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Targeted Audience for DTSDE Training Guide 
This November DTSDE guide is being offered as an online tutorial for those who want a refresher and/or reviewers who are new to the process. It has been customized to support the continued learning needs of districts, State IIT reviewers and new participants to the DTSDE process. 

Beginning in November 2012, we brought together upwards of 350 state and district reviewers to professionally develop their understanding and awareness of how to use the diagnostic tool to conduct district and school reviews with full fidelity. This tool allows reviewers to dig deeply into the school and district review work, and develop their expertise and knowledge of strategies and the best methods that turn around low-performing schools. We are pleased to share this guide and training activities as a resource for your continued learning. 

This guide was designed to assist with DTSDE learning in three distinct ways: 

Districts: For Professional Development Purposes 

Districts that have participated in DTSDE Institutes this past fall and spring can use this guide as a turnkey for DTSDE training at their districts and schools. It will also provide both new and past DTSDE participants/reviewers with an opportunity to sharpen and hone their skills in the use of the rubric and DTSDE protocol. 

This guide provides a comprehensive overview of the training activities that took place during three of the four days of the DTSDE November launch, complete with a timed PowerPoint and sample calibrated responses. Facilitators may choose to use all of the activities that are in this guide or may elect to do a subset of the training activities. As this guide is divided into timed training activities, it can be used as a three-day training session or facilitators may opt to use specific tenets and/or activities for an in-depth training.

New DTSDE Participants: SED IIT Team or District-Based Participants

Reviewers new to the DTSDE process can utilize any of the training activities embedded in this facilitator's guide as a self-study by following the steps outlined in each of the training activities, to build their capacity and understanding in the use and application of the rubric. Completed sample responses to the templates and activities are included in the last section of the guide. New DTSDE participants/reviewers seeking to use this guide as a self-study learning module are encouraged to complete all of the activities and check their completed templates against the sample response section. Please note that new DTSDE participants who choose to complete these training activities will become more familiar with the DTSDE protocol but will require face-to-face training and shadowing in order to develop a deeper understanding for the DTSDE rubric and the tools.
Prior DTSDE Trainees: SED IIT Team or District-Based Participants

Former DTSDE training participants who attended our fall launch can juxtapose their completed templates from the training to the completed calibrated response templates included in the sample response section in the back of the facilitator's guide. 

DAY 1-ACTIVITY 1: How Does the DTSDE Impact the Schools in My District? (Time: 30 minutes)
Anticipated Objectives:  

· The participants will be able to garner a greater understanding of how the DTSDE will be actualized in their district.

Guiding Questions: 
· Why is it important to use a rubric when evaluating schools around the state that have similar issues?

Key Takeaway:
· Understanding on behalf of the participants of the history and purpose of the DTSDE process

· Introduction to the four pillars that form the Mental Model representing a forward-thinking approach to school and district improvement

Materials Needed:

· Parking lot 

· Markers

· Post-it notes: Designate one color for questions and the other for statements of concern or comments 

· PowerPoint handouts for “Introduction to the Diagnostic Tool for School and District Review – DTSDE” 
· The Mental Model for Effective Schools (Reviewer’s Handbook, page 12)

Session(30 minutes)

Facilitator will give an introduction of the history of the work and purpose of the DTSDE review process using the Introduction PowerPoint:
a. (2 minutes)-The Purpose of the DTSDE: New York State Board of Regents approved a bold reform agenda focused on improving the lowest-achieving schools and creating excellent schools across the state that prepare all students for college and careers.
i. Implementation of the CCSS in all NYS schools;

ii. Building instructional data systems that measure student success and inform teachers and principals of how they can improve their practice;

iii. Promotion of effective teachers and leaders through the implementation of a multiple-measures evaluation tool, with aligned supports and professional development; and

iv. Turning around the lowest-achieving schools through our comprehensive system of identification, supports, and monitoring.

v. Create common assessments that effectively measure students’ knowledge.

(3 minutes)-Theory of Action: If New York State Education Department builds upon the strengths of the existing system and comprehensive differentiated supports and intervention aligned to the Regents Reform Agenda, resulting in increased opportunities for improved student achievement and teacher practice, then all students will receive a high-quality education and all families and communities will be well served by our P-12 public schools. New York State’s lowest-performing schools require targeted and specialized assistance in order to build school and district capacity to support sustainable school turnaround:

· If –  

· the assistance and support available to low-performing schools are based upon the need; and

· are driven by an assessment of the optimal conditions for learning as defined by research-based best practices; and

· are delivered in a manner that is high-quality and comprehensive across the needs of the school, and

· [are] embedded in the practice of the school, 

· Then schools will have the necessary supports for effective turnaround.

b. (5 minutes)-Past Practices for School Review:

i. In the past, depending on the accountability status of a school or a district, staff from either SED’s Office of Accountability or Office of Innovation oversaw the review process. To support implementation of the DTSDE, a new District and School Review Team has been created to oversee all visits to Focus Districts, Priority and Focus Schools.

ii. Specifically, the Office of Accountability previously used three different review protocols (i.e., School Quality Review (SQR), Curriculum Audit (CA) and Joint Intervention Team (JIT) Review) based on a school’s accountability status. Additionally, Persistently Lowest Achieving Schools (PLAS) program evaluation visits and charter school reviews were also conducted using discrete protocols to determine a school’s progress towards meeting School Improvement Grant (SIG) goals or charter school performance agreements.  

iii. Because each type of review had a unique associated set of protocols and domain of focus, common training for review team members was limited. 

iv. Feedback from the field has highlighted that having multiple protocols makes it more difficult for districts to support the review processes and use the findings and recommendations of visits to help schools develop the most effective plans—hence the need for a Common Diagnostic Tool for School and District Effectiveness. 

c. (5 minutes)-New Practice for School and District Review:

For the DTSDE protocol, the previous review teams are all now members of the P-12 Office of Accountability. The re-conceptualized District and School Review Team will now lead the DTSDE protocol and it is organized into four units:

i. Calibration Assurance Team (CAT);

ii. Logistics Team, and

iii. Integrated Intervention Team (IIT), which is actually two units, 

-Downstate (NYC-based, also serving LI) and the other 

- Upstate (Albany-based and serving the rest of the state)

iv. DTSDE was created to capture the best practices of past review tools used by NYSED

v. DTSDE uses multiple means to gather evidence (i.e., interviews, classroom visits, surveys, document reviews)

vi. The protocol uses a rubric, which identifies clear and cogent expectations of the optimal conditions of an effective school and school district across six tenets.

vii. The instruments comprising the protocol were created to measure how close or far away a particular school or school district is to optimal conditions.

d. (10 minutes)- The Vision of the School and District Review Process (use Reviewer’s Handbook, page 12)

i. Show the Mental Model; ask the participants to study the page as they talk quietly to the people on either side. What do you think this document is intending to convey?  

e. (5 minutes)- Fidelity of Implementation

I. During the 2012-2013 school year, NYSED will conduct monthly professional development sessions intended to: 

II. Establish a common understanding of how school reviews should be conducted. 

III. Provide targeted training to a subset of NYSED reviewers that will serve as a Quality Assurance team and lead the school review with the highest levels of fidelity leading to both consistency in practice and inter-rater reliability.

f. Ask participants to use the Post-its
i. What are your QUESTIONS and CONCERNS so far?  Place them on the nearest Parking Lot poster. 
DAY 1-ACTIVITY 2: Deconstructing the DTSDE Protocol by Understanding the Reviewer’s Handbook
(Time: 85minutes)

Anticipated Objectives:  

· The participants will be able to describe what the Reviewer’s Handbook contains.

· The participants will be able to connect and compare/contrast their preconceived ideas of the DTSDE process with what they notice based on an examination of the Reviewer’s Handbook.

Guiding Questions: 
· How is the Reviewer’s Handbook organized, and what types of data are being collected?

· What is the purpose of each section?

· What preconceived notions did you have about the DTSDE process?

· After reviewing the Reviewer’s Handbook, what did you notice?

Key Takeaways: 

· The Mental Model describes the complex and interconnected processes necessary in order to “Deliver consistently effective Student Learning Experiences and achieve superior Learning Outcomes.”

· The DTSDE is a tool; the protocol is comprised of many instruments (i.e.,surveys, interviews, classroom visits).

· The DTSDE is based on six tenets or “big ideas.”

· The DTSDE contains a clear and cogent statement of optimal conditions of an effective school based on a synthesis of research and best practices (the rubric with HEDI ratings).

· The DTSDE requires contact with multiple groups of school constituents and stakeholders.

· The DTSDE provides the means to establish a common understanding of how school reviews should be conducted. This requires NYSED to provide ongoing professional development for all reviewers.

Materials Needed:

· Copy of DTSDE Reviewer’s Handbook
· Markers (mixture of colors and tip sizes at each table)

· Large poster paper and masking tape (or giant Post-its) – several sheets for each of the tables
· Assign a number to each table, and make sure that the number is prominently displayed

· Post-it notes (2 colors) – designate one color for questions and the other for statements of concern or comments 
· Parking Lot posters, divided down the middle with the headings “QUESTIONS” and “CONCERNS”
Session (85 minutes)

Part 1(45 minutes)
1. Examine the Reviewer’s Handbook by introducing the DTSDE review process, and have each table examine a section of the Handbook.  
a. (5 minutes)-Review the Deconstructing the DTSDE Handbook Key Takeaways

b. (10minutes)-Direct participants to review the Table of Contents- 

i. In partnerships, discuss one low inference noticing and wondering (INSTRUCT PARTICIPANTS TO KEEP NOTICINGS AND WONDERINGS TO THE GUIDE) that the table of contents conjures.

ii. Using an add-on protocol, offer one of the noticings and wonderings that was discussed within the partnership, while a scribe writes it down on a chart tablet.

iii. Inform participants that they will get clarifications aligned to their wonderings within this activity.
c. (30minutes)-Facilitator will summarize the morning’s session and continue the introduction of the DTSDE review process by having each table examine a section of the Handbook. Assign the numbers 1through 6 to the tables. Have participants count off in numbers 1-6. Make sure that the task is fully assigned and understood before participants move to regroup.

1.   Assign each number group one of the Sections 1-7 (see Table of Contents, pp. 1-2); 

i. All #1’s regroup to table 1 – Section 1 – Introduction (pp. 4-19) and Section 7 – Additional Information  (pp. 247-251); 

ii. All #2’s regroup to table 2  – Section 2 – Support Documents (pp. 19-57); 

iii. Section 3 – School Visit(pp. 57-68, 69-111, and 112-134); 

iv. Section 4 – School Debriefing Documents (pp. 135-162); 

v. Section 5 – District Visit (pp. 163-224); 

vi. Section 6 – District Debrief (pp. 225-246)

BREAK- 10 minutes
Part 2 (35minutes)
1. (20minutes)-As a room, review what was noticed about each section. Ask the tables to use the two-column handout (Purpose Use T-Chart).
a. What’s the purpose of this Section? 
b. How might this be helpful to you when conducting a review?
	What’s the Purpose of This Section?
	How Might This be Helpful to You as a Reviewer?

	
	


2. (15 minutes)-Report the findings in the T-Chart out to the larger group. Have the group reporter present the poster to rest of the participants. Timekeepers need to time their own group recorder.

	What’s the Purpose of This Section?
	How Might This be Helpful to You as a Reviewer?

	
	


Day 1 Activity-2

PURPOSE T-CHART

DAY 2
DAY2: Introduction to District Leadership and Capacity (Tenet 1) (Time: 30 minutes)

Anticipated Objectives:  

· Facilitator will provide an overview of the role of district leadership and its capacity to provide support to priority and focused schools.

Guiding Questions: 
· What is the new paradigm for school leaders? What is changing, and how can we manage expectations?

· How will the Diagnostic Tool be used to evaluate district and school progress?

· How can we use the results of the Diagnostic Review to improve program implementation?

· What are the challenges we face in the future, and how can we overcome them?

Materials Needed:

· PowerPoint Presentation

Session(30 minutes)

Talking Points:

1. Why is strong leadership important today? (e.g., articulating a robust theory of action 1.3 that wraps around and systematizes 1.1 recruiting, hiring and retaining human capital, 1.2 fiscal and facility and fiscal resources, 1.4 comprehensive PD and 1.5 data-driven culture).
2. One role of district leaders is to provide sound, productive teaching and learning geared to high standards for students who are coming to us from a variety of backgrounds (as it relates to 3.1- reciprocal communication, partnering with schools around the appropriate alignment of CCLS and school curriculum and proactively assisting schools to identify timely assessments).
3. When leadership roles are not clearly defined and as jobs become more demanding, clear expectations of school leaders and targeted assistance are paramount in order for students and families to believe that there is effective and adequate support for their school community’s improvement efforts (as it relates to 2.1- culture of collegiality, tailored support and support for individual visions).
4. A report issued by the Initiative’s Task on School District leadership focused its spotlight on leadership as a major concern nationally (July 2000). While failing to agree completely on the nature of the problems of their solutions, they agreed on two broad conclusions: District leaders must focus on improving student learning, and secondly, the school system must be organized in a way that it can provide direct support to their schools based on identified needs. Have we thought of new ways to reorganize so that we may better serve our schools? (as it relates to 5.1- support policy  and community organizations and support school-based staff and 1.5- data-driven culture)
5. The new DTSDE was developed to provide a better assessment of where you are as a district and school (Focus/Priority) and will provide recommendations to help you move forward with your work.
DAY 2-ACTIVITY 1:  Deconstructing Tenet 1 – DLC

 (Time: 60minutes)

Anticipated Objectives:  

· Identify team configuration.

· The participants will explore and understand the Comprehensive District Rubric – Tenet 1 and the five Statements of Practice (1.1,1.2,1.3,1.4, and 1.5).

· Begin to discuss how the DTDSE is used to evaluate District Leadership and Capacity.

Guiding Questions: 
· What is Tenet 1 attempting to evaluate?

· What questions do participants have about Tenet 1?

· What are the most significant aspects of Tenet 1 and the five Statements of Practice?

· What types of evidence (verbal/written/visits/interviews) will the State IIT seek to compile during the visit to the District?

Key Takeaways:

· Participants clearly understand the Diagnostic Tool (Tenet I) and its various components.

· Participants clearly understand how the Comprehensive District Rubric is used by the Integrated Intervention Team (IIT)to measure (rate) District Leadership and Capacity in relation to district performance across Statements of Practice. 

· Participants clearly understand how the Diagnostic Tool is used to evaluate how a school perceives the district efforts to support their school. 

· Participants begin to understand how the Diagnostic Tool is used to collect evidence to determine a HEDI Rating for each Statement of Practice for Tenet I - District Leadership and Capacity.
Materials Needed:

· Chart Paper

· Parking Lot

· Post-it notes/Pads

· Pens/Pencils/Markers

· Rubric –Tenet 1
Session (60minutes)
Reason for District Leadership and Capacity                                               

· Participants work in small groups at tables (partnerships or triads) 

· (2 minutes)-Facilitator reviews the Deconstructing Tenet 1 Key Takeaways
· (3minutes)-Facilitator directs the participant’s attention to the overarching statement for Tenet 1 and proceeds to read it.  

· (55 minutes)-Direct the participants to read the five Statements of Practices 1.1, 1.2, 1.3, 1.4, and 1.5.

· (10 minutes)-Each table discusses their understanding of Tenet 1 and each Statement of Practice by underlining the important concepts in the SOPs.

· (10 minutes)-Examine the Effective HEDI Rating and underline key phrases in Sub-Statements of Practices a, b, and c. 
· (10 minutes)-Participants further discuss the alignment between the SOP and the Sub-statements by comparing the underlined concepts in the SOPs and Sub-Statements. 

· (10 minutes)-Debrief and record findings at the table using the District Leadership and Capacity: Tenet 1 Day 2-Activity 1 chart.
· (15 minutes)-Share significant findings with the large group while noting the findings on chart paper. Each table will share information of one SOP and respective Sub-Statements with the larger group.

District Leadership and Capacity: Tenet 1 Day 2-Activity 1
	Statements of Practice
	Effective (Notes)

	Statement of Practice 1.1:The district has a comprehensive approach to recruiting, evaluating, and sustaining high-quality personnel that affords schools the ability to ensure success by addressing the needs of their community.


	

	Statement of Practice 1.2: The district is organized and allocates resources (financial, staff, support, materials, etc.) in a way that leads to appropriate levels of support for schools based on the needs of the school community, which promotes school improvement and success. 


	

	Statement of Practice 1.3: The district leadership has a comprehensive explicit theory of action about school culture that robustly communicates high expectations for addressing the needs of all constituents. 


	

	Statement of Practice 1.4: The district has a comprehensive plan to create, deliver, and monitor professional development in all pertinent areas that is adaptive and tailored to the needs of individual schools.


	

	Statement of Practice 1.5: The district promotes a data-driven culture by providing strategies connected to best practices that all staff members and school communities are expected to be held accountable for implementing.


	


COMPREHENSIVE DISTRICT RUBRIC FOR DTSDE
	New York State Education Department Diagnostic Tool for School and District Effectiveness

	*Tenet 1 - District Leadership and Capacity: The district examines school systems and makes intentional decisions to identify and provide critical expectations, and supports and structures in all areas of need so that schools are able to respond to their community and ensure that all students are successful.

	Statements of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	Statement of Practice 1.1: The district has a comprehensive approach for recruiting, evaluating, and sustaining high-quality personnel that affords schools the ability to ensure success by addressing the needs of their community.
	a) The district has vigorous recruitment strategies and structures that include partnerships with colleges, institutions and other agencies that lead to highly effective personnel in all schools.
b) The district adaptively uses a comprehensive plan for supporting school leaders to create systems for evaluating staff and providing frequent, relevant feedback and professional development that lead to an improvement of practices. 
c) The district collaborates with schools to develop and implement strategies that lead to high levels of staff retention.
	a) The district has recruitment strategies and structures inclusive of external partnerships that lead to adequate personnel in all schools. 
b) The district has a generic plan for supporting school leaders that leads to an understanding of staff evaluation, frequent feedback and professional development that reflect on practices.
c) The district develops and implements strategies that lead to high levels of staff retention.
	a) The district recruitment strategies and partnerships are not systemic and do not provide schools the opportunity to readily access highly effective or adequate personnel.
b) The district plan is not comprehensive and addresses only a subset of school needs, leading to inconsistent professional development. 
c) The district provides feedback to schools on staff retention.
	a) The district does not recruit personnel and does not have partnerships with external agencies.
b) The district does not have a plan and/or does not implement its plan to support school leaders in a way that enables them to effectively evaluate their staff and provide them with appropriate professional development. 
c) The district does not involve itself with staff retention.

	Statement of Practice 1.2: The district is organized and allocates resources (financial, staff, support, materials, etc.) in a way that leads to appropriate levels of support for schools based on the needs of the school community, which promotes school improvement and success.
	a) The district has developed structures for assessing and deploying resources that readily respond to the expressed needs of school communities.
b) The district uses ongoing assessments to provide adaptive support to school leaders around how their school is organized and fully benefits from resources allocated by the district.
c) The district ensures that resources are equitably and adequately allocated throughout the district to meet student, staff and family needs.
	a) The district has developed structures for assessing and deploying resources that eventually respond to the needs of school communities.
b) The district provides school leaders generic support around how their school is organized and benefits from resources allocated by the district.
c) The district ensures that resources are adequately allocated throughout the district to meet student, staff and family needs.
	a) The district has structures for deploying resources that address the needs of school communities.
b) The district provides school leaders generic support concerning resources allocated by the district.
c) The district allocation of resources to schools considers the needs of students, staff and families.
	a) The district does not have structures in place for assessing and/or deploying resources that address the needs of school communities.
b) The district does not provide support to schools concerning the use of resources.
c) The district’s allocation of resources does not adequately consider the needs of students, staff and families.

	Statement of Practice 1.3: The district leadership has a comprehensive explicit theory of action about school culture that robustly communicates high expectations for addressing the needs of all constituents.
	a) The district leadership has created and explicitly communicated a strong, cogent theory of action that includes how all staff members must establish a set of high expectations for connecting their professional practices to student outcomes. 
b) The district leadership has established an organized approach for timely communication of the strong, cogent theory of action using a variety of strategies and methods, including translations into all pertinent languages, for all constituents.
	a) The district leadership has communicated a set of high expectations for connecting professional practices to student outcomes. 
b) The district has established an approach for communicating its theory of action, which includes translations into all pertinent languages, for all constituents.
	a) The district leadership has a set of high expectations that have not been widely communicated and have limited connections to how staff align their professional practices to student outcomes. 
b) The district communicates the theory of action using limited methods that do not meet the needs of all constituents.
	a) The district leadership has not explicitly committed to high expectations that connect to professional practices and student outcomes.
b) The district does not have an established routine for communicating its theory of action to any of its constituents.

	Statement of Practice 1.4: The district has a comprehensive plan to create, deliver, and monitor professional development in all pertinent areas that is adaptive and tailored to the needs of individual schools.
	a) The district has a comprehensive plan that leads to the creation of a wide array of professional development opportunities concerning all areas of a school community.
b) The district widely communicates an established calendar of professional development opportunities that are based on the assessment of school staff practices and are offered in ways that allow and encourage high levels of participation and engagement.
c) The district has established mechanisms for providing follow-up support that are adaptive and tailored to the needs of staff members from individual schools.
	a) The district has a plan that leads to the creation of professional development opportunities that addresses concentrated areas of a school community.
b) The district communicates an established calendar of professional development opportunities that are based on the assessment of school staff practices.
c) The district has established mechanisms for providing follow-up support that is generic to the needs of staff members from individual schools.
	a) The district offers professional development as a reactive measure to respond to areas of need based on occurrences and observations.
b) The district communicates available professional development opportunities.
c) The district provides follow-up support on professional development that it has provided to school staff.
	a) The district provides professional development upon school requests.
b) The district does not maintain a calendar of professional development opportunities to communicate to schools. 
c) The district does not provide follow-up support on professional development for school staff.

	Statement of Practice 1.5: The district promotes a data-driven culture by providing strategies connected to best practices that all staff members and school communities are expected to be held accountable for implementing. 
	a) The district widely communicates a vision and expectations for how data is to be used by all staff members for supporting, instructing, and establishing goals for students and the school.
b) The district readily identifies a wide array of evidenced-based best practices concerning teachers’ use of data that inform what, when and how teachers instruct students that lead to increased student achievement and successfully meet school goals.
	a) The district communicates expectations for how data is to be used by staff members for supporting, instructing, and establishing goals for students and the school.
b) The district identifies a best practice concerning teachers’ use of data that informs how teachers instruct students and addresses student achievement and school goals.
	a) The district communicates expectations for how data is to be used by specific and targeted staff members.
b) The district identifies practices concerning teachers’ use of data that inform how teachers instruct students.
	a) The district does not communicate its expectations for how data is to be used by staff members for supporting, instructing and establishing goals for students.
b) The district has identified practices connected to how teachers instruct students, but they are not aligned to the use of data.

	**Statement of Practice 2.1: 
The district works collaboratively with the school to provide opportunities and supports for the school leader to create, develop, and nurture a school environment that is responsive to the needs of the entire school community.
	a) The district forges a reciprocal relationship with the school leader fostering a culture of collegiality and support that results in the school leader consulting, engaging and partnering with the district, or the district implements interventions as necessary and the school leader is consulted as needed.

b) The district provides the school leader with a wide range of high-quality support options that have been designed and tailored to meet the various needs of the school community.
c) The district and school leader collaborate to create, nurture and sustain a school-wide vision and learning environment that is responsive to the needs of all of its stakeholders and the school community. 
	a) The district forges a relationship with the school leader that encourages the school leader to consult and engage with the district, or the district implements interventions as necessary.

b) The district provides the school leader with high-quality support options that meet the instructional needs of the school community.
c) The district supports and promotes the school leader’s vision to create, nurture and sustain a school community that is responsive to the needs of all of its stakeholders. 
	a) The district’s relationship with the school leader is reactionary based on observed practices and district-assigned tasks. 

b) The district provides the school leader with select support options that meet specific needs within the school community.
c) The district is aware of the school leader’s vision to create, nurture and sustain a school community that is responsive to the needs of all of its stakeholders, but does not actively support the vision.
	a) The district is not cognizant of the school’s abilities to respond and complete district-assigned tasks or the needs of the school community to foster an effective relationship. 

b) The district support is not targeted to address the needs of the school community.
c) The district has not collaborated or engaged with the school leader regarding his/her vision.

	**Statement of Practice 3.1: 
The district works collaboratively with the school to provide opportunities and supports that are connected to the implementation of a comprehensive curriculum ***appropriately aligned to the Common Core Learning Standards (CCLS) and are inclusive of the arts, technology,  and other enrichment subjects in a data-driven culture.
	a) The district establishes open and reciprocal communication with the school that leads to high levels of ownership of collaboration, transparency and accountability concerning what and how teachers instruct students.
b) The district partners with the school to design a robust support infrastructure that is aligned to the instructional needs and the implementation of CCLS curricula (curriculum modules, district/school-developed CCLS curricula, etc.) that incorporate the arts, technology and other enrichment subjects.
c) The district proactively utilizes assessment and accountability systems to assess school-wide effectiveness, monitor school progress and provide the school with real-time analysis of student learning and patterns and trends that lead to the development of school-wide improvement plans. 
	a) The district establishes open and reciprocal communication with the school that leads to high levels of ownership of accountability. 
b) The district provides the school community with support that is aligned to the instructional needs and use of CCLS curricula (curriculum modules, district/school-developed CCLS curricula, etc.) that incorporate the arts, technology and other enrichment subjects.
c) The district utilizes assessment and accountability systems to assess school-wide effectiveness, monitor school progress and determine patterns in student learning, and shares its findings with the schools.
	a) The district has intermittent communication with the school and/or communicates only during periods of concern.
b) The district offers the school community support that is aligned to the use of CCLS curricula and instructional needs.
c) The district utilizes assessment and accountability tools to monitor school progress and identify patterns in student learning.
	a) The district’s communication with the school does not effectively address what and how teachers should instruct students, and does not foster a sense of ownership on the school’s behalf.
b) The school is not receiving supports from the district concerning the use of CCLS curricula.
c) The district’s utilization of assessment and accountability tools does not focus on analyzing student learning in schools.

	**Statement of Practice 4.1: The district works collaboratively with the school to provide opportunities and supports for teachers to develop strategies and practices that lead to effective planning and account for student data, needs, goals,  and levels of engagement. 
	a) There is reciprocal communication between the district and school to make decisions around the various professional development needs of all groups of teachers concerning instructional practices and decisions aligned to school data, leading to consistent and sustained student improvement.
b) The district provides multiple points of entry for teachers to participate in learning opportunities to understand and utilize best practices, effective instructional planning, decision-making and delivery.
c) The district has systems and structures that lead to comprehensive follow-up support for teacher development in the areas of student data use, goal-setting, and instructional practices that yield high levels of student engagement and achievement. 
	a) The district and school communicate around   professional development needs of groups of teachers concerning instructional practices and decisions aligned to school data, which leads to increased student outcomes.
b) The district provides teachers with learning opportunities that help teachers identify best practices and strategies.
c) The district has a system for providing follow-up support based on its professional development offerings to teachers that addresses areas of instructional practices aligned to data.
	a) The district and school’s communication around professional development does not take school or student data and learning into account, which leads to inconsistent improvements in student outcomes.
b) The district provides learning opportunities that do not add to teachers’ knowledge of best practices and strategies.
c) The district provides follow-up on support for professional development to teachers in areas of instructional practices.
	a) The district and school do not communicate around professional development, which leads to the professional development being misaligned with the needs of the school’s teachers and students.
b) The district does not provide professional development in areas that are responsive to teacher needs.
c) The district does not provide follow-up support for teachers in areas of instructional practices. 

	**Statement of Practice 5.1: The district creates policy and works collaboratively with the school to provide opportunities and resources that positively support students’ social and emotional developmental health.
	a) The district has a comprehensive support policy that focuses on proactively working with schools and community organizations, which includes delivering a wide range of professional development topics and opportunities to school staff so that an array of student social and emotional developmental health needs are met to ensure academic success.

b) The district provides follow-up support (coaching, modeling, subject matter expertise, etc.) that is dynamic and tailored to the skill and capacity of the school-level staff, which enables them to effectively implement the strategies learned during district-level professional development.
	a) The district has a policy where the district, schools and community organizations collaborate to deliver professional development topics to school staff so that student social and emotional developmental health needs are met to ensure academic success.

b) The district, school and community organizations provide follow-up support that addresses the school-level staff’s ability to implement strategies learned during district-level professional development.
	a) The district delivers professional development topics to school staff concerning student social and emotional developmental health needs.

b) The district provides follow-up support to school-level staff connected to district-level professional development.
	a) The district does not provide professional development in the area of student social and emotional developmental health.

b) The district does not provide follow-up support.

	**Statement of Practice 6.1:The district has a comprehensive family and community engagement strategic plan that states the expectations around creating and sustaining a welcoming environment for families, reciprocal communication, and establishing partnerships with community organizations and families.
	a) The district has policies, systems and structures that create a climate of belonging for families and communities and incentivizes and emulates practices that will lead to school-wide adoption.
b) The district has implemented a purposeful communication strategy that includes how information is disseminated, in all pertinent languages, to families and community members that enables the exchange, understanding and fluid access of timely student-, school- and district-based information.
c) The district cultivates robust partnerships and has identified and developed a toolkit of effective resources and supports to respond to the needs of students and families that have been widely shared and proven to effectuate greater student and family outcomes.
	a) The district creates policies, systems and structures that espouse a climate of belonging for families and communities and incentivizes school-wide adoption of the district’s policies.
b) The district has implemented a purposeful communication strategy, in all pertinent languages, to families and community members that allows for the exchange of student, school and/or district information.
c) The district cultivates partnerships and has identified resources and supports to respond to the needs of students and families that have been shared with families and schools.
	a) The district policy espouses a climate of belonging for families and communities and encourages school-wide adoption of the district’s policies.
b) The district communicates about school and district information to families in a way that does not meet families’ varying needs.
c) The district’s partnerships and supports are focused on limited areas of support that do not fully address the needs of all students and families.
	a) The district’s policy for family and community engagement does not extend to the schools, or there is not a district-wide family engagement policy in place.
b) The district communicates with families only around district-level information. 
c) The district has not cultivated the necessary partnerships or developed or allocated resources appropriately to respond to the needs of its students and families.


DAY 2-ACTIVITY 2: District’s Support across the Rubric(Time: 110minutes)

Anticipated Objectives:  

· The participants will explore and understand the Comprehensive District Rubric .1 SOPs (2.1, 3.1, 4.1, 5.1 and 6.1).

· The participants will be able to understand the relationship the district is expected to have with school communities.

Guiding Questions: 
· Why is it important to measure how the district is supporting schools? 

· What questions do participants have about the .1 SOPs?

· What are the commonalities of the .1 SOPs across the five tenets 2-6?

· What types of evidence (verbal/written/visits/interviews) will the State IIT seek to compile during visits to the district?

Key Takeaways:

· Participants clearly understand the Diagnostic Tool (Tenet I) and its various components.

· Participants clearly understand how the Comprehensive District Rubric is used by the Integrated Intervention Team (IIT) to measure (rate) District leadership and Capacity in relation to district performance across Statements of Practice. 

· Participants clearly understand how the Diagnostic Tool is used to evaluate how a school perceives the district efforts to support their school. 

· Participants begin to understand how the Diagnostic Tool is used to collect evidence to determine a HEDI Rating for each Statement of Practice for Tenet I - District Leadership and Capacity.

Materials Needed:

· Markers

· Post-it notes

· Rubric – Tenet 1

· PPT Slides
Session (110 minutes)

Part 1(30 minutes)
Examine the remainder of Tenet 1:

· (7 minutes)-Jigsaw Statements of Practice 2.1- 6.1and ask participants to silently read the five remaining Statements of Practice. Direct the table to select a recorder. 
· (8 minutes)-Tell the participants to discuss how the Sub-Statements of Practice are aligned with the respective Statement of Practice. What do the Sub-Statements of Practice measure?

· (5 minutes)-The table recorder should chart the groups understanding of Statements of Practice, 2.1-6.1.  
· (10 minutes)-Share the findings with the larger group, using the add-on strategy.

BREAK - 10 minutes
Part 2 (70 minutes)
1. Review how Sub-Statements change across all four HEDI ratings by assigning each table a different SOP to deconstruct. Determine agreement aligned to evidence.

· (10 minutes)-Individually use highlighters to note the differences of a SOP across the rubric. 

· (15minutes)-Discuss table findings.

· (15minutes)-In partnerships or triads, identify the evidence that you would expect the IIT to observe or gather that would lead the team to assign one of the HEDI ratings. (The facilitator should assign each partnership or triad a SOP). Partnerships or triads use Day 2-Activity 2, Part 2 District Leadership and Capacity Chart (attached) to capture the information.
· (20minutes)-Share expectations within your group and check for agreement at the table.
2. (10 minutes)-Share significant findings of each SOP to the large group.
LUNCH - 1 hour

Day 2- Activity 2 -Part 2

What Would We Expect to See?

Anticipating Evidence

	Statement of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	2.1: The district works collaboratively with the school to provide opportunities and supports for the school leader to create, develop, and nurture a school environment that is responsive to the needs of the entire community.
	
	
	
	

	3.1: The district works collaboratively with the school to provide opportunities and supports that are connected to the implementation of a comprehensive curriculum aligned to the Common Core Learning Standards (CCLS) and are inclusive of the arts, technology, and other enrichment subjects in a data-driven culture.
	
	
	
	

	4.1: The district works collaboratively with the school to provide opportunities and supports for teachers to develop strategies and practices that lead to effective planning and account for student data, needs, goals and levels of engagement.
	
	
	
	

	5.1: The district creates policy and works collaboratively with the school provide opportunity and resources that positively support students’ social and emotional and developmental health. 
	
	
	
	

	6.1: The district has a comprehensive family and community engagement strategic plan that states the expectations around creating and sustaining a welcoming environment for families, reciprocal communication, and establishing partnerships with community organizations and families.
	
	
	
	


DAY 2- Launching Tenet 2(Time: 30 minutes)

Anticipated Objectives:  

· The participants will be able to understand Tenet 2.

Guiding Questions: 
· What type of findings and evidence can participants expect to gather during the school review process for Tenet 

2? 

Materials Needed:

· Parking lot divided into six sections

· Markers

· Post-it notes

· Rubric – Tenet 2 section

Session (30 minutes)
Lead facilitator will launch Tenet 2.

· Talking points and PPT should include:
· Explanation of the importance of the School leader in this DTSDE process and the purpose of Tenet 2 -Why School leadership is grounded in the theory of action research from Chris Agryis and Donald Shon, draw participant attention to SOP 2.2 that explicitly refers to vision.
· Participants are to follow along with Tenet 2.
· An overall description of Tenet 2 will be provided by reviewing each SOP of Tenet 2:  
i. 2.2  School leader’s vision 

ii. 2.3  Systems and structures for school development

iii. 2.4  School leader’s use of resources 

iv. 2.5  Use of data and teacher and mid-management effectiveness

DAY 2-ACTIVITY 3:  Rubric Review 

 (Time: 80minutes)
Anticipated Objectives:  
· The participants will be able to explore and understand Tenet 2.

Guiding Questions: 
· What is Tenet 2 attempting to evaluate?

· What type of findings and evidence can participants expect to gather during the school review process that can lead to an overall rating for Tenet 2? 

Key Takeaways:
· Participants will gain a better understanding of the key concepts measured in Tenet 2 and develop skill sets on how to evaluate the school leader practices and decisions using the rubric. 
· Participants will practice writing statements in the Findings, Evidence, and Impact genre. 
Materials Needed:

· Parking lot divided into six sections

· Markers

· Post-it notes

· School Rubric –Tenet 2

· All school review interview scenario documents

· Tenet 2 Interview Scenario 

· School leader video: 

· Set-up

· Timekeeper

· Recorder

Session (80 minutes)
Direct the participants to focus on Tenet 2 for this activity.

· (15 minutes)- Note that participants will work in partnerships or triads.
· (2 minutes)-Facilitator reviews the School leader Practices and Decisions Key Takeaways

· (8minutes)-Direct groups to read and review Tenet 2 SOPs 2.2 – 2.5 and jot down noticings and observations about what Tenet 2 is measuring.
· (5 minutes)-Review notes of SOPs 2.2 – 2.5 briefly with random participants
· (55 minutes)-Refocus the participants to 2.2a, b, and c 
· (10 minutes)-Direct participants to underline the key phrases in the Highly Effective (H); Effective (E); Developing (D); and Ineffective (I) columns for SOP 2.2.
· (10 minutes)-Keeping this in mind, have participants read the Tenet 2 Interview scenario and all school interview documents.
· (10 minutes)-Based on the interview and the information in 2.2, the facilitator will instruct the participants to work with table-mates to determine and reach consensus on the H E D I rating.(Note: Participants may state that they do not have enough information or that follow-up questions may lead to a better or secure rating. They may be right, but for purposes of the training, stress that this is all they have and they need to make the best conclusion possible). After the groups have a chance to debate the rating for SOP 2.2,   they are given a chance to debrief and discuss the process.
a. (20 minutes) - Have a spokesperson from each table report out on the rating and reasons for the rating.
b. (5 minutes)-Review information:
·  (5 minutes)-Check for meaning by asking the participants if the answer is correct.  
i. If the answer is correct move on to the next step.
ii. If the answer is not correct, ask for clarification.

BREAK - 10 minutes
DAY 2-Tenet 2 Interview Scenario

Principal Interview

· What is the vision and how did you establish the vision for your school?  

· What is the school’s vision for student achievement and well-being? 
· The school’s mission statement is displayed in the hallway and on the school website. The vision is one of taking students at whatever level they are at and making them college and career ready by developing their natural talents and abilities.
· We are educating all students and preparing them for life skills and navigating a 21st century economy. The expectations are that students should be able to problem solve and are engaged in collaborative learning and should be able to connect and apply learning to their real life experiences.  
· We meet each child where they are and then work to move them to where they need to be at each grade level to meet college/career readiness. We also respect students’ natural abilities and preparing them means helping them to become problem solvers who can connect classroom learning to real life.

· What are the school’s specific goals to support that vision? 

· We have school improvement goals.

· Our goals are to improve achievement in English Language Arts (ELA) and mathematics, and to increase students’ attendance.

· How were the vision and goals developed? 

· The goals were developed by our Building Leadership Team (BLT.)
· They were also discussed at our Response to Intervention (RtI) committee meetings and at our Instructional Support Team (IST) meetings.
· Who played a role in the development of the goals?    

· The members of the BLT, who received feedback from teachers, staff, and parents.
· How do you know if the vision addresses the needs of the school community?

· The school has a partnership with the University and we take students for college visits. This shows students that college is an option for them and gets them thinking about what it takes to get there. The school offers a College Institute for students at levels 3 and 4, which consists of enrichment activities that could promote student interests. This is also part of school’s vision – nurturing students’ talents and abilities.  

· In what ways have you attempted to communicate the vision to the staff, students and parents?

· I articulate the mission and vision via: 
· In-person presentations
· Letters
·  Email
· Phone

· Mission statement is on the website

· CEP

· Building Leadership Team (BLT)
· Faculty  e-newsletter update
· Parent  correspondences

· It is discussed at RtI and IST Teams
· How are the vision/goals communicated to the school community? 
· How do you and the other school leaders ensure a sense of urgency in    communicating the school’s vision and goals? 
· Faculty sends out e-newsletters
· Correspondences are shared with interfaith-based organizations

· Newsletters go to neighborhood associations
· News is shared with neighborhood businesses

· We collaborate with local colleges and universities

· What specific plans are in place to ensure that your school vision and goals are met? 

· What structures are in place to ensure that your school vision and goals are met? 
· BLT

· RtI

· IST

· Tracking of achievement in ELA, math, and attendance
Vertical Teacher Focus Group

· How is the vision for the school communicated, and what are the next steps to accomplish the goals in the vision? 

· The vision to me is that “It takes a village.”

· The vision is on the website. It is reviewed by the BLT.
· We are working towards the school’s goals of higher achievement in English Language Arts and mathematics.

· We take students from where they are to where they need to be.

· We do our best to meet the social and emotional needs of the students here.

· What is your role in accomplishing the goals and vision of the school?

· We work on the goals of the school through our classroom instruction.

· How is success of accomplishing the goals determined? 

· The BLT determines if we are accomplishing the goals.
· How does staff hold themselves accountable for achieving this vision and corresponding goals? 

· We review test scores.

Grade/Subject Observation Meeting Focused on Student Work

· How does the school vision and expectations for teacher practices and student achievement surface in the teachers’ conversation?

· From Observer Notes:
· The school’s vision, expectations for teacher practices and student achievement did not surface in this meeting.
· The teachers were conversing about some of the school improvement goals. 

· What is the sense of urgency that surfaces during the conversation among the teachers when looking at student work or curriculum?

· From Observer Notes:
· There was not a sense of urgency; teachers were concerned about attendance of some students.
· Teachers were discussing struggling students; however, they did not mention the services available from student support services.
Student Support Staff Focus Group Meeting

· What is the school vision, and how does it connect to student support? 

· We are preparing students for college and careers in the 21st century.

· We nurture the whole child.

· We have many resources and community connections available to assist students and families.

· We do not track the utilization of these programs.

· We each have an idea of what the vision for our school should be.

· There is not an articulated path for student achievement for all.
· To me, the vision of the school is “It takes a village.”

Parent Focus Group Meeting

· What goals does the school want to accomplish?

· The school is working on getting students college-oriented.

· We are trying to prepare our boys to be men and teach etiquette to the girls.

· The school is preparing them to achieve more in ELA.

· The school is teaching about careers and reading.
· What are the most important issues in the school that all adults and other students talk about improving or keeping the same? 

· I wish we’d hear more about “issues” in the school.
· “Students need problem solving classes.” 
· Older students can be mean.
· Behavior is an issue in the school.
· We need classes for parents on behavior management.
Large Student Focus Group Meeting

· What goals does the school want to accomplish? 

· Our teachers have high expectations for us.

· The teachers are preparing us for college, and we all plan to go to college. 
· Our teachers want to make us smart.

· They want to get us ready for college.

· The teachers want us to be nice.

· Observer’s Notes: Each student identified an area of study or work they that he or she wished to pursue.
· What are the most important issues in the school that all adults and other students talk about improving or keeping the same?

· We would like better food.
· It would be good to have a pool in the schools.
· We need more activities and sports.
Small Student Focus Group Meeting

· What goals does the school want to accomplish?

· Teachers want us to learn.

· Our teachers encourage us to do better.

· They want us to think about things we don’t know.

· They want us to go to college.

· Observer’s notes: The students’ folders contained evidence of baseline and benchmark assessments. However, students were not aware of their scores on the assessments and indicated that they don’t know how they are doing in their academics until they open their report cards.
· What are the most important issues in the school that all adults and other students talk about improving or keeping the same?

· We are concerned about bullying in the school. 
· Sometimes teachers are absent a lot.
· The substitutes don’t know how to get the information to us as well as our regular teachers.
DAY 2-ACTIVITY 4:  Engaging with School Leadership Expectations(Time: 125 minutes)
Anticipated Objectives:  

· The participants will be able to explore and understand Tenet 2.

Guiding Questions: 
· What is Tenet 2 attempting to evaluate?

· What type of findings and evidence can participants expect to gather during the school review process that can lead to an overall rating for Tenet 2? 

Key Takeaways: 

· Participants will gain a better understanding of the key concepts measured in Tenet 2 and develop skill sets on how to evaluate the school leader practices and decisions using the rubric. 
· Participants will practice writing statements in the Findings, Evidence, and Impact genre that are ultimately used in the School Summary Reports and Final Reports. 
Materials Needed:

· Parking lot divided into six sections

· Markers

· Post-it notes

· Tenet 2 School Rubric

· Tenet 2 Interview Scenario and all school review interview scenario docs

· Principal Interview template

· School leader video
· Video setup

· Timekeeper

· Recorder

Session (125minutes)
Part 1(15 minutes)
Note that participants will work with their table-mates.
i. (2 minutes) - Facilitator will review the key takeaways for the School Leader Expectations activity 
ii. (3 minutes) - Each group will re-read and review SOP 2.5 a, b, and c
iii. (10 minutes) - Direct participants to review SOP 2.5a, b, and c and underline the key phrases and highlight the differences in the Highly Effective (H); Effective (E); Developing (D); and Ineffective (I) columns.
Part 2 (70minutes)

(30minutes)-Note that participants will work with their table-mates.
· (10 minutes)- The participants should watch the video while jotting notes using low inference observations as they relate to SOP 2.5 a. Notes should be taken on the DTSDE principal interview template.
· (20 minutes)-The participants discuss their noticings and wonderings as a group.
i.  (10 minutes)-The facilitator will then instruct the participants to go back to the information they collected while watching the video and consider the information in SOP 2.5 to determine a rating. Participants should be prepared to discuss the rating, finding, evidence and impact. (Note: Participants may state that they do not have enough information or that follow-up questions may lead to a better or secure rating. They will be right, but for purposes of the training, stress that this is all they have and they need to make the best conclusion possible).  
ii. (10 minutes)- After the groups have a chance to debate the rating for SOP 2.5 a, they are given a chance to debrief their answer and discuss the process.

Part 3 (40 minutes)
Together as a large group, the facilitator will define the FEI genre writing using the FEI definitions for the DTSDE process attachment:
· (10 minutes)-Identify the information that would be included in a findings statement. Go over an example of a finding statement aligned to the scenario. Facilitator can share the following example with the participants:  (Finding: The school leader has developed a system for observing teacher practices multiple times throughout the school year).
· (10 minutes)-Identify the information that would be included in an evidence statement. Go over an example of an evidence statement aligned to the scenario the participants read. Facilitator can share the following example with the participants: (Evidence: In the teacher meeting with the principal (video), the principal discussed a variety of methods aligned to the feedback and system for observations and follow up in place at the school such as the discussion of pre-conference notes, PQR focus (working on differentiation); discussion of how the teacher can improve; the incorporation of time for teacher reflection and a plan for follow-up and for “focusing on areas of growth.”
· (10  minutes)-Identify the information that would be included in an impact statement. Go over an example of an impact statement aligned to the scenario the facilitator can share the following example of an Impact statement: The teachers, through the school leader’s system for observation receive feedback that results in a plan for teacher improvement.
(10 minutes)-Field any questions about writing statements and ensure the group that future trainings will provide an opportunity to practice.  
Findings ·Evidence· Impact

DTSDE Review Process

Findings: 

· A conclusion reached after the examination of information from your interviews and focus group discussions during the school or district review process.  

Evidence:
· Proof of the information used to prove or suggest the findings.

· The sign or proof of the existence of a particular occurrence or that helps the reviewer come to a particular conclusion.
Impact:

· The effect that the reviewer's findings supported by evidence is presently having on the school or district. Note that the impact does not refer to the impact that will occur if the issue is not addressed but rather the current effect on the school or district community. 

COMPREHENSIVE SCHOOL RUBRIC FOR DTSDE TENET 2

	New York State Education Department Diagnostic Tool for School and District Effectiveness

	*Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success, well-being, and high academic outcomes for all students via systems of continuous and sustainable school improvement.

	Statements of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	Statement of Practice 2.2:
Leaders ensure an articulated vision, understood and shared across the community, with a shared sense of urgency about achieving school-wide goals aligned with the vision as outlined in the Comprehensive Educational Plan (CEP).
	a) The school community shares and promotes a distinctive and robust vision for student achievement and well-being based on data and holds itself accountable for working as a community to realize this vision as outlined in its CEP and other school improvement documents.
b) The vision is created and enthusiastically supported by staff, families and students such that it is uniformly seen, heard and known across the community.
c) The school community develops and works toward specific, measurable, ambitious, results oriented and timely goals that reflect urgent priorities and ensure the realization of the vision.
	a) The school community shares a vision concerning student achievement and well-being and for how they want to work as a community to realize this vision as outlined in the CEP and other school improvement documents and data.
b) The vision is created by a select group of staff and families and is supported by the school community such that it is uniformly seen, heard and known across the community.
c) The school community develops and works toward specific, measurable, ambitious, results oriented and timely goals that reflect priorities that are aligned with the vision. 
	a) The school community has a vision for student achievement and well-being and is in the process of developing shared ownership and ways to incorporate findings from the school’s data.
b) The vision created is gaining more support with the staff, families and students across the community. 
c) The school community developing and working toward specific, measurable, ambitious, results oriented and timely goals; these goals are not priorities aligned to the vision. 
	a) The school community has a vision, but it is misaligned to student achievement and well-being based on the school’s data. 
b) The vision is unknown, not commonly understood and/or has not been shared with the staff, families and students across the community. 
c) The school community does not develop and work toward goals, or, if the community is working toward goals, they are not specific, measurable, ambitious, results oriented and timely. 

	Statement of Practice 2.3: 
Leaders effectively use evidence-based systems to examine and improve individual and school-wide practices in the critical areas (student achievement, curriculum & teacher practices; leadership development; community/family engagement; and student social and emotional developmental health) that make progress toward mission-critical goals. 
	a) The school leader models excellence in the creation and use of systems that are dynamic, adaptive and interconnected and lead to the collection and analysis of outcomes that will guide a cycle of continuous improvement and action.
b) The school leader espouses and supports practices in all areas that impact a school and student progress and achievement that are self-generative, which include virtuous feedback loops and examples of best practices that lead to sustained high performance.
c) The school leader creates—and, where appropriate, collaborates with staff and families to explicitly communicate—pertinent school goals that are timely, transparent and widely available to all stakeholders and used by them to improve the quality of student life.
	a) The school leader encourages the staff to use systems that are dynamic, adaptive, interconnected and lead to the collection and analysis of outcomes.
b) The school leader espouses and supports practices in areas that impact a school and student progress and achievement, which include feedback loops and examples of best practices connected to student achievement.
c) The school leader communicates pertinent school goals that are timely, transparent and widely available to all stakeholders.
	a) The school leader encourages the staff to use systems that lead to the collection and analysis of outcomes.
b) The school leader expects staff to use best practices related to school and student progress and achievement.
c) The school leader is working on developing school goals and putting steps into place to communicate them to all stakeholders.
	a) The school leader does not encourage the staff to use systems that lead to the collection and analysis of outcomes.
b) The school leader expects the staff to use best practices, but has not clearly articulated what and how those practices are; nor has the leader provided space for the staff to identify the best practices.
c) Creating school goals is not a priority, or the school leader has not communicated the goals to the stakeholders.

	Statement of Practice 2.4: 
Leaders make strategic decisions to organize resources concerning human, programmatic, and fiscal capital so that school improvement and student goals are achieved.
	a) The school leader strategically recruits, hires (and, where the district makes the hiring decisions, the school leader ensures that the appropriate staff is assigned to the school) and sustains personnel. The leader also uses partnerships with organizations to create a pool of internal and external human capital that enables the school to creatively, equitably and adequately meet the academic and social needs of all students. 
b) The school leader creates and uses robust systems and structures that afford students and teachers the ability to fully benefit from a flexible and thoughtful program, which includes a creative extended learning time program that is aligned to student achievement.
c) The school leader consistently analyzes the fiscal capital available to the school community, making critical and strategic decisions to fund targeted efforts that are aligned to school-wide goals, and considers the needs of all students and staff members on an ongoing basis.
	a) The school leader recruits, hires (and, where the district makes the hiring decisions, the school leader ensures that the appropriate staff is assigned to the school) and sustains personnel that enable the school to meet the academic and social needs of the students and school.
b) The school leader creates and uses generic systems and structures for programming students and teachers that address student achievement, and incorporates an extended learning time program.
c) The school leader analyzes the fiscal capital available to the school community to make funding decisions that address the school goals once a year.
	a) The school leader aspires to hire, but has not taken the appropriate steps to secure personnel that will allow the school to meet the academic and social needs of the students; where the district makes the hiring decisions, the school leader has not clearly articulated the school’s needs.
b) The school leader uses static systems and structures for programming students and teachers that do not address the changing needs of student achievement.
c) The school leader considers the fiscal capital available to the school community with the intent to connect it with school goals in the future.
	a) The school leader does not link the hiring of personnel with the need to meet the academic and social goals of students, and where the district makes the hiring decisions, the school leader does not communicate with the district about hiring needs.
b) The school leader does not have established systems and structures for programming students and teachers connected to student achievement. 
c) The school leader does not connect the use of fiscal capital and school goals.

	Statement of Practice 2.5:
The school leader has a fully functional system in place to conduct targeted and frequent observations; track progress of teacher practices based on student data, feedback, and professional development opportunities; and hold administrators and staff accountable for continuous improvement.
	a) The school leader and other school administrators have developed and implemented an explicit and widely communicated system for frequently observing targeted teacher practices throughout the school year that result in relevant feedback and individualized teacher improvement plans.
b) The school leader and other school administrators strategically use student data over time, feedback from formal and informal observations, and professional development opportunities connected to improvement plans and conversations to assess and adjust supports provided to teachers and other staff members.
c) The school leader conducts periodic check-ins of other school administrators (especially administrators supervising subgroups of students who are experiencing achievement and developmental lags, i.e., special education and English language learner supervisors) and staff members that lead to a clear understanding of the next steps, aligned to their improvement plan, that are necessary to be able to yield a positive year-end evaluation rating.
	a) The school leader and other school administrators have developed and implemented a system for frequently observing targeted teacher practices throughout the school year that result in relevant feedback and teacher improvement plans.
b) The school leader and other school administrators use student data, feedback from formal and informal observations, and professional development opportunities connected to improvement plans and conversations to provide supports to teachers and other staff members.
c) The school leader conducts periodic check-ins of other school administrators (especially administrators supervising subgroups of students who are experiencing achievement and developmental lags, i.e., special education and English language learner supervisors) and staff members that lead to an understanding of the next steps that are necessary to be able to yield a positive year-end evaluation rating.
	a) The school leader and other school administrators are planning to develop a system for frequently observing teachers that will result in relevant feedback and teacher improvement plans.
b) The school leader and other school administrators use feedback from formal and informal observations to provide supports to teachers and other staff members.
c) The school leader conducts check-ins of specific staff members, but does not align the findings of the check-ins to improvement steps necessary to yield a positive year-end evaluation rating.
	a) The school leader and other school administrators have no formal plans for frequently observing teachers, do not have teacher improvement plans or conversations about teacher improvement plans are not prioritized.
b) The school leader and other school administrators do not connect information about student data or former feedback to the development of supports provided to teachers and other staff members.
c) The school leader does not conduct periodic check-ins of staff and administrators, and the steps necessary for positive year-end evaluation ratings are not known or communicated.


Please note that Day 3 of the November DTSDE Institute is available by video and Powerpoint at:

Day Three - 11/15/12
DTSDE & The Heart of Principal & Teacher Practice [image: image1.png]


(1,791KB) Presenter: Kate Gerson, Senior Fellow for Common Core and Educator Engagement, Regents Research Fund 

· DTSDE and The Heart of Principal & Teacher Practice- Morning session by Senior Fellow for Common Core Engagement, Kate Gerson: http://at.pscdn.net/008/00198/nynclient/NYSED/DTSDE/Day3/Part1 

· DTSDE and The Heart of Principal & Teacher Practice - Afternoon session by Senior Fellow for Common Core Engagement, Kate Gerson: http://at.pscdn.net/008/00198/nynclient/NYSED/DTSDE/Day3/Part2
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DAY 4-ACTIVITY 2:  Introduction to Tenet 5
(Time: 160minutes)

Anticipated Objectives:  

	· The participants will be able to explore and understand Tenet 5 and its five statements of practice.




Guiding Questions: 
	· What is Tenet 5 attempting to evaluate?

· What questions do participants have about Tenet 5? 

· What are the most significant aspects of Tenet 5? 

· What types of evidence (verbal/observational) will we seek to gather during school visits regarding Tenet 5?

Key Takeaways:

· Participants will gain a better understanding of the key concepts measured in Tenet 5 and develop skill sets on how to evaluate student social and emotional developmental health. 
· Participants will gather a greater understanding for the impact the practice in the SOP should have on its audience.

· Participants will have a deeper awareness for the questions that can be asked to measure and evaluate Tenet 5.




Materials Needed:

	· Chart Paper and Easel

· Tape

· Parking Lot 

· Post-it notes

· Lined paper

· Markers

· Pens

· Comprehensive School Rubric–Tenet 5

· Tenet 5 Tips Sheet section


Session (160minutes)
Part 1 (75minutes) 

a. Deconstructing Tenet 5
· (5minutes)- Facilitator reads the Overarching Statement in Tenet 5 and explains to the participants that they will now move to examining Tenet 5 by explaining the following:

· (10 minutes) - Participants will silently read Tenet 5 and all of its statements of practice and jot down any significant noticings.
· (15 minutes) - “Popcorn Share” – Facilitator asks participants to pop up around the room to share their noticings.

********************************************************************************

b. Deconstructing Sub-Statements of Practice
· (2 minutes)- Partners are assigned to examine the highly effective section of one of the following sub-statements: 5.1c, 5.2c, 5.3a, 5.4b or 5.5b.
· (8 minutes)- Two questions are projected or charted for participants to talk about in table groups 
· Identify the audience (who is the intended benefactor of the SOP)

· Determine the impact the practice in the SOP should have on its audience

· (15 minutes)- After talking, table groups should choose a reporter and recorder and chart the answers for each question (without making judgments about quality or personal preferences) to share out.

· (20 minutes)- “Share Out” (participants share answers) - Facilitator poses each question separately and takes 1 to 2 answers from each table group.
**********************************************************************************

BREAK - 10 minutes 

Part 2(60 minutes)

· (15minutes) - Partners sit and silently read the short reading of Annabelle distributed; highlighting the connections in the text to a school’s implementation of Tenet 5 at an optimal level. 

· (15minutes)-Partners discuss the connections made and look at the Comprehensive School Rubric –Tenet 5(SOPs and Sub-Statements) to list examples of what a reviewer might hope to see and/or hear during a school visit. 

· (15 minutes) - “Share Out” – Random partnerships are selected to share 1 to 2 items from their list.
(15 minutes)- Facilitator also reviews and handouts the DTSDE review tips sheet aligned to Tenet 5. Once the participants have discussed the list of things reviewers should look for the facilitator advises the participants that the tips sheet comes in handy as the organizational tool that can be used before the review to ensure that reviewers capture those look-fors. The Tip sheet is designed to provide support to reviewers in two ways: 

· Help reviewers identify what is being measured within a particular Overarching Tenet Statement,  Statement of Practice or Sub-Statement of Practice, and

· Remind reviewers which concepts to gather data for so that they can ensure that they do a thorough job when conducting the school reviews.

	Tenet  or Statement of Practice
	What is it Measuring?
	Tips for Collecting Data
	Day 1-Check Off (Check if the team has gathered information about this event thus far or if information is needed please  assign to a particular reviewer) 

	Tenet 5
	· What systems have been put in place to address the overall health of the school community?

· What experiences are planned that help to build safety, trust and the culture the school seeks to have?
	N/A – You will use all of the information gathered for Tenet 5 to evaluate the overarching proficiency in this Tenet.
	

	5.2
	· What partnerships are connected to systems in the school align to Social and emotional developmental health (SEDH)?
	· Ask students do they have at least one adult they can go to when they have a problem
	

	
	· 
	· Ask the students if there is an adult they think believes the student can be a successful adult
	

	
	· 
	· Ask teachers about the system for addressing students struggling academically or socially

· Ask teachers to describe when a plan to help a child did not succeed in school and tell you what happened with the child
	

	
	· 
	· Ask the school leader to name the partnerships the school has and what they are intended to accomplish
	

	
	· 
	· Ask the teachers if the partnerships have made a difference with the students in their class
	

	5.3
	· What is the vision everyone believes they are working towards aligned to SEDH?
	· Ask the school leader and teachers what the vision for SEDH is in the school
	

	
	· 
	· Ask the teachers and students how often the class looks like what was described
	

	
	· 
	· Ask the school leader, teachers and students what class(es) in the building struggle the most accomplishing the described vision
	

	
	· 
	· Ask the teachers and students what help can be provided to get to the described vision
	

	
	· 
	· Ask the school leader and teachers about PD for any program or strategies aligned to SEDH
	

	5.4
	· How are school safety and ownership for the school described?
	· Ask students to describe when they feel both safe and unsafe
	

	
	· 
	· Ask students what happens when they need help with social issues
	

	
	· 
	· Ask students do they feel safe saying they do not know an answer in class
	

	
	· 
	· Ask students do they ever ask questions that helps them with something that is difficult
	

	
	· 
	· Ask teachers what mechanisms are in place to encourage students to extend lessons
	

	
	· 
	· Ask teachers how they identify students who need help
	

	
	· 
	· Ask teachers and students what happens when someone misbehaves
	

	5.5
	· What data is being used to measure the success of the SEDH efforts?
	· Ask the support staff what data is used to determine how well students are doing in school
	

	
	· 
	· Ask the support staff how they review or share data with staff members
	

	
	· 
	· Ask the support staff to describe a system that was put in place as support that didn’t work and what happened to it
	

	
	· 
	· Ask the teachers to describe the best strategy for addressing SEDH and how they know it is the best
	

	
	· 
	· Ask teachers and the support staff what they would change out of all of their strategies or practices and why 
	


LUNCH - 1 HOUR
Annabelle
Marilyn Murphy
The red brick school building sprawls across generous suburban acreage. The day cooperates with pristine blue skies and sunshine beaming benignly down on the gathering crowd. The small New Jersey town is a balance of pretty Cape Cod homes nestled against prairie-style four squares and boxy colonials. Flags from the Memorial Day parade, which featured the annual march of Boy Scouts and fire engines, still flutter from the street light poles. It is the last day of the school year, and parents and friends are lining the sidewalk in front of the schoolhouse doors, ready to greet the students as they emerge from the traditional final half-day. Many in the crowd are the regulars who meet their children every afternoon. Several are stay-at-home grandparents recruited back into the child care role. There is a genteel buzz of conversation backgrounded with the patient shuffle of sneakers and well-worn sandals. Several working moms and dads arrive, anxious to join this informal greeting of the emerging students. Promptly at noon, the principal pushes open the double doors. Several of the dads help secure them, as the leaders of the lower school—the sixth-grade classes—emerge. The parents have formed an impromptu tunnel of arms, and the kids delightedly rush under the community embrace, as they emerge laughing and dragging their oversized back packs. This is a happy group, and amid much cheering and laughing, they applaud the end of the school year and look forward to vacations, plus lazy days at the local swimming pool.
Lois is there to greet her granddaughter Annabelle. Annabelle is an enthusiastic and lively first-grader, with twice the energy and capacity one would expect from her diminutive size. As the second graders finish filing out, Annabelle’s mom and grandmother peer anxiously at the doors awaiting Bella’s usual happy face among the final first-grade students. She finally comes, but she is unexpectedly glum, dragging her enormous purple back pack. “Hi Bella; what’s wrong?” her mom asks. “Didn’t you have fun on the last day?”
Annabelle looks down and responds dejectedly, “My teacher said we wouldn’t be back for 81 days! I can’t believe it; I love school!”That’s when Lois realized something that well-educated and well-meaning folks may be doing wrong. Annabelle has had some of the best research-endorsed supports. She has enjoyed well-prepared teachers, a supportive district system, and a community dedicated to providing the best education for their citizens. In addition, she has motivated, engaged, and knowl​edgeable parents plus a loving extended family. So why was everyone sending the mixed message that release from school is a good thing, indeed a cause to celebrate? Sure, there were congratulations built in for a job well done, but wasn’t the underlying implication that it is better to not be in school, released to pursue more enjoyable activities? Fortunately, Anna​belle didn’t get it; her teacher was so effective in instilling the love of learning and providing such a positive experience that Bella was sad and disappointed to see it end. Good for her, but therein lies a caution, Lois thought.
It is important to consider that if we believe schools should be a happy, positive place, and if we are making efforts to be engaged and supportive, then we also need to be less ambiguous about how we view the schooling experi​ence and be careful not to send mixed messages about how glad kids should be to not be there. For example, homework should not be viewed negatively or presented as punishment. School schedules should be respected even if they do interfere with family activities. It’s not enough to be engaged; we also need to be collaborative and supportive. As teachers, it’s critical to support the Annabelle’s, keeping learning challenging and excit​ing and helping them to see that school is a good place to be. We hear so much about re-engaging the disenfranchised student, a familiar plot line in newspapers and stories such as Dangerous Minds and Stand and Deliver. Being proactively engaged and keeping disengagement at bay involves keeping an eye on the Annabelle factor and starting early to keep students happy and positive about school. We need to strive not to be the one who plants the seed of discontentment with learning—who puts out the light. 
The sidewalk gradually empties as everyone began the drift from the schoolyard. “I’m going to play school when we get home,” Annabelle announces, revived to her usual ebullient self. “I’ll be the teacher and I’ll correct your paper, ok?”
Lois smiled back. “Sure, Bella, that would be fine.”FACE Handbook 76
Article found: www.families-schools.org/downloads/FACEHandbook.pdf
DAY 4-ACTIVITY 3:  Introducing Tenet 6

 (Time: 130minutes)
Anticipated Objectives:  

· The participants will be able to explore and understand tenet six.

· The participants will be able to identify what effective family and community engagement looks like in a school community.

Guiding Questions: 
· What is tenet six attempting to evaluate?

· Who are the stakeholders to be interviewed before and during the review?

· What type of findings can participants expect to gather during the school review process that can lead to an overall rating for the Tenet 6?  
Key Takeaways: 

· Participants will gain a better understanding of the key concepts measured in Tenet 6 and develop skill sets on how to evaluate family and community engagement. 

· Participants will gather a greater understanding for the impact the practice in the SOP should have on its audience.

· Participants will understand the strategies a school can engage in to support family and community engagement.  
Materials Needed:

· Parking lot for Tenet 6

· Markers

· Post-it notes

· Rubric – Tenet 6

· For 10 tables – three sets of paper each with the numbers 6.2, 6.3, 6.4 and 6.5. Cut the paper into four slips of paper . Place one slip of paper in the middle of each table in random order. There should be two with tables 

· Short Story – Marie by Pamela Sheley: 

Redding, S., Murphy, M., &Sheley, P. (2011). Marie. In Handbook on Family and Community Engagement,161. Available:  http://www.families-schools.org/downloads/FACEHandbook.pdf  (October 24, 2012).

Session (130 minutes)
Part 1 (65minutes)
1. (15 minutes)-Direct participants to focus on Tenet 6.Instruct each participant to individually read the overarching statement for Tenet 6 and then have a discussion at their table about what they expect to be measured within Tenet 6.
2. (35 minutes )-Direct participants to assign SOP for Tenet 6.
a. (10 minutes)-Jigsaw the SOPs between partners or triads at the table by asking each of the partners to focus on the effective, developing and ineffective columns of their assigned SOP.
b. (10 minutes)-Partners/triads debrief each other at the table about their noticings and prepare to report out to the larger group.
3. (15 minutes)- The participants will debrief the group discussion around each of their SOP and the differences found in each.
Part 2 (65minutes)

1. (10minutes)-Participants will read the short story “Marie” by Pamela Sheley silently to themselves.
2. (10 minutes)- In partnerships/triads, discuss the issues surfaced in the story. Highlight the text in the short story that aligns to the SOP.

3. (20 minutes) -Direct the participants to continue with their assigned SOP now focusing on the Sub-Statements of that SOP and outline the actions, based on the effective Sub-Statements of Practice of 6.2 - 6.5, a school can engage in to support Marie and her family/community.
4. (10 minutes)-Jotdown on chart paper:
5. (15minutes)- Debrief as a large group by SOP – Popcorn Style (Ask the participants what they believe the rating for their SOP would be if this was indicative to the parent engagement in the school they were reviewing).
Marie by Pamela Sheley
Marie is six years old. She lives in a two-bedroom trailer that sits on a wind-swept plain. The land is beautiful. Bluffs frame the Horizon and change colors with the rising and setting sun. Eagles sweep the sky. Sunrise lights the ground with fire. Marie’s family has lived on this land for several genera​tions. She lives with her mother, grandmother, two siblings, and two uncles. Every morning she gets up just as the sun peaks over the edge of the world, brushes her teeth and her hair, and sits down with her mother and siblings for breakfast. At 7:00 a.m., the bus arrives to take her to school. It will take an hour and a half for the bus to make its rounds and deliver her to the school door.
Marie loves school. She loves her schoolmates, her teacher, and even the new principal. She loves the smell of the chalk on the chalkboard, and especially the smell of the new crayons that fill the container on the shelf marked “Supplies.” She works hard at her studies and enjoys learning new things. Sometimes she has trouble understanding the teacher – in her home, her grandmother speaks only in their native language, and other adults bounce between that language and English in the same sentence. Marie mostly thinks and speaks in English, but wishes she were more fluent in both languages. Her teacher works with her individually when she doesn’t under​stand.
Mrs. Johnson recently accepted the position as principal at Marie’s school. She is excited about her new job and about the students and staff with whom she is working. Most of the teachers seem engaged and eager to try her ideas for school improvement. The students, for the most part, are hard-working and well behaved. She has not had much time to learn about her new community since she just moved to the reservation a few weeks before the school year began. As part of her plan for school improvement, Mrs. Johnson has proposed an Open House for the families, with interactive activities for parents and children. It will give her a chance to meet some of the parents of the students as well as become more familiar with the people in the community. Some of her staff responded less than enthusiastically to her ideas for the Open House, which confuses her, but does not deter her from her plans. Mrs. Johnson forges ahead with energy and enthusiasm and chalks up the resistance to nervousness about a new venture.The Open House is planned for 6:00 p.m. on a Tuesday evening. Mrs. Johnson prints up colorful flyers with all the information and makes sure all the teachers send them home with their students. She posts the information on the school website.
On Tuesday evening, Mrs. Johnson eagerly waits to welcome the parents of her 175 students. She has brought cookies for refreshments and rehearses in her mind the speech she wants to deliver to the parents to tell them how excited she is to be serving in their school. At 6:10, a small smattering of parents arrives. At 6:30, a few more dribble in. By 6:40, Mrs. Johnson ex​pectantly observes the teachers who have mingled with the students and parents, who now total 35 – students included. Mrs. Johnson steps to the front of the room and delivers her speech with a little less enthusiasm than she intended when the eve​ning began. After the group dispersed, Mrs. Johnson cleaned up the leftover cookies and wondered what had gone wrong.
Marie received the flyer for the Open House from her teacher one week before the event. She loved the bright colors and pretty pictures even if she didn’t understand all the words. She put the flyer in her backpack and was the first to run off the bus at 5:00 p.m. (when the bus normally dropped her off) to give it to her mom when she got home. Grandmother was there to greet her, and her mother got home from work at 6:00. Her mother put the flyer on the refrigerator and told Marie she would try.
On the day of the Open House, Marie’s mother was not home from work yet when Marie got off the bus. Grandmother was in the kitchen cooking supper. Marie asked about the Open House. Grandmother said Marie would have to ask her mother when she got home. Marie’s mother got home shortly after Marie. When Marie asked about the Open House, her mother explained that they would not be able to attend. Marie’s family only owned one car. The car was needed by one of Marie’s uncles to drive to work that evening. Marie’s mother assured her that she would speak with her teacher just as soon as she was able to let her know why they did not attend. Marie’s grandmother and mother both knew that Marie was disappointed so they spent the evening looking over all her schoolwork and drawing new pictures she could give to her teacher the next day.
Family engagement is not always easy to understand. On the surface, Mrs. Johnson could assume that the majority of her students’ parents did not attend the Open House because they were not committed to their children’s education. She might believe that the parents of her students did not want to be “engaged.” How​ever, she would be wrong.
Article found: www.families-schools.org/downloads/FACEHandbook.pdf - Page 87
Sample Response Section

November 2012 DTSDE Online Tutorial

Day 1: Activity 3: Deconstructing the DTSDE Protocol by Understanding the Handbook Purpose Use T-Chart (20 minutes)- As a room, review what was noticed about each section. Ask the tables to use the two-column handout (Purpose Use T-Chart).What’s the purpose of this Section? How might this be helpful to you when conducting a review? 
	What’s the purpose of this Section?
	How Might this be Helpful to You as a Reviewer?

	Section 1 –Introduction (pp. 4-19) and Section 7(below)– Additional Information  (pp. 247-251); 

Section 2 –Support Documents (pp. 19-57); 

Section 3 School Visit (pp. 57-68, 69-111, and 112-134); 

Section 4 – School Debriefing Documents (pp. 135-162); 

Section 5 – District Visit (pp. 163-224); 

Section 6 – District Debrief (pp. 225-246)

Section 7 – Additional Information (pp. 247-251)


	Section 1 provides information at a glance of the components of the school and district review and an explanation of the events that are aligned to each of those processes. It is also maps out a 12-week school and district timeline of the steps that transpire from the time the school/district is notified of the school review until the school final/district report is issued. The timeline helps reviewers understand the logistical components that need to take place before the review team conducts the review driving towards the finalization of reports. Section 1 also depicts the Mental Model for the DTSDE which is the visual depiction of theory of action that drives the school review work. 

Section 2provides reviewers with a copy of all of the support documents that reviewers can refer to help them understand the DTSDE rubric and review process. The Crosswalk illustrates the 12 source documents that were consulted to develop each of the statements of practice that are within the rubric. The Tenets, or big ideas, note the core concepts measured within each statement of practice , which can be helpful as you study the rubric. Section 2 also includes both the comprehensive school and district rubric. The Comprehensive School Rubric is divided into 5 tenets: Tenet 2: School Leader Practices and Decisions, Tenet 3: Curriculum Development and Support, Tenet 4: Teacher Practices and Decisions and Tenet 5: Student Social and Emotional Developmental Support and Tenet 6: Family and Community Engagement. The rubric is the evaluative tool within the DTSDE process where all of the information and evidence that is collected during the school review will be juxtaposed and compared to the optimal conditions as defined in the rubric and used to determine a rating. The Comprehensive District rubric is comprised of all of Tenet 1 District Leadership and Capacity and also incorporates all of the .1s from the other tenets in the rubric (2.1, 3.1, 4.1, 5.1 and 6.1). Tenet 1 is designed to measure the district practices and the .1s across the rubric are designed to measure the school's perception of the district support.
Section 3is important to a reviewer as it outlines all of the documents that a reviewer will need to conduct the school review. It includes not only the interview templates used to collect the evidence during the interviews and focus group discussions but also includes sample communication templates and scripts that should be used to frame the conversations between the school leader and the lead reviewer and logistics team liaison related to the expectations of the review. Furthermore, all of the various classroom visitation tools are also included in this section, where reviewers will record their low inference observation notes from the classroom visits. This section also includes the school self-assessment document which is to be completed by the school leader and submitted prior to the school review to provide the review with an understanding of what they will see when they visit the school aligned to the DTSDE rubric. 
Section 4provides a reviewer with all of the pertinent documents that guide the post school review experience. This section includes the school summary report template which is the form that reviewers will use to individually synthesize and rate all of the evidence collected throughout the school events. The Scoring guide which the reviewer will use to rate each Sub -Statement of Practice which culminates in a rating for each tenet. This section also includes the School Debriefing session that maps out the protocol for the 1 hour debriefing session that immediately follows the school visit and leaves the school with preliminary findings aligned to each of the tenets This section also includes a sample template of the debriefing report for schools which is used by the reviewing team to record the debriefing statements and is left at the conclusion of the review. Lastly, this section provides the reviewer with a copy of the school final report. Note that the school final report has been recently updated so that the Web version contains slight revisions not included in the printed version.

Section 5 provides reviewers with all of the documents that a reviewer will need to conduct the district review. It includes not only the interview templates used to collect the evidence during the interviews and but also includes sample communication templates and scripts that should be used to  frame the conversations between the lead reviewer, the logistics team liaison assigned to the review and the superintendent or district designee related to the expectations of the review. This section also includes the district self-assessment document which is to be completed by the superintendent and submitted prior to the district review to provide the Review Team with an understanding of what they will see when they visit the district and the schools they support as it aligns  to the DTSDE rubric. 
Section 6provides a reviewer with all of the pertinent documents that guide the post district review experience. This section includes the district summary report template which is the form that reviewers will use to individually synthesize and rate all of the evidence collected throughout the district events. The Scoring guide which the reviewer will use to rate each Sub-Statement of Practice which culminates in a rating for tenet 1 and all of the .1s in the rubric (designed to measure school perception of district support). This section also includes the District Debriefing session that maps out the protocol for the 1 hour debriefing session that immediately follows the school visit and leaves the school with preliminary findings aligned to Tenet 1 only. This section also includes a sample template of the debriefing report for the district which is used by the reviewing team to record the debriefing statements and is left at the conclusion of the review. Lastly this section provides the reviewer with a copy of the district final report. 

Section 7
This section provides the school and district with an understanding of what are the next steps in the process now that the review is completed that will take place before they receive their school and/or district final reports. It also has the calendar of professional development trainings for the 2012-2013 school year, and lastly includes the Calibration Assurance Timeline so that reviewers have an understanding for the process and expectations aligned to quality assuring reports and ensuring all reports are calibrated prior to publishing on the NYSED.  



DAY 2-ACTIVITY 1:  Deconstructing Tenet 1 – DLC

Direct the participants to read the five Statements of Practice 1.1, 1.2, 1.3, 1.4, and 1.5.
· (10 minutes)-Each table discusses their understanding of Tenet 1 and each Statement of Practice by underlining the important concepts in the SOPs.

· (10 minutes)-Examine the Effective HEDI Rating and underline key phrases in Sub-Statements of Practice a, b, and c. 
COMPREHENSIVE DISTRICT RUBRIC FOR DTSDE
	New York State Education Department Diagnostic Tool for School and District Effectiveness

	*Tenet 1 - District Leadership and Capacity: The district examines school systems and makes intentional decisions to identify and provide critical expectations, supports and structures in all areas of need so that schools are able to respond to their community and ensure that all students are successful.

	Statements of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	Statement of Practice 1.1: The district has a comprehensive approach for recruiting ,evaluating and sustaining high-quality personnel that affords schools the ability to ensure success by addressing the needs of their community.
	a) The district has vigorous recruitment strategies and structures that include partnerships with colleges, institutions and other agencies that lead to highly effective personnel in all schools.
b) The district adaptively uses a comprehensive plan for supporting school leaders to create systems for evaluating staff and providing frequent, relevant feedback and professional development that lead to an improvement of practices. 
c) The district collaborates with schools to develop and implement strategies that lead to high levels of staff retention.
	a) The district has recruitment strategies and structures inclusive of external partnerships that lead to adequate personnel in all schools. 
b) The district has a generic plan for supporting school leaders that leads to an understanding of staff evaluation, frequent feedback and professional development that reflect on practices.
c) The district develops and implements strategies that lead to high levels of staff retention.
	a) The district recruitment strategies and partnerships are not systemic and do not provide schools the opportunity to readily access highly effective or adequate personnel.
b) The district plan is not comprehensive and addresses only a subset of school needs, leading to inconsistent professional development. 
c) The district provides feedback to schools on staff retention.
	a) The district does not recruit personnel and does not have partnerships with external agencies.
b) The district does not have a plan and/or does not implement its plan to support school leaders in a way that enables them to effectively evaluate their staff and provide them with appropriate professional development. 
c) The district does not involve itself with staff retention.

	Statement of Practice 1.2: The district is organized and allocates resources (financial, staff support, materials, etc.) in a way that leads to appropriate levels of support for schools based on the needs of the school community, which promotes school improvement and success.
	a) The district has developed structures for assessing and deploying resources that readily respond to the expressed needs of school communities.
b) The district uses ongoing assessments to provide adaptive support to school leaders around how their school is organized and fully benefits from resources allocated by the district.
c) The district ensures that resources are equitably and adequately allocated throughout the district to meet student, staff and family needs.
	a) The district has developed structures for assessing and deploying resources that eventually respond to the needs of school communities.
b) The district provides school leaders generic support around how their school is organized and benefits from resources allocated by the district.
c) The district ensures that resources are adequately allocated throughout the district to meet student, staff and family needs.
	a) The district has structures for deploying resources that address the needs of school communities.
b) The district provides school leaders generic support concerning resources allocated by the district.
c) The district allocation of resources to schools considers the needs of students, staff and families.
	a) The district does not have structures in place for assessing and/or deploying resources that address the needs of school communities.
b) The district does not provide support to schools concerning the use of resources.
c) The district’s allocation of resources does not adequately consider the needs of students, staff and families.

	Statement of Practice 1.3: The district leadership has a comprehensive explicit theory of action about school culture that robustly communicates high expectations for addressing the needs of all constituents.
	a) The district leadership has created and explicitly communicated a strong, cogent theory of action that includes how all staff members must establish a set of high expectations for connecting their professional practices to student outcomes. 
b) The district leadership has established an organized approach for timely communication of the strong, cogent theory of action using a variety of strategies and methods, including translations into all pertinent languages, for all constituents.
	a) The district leadership has communicated a set of high expectations for connecting professional practices to student outcomes. 
b) The district has established an approach for communicating its theory of action, which includes translations into all pertinent languages, for all constituents.
	a) The district leadership has a set of high expectations that have not been widely communicated and have limited connections to how staff align their professional practices to student outcomes. 
b) The district communicates the theory of action using limited methods that do not meet the needs of all constituents.
	a) The district leadership has not explicitly committed to high expectations that connect to professional practices and student outcomes.
b) The district does not have an established routine for communicating its theory of action to any of its constituents.

	Statement of Practice 1.4: The district has a comprehensive plan to create, deliver and monitor professional development in all pertinent areas that is adaptive and tailored to the needs of individual schools.
	a) The district has a comprehensive plan that leads to the creation of a wide array of professional development opportunities concerning all areas of a school community.
b) The district widely communicates an established calendar of professional development opportunities that are based on the assessment of school staff practices and are offered in ways that allow and encourage high levels of participation and engagement.
c) The district has established mechanisms for providing follow-up support that are adaptive and tailored to the needs of staff members from individual schools.
	a) The district has a plan that leads to the creation of professional development opportunities that addresses concentrated areas of a school community.
b) The district communicates an established calendar of professional development opportunities that are based on the assessment of school staff practices.
c) The district has established mechanisms for providing follow-up support that is generic to the needs of staff members from individual schools.
	a) The district offers professional development as a reactive measure to respond to areas of need based on occurrences and observations.
b) The district communicates available professional development opportunities.
c) The district provides follow-up support on professional development that it has provided to school staff.
	a) The district provides professional development upon school requests.
b) The district does not maintain a calendar of professional development opportunities to communicate to schools. 
c) The district does not provide follow-up support on professional development for school staff.

	Statement of Practice 1.5: The district promotes a data-driven culture by providing strategies connected to best practices that all staff members and school communities are expected to be held accountable for implementing. 
	a) The district widely communicates a vision and expectations for how data is to be used by all staff members for supporting, instructing, and establishing goals for students and the school.
b) The district readily identifies a wide array of evidenced-based best practices concerning teachers’ use of data that inform what, when and how teachers instruct students that lead to increased student achievement and successfully meet school goals.
	a) The district communicates expectations for how data is to be used by staff members for supporting, instructing, and establishing goals for students and the school.
b) The district identifies a best practice concerning teachers’ use of data that informs how teachers instruct students and addresses student achievement and school goals.
	a) The district communicates expectations for how data is to be used by specific and targeted staff members.
b) The district identifies practices concerning teachers’ use of data that inform how teachers instruct students.
	a) The district does not communicate its expectations for how data is to be used by staff members for supporting, instructing and establishing goals for students.
b) The district has identified practices connected to how teachers instruct students, but they are not aligned to the use of data.


DAY 2-ACTIVITY 1:  Deconstructing Tenet 1 – DLC

· (10 minutes) -Participants further discuss the alignment between the SOP and the Sub-Statements by comparing the underlined concepts in the SOPs and Sub-Statements. 

· (10 minutes) - Debrief and record findings at the table using the District Leadership and Capacity: Tenet 1 Day 2-Activity 1 chart.

A chart comparing the SOPS to the Sub-Statements of Practice within the Effective column will depict that the information in the SSOP is aligned to the Statement of Practice. When compared the information should state the same information as what is written in the SOP with some additional descriptive detail. District and school practices should begin with a comparison to the optimal condition/practice of learning; however, their rating will be determined by the   analysis of the evidence amassed from the district and school review processes. 

	Statements of Practice
	Effective (Notes)

	Statement of Practice 1.1:The district has a comprehensive approach to recruiting, evaluating, and sustaining high-quality personnel that affords schools the ability to ensure success by addressing the needs of their community.


	A comprehensive approach to recruiting, evaluating and sustaining high quality personnel includes:

Recruiting-

recruitment strategies and structures inclusive of external partnerships. 


Evaluating-

generic plan for supporting school leaders that leads to an understanding of staff evaluation, frequent feedback and professional development.


Sustaining high quality personnel-

implements strategies that lead to high levels of staff retention.

	Statement of Practice 1.2: The district is organized and allocates resources (financial, staff, support, materials, etc.) in a way that leads to appropriate levels of support for schools based on the needs of the school community, which promotes school improvement and success. 


	 The district's mechanism of organizing and allocating resources that appropriately supports the needs of the schools to promote school improvement includes: 

Organized- 

structures for assessing and deploying resources that eventually respond to the needs of school communities.

Appropriate levels of support-

Support to school leaders around how their school is organized and benefits from resources allocated by the district.


Allocates resources-

adequate allocation of resources throughout the district to meet student, staff and family needs.

	Statement of Practice 1.3: The district leadership has a comprehensive explicit theory of action about school culture that robustly communicates high expectations for addressing the needs of all constituents. 


	The district's comprehensive theory of action includes: 

Theory of action about school culture-
a set of high expectations for connecting professional practices to student outcomes. 


Robustly communicates- 

an approach for communicating its theory of action, which includes translations into all pertinent languages, for all constituents.

	Statement of Practice 1.4: The district has a comprehensive plan to create, deliver and monitor professional development in all pertinent areas that is adaptive and tailored to the needs of individual schools.

	The district's comprehensive plan includes:

Creates-

the creation of professional development opportunities that addresses concentrated areas of a school community.
Deliver/tailored to the needs of individual schools

an established calendar of professional development opportunities that are based on the assessment of school staff practices.
Monitor-

established mechanisms for providing follow-up support that is generic to the needs of staff members from individual schools.

	Statement of Practice 1.5: The district promotes a data-driven culture by providing strategies connected to best practices that all staff members and school communities are expected to be held accountable for implementing.


	The district promotes a data-driven culture by

Are expected to be held accountable-

communicates expectations for how data is to be used by staff members for supporting, instructing, and establishing goals for students and the school.


Strategies connected to best practices

identifying a best practice concerning teachers’ use of data that informs how teachers instruct students and addresses student achievement and school goals.


DAY 2-ACTIVITY 2:  District’s Support across the Rubric
· (10 minutes)-Individually use highlighters to note the differences of a SOP across the rubric. 

· (15 minutes)-Discuss table findings.

· (15 minutes)-In partnerships or triads, identify the evidence that you would expect the IIT to observe or gather that would lead the team to assign one of the HEDI ratings. (The facilitator should assign each partnership or triad a SOP)- Use Day 2-Activity 2, Part 2 District Leadership and Capacity Chart (attached).
· (20 minutes)-Share expectations within your group and check for agreement at the table.

	
statement of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	**Statement of Practice 2.1: 
The district works collaboratively with the school to provide opportunities and supports for the school leader to create, develop and nurture a school environment that is responsive to the needs of the entire school community.
	a) The district forges a reciprocal relationship with the school leader fostering a culture of collegiality and support that results in the school leader consulting, engaging and partnering with the district, or the district implements interventions as necessary and the school leader is consulted as needed.

b) The district provides the school leader with a wide range of high-quality support options that have been designed and tailored to meet the various needs of the school community.
c) The district and school leader collaborate to create, nurture and sustain a school-wide vision and learning environment that is responsive to the needs of all of its stakeholders and the school community. 
	a) The district forges a relationship with the school leader that encourages the school leader to consult and engage with the district, or the district implements interventions as necessary.

b) The district provides the school leader with high-quality support options that meet the instructional needs of the school community.
c) The district supports and promotes the school leader’s vision to create, nurture and sustain a school community that is responsive to the needs of all of its stakeholders. 
	a) The district’s relationship with the school leader is reactionary based on observed practices and district-assigned tasks.
b) The district provides the school leader with select support options that meet specific needs within the school community.
c) The district is aware of the school leader’s vision to create, nurture and sustain a school community that is responsive to the needs of all of its stakeholders, but does not actively support the vision.
	a) The district is not cognizant of the school’s abilities to respond and complete district-assigned tasks or the needs of the school community to foster an effective relationship. 

b) The district support is not targeted to address the needs of the school community.
c) The district has not collaborated or engaged with the school leader regarding his/her vision.

	**Statement of Practice 3.1: 
The district works collaboratively with the school to provide opportunities and supports that are connected to the implementation of a comprehensive curriculum ***appropriately aligned to the Common Core Learning Standards (CCLS) and are inclusive of the arts, technology and other enrichment subjects in a data-driven culture.


	a) The district establishes open and reciprocal communication with the school that leads to high levels of ownership of collaboration, transparency and accountability concerning what and how teachers instruct students.
b) The district partners with the school to design a robust support infrastructure that is aligned to the instructional needs and the implementation of CCLS curricula (curriculum modules, district/school-developed CCLS curricula, etc.) that incorporate the arts, technology and other enrichment subjects.
c) The district proactively utilizes assessment and accountability systems to assess school-wide effectiveness, monitor school progress and provide the school with real-time analysis of student learning and patterns and trends that lead to the development of school-wide improvement plans.
	a) The district establishes open and reciprocal communication with the school that leads to high levels of ownership of accountability.
b) The district provides the school community with support that is aligned to the instructional needs and use of CCLS curricula (curriculum modules, district/school-developed CCLS curricula, etc.) that incorporate the arts, technology and other enrichment subjects.
c) The district utilizes assessment and accountability systems to assess school-wide effectiveness, monitor school progress and determine patterns in student learning, and shares its findings with the schools.
	a) The district has intermittent communication with the school and/or communicates only during periods of concern.
b) The district offers the school community support that is aligned to the use of CCLS curricula and instructional needs.
c) The district utilizes assessment and accountability tools to monitor school progress and identify patterns in student learning.
	a) The district’s communication with the school does not effectively address what and how teachers should instruct students, and does not foster a sense of ownership on the school’s behalf.
b) The school is not receiving supports from the district concerning the use of CCLS curricula.
c) The district’s utilization of assessment and accountability tools does not focus on analyzing student learning in schools.

	
statement of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	**Statement of Practice 4.1: The district works collaboratively with the school to provide opportunities and supports for teachers to develop strategies and practices that lead to effective planning and account for student data, needs, goals and levels of engagement. 
	a) There is reciprocal communication between the district and school to make decisions around the various professional development needs of all groups of teachers concerning instructional practices and decisions aligned to school data, leading to consistent and sustained student improvement.
b) The district provides multiple points of entry for teachers to participate in learning opportunities to understand and utilizebest practices, effective instructional planning, decision-making and delivery.
c) The district has systems and structuresthat lead to comprehensive follow-up support for teacher development in the areas of student data use, goal-setting, and instructional practices that yield high levels of student engagement and achievement. 
	a) The district and school communicate around   professional development needs of groups of teachers concerning instructional practices and decisions aligned to school data, which leads to increased student outcomes.
b) The district provides teachers with learning opportunities that help teachers identify best practices and strategies.
c) The district has a system for providing follow-up support based on its professional development offerings to teachers that addresses areas of instructional practices aligned to data.
	a) The district and school’s communication around professional development does not take school or student data and learning into account, which leads to inconsistent improvements in student outcomes.
b) The district provides learning opportunities that do not add to teachers’ knowledge of best practices and strategies.
c) The district provides follow-up on support for professional development to teachers in areas of instructional practices.
	a) The district and school do not communicate around professional development, which leads to the professional development being misaligned with the needs of the school’s teachers and students.
b) The district does not provide professional development in areas that are responsive to teacher needs.
c) The district does not provide follow-up support for teachers in areas of instructional practices.

	**Statement of Practice 5.1: The district creates policy and works collaboratively with the school to provide opportunities and resources that positively support students’ social and emotional developmental health.
	a) The district has a comprehensive support policy that focuses on proactively working with schools and community organizations, which includes delivering a wide range of professional development topicsand opportunities to school staff so that an array of student social and emotional developmental health needs are met to ensure academic success.

b) The district provides follow-up support (coaching, modeling, subject matter expertise, etc.) that is dynamic and tailored to the skill and capacity of the school-level staff, which enables them to effectively implement the strategies learned during district-level professional development.
	a) The district has a policy where the district, schools and community organizations collaborate to deliver professional development topics to school staffso that student social and emotional developmental health needs are met to ensure academic success.

b) The district, school and community organizations provide follow-up support that addresses the school-level staff’s ability to implement strategies learned during district-level professional development.
	a) The district delivers professional development topics to school staff concerning student social and emotional developmental health needs.

b) The district provides follow-up support to school-level staff connected to district-level professional development.
	a) The district does not provide professional development in the area of student social and emotional developmental health.

b) The district does not provide follow-up support.

	**Statement of Practice 6.1:The district has a comprehensive family and community engagement strategic plan that states the expectations around creating and sustaining a welcoming environment for families, reciprocal communication, and establishing partnerships with community organizations and families.
	a) The district has policies, systems and structures that create a climate of belonging for families and communities and incentivizes and emulates practices that will lead to school-wide adoption.
b) The district has implemented a purposeful communication strategy that includes how information is disseminated, in all pertinent languages, to families and community members that enables the exchange, understanding and fluid access of timely student-, school- and district-based information.
c) The district cultivates robust partnerships and has identified and developed a toolkit of effective resources and supports to respond to the needs of students and families that have been widely shared and proven to effectuate greater student and family outcomes.
	a) The district creates policies, systems and structures that espouse a climate of belonging for families and communities and incentivizes school-wide adoption of the district’s policies.
b) The district has implemented a purposeful communication strategy, in all pertinent languages, to families and community members thatallows for the exchange of student, school and/or district information.
c) The district cultivates partnerships and has identified resources and supports to respond to the needs of students and families that have been shared with families and schools.
	a) The district policy espouses a climate of belonging for families and communities and encourages school-wide adoption of the district’s policies.
b) The district communicates about school and district information to families in a way that does not meet families’ varying needs.
c) The district’s partnerships and supports are focused on limited areas of support that do not fully address the needs of all students and families.
	a) The district’s policy for family and community engagement does not extend tothe schools, or there is not a district-wide family engagement policy in place.
b) The district communicates with families only around district-level information.
c) The district has not cultivated the necessary partnerships or developed or allocated resources appropriately to respond to the needs of its students and families.


Day 2- Activity 2 -Part 2

What Would We Expect to See? 

Anticipating Evidence

Disclaimer:   These findings are not inclusive of all best practices, but serve as an example of what a reviewer might notice about a district practices, but serve as an example of what a reviewer might notice about a district's practices.
	
statement of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	2.1:The district works collaboratively with the school to provide opportunities and supports for the school leader to create, develop and nurture a school environment that is responsive to the needs of the entire community.
	a)We may find evidence of a district involved in activities that build a relationship with the school leader that is premised on the district supporting the school leader's needs and the school leader feeling comfortable sharing the needs of the school so that he/she in turn can receive support. You would expect to see the district supporting the school leader's decision and making strong recommendations with support for different decisions, if what was decided by the school leader will not lead to positive outcomes. You may see evidence of a district that provides coaching, technical assistance, staff development or whatever the needs of that school may be.

We may find evidence of a relationship between the district and school leader where the school leader is open about school wide issues/problems and there is a fluid communication/relationship. The district staff is a conduit for support to the school leader which in turn leads to a school leader who will collaborate as partners and actively engage and consult with the district regarding school wide decision-making or in the case where the district oversees the school, the school leader is consulted as needed and the district will implement measures for the good of the school community. 

b)We may find evidence of a district that has such an understanding of the needs of their schools that they are able to provide the school leader with a variety of high quality support options that address the needs of the school community. This is not a one-size fits all approach. The school leader has a menu of support opportunities that he/she may choose from to implement at the school.

c)We may find evidence of a district and school leader working together to develop a school wide vision that will meet the unique needs of the school. The school vision is the result of input from district stakeholders who are vested in the school mission in a way that they know it, can nurture it and sustain it. You would expect to see representation from the district on the team's that are creating the school wide vision. 
	a)We may find evidence of a district that has a relationship with the school leader that encourages the school leader to reach out and consult with district staff. You would expect to see a district staff that has mechanisms in place to check in with their school leaders; however, the responsibility of reaching out to the district is more on the school leader to consult and engage with the district. The district approach may be "We are here if you need us and will respond if the school leader reaches out."In the case where the district oversees the school, the district will implement measures for the good of the school community.  

b)We may find evidence of a district that provides support to school leaders focused on ensuring that the instructional needs of their schools are met (for example, training on instructional strategies, CCLS, data-driven instruction, etc.).

c)  We may find evidence of a district that supports the school leader's vision to nurture and sustain the school community; however, the district did not have an active role in the creation of this vision in that the vision is disconnected. We may find evidence of a supportive district but not one that is intrinsically involved.
	a)We may find evidence of a district that has a relationship with the school leader that does not stem from a capacity building framework. This relationship may be influenced by the observed practices/emergent issues at the school and in response the district reacts but does not have a systemic approach to connecting with school leaders that would foster a district and school leader partnership.

b)We may find evidence of a district that only provides the school leader with support options that fulfill the needs of a segment of their school community. (i.e., PD that is targeted for ELA teachers on teaching informational texts). 

c) We may find evidence of a district that is cognizant of the school leader's vision but does not engage in activities that support that school leader's promotion of the vision.  Supporting the school vision is a local issue at the school and the district is not actively involved. The district knows of the school vision on paper; however, the school leader's carries the responsibility of promoting and creating opportunities to promote that school vision. You may see evidence of a district that passively supports where the district does not collaborate, create or sustain the vision. 
	a)We may find evidence of a district that is disconnected from the school leader and school community in such a way that they are not able to discuss the capacity for the school to complete district assigned tasks or the needs of the school community. There is no district to school relationship.  

b)We may find evidence of a district that provides support to the school leader that does not address the needs of the school community.

c)We may find evidence of a district that has not collaborated or connected with the school leader regarding the vision. We may see evidence of a school leader who is operating independently and the district has no knowledge of where the school is headed. 

	
statement of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	3.1:The district works collaboratively with the school to provide opportunities and supports that are connected to the implementation of a comprehensive curriculum aligned to the Common Core Learning Standards and are inclusive of the arts, technology and other enrichment subjects in a data-driven culture.
	a) We may find evidence of a district that has mutual communication with its schools and as a result of that openness in the communication from district to school and school to district the school experiences high levels of ownership regarding the curriculum they use and there is transparency and understanding of the use of that curriculum and the methods teachers use to instruct that is supported.

b) We may find evidence of a district that collaborates with their school leaders to design support mechanisms that meet the needs of the students and supports teachers in their implementation of the CCLS and incorporates the arts, technology and other enrichment subjects. 

c) We may find evidence of a district that promulgates and utilizes assessment and accountability systems to assess and monitor the condition of their schools and moreover provides its schools with real time analysis of the patterns and trends of student learning that are learned from that data analysis. The provision of this type of timely information to schools requires the district to have a system in place to provide and use data to guide the district, school and classroom improvements in instruction and student performance. 


	a) We may find evidence of a district that has mutual communication with its schools and as a result of that openness in the communication from district to school and school to district that the school recognizes their role in moving their students. 

b) We should find evidence of a district that provides support aligned to the instructional needs of the school and implementation of the CCLS and incorporates the arts, technology and other enrichment subjects. The school leader is a recipient not a partner. 

c) We should see evidence of a district that utilizes assessment and accountability systems to assess, monitor the condition of their schools and determine patterns and trends of student learning to share with its schools.


	a) We may find evidence of a district that at times communicates with their schools or only during times of duress. 

b) We may find evidence of a district that provides support aligned to the implementation of the CCLS.

c) We should see evidence of a district that utilizes assessment and accountability tools to monitor school progress and patterns of student learning; however, it is not sharing this information. You will see evidence of a district that is holding important performance data and is not sharing it with principals and teachers so that they can use the data to improve their curriculum and instruction. 


	a)We may find evidence of a district that does not address teacher instructional strategies, and curriculum use in its communication to schools and the communication that does exist does not foster a sense of ownership pertaining to these areas. 

b) We may find evidence of a district that is not supporting its schools around the CCLS use and implementation. 

c) We may find evidence of a district that uses assessment and accountability tools; however, the use and analysis does not examine student learning/performance in schools. 

	
statement of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	4.1:The district works collaboratively with the school to provide opportunities and supports for teachers to develop strategies and practices that lead to effective planning and account student, data, needs, goals and levels of engagement.
	a)We may find evidence of a district and school that are working together to decide on the professional development options for teachers focused on their instructional practices and the school data that ultimately is yielding student improvement.  

b) We should find evidence of a district that offers a variety of ways for teachers to access learning opportunities that build their ability to understand and use best practices, effective instructional planning, decision-making and delivery.   Examples of those ways include: Afterschool, conferences, job-embedded, consultant, in-school PD and etc.) 

c) We may find evidence of a district that has a comprehensive system in place to follow up with teachers as part of their teacher development strategy and as a result of the follow-up support that is provided in the areas of (student data use, goal setting, and instructional practices) that there are greater levels of student engagement and achievement being experienced at the school. 
	a) We may find evidence of the district and school communicating around the professional development needs of a group of teachers (not all teachers) and that the focus of professional development targets the instructional practices, and decisions aligned to school data of those teachers which then leads to increased student outcomes. 

b) We may find evidence of the district providing teachers with the opportunity to identify best practices and strategies.  In this case, the district is the sole provider of PD aligned to the identification of best practices. 

c) We may find evidence of the district having a system for providing follow up support to its teachers based on the PD the district offers that address the instructional practices aligned to data. 
	a) We may find evidence of a district and school that are not embedding student data/learning into their conversations around the provision of professional development offerings to the teachers resulting in inconsistency in the improvement of student learning outcomes. 

b) We may find evidence of a district that does not build teacher knowledge regarding best practices and strategies. These topics are not covered or offered as part of any learning opportunities. 

c) We may find evidence of a district that provides follow-up support for PD to teachers in the areas of instructional practice. There is not a system in place for the provision of this support although it may happen. Moreover the PD that is offered does not address the linkage between instructional practices and data alignment.
	a) We may find evidence of a district that does not communicate with its schools around PD which leads to PD being offered that is not aligned to the needs of teachers or students at the school. 

b) We may find evidence of a district that provides professional development but they do not respond to the needs of teachers. 

c) We may find evidence of a district that does not provide any follow-up support to teachers in the area of instructional practice. 

	5.1:The district creates policy and works collaboratively with the school provide opportunity and resources that positively support students’ social and emotional and developmental health.

	a) We may find evidence of a district that has a robust support policy in place that includes working with schools as well as community based organizations to provide PD to school staff on a multitude of topics to meet the social and emotional developmental health needs of students to ensure academic success. 
b) We may find evidence of a district that provides follow-up support to school staff such as coaching, modeling, subject matter experts that is tailored to the skill and capacity of that school team so that they are able to implement the strategies that they acquired during the district sponsored PD.
	a)  We may find evidence of a district that has a support policy in place that includes working with schools as well as community based organizations to provide PD to school staff to meet the social and emotional developmental health needs of students to ensure academic success. 

b) We may find evidence of the district, school and CBOs providing the follow-up to the school staff so that they implement the strategies that they acquired during the district sponsored PD.
	a) We should find evidence of a district that provides PD to school staff on student social and emotional developmental health. 

b) We should expect to find evidence of a district that provides follow-up support to school level staff connected to the PD it offers. 
	a) We should expect to find evidence of a district that does not offer any PD offerings in the area of student social and emotional developmental health. 

b) We should expect to find a district that does not provide any follow-up support for professional development opportunities district sponsored or otherwise. 



	
statement of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	6.1:The district has a comprehensive family and community engagement strategic plan that states the expectations around creating and sustaining a welcoming environment for families, reciprocal communication, and establishing partnerships with community organizations and families.
	a) We may expect to find evidence of a district that fully and completely embraces the role of families and the community in the educational arena by way of the policies and structures it sets forth. The district models practices in the family and community engagement area that leads to schools adopting those practices. We may see evidence of a family and community unit at the district level. We may see a number of communication forums and the provision of learning opportunities for parents that are district and CBO sponsored. The district has created an infrastructure of support at the district level to support family and community engagement needs. 

b) We may see evidence of a district that is aware of the diversity of the families that exists within the district schools and has developed a communication strategy that includes translation in those various languages making sure all families are included and also addresses a variety of ways to disseminate the information to enable the fluid exchange of timely student, school and district-based information. 

c) We may see evidence of a district that has established robust partnerships that is inclusive of resources and supports   that are leveraged to respond to the needs of students and families and that those supports and resources are proven to lead to/impact both greater student and family outcomes. This may include partnerships with universities, CBOs, hospitals and mental health/therapeutic agencies among several others.
	a) We should expect to find evidence of a district that creates/has policies and practices that support a culture of inclusion related to  family and community engagement area and that lead to school's adopting those practices. We may see evidence of district level sponsored events and fairs for families and the community. We may see a number of communication forums and the provision of learning opportunities for parents that are district and CBO sponsored. 

b)  We may see evidence of a district that is aware of the diversity of the families that exists within the district schools and has developed a communication strategy that includes translation in those various languages making sure all families are included to enable the exchange of student, school and district based information. The information may be translated; however, it may not always be timely. 

c)  We may see evidence of a district that has established partnerships with community based organizations that are leveraged to respond to the needs of students and families. There is a provision of services to address the needs; however, the impact of those services is not known. 
	a) We should find evidence of a district wide policy that espouses and encourages a climate of belonging for families and the communities. However, the district mindset is a more passive approach. A district may discuss it, have a parental engagement policy but you may not necessarily see evidence of activities that build a climate and culture of belonging for families. 

b) We may see evidence of a district that communicates about school and district to families but the communication has no relevancy pertinent to the needs of the families and students that the district represents. In this case, the district may not be discussing student needs with families. 

c) We may see evidence of a district that has some limited partnerships and supports but they do not address the full complement of needs that are presented by the families and students in the schools they serve. 
	a) We may find evidence of a district that has no district-wide family engagement policy in place or the policy in place does not extend outwardly to schools. In this case, the district has not shared its policy with schools and/or has not set forth any expectations around family and engagement although a policy may exist on paper.

b) We may find evidence of a district that communicates with families pertaining to district-based level information. In this case, the district does not communicate with families about what may be transpiring with their school or schools in the districts or students in the district. 

c) We may find evidence of a district that has not established partnerships to meet the needs of the schools they serve or has not made any resource allocation to address the needs of its students and families.


DAY 2-ACTIVITY 3:  Rubric Review 
(10 minutes) - Direct participants to underline the key phrases in the Highly Effective (H); Effective (E); Developing (D); and Ineffective (I) columns for SOP 2.2.
COMPREHENSIVE SCHOOL RUBRIC FOR DTSDE TENET 2

	New York State Education Department Diagnostic Tool for School and District Effectiveness

	*Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success, well-being and high academic outcomes for all students via systems of continuous and sustainable school improvement.

	Statements of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	Statement of Practice 2.2:
Leaders ensure an articulated vision, understood and shared across the community, with a shared sense of urgency about achieving school-wide goals aligned with the vision as outlined in the Comprehensive Educational Plan (CEP).
	a) The school community shares and promotes a distinctive and robust vision for student achievement and well-being based on data and holds itself accountable for working as a community to realize this vision as outlined in its CEP and other school improvement documents.
b) The vision is created and enthusiastically supported by staff, families and students such that it is uniformly seen, heard and known across the community.
c) The school community develops and works toward specific, measurable, ambitious, results oriented and timely goals that reflect urgent priorities and ensure the realization of the vision.
	a) The school community shares a vision concerning student achievement and well-being and for how they want to work as a community to realize this vision as outlined in the CEP and other school improvement documents and data.
b) The vision is created by a select group of staff and families and is supported by the school community such that it is uniformly seen, heard and known across the community.
c) The school community develops and works toward specific, measurable, ambitious, results oriented and timely goals that reflect priorities that are aligned with the vision. 
	a) The school community has a vision for student achievement and well-being and is in the process of developing shared ownership and ways to incorporate findings from the school’s data.
b) The vision created is gaining more support with the staff, families and students across the community. 
c) The school community is developing and working toward specific, measurable, ambitious, results oriented and timely goals; these goals are not priorities aligned to the vision. 
	a) The school community has a vision, but it is misaligned to student achievement and well-being based on the school’s data. 
b) The vision is unknown, not commonly understood and/or has not been shared with the staff, families and students across the community. 
c) The school community does not develop and work toward goals, or, if the community is working toward goals, they are not specific, measurable, ambitious, results oriented and timely. 


DAY 2-ACTIVITY 4:  Engaging with School Leadership Expectations

(10 minutes)- Based on the interview and the information in 2.2, the facilitator will instruct the participants to work with table-mates to determine and reach consensus on the HEDI rating.(Note: Participants may state that they do not have enough information or that follow-up questions may lead to a better or secure rating. They may be right, but for purposes of the training, stress that this is all they have and they need to make the best conclusion possible). After the groups have a chance to debate the rating for SOP 2.2, they are given a chance to debrief and discuss the process.
DAY 2-Tenet 2 Interview Scenario

Principal Interview

· What is the vision and how did you establish the vision for your school?  

· What is the school’s vision for student achievement and well-being? 
· The school’s mission statement is displayed in the hallway and on the school website. The vision is one of taking students at whatever level they are at and making them college- and career-ready by developing their natural talents and abilities.
· We are educating all students and preparing them for life skills and navigating a 21st-century economy. The expectations are that students should be able to problem solve and are engaged in collaborative learning and should be able to connect and apply learning to their real life experiences.  
· We meet each child where they are and then work to move them to where they need to be at each grade level to meet college/career readiness. We also respect students’ natural abilities, and preparing them means helping them to become problem solvers who can connect classroom learning to real life.

· What are the school’s specific goals to support that vision? 

· We have school improvement goals.

· Our goals are to improve achievement in English Language Arts (ELA) and mathematics, and to increase students’ attendance.

· How were the vision and goals developed? 

· The goals were developed by our Building Leadership Team (BLT).
· They were also discussed at our Response to Intervention (RtI) committee meetings and at our Instructional Support Team (IST) meetings.
· Who played a role in the development of the goals?    

· The members of the BLT, who received feedback from teachers, staff, and parents.
· How do you know if the vision addresses the needs of the school community?

· The school has a partnership with the University, and we take students for college visits. This shows students that college is an option for them and gets them thinking about what it takes to get there. The school offers a College Institute for students at levels 3 and 4, which consists of enrichment activities that could promote student interests. This is also part of school’s vision – nurturing students’ talents and abilities.  

· In what ways have you attempted to communicate the vision to the staff, students and parents?

· I articulate the mission and vision via: 
· In-person presentations
· Letters

· Email

· Phone

· Mission statement on the website

· CEP

· Building Leadership Team (BLT)

· Faculty  e-newsletter update

· Parent  correspondences
· It is discussed at RtI and IST Teams
· How are the vision/goals communicated to the school community? 
· How do you and the other school leaders ensure a sense of urgency in    communicating the school’s vision and goals? 
· Faculty sends out e-newsletters
· Correspondences are shared with interfaith-based organizations

· Newsletters go to neighborhood associations
· News is shared with neighborhood businesses

· We collaborate with local colleges and universities

· What specific plans are in place to ensure that your school vision and goals are met? 

· What structures are in place to ensure that your school vision and goals are met? 
· BLT

· RtI

· IST

· Tracking of achievement in ELA, math, and attendance
Vertical Teacher Focus Group

· How is the vision for the school communicated, and what are the next steps to accomplish the goals in the vision? 

· The vision to me is that “It takes a village.”

· The vision is on the website. It is reviewed by the BLT.
· We are working towards the school’s goals of higher achievement in English Language Arts and mathematics.

· We take students from where they are to where they need to be.

· We do our best to meet the social and emotional needs of the students here.

· What is your role in accomplishing the goals and vision of the school?

· We work on the goals of the school through our classroom instruction.

· How is success of accomplishing the goals determined? 

· The BLT determines if we are accomplishing the goals.
· How does staff hold themselves accountable for achieving this vision and corresponding goals? 

· We review test scores.

Grade/Subject Observation Meeting Focused on Student Work

· How does the school vision and expectations for teacher practices and student achievement surface in the teachers’ conversation?

· From Observer Notes:
· The school’s vision, expectations for teacher practices and student achievement did not surface in this meeting.
· The teachers were conversing about some of the school improvement goals. 

· What is the sense of urgency that surfaces during the conversation among the teachers when looking at student work or curriculum?

· From Observer Notes:
· There was not a sense of urgency; teachers were concerned about attendance of some students.
· Teachers were discussing struggling students; however, they did not mention the services available from student support services.
Student Support Staff Focus Group Meeting

· What is the school vision, and how does it connect to student support? 

· We are preparing students for college and careers in the 21st century.

· We nurture the whole child.

· We have many resources and community connections available to assist students and families.

· We do not track the utilization of these programs.

· We each have an idea of what the vision for our school should be.

· There is not an articulated path for student achievement for all.
· To me, the vision of the school is “It takes a village.”

Parent Focus Group Meeting

· What goals does the school want to accomplish?

· The school is working on getting students college-oriented.

· We are trying to prepare our boys to be men, and we teach etiquette to the girls.

· The school is preparing them to achieve more in ELA.

· The school is teaching about careers and reading.
· What are the most important issues in the school that all adults and other students talk about improving or keeping the same? 

· I wish we’d hear more about “issues” in the school.
· “Students need a problem-solving class.” 
· Older students can be mean.
· Behavior is an issue in the school.
· We need classes for parents on behavior management.
Large Student Focus Group Meeting

· What goals does the school want to accomplish? 

· Our teachers have high expectations for us.

· The teachers are preparing us for college, and we all plan to go to college. 
· Our teachers want to make us smart.

· They want to get us ready for college.

· The teachers want us to be nice.

· Observer’s Notes: Each student identified an area of study or work that he or she wished to pursue.
· What are the most important issues in the school that all adults and other students talk about improving or keeping the same?

· We would like better food.
· It would be good to have a pool in the schools.
· We need more activities and sports.
Small Student Focus Group Meeting

· What goals does the school want to accomplish?

· Teachers want us to learn.

· Our teachers encourage us to do better.

· They want us to think about things we don’t know.

· They want us to go to college.

· Observer’s notes: The students’ folders contained evidence of baseline and benchmark assessments. However, the students were not aware of their scores on the assessments and indicated that they don’t know how they are doing in their academics until they open their report cards.
· What are the most important issues in the school that all adults and other students talk about improving or keeping the same?

· We are concerned about bullying in the school. 
· Sometimes teachers are absent a lot.
· The substitutes don’t know how to get the information to us as well as our regular teachers.
Based on the information provided the following ratings were determined for the 2.2 a, b, and c. 

2.2 a Rating-Developing The school community has a vision for student achievement and well-being and is in the process of developing shared ownership as the principal discusses the partnership with the universities, and the various mechanisms for communicating the vision which begins the process of  building a sense of ownership among those stakeholders; however, there is no articulation of how they will actually work together as a community to realize this vision which would have moved them into effective. The fact that they can uniformly state the vision does not mean that they actually have a mapped out plan of actualization in place to realize the vision. 
2.2 b Rating-Developing The rating was given because the vision is gaining more support with all of the constituents, as everyone had some core elements of the vision, such as this one from the principal: We are educating all students and preparing them for life skills and navigating a 21st-century economy. We meet each child where they are and then work to move them to where they need to be at each grade level to meet college/career readiness; and from the Vertical Teacher group: We are working towards the school’s goals of higher achievement in English Language Arts and mathematics. We take students from where they are to where they need to be. However, there was no uniformity heard with the articulation of the vision across all of the groups interviewed which could have led to an effective rating. 
2.2 c Rating-Ineffective  This rating was provided because the school community is working towards goals; however, they are not S.M.A.R.T. goals. Based on the information collected, the school leader states that they "have school improvement goals." The school leader also states that "the goals are to improve achievement in English Language Arts (ELA) and mathematics, and to increase students’ attendance."Other constituent groups discussed goals as follows: The Student Support Group: "We are preparing students for college and careers in the 21st century." Parents: “The school is preparing them to achieve more in ELA. Students: The teachers are preparing us for college and we all plan to go to college.” However, these goals are lacking in the key ingredients to make them S.M.A.R.T as they are not specific, measurable, ambitious, results-oriented and/or timely goals.
DAY 2-ACTIVITY 4:  Engaging with School Leadership Expectations
· (10 minutes)-The participants should watch the video while jotting notes using low inference observations as they relate to SOP 2.5 a. Participants record low inference notes on the principal interview form. 
· (20 minutes)-The participants discuss their noticings and wonderings as a group.
·  (10minutes)-The facilitator will then instruct the participants to go back to the information they collected while watching the video and consider the information in SOP 2.5 a to determine a rating. Participants should be prepared to discuss the rating, finding, evidence and impact. (Note:  participants may state that they do not have enough information or that follow-up questions may lead to a better or secure rating. They will be right, but for purposes of the training, stress that this is all they have and they need to make the best conclusion possible).  
Principal Interview

Although the principal and other school staff will be interviewed throughout the school review process, formal interviews will take place. Reviewers should use this form to document the formal interview process. Please note the questions listed below are merely suggestions and can and should be substituted if there are more appropriate questions that need to be asked of the principal. The below questions have been tagged for your convenience.

Introductory Interview:

	Statements of Practice
	Suggested Questions to Ask During the Principal Interview

	2.5-The school leader has a fully functional system in place to conduct targeted and frequent observations; track progress of teacher practices based on student data, feedback and professional development opportunities; and hold administrators and staff accountable for continuous improvement.
	· What structures have you established to be able to conduct frequent observations of teachers?

· How do you track progress in teacher practice?

· How do you use student data to develop teacher improvement plans?

	
	P- Is doing a post-observation conference with the 4th grade teacher. P notes that he observed the math lesson on the PQR area of instruction on differentiation. P states that he set out to observe which students were actively engaged in the lesson and which had to be redirected. P asked the teacher how the lesson went. T responded that she believed the lesson had gone well and noted that some students were on task and were working at their own pace and on the computers and on the Promethean board. T also stated that she could have done a better job with having the students use paper to write the problems down to see how they do the work. T explained that the next time she will have the paper out so the students can work on their problems and she can see the results and gather a better sense of who understands the work and who she would need to focus on for remediation purposes. 

P- Commented that he was glad to see the teacher using groups to teach math and that the other adults in the room were helping the students. T responded that she does a whole group lesson for 30 minutes and then breaks the students up into groups 4 days a week and each adult is assigned to work with students on specific areas (some do remedial work, some do problem solving).

P- Shares the data that he took from the teacher's lesson and asks the teacher to tell him what does she see? T explains that the data shows her the areas that she needs to focus on with some of the students who were not on task. T reflects that perhaps assigning one of the adults in close proximity to some of those students may help. She also stated that if she is working on the promethean board it will free her up to work with the 4 students who were identified on the data chart as struggling with the lesson. P explained that he marked the students with tally marks on the data tool that needed to be redirected and was glad that she noticed it on the tool so that they can look at it together. P asked the teacher if there was anything in the data that matches her PQR focus of differentiation. T responded, “Yes” and that it provided her with a good snapshot of where the students are and that it helps her at being better. She does not always know which kids are with her throughout the lesson and it also helps her to understand what an outsider sees when he comes into the classroom. T states that she tries to see all of the students and call on all students all of the time. She also states it helps her be better so she can help the kids out with the differentiation and grasp of the concepts. 

P- Asked the teacher was there anything that disappointed her?

T- Responded that there are more tally marks than she would like. She states that she tries to be as active as possible in the classroom. She also states that at least it is only 4 students and that she is not surprised at who the students are but wishes they would stay more focused and that she could come up with different ways for them to be focused and be more successful in the class. She also states that having 2 adults in the class and having them stay close to those students with proximity control can help the students stay focus.

P-States from what you have told me in your area of PQR differentiation is there an area that you would like me to come back to focus on with you or another data tool that might help us grow?

T-Responds that it would be interesting if the next time the principal returns to the class if he could keep track of who the teacher calls on. Does she call on the same kids anyway-questioning strategies, is she focusing in on kids who always answer anyway. T wants to know if she is incorporating all students or is she heavy on one set of students more so than others. She states that questioning techniques can also help keep the students focused. 

P- Inquires does this layout of the tool helpful to the teacher or is there another tool that might be helpful next time. 

T-Responds that the tool is understandable. 

P- Inquires what has been the most helpful to the teacher in this process. 

T- States that she thinks it is always good to have a pre-conference and talk about what she is going to be doing and then creating the lesson she is thinking about the things that the principal should be seeing and working on the differentiation. Teacher explains that they used the promethean board the day the p came in but prior to that they used manipulatives and other things to differentiate the lesson to help all students be successful. 

T-States that the whole thing from the pre-conference, creating the lesson and then the post conference, looking at the tool and talking about the adults and how they can support the work all helped her in understanding how to support the kids. 

P-Closes by thanking the teacher and acknowledging that he knows it is working for her based on their conversation and now they have another tool to use to analyze the differentiation the PQR and that they now know the focus of the areas of growth for next time.


2.5 a Rating: Effective

The school leader has a system for observing the teacher in the school. The system involves the use of a data tool that is used to record the lesson and then the lesson is reviewed with the teacher where the teacher is provided with an opportunity to review the information collected during the observation, react and respond and also discuss whether the information uncovered was helpful, disappointing or how the principal could further assist moving forward. The process also involves the articulation of the school teacher identifying how she can improve the lesson planning. The process is also tied in to an identified area of growth for the school teacher. In this case, the school leader states that he was observing the lesson to identify which students were actively engaged and which needed to be redirected aligned to the teacher's PQR area of instructional differentiation. 

There is a discussion around what the principal would be most helpful in supporting the teacher for the next time the principal observes the teacher this is evidence of a system that has some modicum of frequency embedded in the approach. The feedback that is being provided to the teacher was provided in the form of a tool and the teacher acknowledged the helpfulness and relevancy of the tool as a mechanism for helping the teacher understand which students are not focused during the class. Throughout most of the conversation, the teacher frequently cited the areas of improvement that she could focus on such as proximity control-greater use of the 2 adults in the classroom, providing students with paper so that they can do the math exercises on paper and she can then see their steps and get a better grasp on who needs more support and remediation, a request for the principal to focus on her questioning strategy to see whether she questions all students, some of the students, the same students.  This is evidence of the teacher using these strategies as part of her improvement approach for future lessons. We do not know how explicit or widely communicated this system is at the school as the principal did not make any mention of this process being part of a school wide observation -feedback system or protocol in his opening and the discussion around improvement was more of a general one and not one where we the reviewer is able to ascertain if it is part of the individualized teacher improvement plan. These additional details would be necessary for a “highly effective” rating. 

Findings: 
The school leader has developed a system for observing teacher practices throughout the school year.

Evidence 
In the teacher meeting with the principal (video), the principal discussed a variety of methods aligned to the feedback and system for observations and follow up in place at the school such as 


the discussion of pre-conference notes, PQR focus (working on differentiation); discussion of how the teacher can improve; the incorporation of time for teacher reflection and a plan for follow-


up and 
for “focusing on areas of growth.”

Impact: 

The teachers, through the school leader’s system for observation, receive feedback that results in a plan for teacher improvement.
DAY 4-ACTIVITY 1:  – Introduction to Tenet 5

c. Deconstructing Sub-Statements of Practice
· (2 minutes)- Partners are assigned to examine the highly effective section of one of the following sub-statements: 5.1b, 5.2c, 5.3a, 5.4b, or 5.5b.
· (8 minutes)- Two questions are projected or charted for participants to talk about in table groups 
· Identify the audience (who is the intended benefactor of the SOP)

· Determine the impact the practice in the SOP should have on its audience
	Sub-Statement of Practice
	Identify the Audience *(who is the intended benefactor of the SOP) 
	Determine the impact the practice in the SOP should have on its audience

	5.1 b
	School-level staff, but ultimately the students
	As a result of the coaching, modeling and consultation with subject matter experts that provide follow-up support or technical assistance to the school-level staff, the school level staff in turn is able to effectively implement and use those strategies learned to support student social and emotional developmental health needs. 

The impact is that the staff is able to realize and actualize strategies learned during PD in their provision of supports and interventions to students. 

	5.2 c
	Students


	As a result of the strategic and purposeful use of data the school knows what are the identified social and emotional developmental needs of students and then uses both their internal resources (school support staff and external resources (CBOs, grant funding) as well as actively seeks out partnerships that will impact the social and emotional developmental health of students. 

The impact to students is they are receiving targeted support from community based organizations and school-based support service providers in the school to address the social and emotional developmental health needs of the students. 

	5.3 a
	All school constituents defined as school leader, teachers,  school administrators and staff, parents and students


	As a result of the school systematically promoting the vision all of the school constituents are able to discuss a common understanding of the skills and behaviors that students demonstrate when they are socially and emotionally developmentally healthy and how those behaviors lead to academic success. 

The impact is a common understanding and articulation of the by all school constituents of socially and developmentally healthy behaviors exhibited by their students. 

	5.4 b
	Teachers


	Teachers are able to articulate their role in fulfilling the school vision and their involvement in the decisions that impact the greater school environment as well as the learning that takes place with their students. 

The impact is teacher participation in various school-based committees and investment in the school culture and decision making for the betterment of all. 

	Sub statement of Practice
	Identify the Audience *(who is the intended benefactor of the SOP) 
	Determine the impact the practice in the SOP should have on its audience

	5.5 b
	Students


	The scheduling of the school day is purposeful and strategic and builds time for teachers to work with other staff members (student support team members, guidance counselors, school aides, deans) that focuses on the development of a comprehensive action plan that targets and addresses the academic and social and emotional developmental needs of students to ensure their success on both fronts. 

The impact is students having action plans that embed services and supports to address their behavior but also as a result of the examination and analysis of the data, the plans also link and provide services to address the students' academic performance.  All facets of student learning are incorporated into the plan and are addressed in a holistic manner. 


DAY 4-ACTIVITY 2:  Introduction to Tenet 5

 (15minutes) - Partners sit and silently read the short reading of Annabelle distributed; highlighting the connections in
the text to a school’s implementation of Tenet 5 at an optimal level. 

	SOP
	Color

	5.2
	

	5.2& 5.4
	

	5.3
	

	5.3,5.4
	


Annabelle
Marilyn Murphy
The red brick school building sprawls across generous suburban acreage. The day cooperates with pristine blue skies and sunshine beaming benignly down on the gathering crowd. The small New Jersey town is a balance of pretty Cape Cod homes nestled against prairie-style four squares and boxy colonials. Flags from the Memorial Day parade, which featured the annual march of Boy Scouts and fire engines, still flutter from the street light poles. It is the last day of the school year, and parents and friends are lining the sidewalk in front of the schoolhouse doors, ready to greet the students as they emerge from the traditional final half-day. Many in the crowd are the regulars who meet their children every afternoon. Several are stay-at-home grandparents recruited back into the child care role. There is a genteel buzz of conversation backgrounded with the patient shuffle of sneakers and well-worn sandals. Several working moms and dads arrive, anxious to join this informal greeting of the emerging students. Promptly at noon, the principal pushes open the double doors. Several of the dads help secure them, as the leaders of the lower school—the sixth-grade class—emerge. The parents have formed an impromptu tunnel of arms, and the kids delightedly rush under the community embrace, as they emerge laughing and dragging their oversized back packs. This is a happy group, and amid much cheering and laughing, they applaud the end of the school year and look forward to vacations, plus lazy days at the local swimming pool.
Lois is there to greet her granddaughter Annabelle. Annabelle is an enthusiastic and lively first-grader, with twice the energy and capacity one would expect from her diminutive size. As the second graders finish filing out, Annabelle’s mom and grandmother peer anxiously at the doors awaiting Bella’s usual happy face among the final first-grade students. She finally comes, but she is unexpectedly glum, dragging her enormous purple back pack. “Hi Bella; what’s wrong?” her mom asks. “Didn’t you have fun on the last day?”Annabelle looks down and responds dejectedly, “My teacher said we wouldn’t be back for 81 days! I can’t believe it; I love school!”That’s when Lois realized something that well-educated and well-meaning folks may be doing wrong. Annabelle has had some of the best research-endorsed supports. She has enjoyed well-prepared teachers, a supportive district system, and a community dedicated to providing the best education for their citizens (5.2). In addition, she has motivated, engaged, and knowl​edgeable parents plus a loving extended family. So why was everyone sending the mixed message that release from school is a good thing, indeed a cause to celebrate? Sure, there were congratulations built in for a job well done, but wasn’t the underlying implication that it is better to not be in school, released to pursue more enjoyable activities? Fortunately, Anna​belle didn’t get it; her teacher was so effective in instilling the love of learning and providing such a positive experience that Bella was sad and disappointed to see it end (5.2, 5.4). Good for her, but therein lies a caution, Lois thought.
It is important to consider that if we believe schools should be a happy, positive place, and if we are makingefforts to be engaged and supportive, then we also need to be less ambiguous about how we view the schooling experi​ence and be careful not to send mixed messages about how glad kids should be to not be there. For example, homework should not be viewed negatively or presented as punishment. School schedules should be respected even if they do interfere with family activities (5.3 , 5.4) . It’s not enough to be engaged; we also need to be collaborative and supportive. As teachers, it’s critical to support the Annabelles, keeping learning challenging and excit​ing and helping them to see that school is a good place to be. We hear so much about re-engaging the disenfranchised student, a familiar plot line in newspapers and stories such as Dangerous Minds and Stand and Deliver. Being proactively engaged and keeping disengagement at bay involves keeping an eye on the Annabelle factor and starting early to keep students happy and positive about school. We need to strive not to be the one who plants the seed of discontentment with learning—who puts out the light (5.3). The sidewalk gradually empties as everyone began the drift from the schoolyard. “I’m going to play school when we get home,” Annabelle announces, revived to her usual ebullient self. “I’ll be the teacher and I’ll correct your paper, ok?”Lois smiled back. “Sure, Bella, that would be  fine.”FACE Handbook 76 Article found: www.families-schools.org/downloads/FACEHandbook.pdf - Page 87

· (15 minutes)-Partners discuss the connections made and look at the Comprehensive School Rubric -Tenet 5(SOP’s and sub-statements) to list examples of what a reviewer might hope to see and/or hear during a school visit. Example of what a reviewer might hope to see and/or hear during a school visit aligned to the connections made in the reading. The reading examples aligned most closely to SOP 5.2, 5.3,and 5.4. 
Examples of what a reviewer might see or hear during a school visit aligned to optimal level (Effective)

	5.2 a
	There is a functional system in place for all students to be known by an adult at the school and that adult takes the responsibility for coordinating the social and emotional developmental needs of students. Examples: advisory teacher, guidance counselor, homeroom teacher.

	5.2 b
	There is a referral system that is recognized and functioning at the school where all adults know the steps they take from the onset of any behaviors that create a barrier for student learning. Teachers are able to articulate if a student has academic lags the steps to take to address the concerns and if the student has behavioral issues that impact his social growth, teachers are also able to articulate the steps to help address those concerns. 

	5.2 c 
	The school teachers, school support team states that they examine data (various types of academic assessments, attendance, suspension data) to identify what are the areas of need that students present and based on those identified needs the  school then connects with community based organizations/agencies that  can impact the student social and emotional developmental health. 

	5.3 a
	As a result of the school systematically promoting the vision all of the school constituents are able to discuss and articulate a common understanding of the skills and behaviors that students demonstrate when they are socially and emotionally developmentally healthy and how those behaviors lead to academic success. 

	5.3 b
	A reviewer should hear the teachers and school support staff talk about curriculum or a program that is in place at the school that is designed to both support and measure student growth in the area of social and emotional developmental health and the curriculum/program works and experiences success as evidenced by a significant number of students who are able to display the behavioral/social norms that are taught.  Reviewer should hear students talk about this program and its impact and may be able to see evidence of the behavior in classroom observations. 

	5.3 c
	A reviewer may see professional development that targets and teaches strategies as well as provides adults with an understanding of how they can connect to services to support student social and emotional developmental health is offered at the school. 

	5.4 a
	During our conversations with students are able to articulate that they feel safe at the school. Safety is not just a physical safety but students are also able to express that they feel and experience safety as it pertains to connecting to an adult at the school regarding any social concerns they may be having. There may be programs in place to target bullying concerns if present at the school, there are programs or events that target student diversity, there are clubs and after school programs that build student social and emotional growth (dance, music, sports, arts).  

	5.4 b
	Teachers are able to articulate their role in fulfilling the school vision and their involvement in  the decisions that impact the greater school environment as well as the learning that takes place with their students. The reviewer may see evidence of teacher participation in various school-based committees and teachers should be able to discuss their investment in the school culture and decision-making for the betterment of all.

	5.4 c 
	Parents are able to articulate and understand the work that the school does to support the social and emotional developmental support of the students. During the discussion with parents, parents provide and are able to cite examples of the supports the school provides. 


DAY 4-ACTIVITY 3:  Introducing Tenet 6

(35 minutes)- Direct participants to assign SOP for Tenet 6.
a. (10 minutes)- Jigsaw the SOPs between partners or triads at the table by asking each of the partners to focus on the effective, developing and ineffective columns of their assigned SOP.
b. (10 minutes)- Partners/triads debrief each other at the table about their noticings and prepare to report out to the larger group.
(15 minutes)-  The participants will debrief the group discussion around each of their SOP and the differences found in each.
Differences found in each 

	SSOP
	Effective
	Developing 
	Ineffective

	6.2 a


	School is welcoming.
	School is welcoming but only during select times of year.
	School only welcomes parents who speak English and initiate the relationship.

	6.2 b
	School community support/establishes a trusting and respectful relationship with the diverse families and community groups.
	School community encourages relationships with families and community members that are visible and vocal.
	No prioritization of establishing relationships with families and the community. 

	6.2 c
	School offers families the opportunity to volunteer and engage with the school.
	School delegates the promotion of volunteerism as a PTA task.
	No efforts to promote volunteerism in the school. 

	6.3 a


	School staff respects and acknowledges the diversity of the families and community members.
	School staff know of the diversity and are working on a plan on how to address the diversity needs of the students and families.
	No recognition of the cultural groups that comprise the school community.

	6.3 b
	School staff communicate with parents about school issues in all pertinent languages.
	School staff communicate with families and translation is only provided upon request.
	No translation is considered during communication to families. 

	6.3 c
	School regularly communicates pertaining to student achievement using multiple tools (email, newsletters, letters, in-person meetings) in all of the pertinent languages.
	School only communicate during scheduled parent teacher conference dates and provide translation upon request.
	The school sends an end of year summative information about students to parents without translating.

	6.4 a
	The school makes the connection of families with community partners to support student learning and growth.


	The school provides families with the information regarding community resources. They do not make the linkage. 
	The school does not have partnerships with community and does not link or share community resources with families.  

	SSOP
	Effective
	Developing 
	Ineffective

	6.4 b
	Targeted school staff receive PD to be able to seek and sustain partnerships with families and CBOs. (i.e., perhaps the school support team are the only team in the school receiving PD on this subject matter).
	Targeted school staff only receive PD on how staff can staff can partner with  families. This does not include information about how to connect and leverage support for families to a broader set of community resources. 
	No PD is provided by the school pertaining to the cultivation of partnerships with families and/or the community. 

	6.5 a
	School community provides a wide variety of opportunities for families to learn about data. 
	School community only provides opportunities to learn about data to those families who actively seek that information.
	No opportunities are provided to families to learn about data. 

	6.5 b 
	School community shares the school data in a way that families can understand it and are encouraged to use the data to advocate for their students. 
	School community shares the data and families can access it on their own to better understand student learning needs and successes. 
	School community shares data in a way that limits their understanding of the student learning and needs at the school. 


Part 2 (65minutes)

(10minutes)-Participants will read the short story “Marie” by Pamela Sheley silently to themselves.

(10 minutes)- In partnerships/triads, discuss the issues surfaced in the story. Highlight the text in the short story that aligns to the SOP.


[image: image2.emf] 

SOP  Color  

6 .2   

6 .3   

6 .4   

6 . 2,6.3   

Marie
Pamela Sheley
Marie is six years old. She lives in a two-bedroom trailer that sits on a wind-swept plain. The land is beautiful. Bluffs frame the horizon and change colors with the rising and setting sun. Eagles sweep the sky. Sunrise lights the ground with fire. Marie’s family has lived on this land for several generations. She lives with her mother, grandmother, two siblings, and two uncles. Every morning she gets up just as the sun peaks over the edge of the world, brushes her teeth and her hair, and sits down with her mother and siblings for breakfast. At 7:00 a.m., the bus arrives to take her to school. It will take an hour and a half for the bus to make its rounds and deliver her to the school door. 

Marie loves school. She loves her schoolmates, her teacher, and even the new principal. She loves the smell of the chalk on the chalkboard, and especially the smell of the new crayons that fill the container on the shelf marked “Supplies.” She works hard at her studies and enjoys learning new things. Sometimes she has trouble understanding the teacher – in her home, her grandmother speaks only in their native language, and other adults bounce between that language and English in the same sentence. Marie mostly thinks and speaks in English, but wishes she was more fluent in both languages. 

Her teacher works with her individually when she doesn’t understand (6.4).
Mrs. Johnson recently accepted the position as principal at Marie’s school. She is excited about her new job and about the students and staff with whom she is working. Most of the teachers seem engaged and eager to try her ideas for school improvement. The students, for the most part, are hard-working and well behaved. She has not had much time to learn about her new community since she just moved to the reservation a few weeks before the school year began. As part of her plan for school improvement, Mrs. Johnson has proposed an Open House for the families, with interactive activities for parents and children. It will give her a chance to meet some of the parents of the students as well as become more familiar with the people in the community (6.2, 6.3).Some of her staff responded less than enthusiastically to her ideas for the Open House, which confuses her, but does not deter her from her plans. Mrs. Johnson forges ahead with energy and enthusiasm and chalks up the resistance to nervousness about a new venture. 

The Open House is planned for 6:00 p.m. on a Tuesday evening. Mrs. Johnson prints up colorful flyers with all the information and makes sure all the teachers send them home with their students. She posts the information on the school website (6.3). 

On Tuesday evening, Mrs. Johnson eagerly waits to welcome the parents of her 175 students. She has brought cookies for refreshments and rehearses in her mind the speech she wants to deliver to the parents to tell them how excited she is to be serving in their school. At 6:10 p.m., a small smattering of parents arrives. At 6:30, a few more dribble in. By 6:40, Mrs. Johnson expectantly observes the teachers who have mingled with the students and parents, who now total 35 – students included. Mrs. Johnson steps to the front of the room and delivers her speech with a little less enthusiasm than she intended when the evening began. After the group dispersed, Mrs. Johnson cleaned up the leftover cookies and wondered what had gone wrong. 

Marie received the flyer for the Open House from her teacher one week before the event. She loved the bright colors and pretty pictures even if she didn’t understand all the words. She put the flyer in her backpack and was the first to run off the bus at 5:00 p.m. (when the bus normally dropped her off) to give it to her mom when she got home (6.3). Grandmother was there to greet her, and her mother got home from work at 6:00. Her mother put the flyer on the refrigerator and told Marie she would try. 

On the day of the Open House, Marie’s mother was not home from work yet when Marie got off the bus. Grandmother was in the kitchen cooking supper. Marie asked about the Open House. Grandmother said Marie would have to ask her mother when she got home. Marie’s mother got home shortly after Marie. When Marie asked about the Open House, her mother explained that they would not be able to attend. Marie’s family only owned one car. The car was needed by one of Marie’s uncles to drive to work that evening. Marie’s mother assured her that she would speak with her teacher just as soon as she was able to let her know why they did not attend. Marie’s grandmother and mother both knew that Marie was disappointed so they spent the evening looking over all her schoolwork and drawing new pictures she could give to her teacher the next day. Family engagement is not always easy to understand. On the surface, Mrs. Johnson could assume that the majority of her students’ parents did not attend the Open House because they were not committed to their children’s education. She might believe that the parents of her students did not want to be “engaged.” However, she would be wrong. (6.2)
(20 minutes) -Direct the participants to continue with their assigned SOP now focusing on the Sub-Statements of that  SOP and outline the actions, based on the effective Sub-Statements of Practice of 6.2 - 6.5, a school can engage in to support Marie and her family/community.

	SSOP
	Effective
	Actions to support Marie and her family

	6.2 a


	School is welcoming.
	The school principal and school staff are able to welcome Marie's grandmother and other families like Marie's family by setting up meetings/orientation with the families and sending home communication in the native language as well as ensuring that there are translation services at the meeting. All communication with parents is done in both English and the native language. Establish a school-based parent engagement liaison who conducts outreach to parents in a multitude of ways and connects with the school staff on how to connect with families. 

	6.2 b
	School community supports/establishes a trusting and respectful relationship with the diverse families and community groups.
	The school leader reaches out to neighboring CBOs and community businesses, congregations in the community to understand needs of the community and how to engage the diverse families. School leader can bring in and leverage support from the CBO into school building.  

	6.2 c
	School offers families the opportunity to volunteer and engage with the school.
	School leader has established ways that families can volunteer at the school (i.e., tutoring or event coordination and planning at school-sponsored family events, etc.)

	6.3 a


	School staff respects and acknowledges the diversity of the families and community members. 
	School staff is aware and incorporates their understanding of the cultural norms and needs of the community in their communication and interactions with families and teaching of the students. 

	6.3 b
	School staff communicate with parents about school issues in all pertinent languages.
	Communication to parents is done in the languages that are spoken by the families in the school as well as English. 

	6.3 c
	School regularly communicate using multiple tools (email, newsletters, letters, in-person meetings) in all of the pertinent languages.
	Communication efforts are sufficiently robust that they incorporate face-to-face meeting, sending letters/report cards home, newsletters, a data-based system that parents can access so that parents are aware of the student achievement. 

	6.4 a
	The school makes the connection of families with community partners to support student learning and growth.
	The school connects with the surrounding CBOs and establishes partnerships between those CBOs and the families at the school. 

	6.4 b
	Targeted school staff receive PD to be able to seek and sustain partnerships with families and CBOs. (i.e., perhaps the school support team are the only team in the school receiving PD on this subject matter).
	A select group of school-based personnel become the experts in the home-to-school connection and are leveraged by other school staff and are responsible for ensuring that the communication to families is proactive and not reactive. 

	6.5 a
	School community provides a wide variety of opportunities for families to learn about data. 
	The school hosts several sessions throughout the year for the families to learn about school data. 

	6.5 b 
	School community shares the school data in a way that families can understand it and are encouraged to use the data to advocate for their students. 
	The sessions are tailored to the skill and capacity of the families and are done in such a way that parents understand it and are then empowered by the information and use it to inform their conversations with teachers and support personnel and advocate for any services that should be further rendered at the school.  


· (15minutes)- Debrief as a large group by SOP – Popcorn Style (Ask the participants what they believe the rating for their SOP would be if this was indicative to the parent engagement in the school they were reviewing).
Rating for 6.2 -Developing

Rating for 6.3- Ineffective

Rating for 6.4- Ineffective
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