
development of student learning objectives. However, reviewers did not observe evidence of this
practice during the review. The literacy coach has worked with staff to develop “quick writes” for
formative assessments of content knowledge and writing and reviewers observed students using
these successfully in some classes. During a meeting with teachers, reviewers observed teachers
sharing data from a variety of sources as they tried to make a plan to help struggling students.
Current teacher practices provide inconsistent formative feedback for students. During interviews
with the IIT, students shared a mixed picture of feedback from teachers; some were unable to
describe the feedback they receive from teachers while others were able to articulate well how
their teacher’s feedback helps them. Through the discussions with students, reviewers found that
most students did not understand their grades or goals and were unclear as to what they needed
to do to improve. The inconsistent feedback provided, hinders students from taking ownership of
their learning.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic
practices and decision-making in order to address the gap between what
students know and need to learn, so that all students and pertinent RIZJIAiELT D

subgroups experience consistent high levels of engagement, thinking,
and achievement.

Debriefing Statement: Teachers are demonstrating progress toward implementing lessons and resources
reflecting the CCLS shifts. There is inconsistent implementation of lessons that reflect the use of higher level
guestioning. The use of small and cooperative grouping practices was limited; however where evident, it
resulted in improved student engagement. While staff acknowledges the needs of diverse groups of students,
little differentiation is evident. The development and use of formative and summative assessments to inform
decision-making is at an early stage. The limited strategic use of data restricts the ability of the staff in
implementing strategies for specific groups of students.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

4.2 The school has received a rating of Developing for this Statement of Practice: School and teacher leaders

ensure that instructional practices and strategies are organized around annual, unit, and daily lesson plans that
address all student goals and needs.

e Curriculum leaders are beginning to develop curriculum maps, unit and lesson plans to help
implement CCLS. However, the lack of differentiation in plans does not address the needs of all
students. The Rubicon-Atlas Curriculum mapping software is used to support the alignment to the
standards. The IIT reviewed work samples and noted activities and PD regarding CCLS curriculum
implementation. Teachers interviewed by the IIT, stated that the literacy coach meets with teams to
provide PD on the CCLS and content area literacy strategies. However, differentiation of instruction
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and learning resources/materials for all students, including ELLs and students with disabilities, was
not evident in most curriculum maps reviewed by the IIT. This was confirmed by classroom visits,
work samples, unit and lesson plans for these particular students. As a result, the academic needs
of ELLs and those with disabilities are not being met in daily lessons. This also has a negative effect
on student engagement. In a minority of lessons observed by the IIT, teachers attempted to re-
engage students by using techniques such as “think- pair- share,” to promote discussion. Classroom
observations show some evidence of CCLS shifts, including the use of essential questions, use of
textual evidence, non-fiction reading and vocabulary. Many general education classrooms observed
used daily “quick writes” at the beginning, which get lessons off to a quick and purposeful start.
When interviewed by the IIT, students confirmed teachers’ expectations of “quick writes” across all
classes, including the use of textual evidence and adding details. While teachers are beginning to
create plans and implement lessons that reflect the CCLS, the inconsistent use of differentiated
instruction, hinders teachers from meeting the needs of all students. Consequently, this creates a
barrier to the realization of the school’s goal to improve student achievement.

4.3 The school has received a rating of Developing for this Statement of Practice: Teachers provide coherent,
and appropriately alighed Common Core Learning Standards (CCLS)-based instruction that leads to multiple
points of access for all students.

e Classroom observations indicate predominantly whole class instruction with all students completing
the same tasks. Reviewers found evidence in classroom visits and unit plans showing that some
teachers use strategies that support the CCLS, such as “quick writes,” textual evidence, essential
guestions and close reading. In discussions with the IIT, teachers indicated some concern about the
instruction and programming afforded to new ESL students, beyond the two periods of ESL services
they are presently receiving. One teacher stated that supporting new ESL entrants within content-
area classrooms is challenging. This results in time being lost in addressing the entry point for new
students, which slows progress for everyone in the class. All teachers present in the meeting agreed
with this statement. In Integrative Collaborative Teaching (ICT) and self-contained classroomes,
some CCLS-aligned instruction was evident; however, instruction that provided to multiple points of
access was rarely evident. Reviewers noted that all students were completing the same work and
using the same instructional materials, which resulted in varied degrees of student engagement. In
most classes visited by the IIT, teachers’ lessons lacked of higher-order questioning. In one ESL
classroom visited, all of the students were working on the same activity, despite being at different
language acquisition levels. Some students were not challenged at their own level and soon
became restless, where some students worked at a very slow pace, because their work was too
difficult. In one reading that was designated Academic Intervention Services (AIS), differentiation
was provided using a computer-based software program. The students in this class demonstrated
progress based on the individual assighnments and assessments provided in the software. The IIT
observed other AIS classrooms where students were working on the same tasks and using the same
materials. Most teacher instructional practices provide limited opportunities for students to receive
instruction based on individual academic needs, and these practices do not lead to high levels of
student engagement, hindering academic progress.

4.4 The school has received a rating of Developing for this Statement of Practice: Teachers and students

work together to implement a program/plan to create a learning environment that is responsive to students’
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varied experiences and tailored to the strengths and needs of all students.

e Teachers and students are beginning to work together to ensure a safe learning environment;
however, not all enacted lessons meet the needs of diverse learners. When interviewed by the IIT,
the school leader said the learning environment has been enhanced this year by the
implementation of PBIS, a new literacy initiative with a focus on writing, and additional support
programs, such as in-school suspension (ISS), detention, and tutoring. In discussion with the review
team students and teachers said that students’ behavior across the school has improved. A
document review confirmed a decrease in the number of suspensions since last year. Classroom
visits also indicate a positive learning environment, with few classroom disruptions. However,
reviewers observed that the lessons presented by teachers did not provide opportunities for
student engagement. In most classrooms visited by the IIT, reviewers noted that teachers use visual
supports such as writing rubrics, essential questions, vocabulary word walls and other charts.
Student interviewed by the IIT, shared that students feel teachers will provide them with extra help
if needed, before or after school or at lunchtime. The school leader told reviewers that the literacy
coach has led professional learning communities (PLCs) to build capacity among reading teachers
and special education teachers relating to the CCLS and to the needs of struggling readers.
Additionally, the coach has regular meetings with all teams focused on literacy strategies and the
CCLS. Although reviewers observed teachers using lower-level reading material, non-fiction text
and computer software to accommodate the needs of ELLs, students with disabilities and students
designated for AIS. However, during classroom visits, the IIT observed that these strategies were
used inconsistently. Although some teachers utilized small group instruction, the majority of
classrooms visited by the IIT reflects teacher-led instruction that is not tailored to individual student
needs and provides limited opportunities for students to share in discussions. This limits student
engagement and academic growth.

4.5 The school has received a rating of Developing for this Statement of Practice: Teachers inform planning

and foster student participation in their own learning process by using a variety of summative and formative
data sources (e.g., screening, interim measures, and progress monitoring).

e Teachers are beginning to work with the district director of data management to create and
implement interim, formative and summative assessments. Because the plans are in the early
stages, not all teachers are using assessments consistently. In discussions with the IIT, the school
leader said that staff has begun to implement Edvista to store and use data regarding student
assessments. Additionally, Professional Development Staff has begun to assist staff in using data to
inform instructional decisions and planning. Based on staff interviews and a review of records, the
IIT noted that progress monitoring in special education classes is at the beginning stages and
additional diagnostic assessments are needed. The PBIS program implementation includes the use
of data by staff regarding behavior. Although this is at an early stage of implementation, classroom
observations and interviews of staff members indicates the program is embraced by staff.
Reviewers observed that some teachers of humanities classes used rubrics for student work.
Writing rubrics are on display in most classrooms, but their use in student self-assessment was not
evident. Students do not participate consistently in the evaluation and reflection of their own
learning. The limited use of data to monitor and assess student work and to adjust teaching, limits
opportunities for students to achieve at higher levels.
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Tenet 5 - Student Social and Emotional Developmental Health: The
school community identifies, promotes, and supports social and
emotional development by designing systems and experiences that lead | Tenet Rating E
to healthy relationships and a safe, respectful environment that is
conducive to learning for all constituents.

Debriefing Statement: The school has a system for identifying and supporting student social emotional well-
being, which involves staff use of data for referrals and progress monitoring. While most members of the
school community report feeling safe, tackling any incidences of bullying remains a priority that the school is
actively addressing. The school is developing ways to increase staff understanding of the skills and strategies
that address the social and emotional health of students. As a result, the learning environment is becoming
more conducive to student academic and social success.

Strengths:

5.2 The school has received a rating of Effective for this Statement of Practice: The school leader establishes

overarching systems and understandings of how to support and sustain student social and emotional
developmental health and academic success.

e The school leader has established a system that is enabling each student to be known by a
designated adult. All students are assigned to a guidance counselor who is responsible for ensuring
student social emotional and academic needs are met. One member of the SST stated, “Staff is
awesome here because we have teams; students are able to identify with a named adult with some
common interest that they can connect with. Teams have been in place for a long time and the
adults feel comfortable working together and students know this.” Students confirmed in
discussions with the IIT that there is an adult in the building they would go to, if they had a personal
problem. Students also reported to the IIT, that teachers are willing to help them if they do not
understand their school work. One student said, “my teacher will help me during lunch or after

Ill

school.” The other students interviewed agreed with this one students statement. An SST member
told reviewers that staff refers students to the Child Study Team (CST), which meets weekly to
create plans to address student issues. Additionally, PBIS has been in the building previously, but
staff did not consistently apply it until this year. Staff said that the number of suspensions have
decreased since this program has been implemented with fidelity. A reward system has been
created to encourage positive student behavior. Staff reported to the IIT, that the school leader
met with student council members to get ideas for incentives that would motivate students to want
to earn pride passes, and evidence demonstrates that this has been successful. Students who
demonstrate appropriate expectations earn paws, which are used to purchase items or put into a
raffle for larger prizes. Students are rewarded with prizes donated by community businesses for
behavior that reflects the school’s rules - ROARS — Respect, Ownership, Attitude, Responsibility,
Safety. Pride passes are given quarterly to students who have at least 90 percent attendance, no
discipline referrals and teacher recommendation. These passes entitle students to certain
privileges. During interviews with the IIT, students spoke with pride about the value of these passes
and how hard they try to earn one. The school is motivating students to behave well, to have
positive attitudes toward learning and to participate in class. The school has mechanisms in place
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that address and support the social and emotional needs of students.

5.4 The school has received a rating of Effective for this Statement of Practice: All school stakeholders work

together to develop a common understanding of the importance of their contributions in creating a school
community that is safe, conducive to learning, and fostering of a sense of ownership for providing social and
emotional developmental health supports tied to the school’s vision.

e The school’s vision to develop a common understanding of the need for the school to be a safe
community that is conducive to learning is stated in the SCEP and has become one of the school’s
main priorities this year. The school leader is working towards the development of systems to
encourage all stakeholders to contribute to making the school a safe and healthy learning
environment. As a result, staff understands its role and uses a plan for providing supports for
students. Students reported that they feel supported both academically and social emotionally.
Parents stated that although a limited number of parents are active partners with the school, “we
are spreading the word” so that more parents will become involved in meetings such as at PTO,
where student social emotional development is discussed. To achieve this aim, the school leader
has opened up a new Parents Room this year. This room is specifically for parents to feel welcome
in school and where they can access resources such as computers and brochures to guide them to
appropriate support services. The school now implements PBIS strategies consistently throughout
the building, which has resulted in notable improvements to behavior this year. A review of
documents reflected that the PBIS committee meets monthly. The agenda shows that PBIS team
reports out to the entire staff monthly. One staff reported to reviewers, “this year, as a result of the
PD we had, more teachers want to be on the committee. We had about fifteen more teachers sign
up to be on the committee.” All staff members present in the meeting agreed with this one staff
members comments. Another staff member reported that the school hosts an annual event that
involves student, staff and parents in support of student social emotional development. Staff
indicated to reviewers, that “Lynch Reads” is held in the spring and brings stakeholders together in
the pursuit of a safe, healthy community environment. Additionally, parents of grade six students
were informed of the Dignity for All Students Act as part of their orientation. As a result of the
policies and procedures in place, including student referral protocols, regular team meetings, and
implementation of PBIS practices, the school is a positive learning environment for students.

5.5 The school has received a rating of Effective for this Statement of Practice: The school leader and

student support staff work together with teachers to establish structures to support the use of data to respond
to student social and emotional developmental health needs.

e Teachers and student support staff work together to meet the social and emotional needs of
students. During discussions with the IIT, teachers told reviewers that they use data from the PBIS
committee to refer students to the CST. Guidance counselors attend all team meetings to address
the needs of students. Teachers use attendance data, office discipline referral (ODR) data,
classroom achievement data and observational data to make referrals to the SST. A document
review by the lIT, verified that the CST meets monthly. Staff interviewed by the lIT said that during
CST meetings staff develops plans to meet the needs of students referred to the team. Staff
reported that the SST views formalized discipline referrals in the e-school system to see the type of
behaviors that are taking place. One staff member said, “since the new principal came, we’ve had
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more assemblies and training relating to the PBIS expectations. For example, the pride passes are
handed out at these assemblies.” Students interviewed by the IIT reported being excited about the
pride passes and the recognition. As a result of the analysis and use of student data, the school is
providing students with increased opportunities to grow socially and emotionally.

Areas for Improvement:

5.3 The school has received a rating of Developing for this Statement of Practice: The school articulates and

systematically promotes a vision for social and emotional developmental health that is aligned to a curriculum
or program that provides learning experiences and a safe and healthy school environment for families,
teachers, and students.

e The school has a vision for student social emotional well-being; however, there is no specific
curriculum used to facilitate the teaching of student social emotional health. The teaching of social
emotional health is done on an individual basis by student support staff through mediation. Staff
reported that guidance counselors also support student social emotional development through
mediation counseling. In addition, guidance staff also helps other stakeholders, such as parents to
communicate with teachers. Parents confirmed this, one of whom stated, “The guidance counselor
regularly phones me at home and keeps me informed of my child’s progress.” The behavior
specialist stated that part of her new role is to provide PD to teachers for increasing appropriate
student behavior and decreasing inappropriate student behavior. Staff confirmed that the behavior
specialist provides PD to staff members on strategies to use in the classroom to address student
social emotional needs. However, the school is not yet monitoring the PD plan to determine its
effectiveness. The impact of the PD is inconsistent, because many stakeholders report that the on-
going problems of students missing classes and bullying have not been completely eradicated. The
school leader confirmed that bullying, although decreasing is still an ongoing area of concern. Some
students said that bullying and fighting were occasionally a problem in the building. During
discussion with the IIT, parents indicated that cyber-bullying was also an issue. The school leader is
rigorously addressing these issues. He shared that, even though there are significant improvements
in behavior over the last six months, the school still has work do to fully address the problem of
students’ attitudes and behavior. The school leader said, “the school needs PD on interventions
that work for students who cut classes and on how to keep them in the classrooms.” The SST
reported that the expectation from school leaders is that their role is to focus more on prevention.
One SST member stated, “we have been looking at curriculum to help teach student emotional and
social health. Our teaching currently is done on a small group basis.” Consequently, because there
is no sustained school-wide curriculum that formally teaches social emotional developmental
health, the attitudes and behavior of a minority of students are slowing the pace of the school’s
vision towards a completely safe and healthy school community.

Tenet 6 - Family and Community Engagement: The school creates a

culture of partnership where families, community members, and school .
Tenet Rating D

staff work together to share in the responsibility for student academic

progress and social-emotional growth and well-being.

Debriefing Statement: The school has a welcoming and friendly atmosphere. Efforts are made to inform
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parents of school events and pertinent information in both English and Spanish. However, communication
with parents who are non-native speakers is currently hindered by the lack of available translators. There is
limited parental understanding of their child’s academic experience; however, teachers are available to meet
with parents upon request. The school has formed partnerships with various community agencies and city
officials to build and improve school-community relationships, and to bring awareness of community resources
available to families.

Strengths:

All ratings for this Tenet are Developing or Ineffective and, therefore, comments are listed under Areas for
Improvement.

Areas for Improvement:

6.2 The school has received a rating of Developing for this Statement of Practice: The school leader ensures

that regular communication with students and families fosters their high expectations for student academic
achievement.

e The school leader shared that his vision for the school and immediate priorities includes scheduling,
bullying, the reward system and homework at the Open House program. The school encourages
parents to attend Open House by providing transportation, refreshments and a creche (supervised
child care). One parent commented that only a quarter of the school’s population attends Open
House and school records indicate that only one ESL parent out of 34 families participated this year.
During interviews some parents said that they found the information received from the Open House
event interesting. However, several parents interviewed were unable articulate the school’s goals
and many stated they had not heard of the SCEP. Most of the parents interviewed by the IIT said
that they did not understand their child’s report card. One parent indicated to reviewers that the
school does not offer any meetings or workshops that help parents to understand student data
results. The school is developing the Parent Portal for parents to view their child’s attendance,
tardiness, and progress reports. In the near future, parents will have access to student grades, five
week progress reports, and quarterly report cards. Weekly newsletters are sent home, but parents
in the group discussion did not recall receiving newsletters regularly and noted that newsletters are
in English only, which excludes non-English speaking families. Parents are happy with the
communication through their children’s homework files, as this gives them information about how
well their children are doing. Parents bring their own translator to school with them; the school has
a teacher and teacher aide who can assist as translators, but only when they are available during the
school day. Not all parents are proficient in computer literacy or check e-mails on a daily basis, so
some parents stated that they have missed information or have not known of a problem with their
child that day, if an e-mail had been sent. Consequently, communication between home and
school does not meet the needs of all parents equally, which diminishes the school’s ability to
promote high expectations for student achievement.

6.3 The school has received a rating of Developing for this Statement of Practice: The school engages in

effective planning and reciprocal communication with family and community stakeholders so that student
strength and needs are identified and used to augment learning.

e The school leader communicates in a variety of ways with families to include newsletters, e-mails,
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phone calls and open house events. However, outreach to parents of ESL students is inconsistent.
According to parents interviewed by the IIT, the school does not translate all documents sent home
into Spanish. Teachers reported that parents could contact them at any time to discuss their child’s
work. Parents stated that guidance counselors do a good job of keeping parents informed of how
problems are being addressed. During the meeting, parents expressed that if a student was doing
well, there was less need for communication. Parents who stated that their children were higher
achieving students said that they would like more information about how they could support their
children’s learning at home. Some parents said they felt “out of the loop” and had to “rely on what
my child tells me, rather than having regular contact with the teacher.” The school leader created a
Parents Room to bring more parents into school to access support services and to encourage
collaboration among parents. However, only one parent, the chairperson of the PTO was aware of
this room. The PTO has few members and although the school leader indicated that he has plans to
improve the structure and function of the PTO, this has yet to happen. The school is beginning to
have conversations with parents about the effectiveness of its communication strategies. However,
a lack of a formal plan to ensure consistent reciprocal communication results in missed
opportunities to address the learning and social needs of all students.

6.4 The school has received a rating of Developing for this Statement of Practice: The school community

partners with families and community agencies to promote and provide training across all areas (academic and
social and emotional developmental health) to support student success.

e The school has partnerships with community agencies to promote and provide training; however,
not all stakeholders are aware of these resources. The school is part of the Amsterdam Community
Task Force (ACT). The ACT, established in July 2012 is comprised of the Amsterdam Mayor, District
Superintendent, representative from Central Civico, a Spanish outreach agency, Catholic Charities,
YMCA, Amsterdam Police Department, and Domestic Violence & Crime Victims Services. ACT has
developed vision and mission statements, although the parents who were interviewed were
unaware of this. The committee meets about every six weeks to discuss how to promote a healthy
and safe community through partnerships, although this committee does not include a parent
member. The school leader told reviewers that the school’s PD plan is aligned to the district goals
and includes topics such as understanding poverty, PBIS basics, cooperative learning, supporting ELL
students, and curriculum mapping. The social worker has a binder of community resources to
support student learning, which is available to parents or teachers. However, during discussions
with the IIT, both parents and teachers said they were not aware of this school resource. While
partnerships and potential training opportunities with community agencies are available, the school
does not adequately communicate to parents these opportunities to parents and other
stakeholders. Current partnerships are not providing supports for parents and as a result, all
students are not benefitting from a robust home school connection.

6.5 The school has received a rating of Developing for this Statement of Practice: The school shares data in a

way that promotes dialogue among parents, students, and school community members centered on student
learning and success and encourages and empowers families to understand and use data to advocate for
appropriate support services for their children.

e The school attempts to share data with parents and students in a variety of ways, such as through
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the Parent Portal, Open House, newsletters, e-mails and messaging. However, a review of school
documents and discussions with parents and school leaders show that these methods are not
promoting dialogue relating to students’ learning among stakeholders, because they are not
sufficiently developed and not consistently applied. During meetings with students, reviewers
discussed rubrics with the students present. Some students articulated well, how they use rubrics
to assess their progress. One grade eight student proudly showed how his work had improved since
the beginning of the year, explaining how his improving grades matched the levels in the rubric.
This understanding of rubrics is helping some students to know what to do to improve their work
and achieve higher marks, thus accelerating achievement for some students. However, some
students could not understand their grades, because the rubric had not been explained well enough
to them. Additionally, parents interviewed by the IIT, indicated that they do not have a formal role
in assisting their children with rubrics. Some parents said that they rely on their children to provide
information about academic progress. There is limited evidence that the school is sharing data to
increase parents’ knowledge and understanding of their children’s social emotional development
and academic growth. For example, school and community resource brochures are available in both
the Parents’ Room and in the social worker’s office; however, very few parents are aware that these
resources exist. The school does not share data in a clear and accessible manner with students and
their families and this limits the ability of families to advocate for appropriate services to support
student success.
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Recommendations:
Tenet 2: School Leader Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 2 the
school should:

e 2.2 Ensure that the SCEP has accurate, shorter timescales that reflect the importance and urgency of the goals.
Include detail relating to how progress towards the goals will be monitored and who will be responsible for
monitoring. Ensure all stakeholders are knowledgeable of SCEP.

e 2.3: Raise student achievement by implementing an expanded learning program and rigorously evaluating the
impact on student achievement.

e 2.5: Provide PD to ensure that all teachers have consistently high expectations of student growth, and
understand how to track students’ progress. Ensure that all teachers implement strategies acquired in the PD
and that instruction improves as a result.

(a) Provide workshops for parents that will enable them to better understand expectations of academic
growth, particularly their child’s report card.

(b) Agree a strategic plan for common planning time meetings that ensures they are structured and aligned
to the goals in the SCEP. Monitor the impact of these meetings on the quality of instruction and student
achievement.

Tenet 3: Curriculum Development and Support

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 3 the
school should:

e 3.2: Provide PD to better equip teachers to meet the specific needs of students with ESL and special educational
needs. Evaluate the impact of this PD on classroom instruction and on the academic success of these students.

e 3.3: Begin to use curriculum maps to develop specific unit and lesson plans adapted to meet students' needs.
Maps should include strategies for differentiation of materials, classroom tasks, homework and assessments.
Focus on DDI during PD sessions in order to increase teachers' knowledge, understanding and confidence and to
raise student achievement. Share samples of student writing at grade level meetings.

(a) Help parents to understand curriculum maps in a simple form to give them a blueprint for their child’s
instruction.

e 3.4: Develop interdisciplinary units during common planning time so that special area teachers (art, music,
technology, FACS) are actively involved. Curriculum work should have a focus on designing interdisciplinary units,
which are differentiated and also based on learning needs identified by student data. Continue PD sessions and
involve all teachers in collaborative discussion.

e 3.5: Use the new data tool, Edvista, to train teachers on how to use data to construct formative and summative
assessments to help improve the quality of instruction and learning.

(a) Develop a plan to support DDI for all teachers through a system of PLCs chaired by the literacy coach and
teacher leaders.
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Tenet 4: Teacher Practices and Decisions

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 4 the
school should:

e 4.2: Use the APPR classroom observations by the school leaders to focus on ensuring instruction and resources
are aligned to the CCLS and that teachers benefit from continued PD to match learning to the CCLS.

e 4.3 Develop and consistently implement unit and lesson plans aligned to the CCLS, with more detail added
indicating resources and strategies aligned to the CCLS (i.e. text complexity, higher level questioning, close
reading etc.)

(a) Provide PD to train staff to include strategies and resources in unit and lesson plans to provide students
with disabilities and English Language Learners with multiple points of entry and appropriate differentiation.
(b) Provide PD for teachers regarding differentiation of instruction for all students, with particular focus on
meeting the needs of English Language Learners, students with disabilities and struggling readers.

(c) Assist teachers in implementing small group instruction and cooperative learning.

(d) Use student assessment data to inform instruction on an on-going basis, including formative, interim and
summative assessment, which will help teachers design instruction to meet the needs of all learners.

e 4.4 Expand the use of differentiated materials and resources and use technology to assist in supporting students
with multiple points of entry.

(a) Provide professional development regarding the CCLS shifts, related to students gaining information from
texts rather than from teachers.

e 4.5 Use the information from formative, interim and summative assessments to assist teachers in creating goals
and benchmarks for assessing student progress, including student reflection and participation in assessing their
own progress.

(a) Seek assessment resources for Special education, ESL and AIS staff to assist with diagnosis of literacy and
math skill levels to inform instruction.

(b) Expand the use of student data and the examination of student work to inform school-with decision-
making and to improve student learning and achievement.

Tenet 5: Student Social and Emotional Developmental Health

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 5 the
school should:

e 5.3: Research best practices in school-wide programming to address the problem of bullying. Teach students
appropriate coping skills to combat student responses that lead to violent retaliation. Solicit input from parents
regarding their thoughts and needs to respond to bullying and how to teach children about the dangers of
sharing information on social media.

Tenet 6: Family and Community Engagement

In order for the school's strategy and practices to align with the concepts in the Effective column of Tenet 6 the
school should:
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e 6.2: Strengthen parent-school collaboration and increase school staff understanding of ways to build
relationships with all parents. (e.g., establish a parent committee designed to build and expand school- home
relationships; host a back to parent night that includes volunteer translators to share their interests and skills;
after school activities such as teaching a craft, making a presentation, etc.

e 6.3: Revise the SCEP, so that it is user-friendly and can be easily accessed and understood by all parents.

e 6.4: Conduct a survey with parents to evaluate parent perception of their school experience and of the school’s
responsiveness to their needs.

e 6.5: Increase understanding of how to use current data and what additional explicit data would be most relevant
to address student’s social emotional needs that are aligned to academic success.

(a) Report data more frequently, such as at staff meetings; Share a variety of data to include attendance
data, the number of PAWS ticket distributed, number of suspensions, types of behavior identified in referrals,
etc.
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