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Resource Guide for Schools and Districts

The Development and Use of this Resource Guide

This resource guide was developed as a companion to the DTSDE 2.0 rubric. It begins where the
DTSDE assessment process ends.

The assessment process for schools and districts yields a final report that identifies and describes
strengths, progress markers and identified needs for improvement. District and school leaders will rely
on the final school/district report’s findings when they develop the next versions of their respective
district and school improvement plans. Specifically, their plans will target the assessed needs and
priorities presented in their respective DTSDE reports.

Two important questions remain:

e How can leaders act upon the findings of the DTSDE report- crafting comprehensive,
coherent, and research-supported improvement plans, and then implementing them with
fidelity?

e Where might colleagues go to obtain relevant learning and improvement resources?

This resource guide is one response to these questions. Its primary purpose is to provide leaders with
useful resources so that they can benefit from the DTSDE process and report. Its secondary purpose is
to facilitate colleagues’ professional development; recognizing that improvement fundamentally
depends on adult learning and development.

The Development Process

A team of UAlbany-SUNY (UA-SUNY) research and development experts was contracted to develop
this guide. Work commenced in November 2013, and the initial version was completed on April 1,
2014.

The idea of an “initial version” is an important feature of this guide. Guides like this one are like
unfinished symphonies because they require constant updating to incorporate new policies, pioneering
improvement models and strategies, and innovative interventions. In brief, this guide is a living
document, ripe with contributions but always ready to be enhanced with new resources.

What contributed to the Resource Guide?

Four important types of sources are included in the Resource Guide:
(1) Recent research and promising improvement theories;

(2) Best practice and policy briefs;

(3) Relevant websites with solid improvement recommendations and learning resources; and
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(4) Videos, especially ones easily accessed via a simple internet search.

These four resources are not mutually exclusive. In fact, these resources were selected with an eye
toward how their relationships open up several professional development pathways. For example, a
colleague can start with a YouTube video and use it to gain new awareness, language, ideas, and
strategies. Once readied in this way, this same colleague can proceed to relevant research and best
practice policy briefs. Alternatively, another colleague can start with the research and policy briefs
before proceeding to user-friendly videos and websites. The guide emphasizes systems thinking and
planning, adult learning, action research, and school-district leadership teams and networks.

The Improvement Rationale for the Resource Guide

The resources included in this guide have substantial support. Thus, there is no question about their
use-values. To the extent that the strategies and priorities included in this guide are implemented with
fidelity and all relevant professional development and adoption of innovation requirements have been
met, schools and entire districts are likely to improve in three demonstrable ways.

1. Their status on the HEDI rating scale will improve;

2. Their organizational capacities and people-centered competencies for innovation and
improvement will increase; and

3. With time, results for students, schools, and entire districts will improve.
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Resource Guide for Schools and Districts

Tenet One

Statement of Practice 1.1

DTSDE Tenet 1.1: The district has a comprebensive approach for recruiting, evaluating and sustaining

high-quality personnel that affords schools the ability to ensure success by addressing the needs of their

community.

Impact: Schools have personnel that are able to effectively address the student’s needs.

Strategies for District Leaders

a.

The district has a comprehensive approach to recruiting, hiring, assigning, and retaining high
quality personnel for all positions.

District officials use the District Comprehensive Improvement Plan to support school leaders
through professional development and professional feedback.

District officials collaborate with school leaders to develop, implement, and monitor staff
hiring, assignment, and retention strategies.

District leaders use the following strategies in the when recruiting, hiring, supporting, and

retaining all staff:

In partnership with higher education institutions and other providers (e.g., BOCES, non-profit
professional development organizations), develop a formal plan with explicit criteria for
hiring, assigning, and retaining high-quality personnel.

Frame every new hire as an opportunity to innovate, learn and improve and develop induction
systems that capitalize on newcomers’ fresh knowledge and skill.

Assess staff members’ working conditions, including their job descriptions, available
equipment, and the quality of their facilities and improve them where needed.

Review the status of teacher, school leader, student support staff members’ contracts ensure
that they are aligned with performance expectations and accountabilities and also to pave the
way for contractual improvements, including ones recommended by staff members.

At the same time, meet with representatives of all professional staff constituencies to gain their
perspectives on district-wide and school-specific improvement needs and priorities. Follow-up
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in a timely manner, indicating how their feedback and recommendations have been evaluated
and used.

Assess the quality and implementation level of performance evaluation systems for all
professional staff members. In particular, examine the extent to which sub-optimal and
unacceptable performances are identified and corrective measures are implemented at the
district level and at each school.

Develop and implement a strategy whereby the performance assessment and accountability
system implemented at the district office level is modeled for and then adopted and
implemented completely at the school level.

Review district office staff members’ roles, responsibilities, and assignment/deployment
policies, looking for strengths, opportunities, needs, and improvement priorities.

Review principal roles, responsibilities, and assignment/deployment policies, looking for
strengths, opportunities, needs, and improvement priorities.

Review teacher roles, responsibilities and assignment/deployment policies, looking for
strengths, opportunities, needs, and improvement priorities.

Review student support professionals’ roles, responsibilities and assignment/deployment
policies, looking for strengths, opportunities, needs, and improvement priorities.

Review retention policies and strategies for all professional staff with particular interest in how
to maximize performance and prevent undesirable turnover.

Review tenure policies as well as policies for all permanent assignments, ensuring that the
district’s resources are allocated efficiently and effectively to meet enduring priority needs.

Review the district’s history of special grant applications and use; with particular interest in
grant alignment to improvement plans. Additionally, examine the extent to which grant
activities have continued when no demonstrable improvements have been provided.

Develop role-specific and generic professional development policies and plans, emphasizing
differentiated, customized, and job-embedded opportunities for principals, teachers, student
support professionals, and district office staff members.

Anticipate and plan for embedded professional development focused on adult learning models
and strategies. Emphasizing customized and differentiated ones for district level officials,
school building leaders, teachers, and student support professionals.

Consult with leaders in community and partner business organizations to maximize human
resources, determining the roles and responsibilities community personnel can perform.

Periodically, district officials and representative school leaders meet to evaluate and improve

personnel policies and decision-making mechanisms.
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Resource Guide for Schools and Districts
Tenet One

Statement of Practice 1.2

DTSDE Tenet 1.2: The district leadership has a comprehensive and explicit theory of action about school
culture that communicates high expectations for addressing the needs of all constituents.

Impact: Students achieve at high levels of success

Strategies for district leaders

a. District leaders have developed and regularly communicate high expectations and goals for
student and school outcomes, emphasizing all staff members’ roles and accountabilities

b. District leaders have an approach for communicating the “theory of action” to all

stakeholders.

The district leader uses the following strategies when creating a theory of action and
communicating the high expectations of the district:

e Convene, optimize, and rely on a leadership team consisting of all school leaders and relevant
district office personnel, building individual and team commitments and competencies for
data-guided and evaluation-driven, organizational learning and improvement.

e Emphasize the development and formal testing of consensus-based, district-wide “theories of
action”—explicit frameworks or models that specify how the district will proceed from “here’
(the current state of affairs and performance level) to “there” (better outcomes).

>

e Regularly and continuously, revisit these theories of action, revising and replacing them as
needed, while holding everyone accountable for results.

e Focus on systems thinking, adult learning, action research, and data-driven, evidence-guided
decision-making to achieve priority goals, to learn, and to improve district-school leadership
team meetings.

e In addition to district team meetings, hold regular meetings with each individual. Build their
commitments and capacities to respond to their respective building’s needs.

e Lead and manage by “walking around,” routinely visiting classrooms as permitted by union

contracts. Expand each school leader’s commitments to, and competencies for, staff evaluation,
professional development, and performance improvement.

e DPrioritize regular, high quality communications focused on the district’s vision, mission, and
SMART goals with all relevant stakeholder groups (school boards, governmental officials,
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business leaders, community agency heads, parents and students), while seeking their feedback
on both the communications strategy and the main message.

Frame the technical work in two related ways: Developing cradle-to-career education systems
and preparing 21* Century learners. Emphasize that no school is entirely successful unless
everyone is successful

Examine the district’s prior history and how it can be brought to bear on current challenges
and needs. For example, review minutes of district meetings, interview school principals and
officers of parent organizations, and visit with leaders of community groups.

Employ systems thinking in your improvement planning. Look for and emphasize
relationships among now-separate and disjointed parts and offer more inclusive and complete
“mental models” to the school board, other district officers, school building leaders, and other

school community stakeholders.

Ensure that building leaders and their school improvement teams have developed SMART
goals and use action research as they strive to achieve these goals.

Review with school leaders their respective budgets, aligning them with district priorities and

ensuring that funding allocations are aligned with priority needs and goals.

Remember the emotional side of all educational change, starting with Fullan’s
recommendation that you strive to like and love your employees so that they feel and act in
the same way toward their staff members.

Emphasize from outset to all relevant stakeholders that their work is directed toward building
a new system that improves results for everyone. Highlight the gap between the disappointing
results from the current system and the desirable results needed from the new system, while
emphasizing the need to implement a new measurement system and use the data it generates to
set and revise SMART goals.

Begin improvement planning with explicit inquiries into participants’ frames of reference,
their preferred language, and the old, unwritten rules that everyone knows and lives by.
(Recognize that all sub-optimal orientations and actions can be traced back to people’s
preconceived ideas, selective perceptions, and “mental models” for their jobs, including the
influence of the old rules on how people set goals, orient themselves, and behave.)

Make explicit the new rules and the new game in the district, inviting participation in design,
implementation, evaluation, and continuous improvement.

Emphasize in all relevant communications the important distinction between “reform” and
“improvement.” Include the important idea that isolation is the enemy of improvement.
Also, that historically, schools have reformed over and over again without any demonstrable
improvement.

Proceed with a compelling statement of moral purpose and explicit core values regarding the
process of education. Guide your leadership team through a strategic planning and
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improvement process that results in the development of a clear vision, a compelling mission,

and district-level SMART goals.

Teach the plan to other district office officials and school building leaders, helping them to
develop new mental models for improvement and preparing them to do the same with their

respective constituencies.

Emphasize district-wide coherence and alignment on these purposes, core values, vision,
mission and smart goals, while granting school leaders’ acceptable “accountable autonomy.”

Acknowledge that coherence and alignment work is a never-ending priority, one that enables

knowledge generation, learning, and continuous improvement.

Collaborate with school leaders on budgeting, aligning school and district budgets and helping
each leader allocate funds and human resources strategically so that goals are achieved.

Collaborate with school and district leaders to develop shared commitments to explicit norms
for the quality of treatment and interaction; as well as to language that is strengths-based,
solution-focused, and culturally-competent.

Make cultural sensitivity and competence a district-wide priority in everything; starting with
instructional practices for students. Include professional staff policies, professional
development, and induction-initiation-promotion systems.

Start with the district-wide leadership and management team(s); then structure and support
professional learning communities district-wide. Pay explicit attention to and provide
resources in support of, networking and bridging communications among these communities.

Emphasize with all relevant stakeholders, but especially district office and principals, the
distinction between leaders of learning and building managers.

Model the orientations, attitudes, and behaviors you expect and require from all personnel.
Particularly focus on engagement in continuous learning, knowledge generation, and
improvement.

Emphasize with all relevant stakeholders, but especially district office and principals, the
distinction between leaders as persons (individuals as leader-heroes) and leadership as a
function or activity that must be distributed widely with shared responsibility and
accountability.

Especially with middle school and high school leaders, jointly craft instructional leadership
plans and strategies that emphasize subject matter expertise in mathematics and science and
align the work of principals, instructional coaches, and professional learning communities.

Evaluate the relationships and connections between the district and both families and
community agencies. Find out what needs to be done to improve them. If they do not exist,
develop them.
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e Serve on community advisory boards and various partnership councils, recognizing that a seat
at these tables is one of the best ways to promote district and school visions, missions, and
goals and also to obtain family and community resources.

e DPrioritize and allocate resources for all relevant information technology innovations, including
relevant websites, listservs, and interactive designs that enable on-demand information sharing
and community engagement.

e Designate district officers and particular school building leaders to bridge, buffer, and broker
district-wide and school-community functions.

e Collaborate with school board members, community organization leaders, business and
corporate leaders, governmental officials, and higher education representatives to develop
Cradle-to-Career partnership councils.

e Use intermediary people and organizations as needed to facilitate this overall agenda, especially
when endemic conflicts must be addressed and contested boundaries need to be crossed and

bridged.

e Develop your district leadership structure and operational processes with particular reference
to the local context, especially so in rural districts in which an elaborate, specialized district
office infrastructure is impossible to develop completely and sustain.

Research and resources for guidance

Augustine, C. H., Gonzalez, G., Ikemoto, G. S., Russell, J., & Zellman, G. L. (2009). Improving
school leadership: The promise of cobesive leadership systems. Rand Corporation. Retrieved from:
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-
research/Documents/The-Promise-of-Cohesive-Leadership-Systems.pdf

Bottoms, G., & Schmidt-Davis, J. (2010). The three essentials: Improving schools requires district
vision, district and state support, and principal leadership. Southern Regional Education Board
(SREB) Retrieved from: http://www.wallacefoundation.org/knowledge-center/school-
leadership/district-policy-and-practice/ Documents/ Three-Essentials-to-Improving-Schools.pdf

Council of the Great City School. (2010). Building public confidence in urban schools: A guide for
administrators and board members. Public Relations Executives Network Project of the Council of the
Great City schools. Retrieved from:
http://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/4/Building Public confidence.p
df

Creative learning exchange. Website: http://www.clexchange.org/

DuFour, R., & Fullan, M. (2013). Cultures built to last: Systemic PLCs at work. Bloomington, IN:
Solution Tree Press.
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http://www.clexchange.org/

Elmore, R.F. Ed. (2011). [ used to think...And now I think...: Twenty leading educators reflect on the
work of school reform. Harvard Education Press.

Fullan, M. (2012). Choosing the right drivers. Retrieved from:
http://www.youtube.com/watch?v=VCyD-w7b5HU

Fullan, M. (2012). The six secrets of educational change.
http://www.youtube.com/watch?v=1vxU7075zk A

Fullan, M. (2012). Drivers of the Whole Systems Reform. NEA Foundation. Retrieved from:
http://www.youtube.com/watch?v=FLX0NwaFaQQ

Galluci, C. (2008). District-wide instructional reform: Using sociocultural theory to link
professional learning to organizational support. American Journal of Education, 114, 541-581.

Gill, J. (2012). Strength training: Aspiring principals need fortified programs to prepare them for
the challenges they face. JSD, 33(6), 24-31. Retrieved from: Strength training

Gill, J. (2013). Making room for the principal supervisors. New York. The Wallace Foundation:
Retrieved from: http://www.wallacefoundation.org/knowledge-center/school-leadership/district-
policy-and-practice/Documents/Make-Room-for-the-Principal-Supervisors.pdf

Hargreaves, A. & Fullan M. (2012). Professional capital: Transforming teaching in every school.
Retrieved from: https://www.youtube.com/watch?v=Rxr1XPY9UZE

Hatch, T. (2009). Managing to change: How schools can survive (and sometimes thrive) in turbulent
times. New York: Teachers College Press.

Honig, ML.I. (2008). District central offices as learning organizations: How sociocultural and
organizational learning theories elaborate district central office administrators’ participation in
teaching and learning improvement efforts. American Journal of Education, 114, 627-664.

Honig, M.I., & Copland, M.A. (2008). Reinventing district central offices to expand student
learning. Learning Point Associates: The Center for Comprehensive School Reform and
Improvement. www.centerforcsri.org

Jacob, A., Vidyarthi, E., & Carroll, K. (2012). The irreplaceables: Understanding the real
retention crisis in America’s schools. New York: The New Teachers Project (TNTP).

Mendels, P., & Mitgang, L. D. (2013). Creating strong principals. Educational Leadership,
70(7), 22-29. Retrieved from: Creating strong principals

Knapp, M. (2008). How can organizational and sociocultural learning theories shed light on
district instructional reform? American Journal of Education, 114, 521-539.

Marzano, R. (2013). Several videos offered via the Marzano Research Laboratory.
http://www.marzanoresearch.com/resources/videos
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http://www.marzanoresearch.com/resources/videos

Marzano, R. (2012). Current trends in teacher and principal evaluation systems. Youtube.
http://www.youtube.com/watch?v=cIMRISTX6Is

Neumerski, C. M. (2013). Rethinking instructional leadership, a review: What do we know
about principal, teacher, and coach instructional leadership and where should we go from
here? Educational Administration Quarterly, 49, online first 27 August. DOL:
10.1177/0013161X12456700NeuroLeadership Institute.

Portin, B. S. (2009). Assessing the effectiveness of school leaders: New directions and new processes. New
York: Wallace Foundation. Retrieved from: Assessing the effectiveness of school leaders

Rothstein, R. (2013). Grading Education: Getting Accountability Right. University of Rhode
Island Honors Colloquium. Retrieved from:
http://www.youtube.com/watch?v=HaMT1aiOLw4

Systems thinking in schools. Website of Waters Foundation. http://watersfoundation.org/

The Wallace Foundation. (2011). Research findings to support effective educational policies: A guide
for policymakers (2nd ed.). New York: The Wallace Foundation. Retrieved from:
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-
research/Documents/Findings-to-Support-Effective-Educational-Policy-Making.pdf

The Wallace Foundation. (2012). The making of a principal: Five lessons in leadership training.
New York. The Wallace Foundation: Retrieved from: Making of a Principal Five Lessons

The Wallace Foundation. (2013). Districts matter: Cultivating the principals urban schools need. New
York: The Wallace Foundation. Retrieved from: http://www.wallacefoundation.org/knowledge-
center/school-leadership/district-policy-and-practice/Documents/Districts-Matter-Cultivating-the-
Principals-Urban-Schools-Need.pdf

Turnbull, B., Riley, D., & MacFarlane, J. (2013). Cultivating talent through a principal pipeline.
Building a Stronger Principalship, 2, December. Retrieved from: Cultivating talent through
principal pipeline

University of Washington Center for Educational Leadership. Central office toolkit: Strengthening
school district central offices in the service of improved teaching and learning. New York: Wallace
Foundation. Retrieved from:http://www.wallacefoundation.org/knowledge-center/school-
leadership/district-policy-and-practice/Documents/Central-Office-Transformation-Toolkit.pdf
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http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Building-a-Stronger-Principalship-Vol-2-Cultivating-Talent-in-a-Principal-Pipeline.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Central-Office-Transformation-Toolkit.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Central-Office-Transformation-Toolkit.pdf

Resource Guide for Schools and Districts
Tenet One

Statement of Practice 1.3

DTSDE Tenet 1.3: The district is organized and allocates resources (financial, staff support, materials, etc.)
in ways that align appropriate levels of support for schools based on the needs of the school community.
Impact: The resources in the district are effectively administered to promote school improvement
and success.

Strategies for district leaders

a. District leaders develop a plan and protocol for assessing and allocating resources (e.g., financial,
staff support, materials, etc.)

b. District leaders continuously assess how resources are being used to support school leaders and
adjust as necessary.

c. District leaders ensure that resources are allocated both equitably and adequately throughout the
schools in the district.

District leaders use the following strategies when planning for, allocating, and assessing the use
of resources:

o Examine the budget carefully, finding out where and how dollars are being spent, and
reallocating to match district priorities and goals.

e Evaluate personnel assignment/deployment policies, determining whether the right people are
in the right places and making adjustments as needed.

e Emphasize joint improvement planning with specific projects. Demonstrate that district
leaders are responsive to each school leader and grant all school leaders some measure of
accountable autonomy.

e Develop district-level resource priorities and allocation plans for partnerships with student-
and family-serving community agencies, including both school-specific and district-wide
partnerships.

o Plan for the differential resource and professional development needs of individual schools in
support of the implementation of the Common Core Learning Standards and the APPR

framework.
e Target two related, but separate priorities:

o School capacities -improving each school as a high-performing, learning organization
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o Personnel competencies - using professional development to expand the expertise of
key people and teams

e Plan for a strategic deployment of personnel based on school needs and goals (e.g., additional
student support professionals for schools with high-needs students; literacy and language
specialists for schools serving ESL populations).

e Formulate plans for and allocate resource in support of dropout prevention/intervention and
back-on-track programs as needed in individual schools and that are advanced district-wide.

¢ Build school leaders’ commitments and capacities for strategic, goal-oriented budgeting. Ensure
that these leaders understand the district’s budgeting and also are able to explain budgeting
priorities and strategies to their respective staff members.

Research and resources for guidance

Augustine, C. H., Gonzalez, G., Ikemoto, G. S., Russell, J., & Zellman, G. L. (2009). Improving
school leadership: The promise of cobesive leadership systems. Rand Corporation. Retrieved from:
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-
research/Documents/The-Promise-of-Cohesive-Leadership-Systems.pdf

Bottoms, G., & Schmidt-Davis, J. (2010). The three essentials: Improving schools requires district
vision, district and state support, and principal leadership. Southern Regional Education Board
(SREB) Retrieved from: http://www.wallacefoundation.org/knowledge-center/school-
leadership/district-policy-and-practice/Documents/ Three-Essentials-to-Improving-Schools.pdf

Council of the Great City School. (2010). Building public confidence in urban schools: A guide for
administrators and board members. Public Relations Executives Network Project of the Council of the
Great City schools. Retrieved from:
http://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/4/Building Public confidence.p
df

Creative learning exchange. Website: http://www.clexchange.org/

DuFour, R., & Fullan, M. (2013). Cultures built to last: Systemic PLCs at work. Bloomington, IN:
Solution Tree Press.

Elmore, R.F. Ed. (2011). [ used to think...And now I think...: Twenty leading educators reflect on the
work of school reform. Harvard Education Press.

Fullan, M. (2012). Choosing the right drivers. Retrieved from:
http://www.youtube.com/watch?v=VCyD-w7b5HU

Fullan, M. (2012). The six secrets of educational change.
http://www.youtube.com/watch?v=1vxU7075zk A

DTSDE 2.0 RESOURCE GUIDE- TENETS ONE TO SIX 17


http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/The-Promise-of-Cohesive-Leadership-Systems.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/The-Promise-of-Cohesive-Leadership-Systems.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Three-Essentials-to-Improving-Schools.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Three-Essentials-to-Improving-Schools.pdf
http://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/4/Building_Public_confidence.pdf
http://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/4/Building_Public_confidence.pdf
http://www.clexchange.org/
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Fullan, M. (2012). Drivers of the Whole Systems Reform. NEA Foundation. Retrieved from:
http://www.youtube.com/watch?v=FLX0NwaFaQQ

Galluci, C. (2008). District-wide instructional reform: Using sociocultural theory to link
professional learning to organizational support. American Journal of Education, 114, 541-581.

Gill, J. (2012). Strength training: Aspiring principals need fortified programs to prepare them for
the challenges they face. JSD, 33(6), 24-31. Retrieved from: Strength training

Gill, J. (2013). Making room for the principal supervisors. New York. The Wallace Foundation:
Retrieved from: http://www.wallacefoundation.org/knowledge-center/school-leadership/district-
policy-and-practice/Documents/Make-Room-for-the-Principal-Supervisors.pdf

Hargreaves, A. & Fullan M. (2012). Professional capital: Transforming teaching in every school.
Retrieved from: https://www.youtube.com/watch?v=Rxr1XPY9UZE

Hatch, T. (2009). Managing to change: How schools can survive (and sometimes thrive) in turbulent
times. New York: Teachers College Press.

Honig, ML.I. (2008). District central offices as learning organizations: How sociocultural and
organizational learning theories elaborate district central office administrators’ participation in
teaching and learning improvement efforts. American Journal of Education, 114, 627-664.

Honig, M.I., & Copland, M.A. (2008). Reinventing district central offices to expand student
learning. Learning Point Associates: The Center for Comprehensive School Reform and
Improvement. www.centerforcsri.org

Jacob, A., Vidyarthi, E., & Carroll, K. (2012). The irreplaceables: Understanding the real
retention crisis in America’s schools. New York: The New Teachers Project (TNTP).

Mendels, P., & Mitgang, L. D. (2013). Creating strong principals. Educational Leadership,
70(7), 22-29. Retrieved from: Creating strong principals

Knapp, M. (2008). How can organizational and sociocultural learning theories shed light on
district instructional reform? American Journal of Education, 114, 521-539.

Marzano, R. (2013). Several videos offered via the Marzano Research Laboratory.
http://www.marzanoresearch.com/resources/videos

Marzano, R. (2012). Current trends in teacher and principal evaluation systems. Youtube.
http://www.youtube.com/watch?v=cIMRISTX6Is

Neumerski, C. M. (2013). Rethinking instructional leadership, a review: What do we know
about principal, teacher, and coach instructional leadership and where should we go from
here? Educational Administration Quarterly, 49, online first 27 August. DOI:
10.1177/0013161X12456700NeuroLeadership Institute.
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Portin, B. S. (2009). Assessing the effectiveness of school leaders: New directions and new processes. New
York: Wallace Foundation. Retrieved from: Assessing the effectiveness of school leaders

Rothstein, R. (2013). Grading Education: Getting Accountability Right. University of Rhode
Island Honors Colloquium. Retrieved from:
http://www.youtube.com/watch?v=HaMT1aiOLw4

Systems thinking in schools. Website of Waters Foundation. http://watersfoundation.org/

The Wallace Foundation. (2011). Research findings to support effective educational policies: A guide
for policymakers (2nd ed.). New York: The Wallace Foundation. Retrieved from:
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-
research/Documents/Findings-to-Support-Effective-Educational-Policy-Making.pdf

The Wallace Foundation. (2012). The making of a principal: Five lessons in leadership training.
New York. The Wallace Foundation: Retrieved from: Making of a Principal Five Lessons

The Wallace Foundation. (2013). Districts matter: Cultivating the principals urban schools need. New
York: The Wallace Foundation. Retrieved from: http://www.wallacefoundation.org/knowledge-
center/school-leadership/district-policy-and-practice/Documents/Districts-Matter-Cultivating-the-
Principals-Urban-Schools-Need.pdf

Turnbull, B., Riley, D., & MacFarlane, J. (2013). Cultivating talent through a principal pipeline.
Building a Stronger Principalship, 2, December. Retrieved from: Cultivating talent through
principal pipeline

University of Washington Center for Educational Leadership. Central office toolkit: Strengthening
school district central offices in the service of improved teaching and learning. New York: Wallace
Foundation. Retrieved from:http://www.wallacefoundation.org/knowledge-center/school-
leadership/district-policy-and-practice/Documents/Central-Office-Transformation-Toolkit.pdf
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http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Central-Office-Transformation-Toolkit.pdf
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Resource Guide for Schools and Districts
Tenet One

Statement of Practice 1.4

DTSDE Tenet 1.4: The district has a comprebensive plan to create, deliver and monitor professional
development in all pertinent areas that is adaptive and tailored to the needs of individual schools.

Impact: The targeted professional development leads to increased teacher effectiveness.

Strategies for District Leaders

a. District leaders develop a plan for the strategic professional development that is tailored to the
needs of district office officials, school leaders, teachers, and student support professionals

b. District leaders create a calendar of professional development opportunities based on the needs
of district and school educators and communicate the calendar to all stakeholders.

c. District leaders establish mechanisms for technical assistance, mentoring and coaching as
follow-up supports and implementation facilitators.

District leaders use the following strategies when developing, communicating, and following up
with personnel throughout the district:

e Develop a strategic professional development plan that is framed by the district’s vision,
mission, and SMART goals and is in tandem with supervisors’ reports.

o Tailor the strategic professional development plan to the needs of district office officials,

school leaders, teachers, and student support professionals.

e DPrioritize the professional development needs of school building leaders, ensuring that these
leaders are able to take charge of staff members’ learning and professional development needs
in their respective buildings.

e Develop a formal calendar and budget for all staff members’ professional development,
allocating resources for learning during the summer as well as implementation during the
regular school year.

e Review principal performance data, looking for strengths, opportunities, needs, and

improvement priorities for customized professional development.

e Review teacher performance data, looking for strengths, opportunities, needs, and
improvement priorities for customized professional development.

e Review student support professionals’ performance data, looking for strengths, opportunities,
needs, and improvement priorities for customized professional development.
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e Review district office staff members’ performance data, looking for strengths, opportunities,

needs, and improvement priorities for customized professional development.

e Ensure that all of the above professional development planning and resource allocation are
firmly tied to school and district-wide improvement priorities, especially school and district
alignment and overall coherence.

e Inquire from principals, teacher leaders, and student support staff about potential topics, ideas,
conferences, professional development opportunities that they feel would help them improve.

e Develop and implement aligned school and district office professional development
monitoring systems, including mechanisms for in-flight adjustments as unanticipated needs,
challenges, and opportunities arise.

e Collaborate with school leaders to develop for embedding new practices in targeted schools.

e Collaborate with school leaders to craft scale-up plans involving the replication and transfer of
effective innovations from one school to others.

e Collaborate with school personnel and community partners to deliver professional
development opportunities on the social and emotional developmental health of all students.

Research and resources for guidance

Augustine, C. H., et.al. (2009). Improving school leadership: The promise of cobesive leadership
systems. Rand Corporation. Retrieved from: Improving school leadership

Bottoms, G., & Schmidt-Davis, J. (2010). The three essentials: Improving schools requires district
vision, district and state support, and principal leadership. Southern Regional Education Board
(SREB) Retrieved from: http://www.wallacefoundation.org/knowledge-center/school-
leadership/district-policy-and-practice/ Documents/ Three-Essentials-to-Improving-Schools.pdf

DuFour, R., & Fullan, M. (2013). Cultures built to last: Systemic PLCs at work. Bloomington, IN:
Solution Tree Press.

Fullan, M. (2012). Choosing the right drivers. Retrieved from:
http://www.youtube.com/watch?v=VCyD-w7b5HU

Fullan, M. (2012). The six secrets of educational change. (short, powerful 2 minutes).
http://www.youtube.com/watch?v=1vxU7075zk A

Fullan, M. (2012). Drivers of the Whole Systems Reform. NEA Foundation. Retrieved from:
http://www.youtube.com/watch?v=FLX0NwaFaQQ

Galluci, C. (2008). District-wide instructional reform: Using sociocultural theory to link
professional learning to organizational support. American Journal of Education, 114, 541-581.

DTSDE 2.0 RESOURCE GUIDE- TENETS ONE TO SIX 21


http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/The-Promise-of-Cohesive-Leadership-Systems.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Three-Essentials-to-Improving-Schools.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Three-Essentials-to-Improving-Schools.pdf
http://www.youtube.com/watch?v=VCyD-w7b5HU
http://www.youtube.com/watch?v=FLX0NwaFaQQ

Gill, J. (2012). Strength training: Aspiring principals need fortified programs to prepare them for
the challenges they face. JSD, 33(6), 24-31. Retrieved from: strength training

Gill, J. (2013). Making room for the principal supervisors. New York. The Wallace Foundation:
Retrieved from: making room for principal supervisors

Honig, M.I. (2012). District central office leadership as teaching: How central office
administrators support principals’ development as instructional leaders. Educational
Administration Quarterly, 48(4), 733-774.

Honig, M.I., & Copland, M.A. (2008). Reinventing district central offices to expand student
learning. Learning Point Associates: The Center for Comprehensive School Reform and
Improvement. www.centerforcsri.org

Mendels, P., & Mitgang, L. D. (2013). Creating strong principals. Educational Leadership,
70(7), 22-29. Retrieved from: Creating strong principals

Marzano, R. (2013). Several videos offered via the Marzano Research Laboratory.
http://www.marzanoresearch.com/resources/videos

Marzano, R. (2012). Current trends in teacher and principal evaluation systems. Youtube.
http://www.youtube.com/watch?v=cIMRISTX6Is

Portin, B. S. (2009). Assessing the effectiveness of school leaders: New directions and new processes. New
York: Wallace Foundation. Retrieved from: Assessing the effectiveness of school leaders

The Wallace Foundation. (2011). Research findings to support effective educational policies: A guide
Jfor policymakers (2nd ed.). New York: The Wallace Foundation. Retrieved from:
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-
research/Documents/Findings-to-Support-Effective-Educational-Policy-Making.pdf

The Wallace Foundation. (2012). The making of a principal: Five lessons in leadership training.
New York. The Wallace Foundation: Retrieved from: The making of a principal

The Wallace Foundation. (2013). Districts matter: Cultivating the principals’ urban schools need.
New York: The Wallace Foundation. Retrieved from: Districts matter

Turnbull, B., Riley, D., & MacFarlane, J. (2013). Cultivating talent through a principal pipeline.
Building a Stronger Principalship, 2, December. Retrieved from: Cultivating talent through
principal pipeline

University of Washington Center for Educational Leadership. Central office toolkit: Strengthening
school district central offices in the service of improved teaching and learning. New York: Wallace
Foundation. Retrieved from:http://www.wallacefoundation.org/knowledge-center/school-
leadership/district-policy-and-practice/ Documents/Central-Office-Transformation-Toolkit.pdf

DTSDE 2.0 RESOURCE GUIDE- TENETS ONE TO SIX 22


http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Strength-Training-Aspiring-Principals-Need-Fortified-Programs-to-Prepare-Them-for-the-Challenges-They-Face.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Make-Room-for-the-Principal-Supervisors.pdf
http://www.centerforcsri.org/
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Educational-Leadership-Creating-Strong-Principals.pdf
http://www.marzanoresearch.com/resources/videos
http://www.youtube.com/watch?v=clMRI8TX6Is
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-evaluation/Documents/Assessing-the-Effectiveness-of-School-Leaders.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Findings-to-Support-Effective-Educational-Policy-Making.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Findings-to-Support-Effective-Educational-Policy-Making.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Documents/The-Making-of-the-Principal-Five-Lessons-in-Leadership-Training.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Districts-Matter-Cultivating-the-Principals-Urban-Schools-Need.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Building-a-Stronger-Principalship-Vol-2-Cultivating-Talent-in-a-Principal-Pipeline.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Building-a-Stronger-Principalship-Vol-2-Cultivating-Talent-in-a-Principal-Pipeline.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Central-Office-Transformation-Toolkit.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Central-Office-Transformation-Toolkit.pdf

Resource Guide for Schools and Districts
Tenet One

Statement of Practice 1.5

DTSDE Tenet 1.5: The district promotes a data-driven culture by providing strategies connected to best
practices that all staff members and school communities are expected to be held accountable for

implementing.

Impact: Stakeholders across the district have a deep understanding of how students are

performing, and can adjust their practices accordingly to promote further student achievement.

Strategies for District Leaders

a.

District leaders communicate the expectations for the use of data to support meeting the
vision, Mission/SMART goals of the district.

District leaders identify best practice regarding data-driven instruction and meeting student
learning goals.

District leaders use the following strategies when developing, communicating, and implementing

data use district-wide:

Establish a formal vision, mission and SMART goals regarding data-guided decision-making
and evidence-based practices and policies. Align each school’s vision, mission and SMART
goals with this improvement priority.

Prioritize and allocate resources for data-guided, SMART goal-driven action research, ensuring
that school leaders follow suit firmly and sustainably.

Require student learning and school performance data in all relevant communications and
joint planning with school building leaders.

Collaborate with school leaders, community representatives, school boards, and families to
develop relevant data communications strategies and structures such as community

dashboards, relevant websites, and regular reports.

Delve into the data to find out where the gaps and problems are most evident and also to

determine areas of strength.

Focus on district-level and school-level data system development and improvement to address
these gaps.

Develop data systems and implementation plans to achieve twin priorities:

o Improvements for particular schools
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o Improvements in the district-wide, cradle-to-career education system developed so that
all students are college- and career-ready without needing academic remediation.

Collaborate with higher education admissions officers to ensure a data-driven alignment of
high school course and assessment requirements to college and workforce entry requirements.

Improve data systems as needed so that they emphasize and provide timely, actionable
information about different sub-populations of students, emphasizing their learning and
developmental needs and paving the way for targeted, tailored interventions.

Evaluate and improve the district’s system for obtaining, collecting, storing, retrieving,
sharing, and disseminating data, consulting the most important data users and contributors.

Evaluate and improve the quality of the district’s information technology hardware and
software with special attention to the timely communication and use of student, school, and
district performance data.

Evaluate and improve the competencies of district level officials to evaluate data, determine
whether it merits the status of evidence, and then use the evidence to identify, implement and
evaluate customized improvement interventions. Provide embedded professional development
interventions as needed.

Evaluate and improve the competencies of school building leaders to evaluate data, determine
whether it merits the status of evidence, and use the evidence to identify, implement and
evaluate customized improvement interventions. Provide embedded professional development
interventions as needed.

Evaluate the quality of data-related tools and protocols, anticipating that better tools and
protocols, district-wide, will go a long way toward solving data problems.

Review all student achievement data and pertinent demographic data and evaluate the quality
of the available data, looking for data system improvements.

Develop with school and district leaders, school board members, and representative parents
and community members, strategies regarding how best to communicate widely and accurately
relevant student achievement and school performance data. Consider alternatives such as
community dashboards and special websites.

Cultivate the norms, values, rules, and interaction patterns conducive to high performing
learning organizations, emphasizing the importance of data-driven mechanisms for identifying
and correcting flaws, errors, and unintended harms.

Interview district officials, school leaders, and representative teachers and student support
professionals to identify and address the obstacles and formidable barriers to data-guided
decision-making and evidence-based policy and practice.

Complete joint planning with school leaders so that school-level improvement strategies based
on data also are research supported (evidence based).
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e Develop cross-boundary organizational structures and operational procedures for data-sharing
between community agencies, district office, and individual schools.

e Model the data- and evidence-related orientations, attitudes, and behaviors you expect from
others.
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Resource Guide for Schools and Districts
Tenet One

Statement of Practice 2.1

DTSDE Tenet 2.1: The district works collaboratively with the school to provide opportunities and supports
for the school leader to create, develop and nurture a school environment that is responsive to the needs of the

entire school community.

Impact: The school community has a clear vision supported by district staff members that
positively affects student achievement.

Strategies for District Leaders

a. District leaders create a relationship with school leaders based on mutual respect, joint
planning, and collaborative decision-making.

b. District leaders provide mentoring, coaching, technical assistance and social supports to school
leaders for curriculum development and implementation.

c. District leaders collaborate with school leaders to create a school community which is
responsive to the needs of its stakeholders.

District leaders use the following strategies when working with school leaders:

e Create a relationship with school leaders based on mutual respect, joint planning, and
collaborative decision-making. Explore how district officials can increase each building leaders’
commitments, competencies and performance.

e Meet regularly with leadership teams and each school leader to provide mentoring, coaching,
technical assistance and social supports. Use these meetings to obtain school leaders’ feedback
and tap their fresh ideas for innovation.

e Recognize that the development of optimal school-community relationships and engagement
strategies is a persistent weakness in pre-service education programs. Plan and provide
resources for district-wide professional development focused on these priority goals.

¢ Collaborate with school leaders to provide and sustain academically supportive, nurturing, and

culturally competent school environments.

e Collaborate with school leaders on creating positive relationships and interactions among all of
the adults and students in each school.

e Model the orientations, attitudes, and behaviors you expect and require from all personnel.
Particularly focus on engagement in continuous learning, knowledge generation, and

improvement.
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e Avoid standardized planning and resource allocations for every school and provide school
leaders with a variety of options for support so that leaders can meet the special needs of their
respective schools

e Collaborate with school leaders to create a school-wide vision, mission, core values, and
SMART goals that are in alignment with the district vision, mission and goals.

e Collaborate with school leaders to provide and develop school environments that are
responsive to the needs of all school stakeholders, including students, parents, families, and
community.

e Assist school leaders in aligning the various components in their school’s improvement plan,
and also in aligning the school’s improvement plan with the district’s overall plan.

¢ Routinely provide technical assistance to, as well as mentoring and coaching for, school leaders
so that they are able to interpret and implement State Education Department policy mandates
and recommendations with fidelity.
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Building a Stronger Principalship, 2, December. Retrieved from: Cultivating talent through
principal pipeline

University of Washington Center for Educational Leadership. Central office toolkit: Strengthening
school district central offices in the service of improved teaching and learning. New York: Wallace
Foundation. Retrieved from:http://www.wallacefoundation.org/knowledge-center/school-
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Resource Guide for Schools and Districts
Tenet One

Statement of Practice 3.1

DTSDE Tenet 3.1: The district works collaboratively with the school (s) to ensure CCLS curriculum that
provides 21% Century and College and Career Readiness skills in all content areas and provides fiscal and

human resources for implementation.

Impact: The curriculum created and used provides teachers opportunities to deliver instruction

that is CCLS aligned and challenges every student.

Strategies for District Leaders:

a.

District officials work collaboratively with school leaders to establish both long and short term
plans for CCLS development and implementation.

District leaders allocate human and fiscal resources for curriculum development and
implementation.

District leaders monitor and evaluate curriculum and instruction and make adjustments based

on student data.

District leaders use the following strategies when planning for curriculum and instruction:

Collaborate with school leaders to establish both long and short term plans for CCLS
development and implementation with particular emphasis on how the CCLS shifts relate to
curriculum development, teaching and learning.

Recognize that all relevant CCLS planning, implementation, and teaching-learning shifts
require customized professional development. Anticipate how much time it will take to
achieve complete implementation. Allocate human and fiscal resources accordingly.

Guide school leaders’ understanding of CCLS-aligned curricula and shifts and how they impact
instruction and learning. School leaders can then implement Annual Professional Performance
Reviews which are aligned with the CCLS-structured teaching and learning.

Create an evaluation-driven, organizational learning and improvement system that is focused
on CCLS alignment, implementation, and collective instructional coherence in all schools.

Recognize the enormity of this change and work collaboratively and regularly with school
leaders and teachers to establish a plan for curriculum development and implementation.

Ensure that the district office and each school have an aligned curriculum plan with both
short-term and long-term SMART goals.
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Monitor CCLS implementation and continuous improvement district-wide, taking stock of
resource and professional development needs for CCLS shifts in specific schools and across the
district.

Adjust and improve curriculum implementation based on assessment data.

Collaborate with school leaders on joint projects to monitor the effectiveness of data systems
and make improvements as needed.

District leaders respond to the needs of individual schools for additional resources and
professional development in support of the implementation of the Common Core Learning
Standards and the APPR framework.

Be responsive to each school leader and grant school leaders some measure of accountable
autonomy.

Plan for formal resource development and allocation for key instructional technology,
equipment, and professional development priorities.

Plan for formal resource development and allocation for out-of-school time learning and

instructional supports.

Make partnerships with student and family-serving community agencies a priority by planning
and allocating resources for them.

Plan for resource priorities and allocation for parent and family engagement initiatives, both
school-specific and district-wide.

Respond to the needs of individual schools for additional resources and professional
development in support of the implementation of the Common Core Learning Standards and
the APPR framework.

Invest strategically in both school capacities (improving each school as a high-performing,
learning organization) and personnel competencies (using professional development to expand
the expertise of key people and teams).

Make resource allocation decisions in service of the college and career readiness of students

whose families have limited or no history of postsecondary education.

Deploy personnel strategically, based on school needs and goals (e.g., additional student
support professionals for schools with high-needs students; literacy and language specialists for
schools serving ESL populations).

Invest in college and career readiness-oriented counseling systems.

Determine formal plans for and investments in dropout prevention/intervention and back-on-
track programs as needed.

Allocate sufficient time and provide dedicated resources to support the adoption and
implementation of complex innovations—especially the CCLS, the APPR, and RTI/PBIS.
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Research and resources for guidance

Common Core Learning Standards

Achieve the Core (n.d.) ELA / literacy research and articles K-12. Retrieved from:
http://achievethecore.org/dashboard/408/search/3/1/0/1/2/3/4/5/6/7/8/9/10/11/12/page/405
/ela-literacy-research-and-articles

Achieve the Core (n.d.). Mathematics research and article k-12. Retrieved from:
http://achievethecore.org/dashboard/408/search/3/1/0/1/2/3/4/5/6/7/8/9/10/11/12/page/407
/mathematics-research-and-articles

The Teaching Channel. (2013). Common core video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics common-core

WestEd (2013). Build your district’s common core plan: Lessons from the field (Math). Retrieved from:
https://wested.app.box.com/WestEdWebinar20131031/1/1272580480/114003http://commoncore
.wested.org/schools-districts/implementing-math-standards/16571/1

WestEd (2013). Build your district’s common core plan: Lessons from the field (ELA). Retrieved from:
https://wested.app.box.com/WestEdWebinar20131031/1/1272580480/11400316571/1

District Improvement

Shannon, G.S. & Bylsman, P. (2004). Characteristics of improved school districts: Themes from
research. Office of Superintendent of Public Instruction, Olympia, Washington. Retrieved from:
https://www.k12.wa.us/research/pubdocs/DistrictiImprovementReport.pdf

Principals

Syed, S. (2013). Leading schools through major change: Principals and the common core. Retrieved
from: http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-
training/Documents/Leading-Schools-Through-Major-Change-Principals-and-the-Common-

Core.pdf

Wallace Foundation (2012). VIDEO: Great School Leadership in Action. Retrieved
from:http://www.wallacefoundation.org/view-latest-news/events-and-
presentations/Pages/ VIDEO-Great-School-Leaders-in-Action.aspx

Out of School Time

Bodilly, S.J. et al. (2010). Hours of opportunity: lessons from five cities on building systems to improve
after-school, summer school and other out-of-school time programs. Santa Monica, CA: RAND.
Retrieved from:http://www.wallacefoundation.org/knowledge-center/after-school/key-
research/Documents/Hours-of-Opportunity-1-Lessons-After-School-Summer-OST.pdf
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McCombs, J.S. et al. (2011). Making summer count: How summer programs can boost children's
learning. Santa Monica, CA: RAND.

Browne, D. et al. (2013). Expanding learning, enriching learning: Portraits of five programs. Wallace
Foundation. Retrieved from: http://www.wallacefoundation.org/knowledge-center/summer-and-
extended-learning-time/summer-learning/Documents/Expanding-Learning-Enriching-Learning-
Portraits-of-Five-Programs.pdf

Summer Matters Campaign (2014). Putting summer to work. Retrieved from:
http://summermatters2you.net/putting-summer-to-work/

Accountable Autonomy

Dillon, E. (2011). The road to autonomy: Can schools, districts and central offices find their way.
Washington, DC: Education Sector. Retrieved from:
http://www.educationsector.org/publications/road-autonomy-can-schools-districts-and-central-
offices-find-their-way

Gross, B. & Lake, R. (2011). Reforming districts through choice, autonomy, equity and accountability:
An overview of the voluntary public school choice directors. Seattle, WA: Center on Reinventing
Public Education.

Watson, Susan, and Jonathan Supovitz. (2001). Autonomy and accountability in standards-based
reform. Education Policy Analysis Archives 9(32). Retrieved from:
http://epaa.asu.edu/ojs/article/view/361

The Wallace Foundation (2013). Districts matter: Cultivating the principals urban schools need.
Retrieved from: http://www.wallacefoundation.org/knowledge-center/school-leadership/district-
policy-and-practice/Pages/balancing-autonomy-and-accountability-in-school-leadership-districts-
matter-cultivating.aspx

Watson, Susan, and Jonathan Supovitz. (2001). Autonomy and accountability in standards-based
reform. Education Policy Analysis Archives 9(32) Retrieved from:
http://epaa.asu.edu/ojs/article/view/361

Resource Allocation
Odden, Allan, and Lawrence O. Picus. (2011). Improving teaching and learning when budgets are
tight. Phi Delta Kappan 93(1): 42-48. Retrieved from:
http://intl. kappanmagazine.org/content/93/1/42.full

Technology
Whitehead, B.M et al. (2013). Planning for technology. Thousand Oaks, CA: Corwin. Preview

available at:

http://books.google.com/books?hl =en&lr=&id=af WgAQAAQBAJ&oi=fnd&pg=PR1&dq=fu
nding +school +district + priorities&ots = dIKfy3]DUg&sig =vKF744EHIrd TIO1]p1ZSNLVX]7Y
#v=onepage&q=funding%20school%20district%20priorities&f=false

Creating a learning organization
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DuFour, R., & Fullan, M. (2013). Cultures built to last: systemic PLCs at work. Solution Tree Press.

Elmore, R.F. Ed. (2011). [ used to think...And now I think...: Twenty leading educators reflect on the
work of school reform. Harvard Education Press.

Hargreaves, A., & Fullan, M. (2013). The power of professional capital. Retrieved from:
http://learningforward.org/docs/default-source/jsd-june-2013/hargreaves343.pdf

Hargreaves, A. & Fullan M. (2012). Professional capital: Transforming teaching in every school.
Retrieved from: https://www.youtube.com/watch?v=Rxr1XPY9UZE

Leithwood, K. A., & Riehl, C. (2003). What we know about successful school leadership (pp. 1-14).
Nottingham: National College for School Leadership.

Senge, P. M., Cambron-McCabe, N., Lucas, T., Smith, B., & Dutton, J. (2012). Schools that learn
(updated and revised): A fifth discipline fieldbook for educators, parents, and everyone who cares about
education. Random House LLC.

Stoll, L., Bolam, R., McMahon, A., Wallace, M., & Thomas, S. (2006). Professional learning
communities: A review of the literature. Journal of educational change, 7(4), 221-258. Retrieved
from:
http://schoolcontributions.cmswiki.wikispaces.net/file/view/PROFESSIONAL%20LEARNING
%20COMMUNITIES%20A%20REVIEW%200F.pdf

Professional Development

Newmann, F. M., King, M. B., & Youngs, P. (2000). Professional development that addresses
school capacity: Lessons from urban elementary schools. American journal of education, 259-299.
Retrieved from: http://ed-

share.educ.msu.edu/scan/te/pyoungs/TE920 SS10/Newmann King Youngs.pdf

Youngs, Peter, and M. Bruce King. (2002) Principal leadership for professional development to
build school capacity. Educational Administration Quarterly 38 (5): 643-70.

College and Career Ready

Hooley, T., Marriott, J., & Sampson, ]J. P. (2011). Fostering college and career readiness: how
career development activities in schools impact on graduation rates and students’ life success. UK:
University of Derby http://www.derby.ac.uk/files/career _cruising.pdf

Borsato, G. N., Nagaoka, ]., & Foley, E. (2013). College readiness indicator systems framework.
College Readiness Indicator Systems, 28.
http://annenberginstitute.org/sites/default/files/ VUE38.pdf#page = 30

Hines, P. L., & Lemons, R. W. (2011). Poised to lead: How school counselors can drive college and
career readiness. K-12 Practice. Education Trust. Retrieved from:
http://files.eric.ed.gov/fulltext/ED527908.pdf
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Preventing Dropouts

Tyler, ].H & Lofstrom, M. (2009). Finishing high school: Alternative pathways and dropout
recovery. America’s High Schools. 19(1): 77-103. Retrieved from:
http://www.princeton.edu/futureofchildren/publications/journals/article/index.xmlgjournalid=30&a
rticleid=49Gsectionid=176

Student Engagement Project (2012). Dropout recovery strategy brief. University of Nebraska.
Retrieved from:

http://www.google.com/url?sa=t&rct =1&q = &esrc=s&source = web&cd = 19&ved = 0CJQBEBY
wCDgK&url =http%3A%2F%2Fwww.education.ne.gov%2Fsped%2Freentry%2FDropout%2520r
ecovery%25204-19-2012.pdf&ei=eZ0wU-

0qGYec0eGImYAo&usg= AFQiCNH5¢pQIPxCMQ WGLQvf dKF-

f8VYA&sig2 =nQigaDeKUFF1HsLX4ET]wg&cad=rja
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Resource Guide for Schools and Districts
Tenet One

Statement of Practice 4.1

DTSDE Tenet 4.1: The district works collaboratively with the school to provide opportunities and
supports for teachers to develop strategies and practices and addresses effective planning and accounts for

student data, needs, goals and levels of engagement.

Impact: Teachers and instructional staff provide students with consistent rigorous learning

opportunities.

Strategies for District Leaders

a.

District leaders work collaboratively with school leaders to create plans for teachers
professional development needs, dovetailing these plans with school leaders’ companion
professional development needs.

District leaders provide a variety of professional development learning opportunities, ensuing
that they are responsive to individual and group needs identified in the APPR and also are
aligned with CCLS-related shifts.

District leaders implement evaluation strategies that provide data regarding needs for follow-up
professional development for teachers and school leaders.

District leaders use the following strategies when planning, implementing, and monitoring

professional development opportunities district-wide:

District leaders and school leaders use data to make decisions about the professional
development needs of school and district personnel.

Professional development opportunities make specific reference to students’ academic needs,
goals and levels of engagement.

Provide a variety of methods for delivery (e.g., online, traditional classes, collaborative
learning, etc.) of professional development opportunities for district and school staff.

The district plan includes a need-responsive, evaluation-driven, and data-informed professional
development plan for teachers, a plan that includes implementation follow-through
mechanisms (e.g., responsive coaching, booster training, peer teaching and mentoring).

The district professional development plan for teachers explicitly connects the APPR process,
the CCLS implementation, and the district’s strategies for the induction of new teachers.
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«  The district plan includes a need-responsive, evaluation-driven, and data-informed professional
development plans for student support professionals, a plan that includes implementation follow-
through mechanisms.

« The district plan includes a need-responsive, evaluation-driven, and data-informed professional
development plans for principals and other leaders, a plan that includes implementation follow-
through mechanisms.

« District leaders ensure that all such professional development planning and resource allocation
is tied firmly to aligned school and district improvement planning (i.e., professional
development enables the implementation of both the school’s theory of action and the

district’s theory of action).

District officials have formal plans for embedding new teaching and learning practices in
targeted schools, as well as a scale-up plan involving other schools needing to adopt,
implement, and embed the same innovations.

«  Emphasize school-wide an action research cycle with a six step sequence:

Set a SMART goal

Obtain or collect data

Make sense of the data, deciding if this information counts as evidence
Find and implement an solid intervention that fits the evidence
Implement the intervention with fidelity

SN o e

Monitoring student progress in order to set new SMART goals and start a new action

research cycle

Research and resources for guidance

Development and evaluation of teachers

Bill and Melinda Gates Foundation (2012) Gathering Feedback for Teaching: Combining High-
Quality Observations with Student Surveys and Achievement Gains. Retrieved from:
http://metproject.org/downloads/MET Gathering Feedback Practioner Brief.pdf

Kamar, S. et al. (2013). Teacher quality roadmap: Improving policies and practices in the school district
of Philadelphia. National Council on Teacher Quality. Retrieved from: Teacher Quality Roadmap

Measures of Effective Teaching Project. (2013). Resources. Retrieved from:
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Resource Guide for Schools and Districts
Tenet One

Statement of Practice 5.1

DTSDE Tenet 5.1: The district creates policy and works collaboratively with the school to provide
opportunities and resources that positively support students’ social and emotional developmental bealth.

Impact: Students receive supports that appropriately address their needs.

Strategies for District Leaders:

a. District leaders collaborate with leaders of student-serving community agencies to develop and
implement a comprehensive system of learning supports and professional development, which
emphasizes student learning barrier prevention and early intervention and positive student
social and emotional developmental health.

b. District officials collaborate with school leaders to provide coaching, modeling, and other forms
of follow-up support to school level staff so that they will be able to effectively implement
strategies that promote positive student social and emotional developmental health.

District leaders use the following strategies to meet the social and emotional learning (SEL) needs
of students:

+  Collaborate with school leaders to designate student support professionals to serve as school-

family-community service coordinators.
+  Designating a district office leader who provides system-wide coordination.

+  Collaborate with school leaders to identify professional development needs of student support
professionals and teachers. Determine needs for assistance in protocol development and overall
student services designs.

«  Collaborate with school leaders to ensure that all related improvement initiatives such as
positive behavior intervention systems, response-to-intervention, special education services,
and school climate planning are aligned and where possible integrated with services aimed at
student social and emotional developmental health.

«  Examine, in collaboration with school leaders, student, family, and community demographic
data so that resources are allocated strategically and efficiently.

+ Identify best practice as demonstrated by other districts and documented in relevant research
«  Understand state standards for SEL

« Examine various SEL programs and curriculums, as well as afterschool programs, to determine
which evidence-based program will be most effective for the district’s schools and students
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Develop a district-wide policy for supporting the social and emotional developmental health of
all students.

Create a district-wide policy directed toward the specific aspects of positive school climates in

every school.

Establish and foster formal partnerships with community organizations that are tailored to the
needs of the students in the schools.

Institute a data-driven, comprehensive system of learning supports with an explicit focus on
addressing appropriate behavior, engagement, academic achievement, and students’ barriers to
learning.

Prioritize and address the learning supports needed by specific sub-populations of students
(e.g., students in the juvenile justice, child welfare, and special education systems).

Focus efforts on improving the education of the whole child, including academic, social and
emotional components.

Make it a district-wide practice to collaborate with pre-school and early childcare providers to
promote SEL among young students, while assessing their SEL needs for kindergarten.

Encourage school leaders to involve parents as well as community agencies in SEL.

Encourage an SEL data sharing culture by having schools share their respective SEL successes,
best practices, and lessons learned.

Pursue funding and other resources (e.g., loaned staff from community agencies, parent
paraprofessionals) in order to fully implement SEL program(s) or curriculum.

Ensure that SEL is threaded throughout the district, starting in pre-k and continuing through
high school.

Provide technical assistance materials and other relevant professional development resources so
that students, staff and parents recognize the connection between SEL and improved academic
outcomes for students

Encourage and promote model behaviors among adults in the school who are teaching
students in SEL programs.

Promote a district-wide approach to SEL in tandem with individualized supports for students
who need personalized interventions.

Regularly assess the schools’ climates to identify strengths, challenges and opportunities.
Oversee evaluation of the SEL program to ensure program implementation fidelity.
Guarantee sufficient time for SEL programs to become fully implemented.

Provide enough time for staff to be adequately trained.

Ensure sufficient operation infrastructure for SEL programming
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«  Ensure that each school’s mission and vision emphasize social and emotional development and
its connections with academic learning and achievement.

+  Examine all school related activities, such as athletics and clubs, and emphasize with school
leaders how each activity influences student attendance, engagement, and SEL.

o Establish a district-wide and school-based school climate team

*  Gather student data over an extended period of time to be able to identity and address
problematic trends in behaviors particularly in sub-populations of students, especially those at
risk of in-grade retention and school dropout.

Research and resources for guidance
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the Longitudinal Evidence. Review of Educational Research, In press.
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Durlak, J., Weissberg, R., Dymnicki, A., Taylor, R., & Schellinger, K. (2011). The impact of
enhancing students’ social and emotional learning: A meta-analysis of school-based universal
interventions. Child development,82(1), 405-432. Retrieved from:
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Elbertson, N. A., Brackett, M. A., & Weissberg, R. P. (2009). School-based social and emotional
learning (SEL) programming: Current perspectives. In Second international handbook of educational
change (pp. 1017-1032). Springer Netherlands. Retrieved from: School based social and emotional
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Students With Behavioral Challenges A Systematic Review of the Literature. Review of Educational
Research, 83(4), 551-597.Integrating Social-Emotional Learning into State and District Policies.
(2013). Webinar sponsored by the Center on Great Teachers and Leaders. Retrieved from:
http://safesupportivelearning.ed.gov/events/webinar/integrating-social-emotional-learning-state-
and-district-policies

Jones, S. M., & Bouffard, S. M. (2012). Social and emotional learning in schools. Society for
Research in Child Development: Social Policy Report, 26, 1-33. Retrieved from:
http://www.srcd.org/sites/default/files/documents/spr 264 final 2.pdf
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Pickeral, T., Evans, L., Hughes, W. & Hutchison, D. (2009). School Climate Guide for District
Policymakers and Educational Leaders. New York, NY: Center for Social and Emotional
Education.

Retrieved from: http://www.schoolclimate.org/climate/documents/dg/district-guide-csee.pdf

Social and Character Development Research Consortium. (2010). Efficacy of schoolwide programs to
promote social and character development and reduce program bebavior in elementary school children.

U.S. Department of Education. Retrieved from:
http://ies.ed.gov/ncer/pubs/20112001/pdf/20112001.pdf

The Office of Student Support Services, NYS Education Department. (2011). Educating the Whole
Child Engaging the Whole School: Guidelines and Resources for Social and Emotional Development
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Resource Guide for Schools and Districts
Tenet One

Statement of Practice 6.1

DTSDE Tenet 6.1: The district has a comprebensive family and community engagement strategic plan
that states the expectations around creating and sustaining a welcoming environment for families, reciprocal
communication, and establishing partnerships with community organizations and families.

Impact: Families in the district work in close partnership with schools to provide supports
needed to improve student achievement.

Strategies for district leaders

a. District leaders create a plan with recommended school policies for a welcoming environment
for all parents/caregivers, entire family systems and community members.

b. District leaders implement a communication strategy for the policy or plan which includes all
parents/ caregivers, school community, and community partners.

c. District leaders evaluate resources and community partnerships and link families with resources
that improve student and family outcomes.

District leaders use the following strategies when working with families and community
partners:

+  Create a plan with recommended school policies for a welcoming environment for all
parents/caregivers, entire family systems and community members. Pay particular attention to
newcomers and culturally diverse people.

« Hold regular meetings with families and community members to communicate the district’s
vision, mission, and SMART goals and to obtain feedback and ideas so that families and
community members become engaged.

+  Recognize that pre-service education programs are lacking in providing information or
strategies for family engagement and community partnerships. Prioritize district-wide and
school-specific professional development and technical assistance in this area for principals,
teachers, and student support professionals.

+ Collaborate with school leaders to develop joint funding resources (e.g., Title 1 dollars, special
education funds) to hire and deploy representative parents/caregivers as parent engagement/
family support coordinators.

«  Collaborate regularly with school leaders, representative teachers and student support
professionals to develop more expansive and effective student engagement strategies, including
strategies that address chronic attendance problems and tardiness.
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« Collaborate regularly with school leaders, representative teachers, and parent leaders to
develop improved homework policies and practices so that parents/caregivers can support
both students and teachers.

Establish a district-wide strategic policy that explicitly calls for parent leadership and family
engagement, including a welcoming climate of belonging for all staff, students, families and
community stakeholders.

«  Develop a district level plan for engaging specific sub-populations of parents and families, a
plan that can be tailored to the specific needs of each school and also extends beyond
conventional parent involvement.

* Initiate proactive outreach and engagement plans, especially ones where district and school
leaders meet with parents and community leaders in extra-school settings and at times that are
convenient for them.

Give representative parent leaders joint responsibilities for communicating with and engaging
parents with challenging schedules and unpleasant personal experiences with schools. Reward
these parent leaders for their work as parent organizers, family support workers, and school
improvement aides.

« Develop regular communication mechanisms that reach targeted parents and family systems,
ensuring that all communications are in multiple, pertinent languages.

*  Establish rapid response, family support systems in partnership with community health and
social service agencies, based on recognition that high student turnover, chronic absenteeism,
and recurrent tardiness indicate parental stress and family support needs.

+ Collaborate with community health and social service providers to explore the development of
“two-generation strategies” whereby one of the best ways to help and educate a child is by
helping and supporting the parent(s).

The written district plan for communication with families should include the following:

e Multiple methods for communication
¢ Communication in multiple languages as needed

o Assess the needs of the school and classroom to determine what languages are spoken
in the homes of students

o Provide written communication in multiple languages, address the need for
translations on school/district website, and provide translators for phone or face-to-
face meetings

o Reassess the language needs of parents periodically

e Acknowledgement that a traditional parent may not be the caregiver for every student and a
plan to communicate with all caregivers - including foster parents, grandparents, aunts/uncles,
etc.
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e Assessment of the differences of race, ethnicity, SES, education level of families of children and
make efforts to adjust engagement initiative accordingly (Cultures may have differing views on
the role of parents and education and require different types of interventions)

e Communication at regular intervals about: district wide events, school wide events, relevant

community events
e Regular evaluation of district wide practices are effective in engaging parents
o Include identification of barriers to increased engagement
o Make changes based on evaluation findings
e Regular evaluation of district wide practices are effective in engaging community partners
o Include identification of barriers to increased engagement
o Make changes based on evaluation findings

e Varying plans based on the level of education- engagement strategies in high school may differ
compared to engagement with elementary school kids

o Different strategies to engage parents across the schools.
o Adherence to Title I parental involvement policy guidelines
e Use of data to develop, implement, and monitor the District communication plan

e Periodic and regular evaluation and revision of District communication plan

Research and resources for guidance

Bryson, J.M., & Alston, F.K. (2011). Creating your strategic plan: A workbook for public and
nonprofit organizations (3 ed,) Jossey-Bass: San Francisco, CA. Retrieved from:
http://books.google.com/books?hl =en&lr=&id=TWTCGrQgTWQC&oi=fnd&pg=PR1&dq
=school +district + communication + plan&ots = fdgkP6vw508&sig =xcYmuzkngFOT3nZjm6IZpB
SVyXM#v=onepage&q&f={false

Lane, R.J., Bishop, H. L., & L. Wilson-Jones. (2005). Creating an effective strategic plan for the
school district. Journal of Instructional Psychology, 32(3). See summary here:
http://www.thefreelibrary.com/Creating +an + effective + strategic + plan + for + the + school + distri
ct.-a0137791000

Broad Prize for Urban Education Website (2013). District Leadership: Strategic Planning Resources.
Links to best practice strategic planning documents can be found here:
http://www.broadprize.org/resources/tools/leadership/planning.html

Edutopia Website. (2011). What parents want in school communication. The George Lucas
Educational Foundation. http://www.edutopia.org/blog/parent-involvement-survey-anne-obrien
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Ferguson, C. (2009). 4 roolkit for Title I parental involvement. Austin, TX: SEDL
http://www.sedl.org/connections/toolkit/toolkit-titlel-parent-inv.pdf

Harvard Family Research Project Website. (2014). Informing family engagement policy. Harvard
Graduate School of Education. http://www.hfrp.org/family-involvement/informing-family-
engagement-policy

Henderson, A.T., Mapp, K, Johnson, V., & Davies, D. (2007). Beyond the bake sale: The essential
guide to family-school partnerships. New York: The New Press.

Hispanic Council for Reform and Educational Options Website. (2014). Parental involvement.
http://www.hcreo.com/parental-involvement/

King, S. H. & Goodwin, A.L. (2002). Culturally responsive parental involvement: concrete
understandings and basic strategies. American Association of Colleges for Teacher Education: U.S.A.
Retrieved from http://www.teachervision.fen.com/education-and-parents/resource/4549.html

Lane, R.J., Bishop, H. L., & L. Wilson-Jones. (2005). Creating an effective strategic plan for the
school district. Journal of Instructional Psychology, 32(3). See summary here:
http://www.thefreelibrary.com/Creating + an + effective + strategic + plan + for + the + school + distri
ct.-a0137791000

Mapp, K. (2012). Parents as Agents of Change. Presentation given for GEMS
Education.
https://www.youtube.com/watch?v= AMZqHVDiw7w&noredirect= 1

Weil, Marty. (2010). Develop a strong school district communication strategy. Scholastic
Administrator, Fall 2010. Retrieved from:
http://www.scholastic.com/browse/article.jsp?id = 3754978
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Resource Guide for Schools and Districts

Tenet Two

Statement of Practice 2.2

DTSDE Tenet 2.2: The school leader ensures that the school community shares the Specific, Measurable,
Ambitious, Results-oriented, and Timely (SMAR T) goals/mission and long-term vision inclusive of core
values that address the priorities outlined in the School Comprebensive Educational Plan (SCEP).

Impact: The uniformly seen, heard, and known long-term vision, mission, and goals have
resulted in measurable school improvement.

Strategies

d. School stakeholders (Principal, staff, students, parents) created and support the SMART
goals/mission and vision of the school.

e. The school leader use a data-driven plan to achieve the SMART goals/mission and vision of

the school

f. The school leader, in collaboration with school stakeholders, monitors and evaluates progress
toward achievement of SMART goals and vision of the school.

School leaders use the following strategies in the creation, use, and monitoring of the school’s
SMART goals/mission and vision:

¢ Rely on systems thinking in your school improvement planning and SMART goal

development.

e Look for data-based patterns and interactions among your school’s identified DTSDE
improvement priorities so that you are able to address two or more priorities at the same time,

creating a powerful synergy.
e Beware standardized leadership checklists and follow-the-number formulas for improvement.

o Never lose sight of the fact that leadership is contingent on context, meaning that there can be no
one best method or style to school leadership. Take stock of the influences of your school’s
location, student and family characteristics, and your school level and size as you make

leadership choices.

DTSDE 2.0 RESOURCE GUIDE- TENETS ONE TO SIX 50



e Use the DTSDE process and diagnostic improvement report as an opportunity to clarify,
modify, and strengthen the school’s vision, mission and SMART goals, ensuring that these
statements clearly and accurately announce to all stakeholders what your school will value, do
and become.

e Framed by your school’s vision and mission, use DTSDE data as the baseline for the
development of SMART goals that move the school toward highly effective status and
announce to all stakeholders what your school is prioritizing and doing.

e Collaborate with district level leaders to ensure that your school’s vision, mission and goals are
aligned with and nested in the district’s vision, mission and goals.

e Collaborate with teachers, student support professionals and other school community
members to develop core values and formal norms for how people will talk to and treat each
other, especially when problems arise; and gain their commitments to promote and co-enforce
these values and norms.

e Instead of “school reform,” substitute “school improvement” -with a focus on the forces,
factors and actors that you can do something about.

e Champion the idea that isolation is the enemy of improvement and learning, developing
professional learning communities among staff members and small learning communities for
students.

e Commit to and announce the all-important distinction between a leader of learning and a
building leader-manager; making sure that the right things are prioritized and done and also
ensure that they are done completely and correctly.

e Develop formal strategies for facilitating and evaluating student, staff and organizational
learning. Avoid all tendencies toward “one and done improvement planning.”

e Develop the will and skill of building leadership team members and other school teacher
leaders to help colleagues, parents, and community leaders learn the school’s improvement
plan and help implement its key strategies.

e Become a strong, relentless leader-advocate with a laser-like focus on these four questions so
that school community stakeholders never lose sight of the school’s primary mission for the
learning and achievement of all students and are able to set the best SMART goals.

o What and how do we want our students to learn?

o How will we know if each student is learning each of the skills, concepts, and
dispositions we have deemed most essential?

o How will we respond when some of our students do not learn?
o How will we enrich and extend the learning for students who already are proficient?

e Develop leadership for formal structures such as the building leadership team and professional
learning communities.

DTSDE 2.0 RESOURCE GUIDE- TENETS ONE TO SIX 51



e In addition, pursue opportunities for leadership via informal social networks of teachers, other
adults in the school, students, parents, and community members.

e For every new improvement priority, SMART goal, and strategy, use data to emphasize the
comparative advantage of the proposed improvement in relation to past-present practices and
policies.

e Emphasize and build relational trust: your staff and other school community stakeholders
believe that you have the right value system and are dependable, consistent, competent, and
truthful.

e Anticipate and develop strategies to address the fear-based root causes of resistance to change
by clearly stating the goals of the work, following through on your promises, and
demonstrating constant collegiality in the face of tension so that teachers and other staff
members have the courage to take calculated risks.

Research and resources for guidance

Three Special Resources

The two publications and the link listed below are very useful and important because they align in
many ways with the DTSDE. In fact, these practical publications showcase a special principal
performance rubric and rating scale, which mirror the DTSDE scale—highly effective, effective,
developing and in need of improvement.

Picone-Zocchia, J. (2014). Field guide: Principal. Garden City, NY: Learner-centered initiatives,
Ltd. http://www.lciltd.org/resource/field-guide

Picone-Zocchia, J. (2014). Field guide: Principal workbook. Garden City, NY: Learner-centered
initiatives, Ltd.

Communities for Learning: Leadership for lasting change. Website:
http://www.communitiesforlearning.org/

Other Important Research References, Practices Guides and Web Resources

Byrk, A., Sebring, P., Allensworth, E., Luppescu, S., & Easton, J. (2010). Organizing for school
improvement: Lessons from Chicago. Chicago: University of Chicago Press. A summary of this
book can be found here:

http://www.carnegiefoundation.org/sites/default/files/elibrary/bryk organizing-schools pdk.pdf

Bryk, A.S., & Schneider, B. (2002). Trust in schools: A core resource for improvement. New York:
Russell Sage Foundation. Retrieved from: http://www.ascd.org/publications/educational-
leadership/mar03/vol60/num06/ Trust-in-Schools@-A-Core-Resource-for-School-Reform.aspx

Change Forum: Learning Solutions for Systems Change. (2013). The five disciplines (systems
thinking). http://www.thechangeforum.com/Leading Change.htm
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http://www.ascd.org/publications/educational-leadership/mar03/vol60/num06/Trust-in-Schools@-A-Core-Resource-for-School-Reform.aspx
http://www.ascd.org/publications/educational-leadership/mar03/vol60/num06/Trust-in-Schools@-A-Core-Resource-for-School-Reform.aspx
http://www.thechangeforum.com/Leading_Change.htm

DuFour, R. (2011). Importance of PLCs. Retrieved from:
http://www.youtube.com/watch?>v=MnWDJFxfAKE

DuFour, R., & Fullan, M. (2013). Cultures built to last: Systemic PLCs at work. Bloomington,
IN: Solution Tree Press.

Elmore, R.F. Ed. (2011). [ used to think...And now I think...: Twenty leading educators reflect on the
work of school reform. Harvard Education Press

Ferguson, R. (2013a). On achievement gap. Retrieved from:
http://www.youtube.com/watch?>v=9uNY VqumWE

Ferguson, R. (2013b). Presentation at the Annual Cooperative Conference for School
Administrators.
Retrieved from: http://www.youtube.com/watch?v=Zublcbm1TA

Ferguson, R. (2010). Introduction: How schools become exemplary. In R. Ferguson (Ed.), How
schools become exemplary: Ways that leadership raises achievement and narrows gaps by improving
instruction in 15 public high schools (pp. 1-32). Cambridge, MA: The Achievement Gap Initiative
at Harvard University.

http://www.agi.harvard.edu/events/2009Conference/2009 AGIConferenceReport6-30-

2010web.pdf

Fullan, M. (2013). School Leadership Summit. Retrieved from:
http://www.youtube.com/watch?v=1BoEGhOP kk

Fullan, M. (2006). Turnaround leadership. San Francisco: Jossey-Bass, Wiley Imprint. A summary
article based on this book is found here: http://www.hanze.nl/NR/rdonlyres/2BCF2B26-1F14-
4006-A184-5214305FEQ044/0/ Turnaroundleadership.pdf

Ghitulescu, B. (2012). Making change happen: The impact of work context on adaptive and
proactive behaviors. Journal of Applied Behavioral Science, on-line first, DOI:
10.1177/0021886312469254.

Hargreaves, A. & Fullan M. (2012). Professional capital: Transforming teaching in every school.
Retrieved from: https://www.youtube.com/watch?v=Rxr1XPY9UZE

Hatch, T. (2009). Managing to change: How schools can survive (and sometimes thrive) in turbulent
times. New York: Teachers College Press.

Jacob, A., Vidyarthi, E., & Carroll, K. (2012). The irreplaceables: Understanding the real retention
crisis in America’s schools. New York: The New Teachers Project (TN'TP).

Kahneman, D. (2011). Thinking fast and slow. New York: Farrar, Strauss, & Giroux.

Knapp, M., Copland, M., Honig, M., Plecki, M., & Portin, B. (2010). Learning-focused leadership
and leadership support: Meaning and practice in urban systems. Washington. Center for the Study of
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https://www.youtube.com/watch?v=Rxr1XPY9UZE

Teaching and Policy: Retrieved from: http://www.wallacefoundation.org/knowledge-
center/school-leadership/key-research/Documents/Focused-Leadership-and-Support-in-Urban-

Systems.pdf

Knapp, M., Copland, M., Plecki, M., & Portin, B. (2006). Leading, Learning, and Leadership
Support. Center for the Study of Teaching and Policy. Retrieved from: Leading learning leadership

suggort

Knoff, H. M. (2007). Best practices in strategic planning, organizational assessment, and school
effectiveness. In A. Thomas & J. Grimes (Eds.), Best Practices in School Psychology-V. Bethesda,
MD: National Association of School Psychologists. Retrieved from:
http://www.projectachieve.info/assets/files/pdfs/Best Practices in OD Chapter 1206.pdf

Leithwood, K., Harris, A., & Strauss, T. (2010). Leading school Turnaround: How successful leaders
transform low-performing schools. San Francisco: Jossey-Bass.

Leithwood, K., Louis, K., Anderson, S., & Wahlstrom, K. (2004). How leadership influences student
learning. Center for Applied Research and Educational Improvement. Retrieved from: How
leadership influences student learning

Louis, K., Leithwood, K., Wahlstrom, K., & Anderson, S. (2010). Investigating the links to
improved student learning. Minnesota. The Center for Applied Research and Educational
Improvement: Retrieved from: Investigating the links to improved student learning

McDonald, J., Klein, E., & Riordan, M. (2009). Going to scale with new school designs: Reinventing
high school. New York: Teachers College Press.

Marzano, R. (2012). The art & science of teaching. Interview retrieved from:
http://www.youtube.com/watch?>v=YhB R FT9v4

Measures of Effective Teaching Project. (2013). Resources. Retrieved from:
http://www.metproject.org/reports.php

Sample reports:
Bill and Melinda Gates Foundation (2012) Gathering Feedback for Teaching: Combining High-
Quality Observations with Student Surveys and Achievement Gains. Retrieved from:
http://metproject.org/downloads/MET Gathering Feedback Practioner Brief.pdf

Bill and Melinda Gates Foundation (2012) Asking students about teaching: Student perception
surveys and their implementation. Retrieved from:
http://metproject.org/downloads/Asking Students Practitioner Brief.pdf

Neumerski, C. M. (2013). Rethinking instructional leadership, a review: What do we know about
principal, teacher, and coach instructional leadership and where should we go from here?
Educational Administration Quarterly, 49, online first 27 August. DOL
10.1177/0013161X12456700NeuroLeadership Institute. Website: Rethinking instructional

leadership
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http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Leading-Learning-Leadership-Support-Overview.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Leading-Learning-Leadership-Support-Overview.pdf
http://www.projectachieve.info/assets/files/pdfs/Best_Practices_in_OD_Chapter_1206.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/How-Leadership-Influences-Student-Learning.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/How-Leadership-Influences-Student-Learning.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Investigating-the-Links-to-Improved-Student-Learning.pdf
http://www.youtube.com/watch?v=YhB_R_FT9y4
http://www.metproject.org/reports.php
http://metproject.org/downloads/MET_Gathering_Feedback_Practioner_Brief.pdf
http://metproject.org/downloads/Asking_Students_Practitioner_Brief.pdf
http://www.neuroleadership.org/public/content.aspx?Page=index&AspxAutoDetectCookieSupport=1
http://www.neuroleadership.org/public/content.aspx?Page=index&AspxAutoDetectCookieSupport=1

Noguera, P. (2012). Are we failing our students? Retrieved from:
http://www.youtube.com/watch?v=uSehZPz2NoY

Noguera, P. (2012). Leading new opportunities to learn. The NEA Foundation. Retrieved from:
http://www.youtube.com/watch?v=Kqe;7WMJ92Y

NY Kids Website. (2014) http://www.albany.edu/nykids/

OECD. (2013). Leadership for 21% Century learning. Paris: OECD. LEadership for 21st C Learning

Prince, C.D. (2007). The role of leadership on teacher attrition in high-need schools. In L.D.
Hammon & C.D. Prince (Eds.), Strengthening teacher quality in high-need schools—policy and
practice. Washington, DC: Council of Chief State School Officers.

Spillane, J. (2013). The practice of leading and managing teaching in educational organizations.
In OCED (Ed.), Leadership for 21" Century Learning (pp. 59-82). Paris: OECD.

Spillane, J., & Hopkins, M. (2013). Organizing for instruction in education systems and school
organizations: how the subject matters. Journal of Curriculum Studies, On-line first, DOI:
10.1080/00220272.2013,810783.

Supovitz, J.A., & Tognatta, N. (2013). The impact of distributed leadership on collaborative team
decision-making. Leadership and Policy in Schools, 12(2), 101-121. DOL:
10.1080/15700763.2013.810274.

Timperly, J. (2011). Knowledge and leadership of learning. Leadership and Policy in Schools, 10(2),
145-170. DOI: 10.1080/15700763.2011.557519.

Townsend, T., Acker-Hocevar, M. Ballenger, ]., & Place, A. (2013). Voices from the field: What
have we learned about instructional leadership? Leadership and Policy in Schools, 12(1), 12-40.
DOI:10.1080/15700763.2013.766349.

Schmidt-Davis, J., & Bottoms, G. (2012). Turnaround high School principals: Recruit, prepare
and empower leaders of change. High schools that work. Southern Regional Education Board.
Retrieved from: http://publications.sreb.org/2012/12V10 turnaroundHighSchoolPrincipals.pdf

Syed, S. (2013). Leading schools through major change. New York. The Wallace Foundation:
Retrieved from: http://www.wallacefoundation.org/knowledge-center/school-
leadership/principal-training/Documents/Leading-Schools-Through-Major-Change-Principals-and-
the-Common-Core.pdf

Wagner, T. (2012). Play, passion, purpose. Presentation at TEDxNYED. Retrieved from:
http://www.youtube.com/watch?v=hvDjh4l-VHo
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Resource Guide for Schools and Districts
Tenet Two

Statement of Practice 2.3

DTSDE Tenet 2.3: Leaders make strategic decisions to organize programmatic, buman, and fiscal capital

resources.

Impact: The strategic use of resources (time, space, people, and materials) has resulted in school

improvement and increased student success.

Strategies for school leaders

a.

The school leader works collaboratively with school staff to create a system for expanded
learning time for students.

The school leader works with partner organizations to meet the academic and social needs of
students.

The school leader analyzes and distributes financial resources to target efforts to meet school
goals.

When making decisions about programmatic, human and financial resources, the school leader

uses the following strategies:

Before beginning a school improvement plan, look at the history of your school’s
improvement planning. Determine if there is a sub-optimal pattern of adding resource-hungry
priority after priority with little attention as to whether they fit together and whether they are
effective and needed today.

Analyze your time allocation to determine how much time you actually spend on the
promotion and achievement of priority goals, making adjustments as needed.

Anticipate and allocate the time it takes to make every important school improvement
decision. Include the strategies required to gain staff members’ commitments to every
proposed change.

Recognize and develop learning and resource allocation strategies for the emotional aspects of
every change. In particular, expect resistance that stems from two sources—a lack of trust and
staff members’ sense of grief and loss over the practices you are asking them to give up.

Anticipate and allocate the time and resources for two related, but separate co-requisites for
every new improvement priority: (1) People’s competencies and (2) Your school’s
organizational readiness and capacities.
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e Monitor, assess, and continue to improve the orientation-initiation-induction systems for all
new staff members.

e Emphasize the full inclusion and social integration of culturally-diverse staff members in new
member systems as well as in school level decision making processes.

e Implementation is not an automatic process: Allocate the required time, social supports and
professional development resources needed to facilitate implementation fidelity, including on-
going monitoring as well as on-demand coaching and technical assistance.

e Professional development experiences should be provided year-round, including both during
the summer and during the academic year. Anticipate and allocate resources for follow-up
training and coaching and implementation assistance during the school year.

¢ Distribute leadership for every proposed improvement (innovation). Organize and mobilize
the school leaders, as well as your school’s opinion shapers, so that they help develop others’
commitments and competencies.

e Develop clear, coherent, and actionable communications strategies and problem-solving
protocols.

e Provide teachers with learning and instructional resources from the school’s student support
professionals as well as from community health and social service providers.

e If student turnover is a problem, collaborate with community leaders and district officials to
develop stable school placements for students, also recognizing that family support strategies
implemented by community health and social services professionals will be needed.

o If teacher turnover is a problem, collaborate with district leaders to develop and implement
teacher assignment and support plans that encourage and support retention and high quality
performance.

o If student turnover and teacher turnover pose problems, emphasize and implement the
following improvement strategies:

o school safety
o student conduct (including student-to-student and student-adult relationships)
o adults’ attitudes and behavior
o parent involvement
e When planning resources, make the distinction between structural change and cultural change.

o Structural change proceeds with new rules and regulations that you and others can

mandate.

o Cultural change cannot be mandated because it entails altering enduring assumptions,
beliefs, expectations and habits that people in the organization view as normal and “the
way we do things around here.” Compared to structural change, cultural change takes
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more time, technical assistance and resources because it involves changing the course of
your school’s history, and it is certain to create conflict.

e Take stock of what it will take for you to stay on the job, maintain your health and well-being
and remain committed to creating an excellent school. Draw on assistance, supports, and
resources provided by other school leaders and especially your superintendent and other
district office leaders.

Research and resources for guidance

Three Special Resources

The two publications and the link listed below are very useful and important because they align in
many ways with the DTSDE. In fact, these practical publications showcase a special principal
performance rubric and rating scale, which mirror the DTSDE scale—highly effective, effective,
developing and in need of improvement.

Picone-Zocchia, J. (2014). Field guide: Principal. Garden City, NY: Learner-centered initiatives,
Ltd. http://www.lciltd.org/resource/field-guide

Picone-Zocchia, J. (2014). Field guide: Principal workbook. Garden City, NY: Learner-centered
initiatives, Ltd.

Communities for Learning: Leadership for lasting change. Website:
http://www.communitiesforlearning.org/

Other Important Research References, Practices Guides and Web Resources

Byrk, A., Sebring, P., Allensworth, E., Luppescu, S., & Easton, J. (2010). Organizing for school
improvement: Lessons from Chicago. Chicago: University of Chicago Press. A summary of this
book can be found here:

http://www.carnegiefoundation.org/sites/default/files/elibrary/bryk organizing-schools pdk.pdf

Bryk, A.S., & Schneider, B. (2002). Trust in schools: A core resource for improvement. New York:
Russell Sage Foundation. Retrieved from: http://www.ascd.org/publications/educational-
leadership/mar03/vol60/num06/ Trust-in-Schools@-A-Core-Resource-for-School-Reform.aspx

Change Forum: Learning Solutions for Systems Change. (2013). The five disciplines (systems
thinking). http://www.thechangeforum.com/Leading Change.htm

DuFour, R. (2011). Importance of PLCs. Retrieved from:
http://www.youtube.com/watch?>v=MnWDJFxfAKE

DuFour, R., & Fullan, M. (2013). Cultures built to last: Systemic PLCs at work. Bloomington,
IN: Solution Tree Press.
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http://www.thechangeforum.com/Leading_Change.htm
http://www.youtube.com/watch?v=MnWDJFxfAKE

Elmore, R.F. Ed. (2011). [ used to think...And now I think...: Twenty leading educators reflect on the
work of school reform. Harvard Education Press

Ferguson, R. (2013a). On achievement gap. Retrieved from:
http://www.youtube.com/watch?>v=9uNY VqumWE

Ferguson, R. (2013b). Presentation at the Annual Cooperative Conference for School
Administrators.
Retrieved from: http://www.youtube.com/watch?v=Zublcbm1TA

Ferguson, R. (2010). Introduction: How schools become exemplary. In R. Ferguson (Ed.), How
schools become exemplary: Ways that leadership raises achievement and narrows gaps by improving
instruction in 15 public high schools (pp. 1-32). Cambridge, MA: The Achievement Gap Initiative
at Harvard University.

http://www.agi.harvard.edu/events/2009Conference/2009 AGIConferenceReport6-30-

2010web.pdf

Fullan, M. (2013). School Leadership Summit. Retrieved from:
http://www.youtube.com/watch?v=iBoEGhOP kk

Fullan, M. (2006). Turnaround leadership. San Francisco: Jossey-Bass, Wiley Imprint. A summary
article based on this book is found here: http://www.hanze.nl/NR/rdonlyres/2BCF2B26-1F14-
4006-A184-5214305FEQ044/0/ Turnaroundleadership.pdf

Ghitulescu, B. (2012). Making change happen: The impact of work context on adaptive and
proactive behaviors. Journal of Applied Behavioral Science, on-line first, DOI:
10.1177/0021886312469254.

Hargreaves, A. & Fullan M. (2012). Professional capital: Transforming teaching in every school.
Retrieved from: https://www.youtube.com/watch?v=Rxr1XPY9UZE

Hatch, T. (2009). Managing to change: How schools can survive (and sometimes thrive) in turbulent
times. New York: Teachers College Press.

Jacob, A., Vidyarthi, E., & Carroll, K. (2012). The irreplaceables: Understanding the real retention
crisis in America’s schools. New York: The New Teachers Project (TN'TP).

Kahneman, D. (2011). Thinking fast and slow. New York: Farrar, Strauss, & Giroux.

Knapp, M., Copland, M., Honig, M., Plecki, M., & Portin, B. (2010). Learning-focused leadership
and leadership support: Meaning and practice in urban systems. Washington. Center for the Study of
Teaching and Policy: Retrieved from: http://www.wallacefoundation.org/knowledge-
center/school-leadership/key-research/Documents/Focused-Leadership-and-Support-in-Urban-

Systems.pdf
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Resource Guide for Schools and Districts
Tenet Two

Statement of Practice 2.4

DTSDE Tenet 2.4: The school leader has a fully functional system in place aligned to the district's Annual
Professional Performance Review to conduct targeted and frequent observations and track progress of teacher
practices based on student data and feedback.

Impact: The school leaders have developed the staff’s instructional capacity through
collaboration, support, and quality feedback so that high-quality instruction exists throughout
the school.

Strategies for school leaders

d. The school leader and other school administrators develop a system wide APPR plan
e. School leaders implement the APPR plan

. School leaders monitor and suggest adjustments to the APPR plan

School leaders use the following strategies when developing, implementing and monitoring the
district APPR plan:

e Frame and name the annual professional performance review (APPR) as a strengths-based,
solution-focused assessment process; one that facilitates professional development and
strengthens school climate at the same time that it improves student learning and academic
achievement.

e Use the APPR process as a springboard for respectful, blame-free, data-guided and relationship-
building “challenging conversations” about improvement priorities and professional
development needs. Follow through with individuals, like-groups of teachers, and formal

professional learning communities.

¢ Ensure that challenging conversations triggered by the APPR and the DTSDE provide
teachers and other school staff with accurate, candid feedback about their performance,
especially performance that is sub-par and unacceptable.

e Focus APPR-generated, challenging conversations with teachers on their assumptions,
especially their assumptions about students’ readiness and abilities to learn and achieve as well
as their own ability to help their students learn and succeed.

e Ensure that challenging conversations triggered by the APPR and the DTSDE focus on the
distinctive needs and strengths of diverse student sub-populations, especially English Language
Learners, special needs students, students in foster families, and students in several systems
(special education, mental health, juvenile justice, and child welfare).
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Clearly, firmly, and constantly communicate high expectations to teachers. This ensures that
teachers feel supported and, like you, are less likely to tolerate ineffective teaching. In short,
create strong instructional cultures—where teachers work in an atmosphere of mutual respect
and trust, where school leaders take action with teachers who perform poorly, and where great
teaching is a top priority.

Make the distinction between instructional leader (one person) and instructional leadership (as
a school-wide function); and then develop a system of roles, relationships, responsibilities and
accountabilities for high quality teaching and learning.

Develop coherent, comprehensive, and consistent instructional leadership plans that unite
your role as instructional leader, the role of instructional coaches, and the roles of professional
learning communities and teams.

Keep in mind the following guideline for instructional leadership: The greater the distribution
of instructional expertise and instructional leadership, the more there is available to all school
staff members and students. In short, your role is to cultivate widespread sharing and
instructional leadership.

When developing instructional leadership plans and strategies, take stock of the special subject
matter expertise (pedagogical content knowledge) needed in all subjects, but especially in
middle school and high school mathematics and science. In middle schools and high schools,

expect to distribute instructional leadership responsibilities to subject matter specialist-coaches.

Collaborate with teacher leaders on how to connect and integrate technology, pedagogy and
knowledge about change in order to construct and sustain learning environments that are
wider and deeper.

Acknowledge and anticipate that this work involves changing the attitudes and behaviors of
individuals. Ultimately, the goal is to develop collective clarity, collective coberence, and a shared
mindset, so that school improvement initiatives are connected and integrated in the school’s

improvement goals.

Champion the common core learning standards (CCLS) and 21* Century skills, helping staff
members, parents and community leaders catch the vision and share the mission for all
students’ postsecondary education completion, with advanced competence.

Champion the idea of whole child development with robust teaching and learning strategies,
helping staff members resist the temptation to “teach to the test.”

Because teachers’ abilities to help students hinges on their own professional learning and
development, understand evidence-based, broadly-inclusive adult learning strategies and use
this knowledge when you development professional development plans and allocate resources.
For example:

o Develop clear, coherent, and aligned professional development goals for your
professional staff (teachers, student support professionals), making sure that you
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connect these goals to student learning and achievement and also to your school’s
organizational learning and performance.

o Plan and implement this professional development process with the same quality and
care as the best teachers do for their students.

o Keep in mind that professional development should be personalized and laser focused,
with only a few priorities addressed at a time

e Reach out to find out what conditions need to be in place for your teachers and student
support professionals to do their jobs effectively and use their talents to the fullest. Start with
their ability to learn and improve from their own practice. Use this feedback to jointly craft
better staff support systems, work configurations and school climate improvement strategies.

e Develop a school-wide instructional improvement system geared toward the varying needs of
new and veteran teachers and provide developmentally appropriate professional development
opportunities customized to the needs of teacher sub-populations.

e Understand the right drivers for the attitudes, emotions, and behaviors you seek, especially
among teachers; and remember that the wrong drivers generate gaming (e.g., encouraging

students to drop out so they won’t take the test; teaching to the test, neglecting the whole
child).

Research and resources for guidance

Three Special Resources

The two publications and the link listed below are very useful and important because they align in
many ways with the DTSDE. In fact, these practical publications showcase a special principal
performance rubric and rating scale, which mirror the DTSDE scale—highly effective, effective,
developing and in need of improvement.

Picone-Zocchia, J. (2014). Field guide: Principal. Garden City, NY: Learner-centered initiatives,
Ltd. http://www.lciltd.org/resource/field-guide

Picone-Zocchia, J. (2014). Field guide: Principal workbook. Garden City, NY: Learner-centered
initiatives, Ltd.

Communities for Learning: Leadership for lasting change. Website:
http://www.communitiesforlearning.org/

Other Important Research References, Practices Guides and Web Resources

Byrk, A., Sebring, P., Allensworth, E., Luppescu, S., & Easton, ]. (2010). Organizing for school
improvement: Lessons from Chicago. Chicago: University of Chicago Press. A summary of this
book can be found here:

http://www.carnegiefoundation.org/sites/default/files/elibrary/bryk organizing-schools pdk.pdf
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Bryk, A.S., & Schneider, B. (2002). Trust in schools: A core resource for improvement. New York:
Russell Sage Foundation. Retrieved from: http://www.ascd.org/publications/educational-
leadership/mar03/vol60/num06/ Trust-in-Schools@-A-Core-Resource-for-School-Reform.aspx

Change Forum: Learning Solutions for Systems Change. (2013). The five disciplines (systems
thinking). http://www.thechangeforum.com/Leading Change.htm

DuFour, R. (2011). Importance of PLCs. Retrieved from:
http://www.youtube.com/watch?>v=MnWDJFxfAKE

DuFour, R., & Fullan, M. (2013). Cultures built to last: Systemic PLCs at work. Bloomington,
IN: Solution Tree Press.

Elmore, R.F. Ed. (2011). [ used to think...And now I think...: Twenty leading educators reflect on the
work of school reform. Harvard Education Press

Ferguson, R. (2013a). On achievement gap. Retrieved from:
http://www.youtube.com/watch?>v=9uNY VqumWE

Ferguson, R. (2013b). Presentation at the Annual Cooperative Conference for School
Administrators.
Retrieved from: http://www.youtube.com/watch?v=Zublcbm1TA

Ferguson, R. (2010). Introduction: How schools become exemplary. In R. Ferguson (Ed.), How
schools become exemplary: Ways that leadership raises achievement and narrows gaps by improving
instruction in 15 public high schools (pp. 1-32). Cambridge, MA: The Achievement Gap Initiative
at Harvard University.
http://www.agi.harvard.edu/events/2009Conference/2009AGIConferenceReport6-30-

2010web.pdf

Fullan, M. (2013). School Leadership Summit. Retrieved from:
http://www.youtube.com/watch?v=1BoEGhOP kk

Fullan, M. (2006). Turnaround leadership. San Francisco: Jossey-Bass, Wiley Imprint. A summary
article based on this book is found here: http://www.hanze.nl/NR/rdonlyres/2BCF2B26-1F14-
4006-A184-5214305FE044/0/ Turnaroundleadership.pdf

Ghitulescu, B. (2012). Making change happen: The impact of work context on adaptive and
proactive behaviors. Journal of Applied Behavioral Science, on-line first, DOI:
10.1177/0021886312469254.

Hargreaves, A. & Fullan M. (2012). Professional capital: Transforming teaching in every school.
Retrieved from: https://www.youtube.com/watch?v=Rxr1XPY9UZE

Hatch, T. (2009). Managing to change: How schools can survive (and sometimes thrive) in turbulent
times. New York: Teachers College Press.
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Jacob, A., Vidyarthi, E., & Carroll, K. (2012). The irreplaceables: Understanding the real retention
crisis in America’s schools. New York: The New Teachers Project (TN'TP).

Kahneman, D. (2011). Thinking fast and slow. New York: Farrar, Strauss, & Giroux.

Knapp, M., Copland, M., Honig, M., Plecki, M., & Portin, B. (2010). Learning-focused leadership
and leadership support: Meaning and practice in urban systems. Washington. Center for the Study of
Teaching and Policy: Retrieved from: http://www.wallacefoundation.org/knowledge-
center/school-leadership/key-research/Documents/Focused-Leadership-and-Support-in-Urban-

Systems.pdf

Knapp, M., Copland, M., Plecki, M., & Portin, B. (2006). Leading, Learning, and Leadership
Support. Center for the Study of Teaching and Policy. Retrieved from: Leading learning leadership

support

Knoff, H. M. (2007). Best practices in strategic planning, organizational assessment, and school
effectiveness. In A. Thomas & J. Grimes (Eds.), Best Practices in School Psychology-V. Bethesda,
MD: National Association of School Psychologists. Retrieved from:
http://www.projectachieve.info/assets/files/pdfs/Best Practices in OD Chapter 1206.pdf

Leithwood, K., Harris, A., & Strauss, T. (2010). Leading school Turnaround: How successful leaders
transform low-performing schools. San Francisco: Jossey-Bass.

Leithwood, K., Louis, K., Anderson, S., & Wahlstrom, K. (2004). How leadership influences student
learning. Center for Applied Research and Educational Improvement. Retrieved from: How
leadership influences student learning

Louis, K., Leithwood, K., Wahlstrom, K., & Anderson, S. (2010). Investigating the links to
improved student learning. Minnesota. The Center for Applied Research and Educational
Improvement: Retrieved from: Investigating the links to improved student learning

McDonald, J., Klein, E., & Riordan, M. (2009). Going to scale with new school designs: Reinventing
high school. New York: Teachers College Press.

Marzano, R. (2012). The art & science of teaching. Interview retrieved from:
http://www.youtube.com/watch?>v=YhB R FT9y4

Measures of Effective Teaching Project. (2013). Resources. Retrieved from:
http://www.metproject.org/reports.php

Sample reports:
Bill and Melinda Gates Foundation (2012) Gathering Feedback for Teaching: Combining High-
Quality Observations with Student Surveys and Achievement Gains. Retrieved from:
http://metproject.org/downloads/MET Gathering Feedback Practioner Brief.pdf

Bill and Melinda Gates Foundation (2012) Asking students about teaching: Student perception
surveys and their implementation. Retrieved from:
http://metproject.org/downloads/Asking Students Practitioner Brief.pdf
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Resource Guide for Schools and Districts
Tenet Two

Statement of Practice 2.5

DTSDE Tenet 2.5: Leaders effectively use evidence-based systems and structures to examine and improve
critical individual and school-wide practices as defined in the SCEP (student achievement, curriculum and
teacher practices; leadership development; community/family engagement; and student social and emotional

developmental health).

Impact: The established systems provide the structure to regularly monitor all aspects of the
school to know what is happening and to make informed decisions so that continuous
improvement can be achieved.

Strategies for school leaders

a. School leaders model the use of and require staff to use evidence based systems to improve
individual and school-wide practices.

b. School leader monitors and revises the evidence based systems

School leaders use the following strategies when developing, utilizing, and monitoring the

evidence-based system in their school:

e Develop basic consensus on the measurement indicators for improvement and performance.
Use the data to determine what to keep doing, start doing, and stop doing.

e Prioritize the quality, accessibility, and usability of the school’s data system, dovetailing its
development with recommended practices for teachers and student support professionals.

e Develop decision-making protocols and technical assistance resources that help teachers and
student support professionals to evaluate data, determine whether this information counts as
evidence, and then select, implement and monitor an evidence-based intervention.

e Ciritically examine your school’s data on special education referrals, being alert for a

disproportionate number of referrals involving culturally diverse and ethnic minority students.

e No matter how small the wins may be, share data-based successes to create “seeing-is-believing”
moments for teachers, student support professionals and other school community members.

e Learn how to take your school’s “organizational temperature” via data collection and staff
feedback so that you make solid decisions about what improvement priorities to emphasize at
any particular time.

e Monitor, assess and continue to improve the four core components of school climate:

o Relationship among school staff members
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o Relationships between staff members and parents
o Relationships between staff members and students
o Student-to-student relationships

e Assume that flaws and systematic errors are the norm, not the exception; and develop with
building leadership teams user-friendly, data-driven error detection and correction procedures.

e Finally, remember that data are relatively meaningless without standards. Provide regular,
structured opportunities for your staff members to compare and contrast your school’s data
with best practice data from other schools, seeking opportunities to adopt their superior
practices and policies as appropriate and feasible.

Research and resources for guidance

Three Special Resources

The two publications and the link listed below are very useful and important because they align in
many ways with the DTSDE. In fact, these practical publications showcase a special principal
performance rubric and rating scale, which mirror the DTSDE scale—highly effective, effective,
developing and in need of improvement.

Picone-Zocchia, J. (2014). Field guide: Principal. Garden City, NY: Learner-centered initiatives,
Ltd. http://www.lciltd.org/resource/field-guide

Picone-Zocchia, J. (2014). Field guide: Principal workbook. Garden City, NY: Learner-centered
initiatives, Ltd.

Communities for Learning: Leadership for lasting change. Website:
http://www.communitiesforlearning.org/

Other Important Research References, Practices Guides and Web Resources

Byrk, A., Sebring, P., Allensworth, E., Luppescu, S., & Easton, J. (2010). Organizing for school
improvement: Lessons from Chicago. Chicago: University of Chicago Press. A summary of this
book can be found here:

http://www.carnegiefoundation.org/sites/default/files/elibrary/bryk organizing-schools pdk.pdf

Bryk, A.S., & Schneider, B. (2002). Trust in schools: A core resource for improvement. New York:
Russell Sage Foundation. Retrieved from: http://www.ascd.org/publications/educational-
leadership/mar03/vol60/num06/ Trust-in-Schools@-A-Core-Resource-for-School-Reform.aspx

Change Forum: Learning Solutions for Systems Change. (2013). The five disciplines (systems
thinking). http://www.thechangeforum.com/Leading Change.htm
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http://www.lciltd.org/resource/field-guide
http://www.communitiesforlearning.org/
http://www.carnegiefoundation.org/sites/default/files/elibrary/bryk_organizing-schools_pdk.pdf
http://www.ascd.org/publications/educational-leadership/mar03/vol60/num06/Trust-in-Schools@-A-Core-Resource-for-School-Reform.aspx
http://www.ascd.org/publications/educational-leadership/mar03/vol60/num06/Trust-in-Schools@-A-Core-Resource-for-School-Reform.aspx
http://www.thechangeforum.com/Leading_Change.htm

DuFour, R. (2011). Importance of PLCs. Retrieved from:
http://www.youtube.com/watch?>v=MnWDJFxfAKE

DuFour, R., & Fullan, M. (2013). Cultures built to last: Systemic PLCs at work. Bloomington,
IN: Solution Tree Press.

Elmore, R.F. Ed. (2011). [ used to think...And now I think...: Twenty leading educators reflect on the
work of school reform. Harvard Education Press

Ferguson, R. (2013a). On achievement gap. Retrieved from:
http://www.youtube.com/watch?>v=9uNY VqumWE

Ferguson, R. (2013b). Presentation at the Annual Cooperative Conference for School
Administrators.
Retrieved from: http://www.youtube.com/watch?v=Zublcbm1TA

Ferguson, R. (2010). Introduction: How schools become exemplary. In R. Ferguson (Ed.), How
schools become exemplary: Ways that leadership raises achievement and narrows gaps by improving
instruction in 15 public high schools (pp. 1-32). Cambridge, MA: The Achievement Gap Initiative
at Harvard University.

http://www.agi.harvard.edu/events/2009Conference/2009 AGIConferenceReport6-30-

2010web.pdf

Fullan, M. (2013). School Leadership Summit. Retrieved from:
http://www.youtube.com/watch?v=1BoEGhOP kk

Fullan, M. (2006). Turnaround leadership. San Francisco: Jossey-Bass, Wiley Imprint. A summary
article based on this book is found here: http://www.hanze.nl/NR/rdonlyres/2BCF2B26-1F14-
4006-A184-5214305FEQ044/0/ Turnaroundleadership.pdf

Ghitulescu, B. (2012). Making change happen: The impact of work context on adaptive and
proactive behaviors. Journal of Applied Behavioral Science, on-line first, DOI:
10.1177/0021886312469254.

Hargreaves, A. & Fullan M. (2012). Professional capital: Transforming teaching in every school.
Retrieved from: https://www.youtube.com/watch?v=Rxr1XPY9UZE

Hatch, T. (2009). Managing to change: How schools can survive (and sometimes thrive) in turbulent
times. New York: Teachers College Press.

Jacob, A., Vidyarthi, E., & Carroll, K. (2012). The irreplaceables: Understanding the real retention
crisis in America’s schools. New York: The New Teachers Project (TN'TP).

Kahneman, D. (2011). Thinking fast and slow. New York: Farrar, Strauss, & Giroux.
Knapp, M., Copland, M., Honig, M., Plecki, M., & Portin, B. (2010). Learning-focused leadership

and leadership support: Meaning and practice in urban systems. Washington. Center for the Study of
Teaching and Policy: Retrieved from: http://www.wallacefoundation.org/knowledge-
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http://www.agi.harvard.edu/events/2009Conference/2009AGIConferenceReport6-30-2010web.pdf
http://www.agi.harvard.edu/events/2009Conference/2009AGIConferenceReport6-30-2010web.pdf
http://www.youtube.com/watch?v=iBoEGh0P_kk
http://www.hanze.nl/NR/rdonlyres/2BCF2B26-1F14-4006-A184-5214305FE044/0/Turnaroundleadership.pdf
http://www.hanze.nl/NR/rdonlyres/2BCF2B26-1F14-4006-A184-5214305FE044/0/Turnaroundleadership.pdf
https://www.youtube.com/watch?v=Rxr1XPY9UZE
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Focused-Leadership-and-Support-in-Urban-Systems.pdf

center/school-leadership/key-research/Documents/Focused-Leadership-and-Support-in-Urban-
Systems.pdf

Knapp, M., Copland, M., Plecki, M., & Portin, B. (2006). Leading, Learning, and Leadership
Support. Center for the Study of Teaching and Policy. Retrieved from: Leading learning leadership

suggort

Knoff, H. M. (2007). Best practices in strategic planning, organizational assessment, and school
effectiveness. In A. Thomas & J. Grimes (Eds.), Best Practices in School Psychology-V. Bethesda,
MD: National Association of School Psychologists. Retrieved from:
http://www.projectachieve.info/assets/files/pdfs/Best Practices in OD Chapter 1206.pdf

Leithwood, K., Harris, A., & Strauss, T. (2010). Leading school Turnaround: How successful leaders
transform low-performing schools. San Francisco: Jossey-Bass.

Leithwood, K., Louis, K., Anderson, S., & Wahlstrom, K. (2004). How leadership influences student
learning. Center for Applied Research and Educational Improvement. Retrieved from: How
leadership influences student learning

Louis, K., Leithwood, K., Wahlstrom, K., & Anderson, S. (2010). Investigating the links to
improved student learning. Minnesota. The Center for Applied Research and Educational
Improvement: Retrieved from: Investigating the links to improved student learning

McDonald, J., Klein, E., & Riordan, M. (2009). Going to scale with new school designs: Reinventing
high school. New York: Teachers College Press.

Marzano, R. (2012). The art & science of teaching. Interview retrieved from:
http://www.youtube.com/watch?>v=YhB R FT9v4

Measures of Effective Teaching Project. (2013). Resources. Retrieved from:
http://www.metproject.org/reports.php

Sample reports:
Bill and Melinda Gates Foundation (2012) Gathering Feedback for Teaching: Combining High-
Quality Observations with Student Surveys and Achievement Gains. Retrieved from:
http://metproject.org/downloads/MET Gathering Feedback Practioner Brief.pdf

Bill and Melinda Gates Foundation (2012) Asking students about teaching: Student perception
surveys and their implementation. Retrieved from:
http://metproject.org/downloads/Asking Students Practitioner Brief.pdf

Neumerski, C. M. (2013). Rethinking instructional leadership, a review: What do we know about
principal, teacher, and coach instructional leadership and where should we go from here?
Educational Administration Quarterly, 49, online first 27 August. DOL
10.1177/0013161X12456700NeuroLeadership Institute. Website: Rethinking instructional

leadership
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http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Focused-Leadership-and-Support-in-Urban-Systems.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Leading-Learning-Leadership-Support-Overview.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Leading-Learning-Leadership-Support-Overview.pdf
http://www.projectachieve.info/assets/files/pdfs/Best_Practices_in_OD_Chapter_1206.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/How-Leadership-Influences-Student-Learning.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/How-Leadership-Influences-Student-Learning.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Investigating-the-Links-to-Improved-Student-Learning.pdf
http://www.youtube.com/watch?v=YhB_R_FT9y4
http://www.metproject.org/reports.php
http://metproject.org/downloads/MET_Gathering_Feedback_Practioner_Brief.pdf
http://metproject.org/downloads/Asking_Students_Practitioner_Brief.pdf
http://www.neuroleadership.org/public/content.aspx?Page=index&AspxAutoDetectCookieSupport=1
http://www.neuroleadership.org/public/content.aspx?Page=index&AspxAutoDetectCookieSupport=1

Noguera, P. (2012). Are we failing our students? Retrieved from:
http://www.youtube.com/watch?v=uSehZPz2NoY

Noguera, P. (2012). Leading new opportunities to learn. The NEA Foundation. Retrieved from:
http://www.youtube.com/watch?v=Kqe;7WMJ92Y

NY Kids Website. (2014) http://www.albany.edu/nykids/

OECD. (2013). Leadership for 21% Century learning. Paris: OECD. LEadership for 21st C Learning

Prince, C.D. (2007). The role of leadership on teacher attrition in high-need schools. In L.D.
Hammon & C.D. Prince (Eds.), Strengthening teacher quality in high-need schools—policy and
practice. Washington, DC: Council of Chief State School Officers.

Spillane, J. (2013). The practice of leading and managing teaching in educational organizations.
In OCED (Ed.), Leadership for 21" Century Learning (pp. 59-82). Paris: OECD.

Spillane, J., & Hopkins, M. (2013). Organizing for instruction in education systems and school
organizations: how the subject matters. Journal of Curriculum Studies, On-line first, DOI:
10.1080/00220272.2013,810783.

Supovitz, J.A., & Tognatta, N. (2013). The impact of distributed leadership on collaborative team
decision-making. Leadership and Policy in Schools, 12(2), 101-121. DOL:
10.1080/15700763.2013.810274.

Timperly, J. (2011). Knowledge and leadership of learning. Leadership and Policy in Schools, 10(2),
145-170. DOI: 10.1080/15700763.2011.557519.

Townsend, T., Acker-Hocevar, M. Ballenger, J., & Place, A. (2013). Voices from the field: What
have we learned about instructional leadership? Leadership and Policy in Schools, 12(1), 12-40.
DOI:10.1080/15700763.2013.766349.

Schmidt-Davis, J., & Bottoms, G. (2012). Turnaround high School principals: Recruit, prepare
and empower leaders of change. High schools that work. Southern Regional Education Board.
Retrieved from: http://publications.sreb.org/2012/12V10 turnaroundHighSchoolPrincipals.pdf

Syed, S. (2013). Leading schools through major change. New York. The Wallace Foundation:
Retrieved from: http://www.wallacefoundation.org/knowledge-center/school-
leadership/principal-training/Documents/Leading-Schools-Through-Major-Change-Principals-and-
the-Common-Core.pdf

Wagner, T. (2012). Play, passion, purpose. Presentation at TEDxNYED. Retrieved from:
http://www.youtube.com/watch?v=hvDjh4l-VHo
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Resource Guide for Schools and Districts

Tenet Three

Statement of Practice 3.2

DTSDE Tenet 3.2: The school leader ensures and supports the quality implementation of a systematic plan

of rigorous and coberent curricula appropriately aligned to the Common Core Learning Standards (CCLS)

that is monitored and adapted to meet the needs of students.

Impact: The school leaders’ vision for curriculum ensures that teachers understand how to

develop and offer a rigorous curriculum, resulting in students receiving a curriculum that leads

to college and career readiness.

Strategies for school leaders:

a.

School leader develops a comprehensive school improvement plan with SMART goals for
student achievement, professional development for teachers, and implementation of CCLS

curricula.

School leader provides teachers with professional development focused on the alignment of the
CCLS and their own instruction.

School leader monitors implementation to ensure that curricula encompass all relevant CCLS
and NYS standards.

School leaders should use the following strategies to meet the needs of students with a CCLS

aligned curricula:

There is a systematic plan for curriculum and instruction that includes targeted SMART goals
to address the needs of all students.

The curriculum plan is developed in conjunction with the school’s teachers.

A formal schedule for professional development support for teachers and school staff is
developed and that teachers have input into the schedule and topics for professional
development.

There is time in the school schedule for both vertical and horizontal collaborative curriculum
work by teachers.

Teachers within and across grades and subjects collaborate on curriculum development and
instructional pedagogies.

CCLS-aligned pedagogical support is provided for teachers and staff—with special emphasis on
CCLS-related shifts, including: time for visitation between classrooms, cross-grade planning,
use of exemplars, access to curriculum experts, and access to conferences for CCLS.
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¢ CCLS standards and shifts are included in all curricula and across all areas of instruction,
including, but not limited to, AIS/RTI, dual credit courses, and electives.

*  Strategies are implemented to ensure that all educators are able to describe the purpose and
explain the rationale of the CCLS.

+  Targeted goals are developed for all students as well as for subgroups of students, including
English Language Learners, Students with Disabilities, Gifted and Talented students, and
students from disadvantaged families.

«  Curriculum is monitored, evaluated and adjusted regularly, using student data.

The Comprehensive School Improvement Plan should include the following items pertaining to

curricula:

«  School plans for alignment to CCLS and CCLS shifts

+  School-wide plans for implementation of CCLS and shifts

«  CCLS-aligned learning goals for students at all grade levels

*  Year-long scope and sequence documents that scaffold student learning

+  Clear, detailed, feasible, and adaptable unit plans

+  Framed by these unit plans, lesson plans aligned to CCLS

+  Supporting materials (class work, homework, etc.) for lesson plans

*  Resources and technical assistance strategies for module development and implementation

*  Pre-tests to assess students’ prior knowledge and skills in order to shape unit pacing and

instruction
Student performance tasks to be administered in the middle and at the end of each module
»  Formative assessments at the unit level to monitor and adjust curriculum

«  Assessments that pinpoint the progress and special needs of particular subgroups or students

who need extra help

« Reference to curriculum modules at engageny.org for school year

Research and resources for guidance

Common Core Learning Standards

Achieve the Core (n.d.) Instructional Leadership and the Common Core. Retrieved from:
http://www.achievethecore.org/dashboard/408/search/3/1/0/1/2/3/4/5/6/7/8/9/10/11/12/pag
e/403/instructional-leadership-and-the-common-core
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http://www.achievethecore.org/dashboard/408/search/3/1/0/1/2/3/4/5/6/7/8/9/10/11/12/page/403/instructional-leadership-and-the-common-core

EngageNY (2012). Common Core Toolkit. Retrieved from:
http://www.engageny.org/resource/common-core-toolkit

The Teaching Channel. (2013). Common core video series. Retrieved from:

https://www.teachingchannel.org/videos?categories=topics common-core

WestEd (2014). Developing Curriculum and Assessments for the Common Core. Retrieved from:
http://commoncore.wested.org/schools-districts/developing-curriculum-and-assessments/

WestEd (2014). Meeting the English Language Arts Standards and Content Literacy Demands of the
Common Core. Retrieved from: http://commoncore.wested.org/schools-districts/ meeting-ela-
standards-and-content-literacy-demands/

Curriculum and Improvement Frameworks:

Danielson, Charlotte (2002). Enhancing student achievement: A framework for school improvement.
Alexandria, VA: Association for Supervision and Curriculum Development (ASCD).

Instructional Planning Resources

General Education from Achieve the Core (2013).

CCSS Instructional Practice Guide English Language Arts K-2 CCLS ELA K2
CCSS Instructional Practice Guide English Language Arts 3-5 CCLS ELA 3-5

CCSS Instructional Practice Guide English Language Arts 6-12 CCLS ELA 6-12

CCSS Instructional Practice Guide Literacy in Science and Technical Studies 6-12
http://www.achievethecore.org/content/upload/instructional practice guide d sct 6-12.pdf

CCSS Instructional Practice Guide Literacy in History and Social Studies 6-12
http://www.achievethecore.org/content/upload/instructional practice guide d hss 6-12.pdf

CCSS Instructional Practice Guide Mathematics K-8 CCLS Math K8

CCSS Instructional Practice Guide Mathematics 9-12 CCLS Math 9-12

Students with Disabilities:

Wested. (2014). Supporting Students with Disabilities. Retrieved from:
http://commoncore.wested.org/schools-districts/supporting-students-with-disabilities/

Florida Reading Research Center (2006). How to Differentiate Instruction. Retrieved from:
http://www .fcrr.org/assessment/et/diff/diff.html

Powell, S. R., Fuchs, L.S. & Fuchs D. (2013). Reaching the Mountaintop: Addressing the
Common Core Standards in Mathematics for Students with Mathematics Difficulties. Learning
Disabilities Research & Practice, 28(1), 38-48. Retrieved from:
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http://commoncore.wested.org/schools-districts/meeting-ela-standards-and-content-literacy-demands/
http://commoncore.wested.org/schools-districts/meeting-ela-standards-and-content-literacy-demands/
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_k-2.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_3-5.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_6-12.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_sct_6-12.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_hss_6-12.pdf
http://www.achievethecore.org/content/upload/InstructionalPracticeGuide_MATH_K8_D_09192013.pdf
http://www.achievethecore.org/content/upload/InstructionalPracticeGuide_MATH_HS_D_09192013.pdf
http://commoncore.wested.org/schools-districts/supporting-students-with-disabilities/
http://www.fcrr.org/assessment/et/diff/diff.html

http://ok.gov/sde/sites/ ok.gov.sde/files/ CCS%20and%20Students%20with%20Math%20Difficult
ies.pdf

Scruggs, T. E., Brigham, Frederick J. &. Mastropieri, M. A. (2013). Common Core Science
Standards: Implications for Students with Learning Disabilities. Learning Disabilities Research &
Practice, 28(1), 49-57. Retrieved from:

http://ok.gov/sde/sites/ ok.gov.sde/files/Science%20Standards%20and%20Students%20with%20L

D.pdf

Haager, D. & Vaughn, S. (2013). The Common Core State Standards and Reading;: Interpretations
and Implications for Elementary Students with Learning Disabilities. Learning Disabilities Research
& Practice, 28(1), 5-16. Retrieved from:

http://ok.gov/sde/sites/ok.gov.sde/files/ CCSS%20Writing%20and %20Students%20with%20LD.

pdf

Response to Intervention

Hoover, J.J. & Love, E. (2011). Supporting School-Based Response to Intervention: A
Practitioner’s Model. Teaching Exceptional Children. 43(3) 40-48. Retrieved from: http://www-
tep.ucsd.edu/about/Courses/EDS382/General Handouts/RTI-Practitioner%20Model.pdf

English Language Learners:

EngageNY (2013). New York State Bilingual Common Core Initiative. Retrieved from:
http://www.engageny.org/resource/new-york-state-bilingual-common-core-initiative

Resources for material selection:

Coleman, D. & Pimentel, S. (2012). Revised Publishers’ Criteria for the Common Core Standards in
English Language Arts and Literacy Grades K-2. Retrieved from:
http://www.achievethecore.org/content/upload/2. Publishers Criteria for Literacy for Grades

K-2.pdf

Coleman, D. & Pimentel, S. (2012). Revised Publishers’ Criteria for the Common Core State
Standards. Retrieved from:
http://www.achievethecore.org/content/upload/3. Publishers Criteria for Literacy for Grades

3-12.pdf

Achieve the Core (n.d.). Using the ELA / Literacy Publishers’ Criteria to Better Understand the
Standards Training Module. Retrieved from: http://www.achievethecore.org/page/397/using-the-
ela-literacy-publishers-criteria-to-better-understand-the-standards

Professional Development

Clifton, N. (2013). Shifting from the Elephant in the Room to Ownership of the Common Core State
Standards: A Capacity-Building Implementation Plan. Retrieved from:
http://www.ascd.org/professional-development/webinars/nicole-clifton-webinar.aspx
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http://www.achievethecore.org/content/upload/2._Publishers_Criteria_for_Literacy_for_Grades_K-2.pdf
http://www.achievethecore.org/content/upload/2._Publishers_Criteria_for_Literacy_for_Grades_K-2.pdf
http://www.achievethecore.org/content/upload/3._Publishers_Criteria_for_Literacy_for_Grades_3-12.pdf
http://www.achievethecore.org/content/upload/3._Publishers_Criteria_for_Literacy_for_Grades_3-12.pdf
http://www.achievethecore.org/page/397/using-the-ela-literacy-publishers-criteria-to-better-understand-the-standards
http://www.achievethecore.org/page/397/using-the-ela-literacy-publishers-criteria-to-better-understand-the-standards
http://www.ascd.org/professional-development/webinars/nicole-clifton-webinar.aspx
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Resource Guide for Schools and Districts
Tenet Three

Statement of Practice 3.3

DTSDE Tenet 3.3: Teachers develop and ensure that unit and lesson plans used include data-driven
instruction (DDI) protocols that are appropriately aligned to the CCLS and NYS content standards and
address student achievement needs.

Impact: The lessons delivered incorporate student needs, complex materials and higher-order

questioning, leading students to college and career readiness.

Strategies for teachers:

a.

Teachers work collaboratively to develop lesson plans that meet CCLS and DDI protocols and
address achievement for all students.

b. Teachers use these lesson plans across all grade levels and content areas.

C.

Teachers monitor and adjust lesson plans to support CCLS shifts and NYS standards.

Teachers should use the following strategies when creating, implementing and monitoring lesson

, unit, and annual plans:

Develop lesson (or unit and annual) plans guided by the CCLS and NYS standards

Use curriculum tools such as pacing calendars and curriculum maps in development of lesson
plans

Include data-driven instruction protocols in lesson plans

Design lesson, unit and annual plans to build every student’s higher-order thinking and deep
content knowledge

Work collaboratively with other teachers, both within and across grade levels, to develop
coherent, structured unit and lesson plans that are sequenced and scaffolded for all students

Plan and use a variety of strategies, complex materials, and texts to challenge and engage
students

Collect a variety of data on students to assess the curricular needs of all students and use these
data to adjust curricula

Collaborate within and across grade levels to discuss instructional techniques and share

SucCcCesses

Provide necessary academic supports (e.g., AIS, after school coaching) for all students, across
all subgroups
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Research and resources for guidance

Curriculum Planning Resources

The Teaching Channel. (2013). Planning video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics planning

Scope and sequence

Louisiana Department of Education (n.d.). Year Long Scope and Sequence Guide Retrieved from
http://www.louisianabelieves.com/resources/library/year-long-scope-sequence

Curriculum mapping

Hayes, H. J. (2013) What is Curriculum Mapping? Retrieved from:
https://www.youtube.com/watch?v=8etEUVzo2GE

Hayes, H.J. (n.d.). Curriculum Mapping with Heidi Hayes Jacobs. Retrieved from:
https://www.youtube.com/user/curriculummapping?feature = watch

Hale, J. (2011). The Difference Between Curriculum Maps and Lesson Plans. Retrieved from:
https://www.youtube.com/watch?v=G6Pi5Imiz4w

Hale, J. (2014). Curriculum Mapping 101. Retrieved from:
http://www.curriculummapping101.com/

Unit planning resources

Louisiana Department of Education (n.d.). Unit Assessments and Planning Resources. Retrieved
from: Unit Assessments and Planning Resources.

Planning for K-2

Louisiana Department of Education (n.d.). Planning for Grades K-2. Retrieved from: Planning
Grades k2

Instructional coberence

Oxley, D. (2008). Creating Instructional Program Coherence. Principal’s Research Review. 3(5):1-7.
Retrieved from: http.//educationnorthwest.org/webfm send/620
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https://www.teachingchannel.org/videos?categories=topics_planning
http://www.louisianabelieves.com/resources/library/year-long-scope-sequence
https://www.youtube.com/watch?v=8etEUVzo2GE
https://www.youtube.com/user/curriculummapping?feature=watch
https://www.youtube.com/watch?v=G6Pi5Imiz4w
http://www.curriculummapping101.com/
http://www.louisianabelieves.com/resources/classroom-support-toolbox/teacher-support-toolbox/unit-assessment-planning-resources
http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-plan-for-grades-k-2.pdf?sfvrsn=3
http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-plan-for-grades-k-2.pdf?sfvrsn=3

Instructional Planning Resources

General Education from Achieve the Core (2013).

CCSS Instructional Practice Guide English Language Arts K-2 CCLS ELA K2
CCSS Instructional Practice Guide English Language Arts 3-5 CCLS ELA 3-5

CCSS Instructional Practice Guide English Language Arts 6-12 CCLS ELA 6-12

CCSS Instructional Practice Guide Literacy in Science and Technical Studies 6-12
http://www.achievethecore.org/content/upload/instructional practice guide d sct 6-12.pdf

CCSS Instructional Practice Guide Literacy in History and Social Studies 6-12
http://www.achievethecore.org/content/upload/instructional practice guide d hss 6-12.pdf

CCSS Instructional Practice Guide Mathematics K-8 CCLS Math K8

CCSS Instructional Practice Guide Mathematics 9-12 CCLS Math 9-12

Data Driven Instruction from Engage NY

Data Driven Instruction http://www.engageny.org/data-driven-instruction

Data Driven Instruction Calendars http://www.engageny.org/resource/ddi-calendars

Data Driven Instruction Case Studies http://www.engageny.org/resource/ddi-calendars

Data Driven Instruction Action Planning Templates Action Planning Templates

Data Driven Instruction Implementation Rubric DDI Rubric

Data Driven Instruction Sample Assessments and Resources DDI Sample Assessments

Data Driven Instruction Implementation Presentations DDI Implementation

Results Meeting Protocol http://www.engageny.org/video-library?f[0]=im field topic%3A219

Other Data Driven Instruction Resources:

Bambrick-Santoyo, P. (2010). Driven by data: A practical guide to improve instruction. John Wiley
& Sons.

Schildkamp, K., & Kuiper, W. (2010). Data-informed curriculum reform: Which data, what
purposes, and promoting and hindering factors. Teaching and teacher education, 26(3), 482-
496.Retrieved from:
http://talentontwikkeling.hr.nl/PageFiles/154084/Schildkamp%20en%20Kuiper%20(2010).pdf
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http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_k-2.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_3-5.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_6-12.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_sct_6-12.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_hss_6-12.pdf
http://www.achievethecore.org/content/upload/InstructionalPracticeGuide_MATH_K8_D_09192013.pdf
http://www.achievethecore.org/content/upload/InstructionalPracticeGuide_MATH_HS_D_09192013.pdf
http://www.engageny.org/data-driven-instruction
http://www.engageny.org/resource/ddi-calendars
http://www.engageny.org/resource/ddi-calendars
http://www.engageny.org/resource/data-driven-instruction-action-planning-templates
http://www.engageny.org/resource/driven-by-data-data-driven-implementation-rubric/
http://www.engageny.org/resource/data-driven-instruction-sample-assessments-and-resources
http://www.engageny.org/resource/data-driven-instruction-presentations
http://www.engageny.org/video-library?f%5b0%5d=im_field_topic%3A219
http://talentontwikkeling.hr.nl/PageFiles/154084/Schildkamp%20en%20Kuiper%20(2010).pdf

St. Vrain Valley School District (2010). Teaching and Learning Cycle
http://www.svvsd.org/files/SVVSD%20Teaching%20and%20Learning%20Cycle.pdf

US Department of Education (2010). Use of Education Data at the Local Level: From Accountability
to Instructional Improvement. Retrieved from: http://files.eric.ed.gov/fulltext/ED511656.pdf

Interim and Formative Assessments

Bennett, R. (2011). Formative Assessment: A Critical Review. Presentation at the Center for
Educational Measurement conference, Manila, Philippine. Retrieved from:http://www.cem-
inc.org.ph/files/downloads/CEM formative assessment-A Critical Review.pdf

Blanc, S., et. al. (2010). Learning to learn from data: Benchmarks and instructional communities.
.Peabody Journal of Education, 85(2), 205-225.Retrieved from: Learning to learn from data

Boston, C. (2002). The Concept of Formative Assessment. ERIC Digest Retrieved from:
http://files.eric.ed.gov/fulltext/ED470206.pdf

Edutopia (2014). Assessment. http://www.edutopia.org/groups/assessment/250941

Halverson, R. (2010). School formative feedback systems. Peabody Journal of Education, 85(2), 130-
146. Retrieved from: http://education.illinoisstate.edu/downloads/casei/benchmarksystem.pdf

The Teaching Channel. (2013). Assessment video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics assessment

West Virginia Department of Education (n.d.). Examples of Formative Assessment. Retrieved from:
http://wvde.state.wv.us/teach21/Examplesof Formative Assessment.html

Response to Intervention

Hoover, J.J. & Love, E. (2011). Supporting School-Based Response to Intervention: A
Practitioner’s Model. Teaching Exceptional Children. 43(3) 40-48. Retrieved from: http://www-
tep.ucsd.edu/about/Courses/EDS382/General Handouts/RTI-Practitioner%20Model.pdf

Diﬁerentiation

The Teaching Channel. (2013). Planning video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics planning

Tomlinson, C.A. (2000). Reconcilable Differences? Standards-Based Teaching and Differentiation.
Educational Leadership 58(1):6-11. Retrieved from: Reconcilable Differences

English Language Learners

Lachance, J. R. (2013). Book Review: Making Content Comprehensible for English Learners: The
SIOP Model Sheltered Instruction Observation Protocol (4" Ed) The Electronic Journal for English
as a Second Language. 17(3). Retrieved from: Making content comprehensible for ELL

Student Engagement
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http://www.svvsd.org/files/SVVSD%20Teaching%20and%20Learning%20Cycle.pdf
http://files.eric.ed.gov/fulltext/ED511656.pdf
http://www.cem-inc.org.ph/files/downloads/CEM_formative_assessment--A_Critical_Review.pdf
http://www.cem-inc.org.ph/files/downloads/CEM_formative_assessment--A_Critical_Review.pdf
http://education.illinoisstate.edu/downloads/casei/benchmarks_learningcommunity.pdf
http://files.eric.ed.gov/fulltext/ED470206.pdf
http://www.edutopia.org/groups/assessment/250941
http://education.illinoisstate.edu/downloads/casei/benchmarksystem.pdf
https://www.teachingchannel.org/videos?categories=topics_assessment
http://wvde.state.wv.us/teach21/ExamplesofFormativeAssessment.html
http://www-tep.ucsd.edu/about/Courses/EDS382/General_Handouts/RTI-Practitioner%20Model.pdf
http://www-tep.ucsd.edu/about/Courses/EDS382/General_Handouts/RTI-Practitioner%20Model.pdf
https://www.teachingchannel.org/videos?categories=topics_planning
http://www.ascd.org/publications/educational_leadership/sept00/vol58/num01/Reconcilable_Differences%C2%A2_Standards-Based_Teaching_and_Differentiation.aspx
http://www.teslej.org/wordpress/issues/volume17/ej67/ej67r4/

Lischalk, E. (2012). Student Engagement: 5 Ways to Get and Keep Your Students’ Attention Retrieved
from: Student Engagement

The Teaching Channel. (2013). Engagement video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics engagement

Sayko, S. & Turner, S. (nd). Active Engagement Strategies for Whole Group Instruction. Retrieved
from: Active Engagement Strategies for Whole Group Instruction

Questioning Strategies for Higher Order Thinking

Ballanca, J. & R. Fogarty. (1993). Catch Them Thinking: A Handbook of Classroom
Strategies. Arlington Heights, IL: IRI Skylight.

Danielson, C. (1996). Teaching for Understanding: An ASCD Professional Inquiry Kit. Alexandria,
VA: ASCD.

Flaherty, S. & Newman, L. (2012). Questioning Strategies to Engage All Learners. Engage New
York. Retrieved from: www.engageny.org/.../questioning-strategies-to-engage-all-learners.doc

Fries-Gaither. J. (2008). Questioning Techniques: Research-Based Strategies for Teachers. Retrieved
from: Questioning Techniques

Marzano, R. et al. (1993). Implementing Dimensions of Learning and Dimensions of
LearningTeacher's Manual. Alexandria, VA: ASCD.

McTighe, J. et al. (1991). Better Thinking and Learning. Baltimore, MD: Maryland State
Department of Education.

The Teaching Channel. (2013). Deeper learning video series. Retrieved from:
https://www.teachingchannel.org/deeper-learning-video-series

The Teaching Channel. (2013). Collaboration video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics collaboration

Shalaway, L. (1989). Learning to Teach...not just for beginners. New York: Scholastic Professional
Books.

Explicit instruction
Archer, A.L. & Hughes, C.L. (2011). Explicit Instruction. Chapter 1. New York: Guilford
Publications. Retrieved from http://explicitinstruction.org/download/sample-chapter.pdf

Archer, A.L. & Hughes, C.L. (2011). Explicit Instruction. Example Lessons. New York: Guilford
Publications. Retrieved from Explicit Instruction

DTSDE 2.0 RESOURCE GUIDE- TENETS ONE TO SIX 83


http://www.marzanocenter.com/blog/article/5-ways-to-get-and-keep-your-students-attention/#sthash.annhGXch.dpuf
https://www.teachingchannel.org/videos?categories=topics_engagement
http://mtpisgahms.scsk12.org/~ckelsey/teachers/Teachers/PD_Articles_files/Motivation%20in%20the%20Classroom.pdf
http://www.engageny.org/.../questioning-strategies-to-engage-all-learners.doc
http://beyondpenguins.ehe.osu.edu/issue/energy-and-the-polar-environment/questioning-techniques-research-based-strategies-for-teachers
https://www.teachingchannel.org/deeper-learning-video-series
https://www.teachingchannel.org/videos?categories=topics_collaboration
http://explicitinstruction.org/download/sample-chapter.pdf
http://www.updc.org/assets/files/resources_by_topic/effective_inst_int/archer/2010march/ExplicitInstructionExampleLessons.pdf

Resource Guide for Schools and Districts
Tenet Three

Statement of Practice 3.4

DTSDE Tenet 3.4: The school leader and teachers have developed a comprebensive plan for teachers to
partner within and across grades and subjects creating interdisciplinary curricula targeting the arts,

technology and other enrichment opportunities.

Impact: The interdisciplinary curricular opportunities have increased student engagement and

deepened students’ understanding of the curriculum, leading to academic success.

Strategies for school leaders and teachers:

a.

The school leader and teachers collaborate to develop an interdisciplinary curricula which
includes the arts, technology and other enrichment opportunities

Teachers collaborate within and across grade levels to use the interdisciplinary curricula

Teachers reflect on their use of the interdisciplinary curricula and make adjustments as needed.

School leaders and teachers should include the following when creating interdisciplinary

curricular plans:

Year-long scope and sequence documents that scaffold student learning

Curriculum mapping that incorporates arts, technology, and other enrichment opportunities
Clear lesson (and unit/annual) plans that are explicitly aligned to CCLS

Module framing/overview documents

CCLS-aligned learning goals for students at all grade levels

Performance tasks to be administered in the middle and at the end of each module
Supporting materials (class work, homework, etc.) for lesson plans

Formative assessments at the unit level to monitor and adjust curriculum

Assessments that address attention towards particular subgroups or students who need extra

help

Project-based learning that requires subject matter integration, critical thinking skills, and
teamwork

Integrated skills and assessments with essential questions

Activities linked to essential questions

DTSDE 2.0 RESOURCE GUIDE- TENETS ONE TO SIX 84



Collaboration among teachers and school leaders to create and revise interdisciplinary

curricula
Inquiries that help students discover the natural connections between specific field disciplines

Professional development for teachers on incorporating interdisciplinary curricula into

instruction
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Research and resources for guidance

Curriculum Planning Resources

The Teaching Channel. (2013). Planning video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics_planning

Scope and sequence

Louisiana Department of Education. (n.d.). Year-Long Scope + Sequence Resources. Retrieved from:
http://www.louisianabelieves.com/resources/ classroom-support-toolbox/teacher-support-
toolbox/year-long-scope-sequence-resources

Louisiana Department of Education. (n.d.). Year-Long Scope +Sequence Guides. Retrieved from:
http://www.louisianabelieves.com/resources/library/year-long-scope-sequence

Scaffolding

Hogan, K. & Pressley, M. (1997). Scaffolding Student Learning; Instructional Approaches & Issues.
Cambridge, MA: Brookline Books. http://eric.ed.gov/?id=ED422375.

Alber, R. (2014). 6 Scaffolding Strategies to Use With Your Students. Retrieved from
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber

Curriculum mapping

Hayes, H. J. (2013). What is Curriculum Mapping? Retrieved from:
https://www.youtube.com/watch?v=8etEUVzo2GE

Hayes, H.J. (n.d.). Curriculum Mapping with Heidi Hayes Jacobs Retrieved from:
https://www.youtube.com/user/ curricullummapping?feature = watch

Hale, J. (2011). The Difference Between Curriculum Maps and Lesson Plans. Retrieved from:
https://www.youtube.com/watch?v= G6Pi5Imiz4w

Hale, J. (2014). Curriculum Mapping 101. Retrieved from:
http://www.curriculummapping101.com/

Unit planning resources

Louisiana Department of Education. (n.d.). Unit Assessments + Planning Resources. Retrieved from:
http://www.louisianabelieves.com/resources/classroom-support-toolbox/teacher-support-
toolbox/unit-assessment-planning-resources

Planning for K-2

Louisiana Department of Education. (n.d.). Planning for English Language Arts/Literacy Instruction
K-2. Retrieved from: http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---
how-to-plan-for-grades-k-2.pdf?sfvrsn=3

Instructional Planning Resources
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http://www.louisianabelieves.com/resources/classroom-support-toolbox/teacher-support-toolbox/year-long-scope-sequence-resources
http://www.louisianabelieves.com/resources/library/year-long-scope-sequence
http://eric.ed.gov/?id=ED422375
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
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http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-plan-for-grades-k-2.pdf?sfvrsn=3
http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-plan-for-grades-k-2.pdf?sfvrsn=3

General Education from Achieve the Core (2013).

CCSS Instructional Practice Guide English Language Arts K-2 CCLS ELA K2
CCSS Instructional Practice Guide English Language Arts 3-5 CCLS ELA 3-5

CCSS Instructional Practice Guide English Language Arts 6-12 CCLS ELA 6-12

CCSS Instructional Practice Guide Literacy in Science and Technical Studies 6-12
http://www.achievethecore.org/content/upload/instructional practice guide d sct 6-12.pdf

CCSS Instructional Practice Guide Literacy in History and Social Studies 6-12
http://www.achievethecore.org/content/upload/instructional practice guide d hss 6-12.pdf

CCSS Instructional Practice Guide Mathematics K-8 CCLS Math K8

CCSS Instructional Practice Guide Mathematics 9-12 CCLS Math 9-12

Data Driven Instruction from Engage NY

Data Driven Instruction http://www.engageny.org/data-driven-instruction

Data Driven Instruction Calendars http://www.engageny.org/resource/ddi-calendars

Data Driven Instruction Case Studies http://www.engageny.org/resource/ddi-calendars

Data Driven Instruction Action Planning Templates Action Planning Templates

Data Driven Instruction Implementation Rubric DDI Rubric

Data Driven Instruction Sample Assessments and Resources DDI Sample Assessments

Data Driven Instruction Implementation Presentations DDI Implementation

Results Meeting Protocol http://www.engageny.org/video-library?{f[0]=1im field topic%3A219

Other Data Driven Instruction Resources:

Bambrick-Santoyo, P. (2010). Driven by data: A practical guide to improve instruction. John Wiley
& Sons.

Schildkamp, K., & Kuiper, W. (2010). Data-informed curriculum reform: Which data, what
purposes, and promoting and hindering factors. Teaching and teacher education, 26(3), 482-
496.Retrived from:
http://talentontwikkeling.hr.nl/PageFiles/154084/Schildkamp%20en%20Kuiper%20(2010).pdf

US Department of Education. (2010). Use of Education Data at the Local Level: From Accountabiliry
to Instructional Improvement. Retrieved from: http://files.eric.ed.gov/fulltext/ED511656.pdf
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http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_3-5.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_6-12.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_sct_6-12.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_hss_6-12.pdf
http://www.achievethecore.org/content/upload/InstructionalPracticeGuide_MATH_K8_D_09192013.pdf
http://www.achievethecore.org/content/upload/InstructionalPracticeGuide_MATH_HS_D_09192013.pdf
http://www.engageny.org/data-driven-instruction
http://www.engageny.org/resource/ddi-calendars
http://www.engageny.org/resource/ddi-calendars
http://www.engageny.org/resource/data-driven-instruction-action-planning-templates
http://www.engageny.org/resource/driven-by-data-data-driven-implementation-rubric/
http://www.engageny.org/resource/data-driven-instruction-sample-assessments-and-resources
http://www.engageny.org/resource/data-driven-instruction-presentations
http://www.engageny.org/video-library?f%5b0%5d=im_field_topic%3A219
http://talentontwikkeling.hr.nl/PageFiles/154084/Schildkamp%20en%20Kuiper%20(2010).pdf
http://files.eric.ed.gov/fulltext/ED511656.pdf

Interim and Formative Assessments

Bennett, R. (2011). Formative Assessment: A Critical Review. Presentation at the Center for
Educational Measurement conference, Manila, Philippine. Retrieved from:http://www.cem-
inc.org.ph/files/downloads/CEM formative assessment-A Critical Review.pdf

Blanc, S., Christman, J. B., Liu, R., Mitchell, C., Travers, E., & Bulkley, K. E. (2010). Learning to
learn from data: Benchmarks and instructional communities. Peabody Journal of Education, 85(2),
205-225. Retrieved from:

http://education.illinoisstate.edu/downloads/casei/benchmarks learningcommunity.pdf

Boston, C. (2002). The Concept of Formative Assessment. ERIC Digest Retrieved from:
http://files.eric.ed.gov/fulltext/ED470206.pdf

Edutopia (2014). Assessment. http://www.edutopia.org/groups/assessment/250941

Halverson, R. (2010). School formative feedback systems. Peabody Journal of Education, 85(2), 130-
146. Retrieved from: http://education.illinoisstate.edu/downloads/casei/benchmarksystem.pdf

The Teaching Channel. (2013). Assessment video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics assessment

West Virginia Department of Education (n.d.). Examples of Formative Assessment. Retrieved from:
http://wvde.state.wv.us/teach21/Examplesof Formative Assessment.html

Response to Intervention

Hoover, J.J. & Love, E. (2011). Supporting School-Based Response to Intervention: A
Practitioner’s Model. Teaching Exceptional Children. 43(3) 40-48. Retrieved from: http://www-
tep.ucsd.edu/about/Courses/EDS382/General Handouts/RTI-Practitioner%20Model.pdf

Center on Response to Intervention (n.d). R7T Implementer Series Self-paced Learning Modules.
Retrieved from: http://www.rti4success.org/rti-implementer-series-self-paced-learning-modules

Professional Learning Communities/Grade Level Teams

Annenberg Institute for School Reform (n.d.). Professional Learning Communities. Retrieved from:
http://annenberginstitute.org/pdf/proflearning.pdf

Buffalo Public Schools. (n.d.). Grade Level Meetings: PPTR: Plan, Prepare, Think and Reflect
Retrieved from: http://www.buffaloschools.org/EnglishDept.cfm?subpage =41290

DuFour, R. (2004). What is a Professional Learning Community? Educational Leadership. 61(8) 6-
11. Retrieved from: http://www.ascd.org/publications/educational-
leadership/may04/vol61/num08/What-Is-a-Professional-Learning-Community%C2%A2.aspx

The Teaching Channel. (2013). Collaboration video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics collaboration
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http://www.rti4success.org/rti-implementer-series-self-paced-learning-modules
http://annenberginstitute.org/pdf/proflearning.pdf
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http://www.ascd.org/publications/educational-leadership/may04/vol61/num08/What-Is-a-Professional-Learning-Community%C2%A2.aspx
https://www.teachingchannel.org/videos?categories=topics_collaboration

Silverstein, J. & Flachbart, M. (2008). Grade level Teams: Powerful Tools for Improving Student
Achievement. National Reading First Conference. Retrieved from:
http://www2.ed.gov/programs/readingfirst/2008conferences/grade.pdf

Vertical Planning

Crawford, S. T. (2011). Increasing Instructional Capacity through Vertical Teaming
http://www.stanleycrawford.com/increasing instructional capacity through vertical teaming.ht
ml

Bertrand, L., Roberts R.A., & Buchanan, R. (2006). Striving for Success: Teacher Perspectives of a
Vertical Team Initiative. National Forum of Teacher Education Journal 16(3): 1-10.
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Resource Guide for Schools and Districts
Tenet Three

Statement of Practice 3.5

DTSDE Tenet 3.5: Teachers implement a comprebensive system for using formative and summative

assessments for strategic short and long range curriculum planning that involves student reflection, tracking

and ownership of learning.

Impact: Teachers use assessments to inform and modify their curriculum and provide feedback

that ensures student ownership, leading to improved achievement.

Strategies for teachers

Teachers develop a comprehensive system for collecting and using student assessment data.

b. Teachers use a variety of student assessment data.

Teachers provide ongoing feedback to students based on assessment data.

Teachers should use the following strategies when working with data:

Collect and use student data for curriculum planning for all students, with special attention to
ELL students, disabled students, and students from disadvantaged families

Hold team data-analysis meetings after each interim assessment

Use different types of data (demographic, pedagogical, process, achievement) to support
decisions about curricula

Employ rubrics, student responses to questions, demographics, check lists, and test scores to

determine student learning styles, strengths and weaknesses

Attend professional development to improve competencies for data-driven instruction
Assess CCLS and NYS standards to improve instruction and curricula

Provide immediate feedback on assessments to school stakeholders

Provide user-friendly, succinct data reports routinely to the school leader,
parents/guardians, and students

Provide a variety of student assessments to parents about their students’ academic performance
Work directly with students to help them understand their own data
Work with students to help them self-assess, understand rubrics, and set goals

Work with students to help them reflect on feedback and adjust learning goals
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Research and resources for guidance

Data Driven Instruction from Engage NY{2013).

Data Driven Instruction http://www.engageny.org/data-driven-instruction

Data Driven Instruction Calendars http://www.engageny.org/resource/ddi-calendars

Data Driven Instruction Case Studies http://www.engageny.org/resource/ddi-calendars

Data Driven Instruction Action Planning Templates Action Planning Templates

Data Driven Instruction Implementation Rubric DDI Rubric

Data Driven Instruction Sample Assessments and Resources DDI Sample Assessments

Data Driven Instruction Implementation Presentations DDI Implementation

Results Meeting Protocol http://www.engageny.org/video-library?f[0]=im field topic%3A219

Other Data Driven Instruction Resources:

Bambrick-Santoyo, P. (2010). Driven by data: A practical guide ro improve instruction. John Wiley
& Sons.

Protheroe, N. (2009). Improving Teaching and Learning with Data-Based Decisions: Asking the
Right Questions and Acting on the Answers. Educational Research Service. Retrieved from:
Improving teaching and learning.

National Association of Elementary School Principals (n.d.). Using Student Achievement Data to
Support Instructional Decision Making. Retrieved from:
http://www.naesp.org/sites/default/files/Student%20Achievement blue.pdf

Regional Educational Laboratory at EDC (2012). What types of data do schools find useful in
addressing issues of instructional practices Retrieved from: Types of Data

Regional Educational Laboratory at EDC (2012). What is the link between data use, instructional
practice and student and school performances Retrieved from: Link between data use instructional
practice and school perf

Schildkamp, K., & Kuiper, W. (2010). Data-informed curriculum reform: Which data, what
purposes, and promoting and hindering factors. Teaching and teacher education, 26(3), 482-
496.Retrived from:
http://talentontwikkeling.hr.nl/PageFiles/154084/Schildkamp%20en%20Kuiper%20(2010).pdf

US Department of Education (2010). Use of Education Data at the Local Level: From Accountability
to Instructional Improvement. Retrieved from: http://files.eric.ed.gov/fulltext/ED511656.pdf
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http://www.engageny.org/resource/ddi-calendars
http://www.engageny.org/resource/data-driven-instruction-action-planning-templates
http://www.engageny.org/resource/driven-by-data-data-driven-implementation-rubric/
http://www.engageny.org/resource/data-driven-instruction-sample-assessments-and-resources
http://www.engageny.org/resource/data-driven-instruction-presentations
http://www.engageny.org/video-library?f%5b0%5d=im_field_topic%3A219
http://www.lesn.appstate.edu/olson/RES5080/Components/Articles_used_in_5080/Pruthero%20Improving_teaching_and_learning_with_databased_decisions.pdf
http://www.naesp.org/sites/default/files/Student%20Achievement_blue.pdf
http://www.relnei.org/wp-content/referencedocs/RELNEI_RD0065_Data_Instructional_Practice.pdf
http://www.relnei.org/wp-content/referencedocs/RELNEI_RD0066_Data_Student_Performance.pdf
http://www.relnei.org/wp-content/referencedocs/RELNEI_RD0066_Data_Student_Performance.pdf
http://talentontwikkeling.hr.nl/PageFiles/154084/Schildkamp%20en%20Kuiper%20(2010).pdf
http://files.eric.ed.gov/fulltext/ED511656.pdf

Rubrics

Teachers First (2014). Rubrics to the Rescue. Retrieved from: Rubrics to the rescue

Jordan, H. (n.d) . Creating and Using Rubrics for Evaluating Student Work. Retrieved from:
www.lausd.k12.ca.us/Normandie EL/Rubrics.ppt

Andrade, H. G. (n.d). Understanding Rubrics. Retrieved from: Understanding rubrics

Andrade, H., Du, Y., & Wang, X. (2008). Putting rubrics to the test: The effect of a model, criteria
generation, and rubric-referenced self-assessment on elementary school students’ writing.
Educational Measurement: Issues and Practices, 27(2), 3-13.

Gill S. & Newman, L. (2009). Creating a Rubric with Students. Expeditionary Learning. Retrieved
from: Creating a rubric with students

Expeditionary Learning (2011). Rubric Basics. Retrieved from: Rubric Basics

Formative Assessment

West Virginia Department of Education (n.d.). Examples of Formative Assessment. Retrieved
from http://wvde.state.wv.us/teach21/ExamplesofFormative Assessment.html.

Chappuis, J. (2009). Seven Strategies of Assessment for Learning. Pearson. CHAPTER 1:
Formative Assessment. Available at:

http://www.allynbaconmerrill.com/store/product.aspx?isbn =0132548755

Randel, B. et al. (2011). Classroom Assessment for Student Learning: Impact on Elementary School
Mathematics in the Central Region. REL Central/IES National Center for Education Evaluation
and Regional Assistance. Retrieved from:
http://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID = 18

Aberger, S. (2010). Formative Assessment: A Review of the Relevant Research. Expeditionary
Learning. Retrieved from: Formative Assessment

Curriculum Planning For SPED, ELL & Disadvantaged Students

Progress Monitoring

National Center on Progress Monitoring (n.d). Web Resources.
http://www.studentprogress.org/weblibrary.asp

Johnson, E., et al. (2006). Progress Monitoring R 7] Manual. Lawrence, KS: National Center on
Learning Disabilities. Retrieved from: Progress Monitoring.

Safer, N. & Fleischman, S. (2006). Research Matters / How Student Progress Monitoring Improves
Instruction. How Schools Improve. 62(5): 81-83. Retrieved from: Research matters
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http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0CCgQFjAA&url=http%3A%2F%2Fwww.lausd.k12.ca.us%2FNormandie_EL%2FRubrics.ppt&ei=U7MtU76nG8G6qQH844CgDw&usg=AFQjCNGvnhn2VejwgaNzmnfdX-Y2wQZAbQ&sig2=OUp3zOaW8oX2EYj5n4pbLw&bvm=bv.62922401,d.aWM
http://learnweb.harvard.edu/alps/thinking/docs/rubricar.htm
http://elschools.org/sites/default/files/Creating%20a%20rubric%20with%20students_EL_2009_0.pdf
http://elschools.org/sites/default/files/Rubric%20basics_EL_2011_1_0.pdf
http://wvde.state.wv.us/teach21/ExamplesofFormativeAssessment.html
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=10&cad=rja&uact=8&ved=0CIIBEBYwCQ&url=http%3A%2F%2Fati.pearson.com%2Fdownloads%2Fchapters%2F7%2520Strats%2520Ch%25201.pdf&ei=suIuU5WyMIKF0AHC0oGIBA&usg=AFQjCNEp4sUUVNNQ3lMalpQhGAeaSimRyA&sig2=5JgKgemYSjxSLddLALqwfA&bvm=bv.63556303,d.dmQ
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=10&cad=rja&uact=8&ved=0CIIBEBYwCQ&url=http%3A%2F%2Fati.pearson.com%2Fdownloads%2Fchapters%2F7%2520Strats%2520Ch%25201.pdf&ei=suIuU5WyMIKF0AHC0oGIBA&usg=AFQjCNEp4sUUVNNQ3lMalpQhGAeaSimRyA&sig2=5JgKgemYSjxSLddLALqwfA&bvm=bv.63556303,d.dmQ
http://www.allynbaconmerrill.com/store/product.aspx?isbn=0132548755
http://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=18
http://elschools.org/sites/default/files/Formative%20assessment%20review%20of%20relevant%20research_EL_0310_1.pdf
http://www.studentprogress.org/weblibrary.asp
http://www.nrcld.org/rti_manual/pages/RTIManualSection2.pdf
http://www.ascd.org/publications/educational-leadership/feb05/vol62/num05/How-Student-Progress-Monitoring-Improves-Instruction.aspx

Regional Special Education Technical Assistance Support Center at Orleans/Niagara BOCES
(n.d.). Progress Monitoring Toolkit. Retrieved from: Progress Monitoring Toolkit

Saenz, L.M. (n.d.). Using CBM to Progress Monitor English Language Learners. National Center
on Student Progress Monitoring.
http://www.studentprogress.org/doc/webinars/marO8webinarslides.pdf

Student Feedback

Brookhart, S. (2008). How to Give Effective Feedback to Your Students. ASCD. Retrieved from:
http://www.ascd.org/publications/books/108019.aspx

Dwyer,C. (2014). Using Classroom Data to Give Systematic Feedback to Students to Improve
Learning American Psychological Association. Retrieved from:
http://www.apa.org/education/k12/classroom-data.aspx?item = 1

Student use of Data

Expeditionary Learning (2013). Video Feature: Students Own their Progress—Using Data with

Students. Retrieved from: Students Own their progress

Expeditionary Learning (2013). School-wide Structures for Using Data with Students. Retrieved
from: http://vimeo.com/57527837.

Expeditionary Learning (2013). Goal-Setting for Achievement in Reading - Using Data with
Students. Retrieved from: http://vimeo.com/48803089

Berger, R. et al. (2014.) Leaders of Their Own Learning: Transforming Schools Through Student-
Engaged Assessment. John Wiley & Sons, Retrieved from:
http://www.engageny.org/sites/default/files/resource/attachments/learning targets jigsaw 1.pdf

http://www.engageny.org/sites/default/files/resource/attachments/learning targets jigsaw 2.pdf

http://www.engageny.org/sites/default/files/resource/attachments/learning targets jigsaw 3.pdf

http://www.engageny.org/sites/default/files/resource/attachments/learning targets jigsaw 4.pdf

Expeditionary Learning (2011). Tracking My Learning (Primary). Retrieved from:
http://elschools.org/sites/default/files/Learning%20Target%20T racker%20Template%20for%20Y
oung%20Learners EL 2011.pdf

Student Self-Assessment

Andrade, H., Wang, X., Du, Y., & Akawi, R. (2009). Rubric-referenced self-assessment and self-
efficacy for writing. The Journal of Educational Research, 102(4), 287-302.

Andrade, H., & Valtcheva, A. (2009). Promoting learning and achievement through self-
assessment. Theory Into Practice, 48(1), 12-19
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http://elschools.org/sites/default/files/Learning%20Target%20Tracker%20Template%20for%20Young%20Learners_EL_2011.pdf

Andrade, H. (2007/2008). Self-assessment through rubrics. Educational Leadership, 65(4), 60-
63.Retrieved from: Self assessment through rubrics

Andrade, H. L. (2010). Students as the definitive source of formative assessment. Handbook of
formative assessment, 90-105.Retrieved from: uconn.edu [PDF]

Bill and Melinda Gates Foundation (2012) Asking students about teaching: Student perception surveys
and their implementation. Retrieved from:
http://metproject.org/downloads/Asking Students Practitioner Brief.pdf

Teaching Channel (n.d.). Self-Assessment and Peer Support. Retrieved from:
https://www.teachingchannel.org/videos/peer-teaching--2

Resource Guide for Schools and Districts

Tenet Four

Statement of Practice 4.2

DTSDE Tenet 4.2: School and teacher leaders ensure that instructional practices and strategies are
organized around annual, unit, and daily lesson plans that address all student goals and needs.

Impact: The school leaders and teacher leaders have ensured that instructional practices promote
high levels of student engagement and inquiry, leading to increased student achievement and the
meeting of student goals.

Strategies for school leaders:

a. The school leader and teacher leaders ensure that teachers use lesson, unit, annual plans that are
informed by data and goals for student learning

b. Teacher leaders and coaches collaborate with teachers to develop plans aligned to the needs of
all students.

c. Teacher leaders and coaches collaborate with teachers to establish goals for all students based on
grade-level benchmarks and other evaluations of performance appropriate to the subject area,
grade level, and students’ language and learning needs.
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School leaders and teacher leaders use the following strategies with teachers to promote planning

for good instruction:

« Develop, monitor, and revise as needed the implementation of school-wide models for unit
and lesson plans which are detailed, CCLS-aligned, and structured by learning
targets/objectives and goals

*  Drive planning for instructional coherence school-wide by emphasizing a “raise all boats”

message.

«  Communicate that plans be rooted in common purposes and instructional strategies, while
permitting and encouraging justifiable experimentation that enables all teachers and students to
succeed.

Ensure that all plans incorporate strategies for differentiating instruction—preparing students
for the lesson by drawing on prior knowledge, scaffolding complex tasks, helping students
apply new knowledge and skills through multiple modalities, providing opportunities for
personal and team-based inquiry-based learning, and adapting the instruction in other ways as
needed based on students’ language proficiency and unique learning needs

« Include in all lesson plans, both on the drawing board and as implemented, that the following
core components are included:

o A lesson objective -- posted for students, stated by the teacher, or generated by students
themselves

o A structure to the lesson that includes, for example, purpose, connection to prior
knowledge, explicit teaching, guided student work, independent student work,
assessment, reflection/metacognitive activity, closure of lesson tied back to the objective.

o Provisions for thoughtful interactions between teacher and students, and students and
other students, in which students suggest next steps in their learning.

 Include in all annual and unit plans, a variety of methods of assessing students including self
and peer assessment. Implement an APPR process that reinforces the above strategies and
serves to identify improvement priorities and professional development needs with regard to
planning for instruction.

« Integrate student support professionals, leaders of extra-curricular programs, and
parents/guardians in activities when appropriate.

Align all relevant instructional leadership strategies, especially principal supervision and
evaluation, the work of instructional coaches, and peer assessments in professional learning

communities.

+ Consistently collect data and use this information to reflect on leadership practices as well as
overall school performance, seeking guidance and assistance as needed from district level
leaders.
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Principal and other school leaders periodically observe teachers’ classes and give them timely,
action-oriented feedback on lesson, unit, and annual planning. that highlights building from
strengths

School leaders and teacher leaders take note of the following school-wide improvement priorities

in supporting planning for instruction:

Emphasize twin, non-negotiable priorities school-wide: All students can and will learn and
achieve, and all teachers believe that they are able to make this happen systematically.

Develop and disseminate regularly a district curriculum (in electronic or hard copy form) that
is available and accessible for every course and grade level subject.

Develop and disseminate pacing guides or timelines that are available for every course or grade-
level subject.

Develop CCLS and APPR implementation monitoring mechanisms so that gaps and
professional development needs can be identified and addressed.

Establish social marketing and promotion strategies aimed at gaining widespread support
among all members of the school community for the school’s ambitious learning and
instructional goals for all students.

Generate a school-wide “culture of data” in which all decision-making is grounded in evidence
regarding two core priorities: The quality of teaching/instruction and the quality/amount of
student learning

Implement teacher-responsive time allocation and use plans; with particular emphasis on
providing blocks of dedicated time for both individual and professional learning community
planning.

Structure times, spaces, and procedures for teachers to share knowledge and successful teaching
and engagement strategies

With a special priority for the CCLS, ensure that teachers understand why they are teaching
what they are teaching. This, in turn, helps students understand why they are learning what
they are learning.

Collaborate with teachers to create feasible strategies for ensuring that parents/guardians know
the learning goals for their child.

Develop and implement a school-wide plan for homework, a plan that coordinates big
assignments, facilitates students’ timely completion and engagement, and encourages
parent/guardian involvement and supports.

Coordinate and connect after-school learning and community-based out-of-school time
programs with learning and instruction during the school day, emphasizing additional
resources and supports to both teachers and students in particular classrooms.
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«  Take stock of proposals for 21* Century skills, including their provisions for team-based
learning, creative problem-solving and project-based learning, progressively helping teachers
adopt and incorporate these new learning strategies in their plans.

+  Provide on-demand coaching and technical assistance for teachers who request help with
planning for CCLS-aligned shifts in curriculum, instruction, and student learning.

+ Provide on-demand coaching and technical assistance for teachers who need help in planning
for differentiating ways to teach and assess learners Provide on-demand coaching and technical
assistance for teachers who need help in planning for CCLS-related learning tasks requiring
reading, writing, speaking, and listening within each unit, including ways to tailor these tasks
for students of different language backgrounds, levels of achievement, and learning styles.

Research and resources for guidance

Bill and Melinda Gates Foundation (2012) Gathering Feedback for Teaching: Combining High-
Quality Observations with Student Surveys and Achievement Gains. Retrieved from:
http://metproject.org/downloads/MET Gathering Feedback Practioner Brief.pdf

Cunningham, G. (2009). Lesson plans and unit plans: The basis for instruction. In Cunningham,
G. The new teacher’s companion. Retrieved from: Lesson Plans and Unit Plans

Echevarria, J., Vogt, M. E., & Short, D. J. (2012). Making content comprebensible for English
learners: The SIOP model, 4" ed. Boston: Pearson Education, Inc.

Edutopia Website. (n.d.). Five-minute film festival: 10 sources for free lesson plans. Retrieved
from: http://www.edutopia.org/blog/film-festival-free-lesson-plan-resources

Hatch, T. (2009). Managing to change: How schools can survive (and sometimes thrive) in turbulent
times. New York: Teachers College Press.

Measures of Effective Teaching Project. (2013). Resources. Retrieved from:
http://www.metproject.org/reports.php

Neumerski, C. M. (2013). Rethinking instructional leadership, a review: What do we know about
principal, teacher, and coach instructional leadership and where should we go from here?

Educational Administration Quarterly, 49, online first 27 August.
DOI:10.1177/0013161X12456700NeuroLeadership Institute.

New York State United Teachers. (2012). Teacher practice rubric. Retrieved from: Teacher
practice rubric

NY Kids Website. (2014) http://www.albany.edu/nykids/

PBS Learning Media website. (n.d.). Retrieved from: http://www.pbslearningmedia.org
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http://www.albany.edu/nykids/
http://www.pbslearningmedia.org/

Spillane, J. (2013). The practice of leading and managing teaching in educational
organizations. In OCED (Ed.), Leadership for 21* Century Learning (pp. 59-82).
Paris: OECD.

Spillane, J., & Hopkins, M. (2013). Organizing for instruction in education
systems and school organizations: how the subject matters. Journal of Curriculum
Studies, On-line first, DOI: 10.1080/00220272.2013,810783.

Stronge, J. (2007). Planning and organizing for instruction. In Qualities of
effective teachers, (2™ edition). Association for Supervision and Curriculum
Development. Retrieved from: Planning and organizing for instruction

Teach for America. (2011). Instructional planning & delivery. Retrieved from: Instructional

Planning
TeachingChannel website. Retrieved from: https://www.teachingchannel.org

Trim, D. (n.d.). How to create an effective lesson plan. InsidetheSchool.com. Retrieved from:
(http://www.russell. k12.ky.us/userfiles/indexblue/how%20to%20create%20effective%20lesson %2

Oplan.pdf
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Resource Guide for Schools and Districts
Tenet Four

Statement of Practice 4.3

DTSDE Statement of Practice 4.3: Teachers provide coberent, and appropriately aligned Common Core
Learning Standards (CCLS)-based instruction that leads to multiple points of access for all students.

Impact: Instructional practices lead to high levels of student engagement and achievement.

Strategies for Teachers

Teachers use CCLS aligned instructional practices to educate all students

Teachers encourage higher order thinking and questioning strategies from students through the
use of CCLS aligned instructional materials.

Teachers use techniques to differentiate instruction to students of different language
backgrounds, levels of achievement, and learning styles drawing on specialists, coaches, and
other staff expertise.

Teachers use the following strategies when implementing instructional practices:

Use the time, social supports, and resources provided to understand the rationale and
organization of the CCLS, especially the aim of preparing all students to be college and career
ready without need for academic remediation.

Use the time, social supports, and resources provided to make the shift from “whole class,
assembly line training” to CCLS-aligned, customized learning and instruction via integration
of a variety of teaching and learning strategies including those that are technology-assisted.

Take stock of the requisite subject matter expertise required for CCLS implementation

Share in instructional leadership with specialists (e.g. ESL, special education), coaches and
other staff in professional learning communities.

Collaborate with other teachers so that no teacher feels isolated and works alone.

Use CCLS-alignment strategies learned in professional development to go beyond technical
changes and include provisions for taking care of teachers’ and other staff emotional needs.

Recognize the temptation to “teach to the test;” yet emphasize the education of the whole
child, including the use of positive youth development strategies (e.g., voice and choice, a sense
of attachment to the teacher) to facilitate learning

Take advantage of informal and formal learning opportunities on how to integrate CCLS and
the school-wide curriculum in instruction.
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«  Collaborate with colleagues to share learnings and findings from professional development
opportunities focused on CCLS-alignment.

«  Thoughtfully and strategically, group students by interest, learning style, progress or other

relevant criteria. Use a range of texts, multimedia, and other materials during instruction.

»  When working with students, provide clear, comprehensive, and accurate explanations and use
higher-order questioning techniques (i.e. with multiple correct answers or multiple approaches
to answering and with students sharing in the direction of the discussion).

«  Use meta-cognitive strategies team-based problem-solving, problem-based learning, etc. as
appropriate to learning objectives.

«  Carefully select and use feedback strategies that provide useful kinds of information to further
students’ thinking and learning

Research and resources for guidance

NY Kids Website. (2014) http://www.albany.edu/nykids/

Common Core Learning Standards

Achieve the Core (2013). Instructional Leadership and the Common Core.
Retrieved from:
http://www.achievethecore.org/dashboard/408/search/3/1/0/1/2/3/4/5/6/7/8
/9/10/11/12/page/403/instructional-leadership-and-the-common-core

EngageNY (2012). Common Core Toolkit. Retrieved from:
http://www.engageny.org/resource/common-core-toolkit

The Teaching Channel. (2013). Common core video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics common-core

WestEd (2014). Developing Curriculum and Assessments for the Common Core. Retrieved from:
http://commoncore.wested.org/schools-districts/developing-curriculum-and-assessments/

WestEd (2014). Meeting the English Language Arts Standards and Content Literacy Demands of the
Common Core. Retrieved from: http://commoncore.wested.org/schools-districts/ meeting-ela-
standards-and-content-literacy-demands/

General Education

Clifton, N. (2013). Shifting from the Elephant in the Room to Ownership of the Common Core State
Standards: A Capacity-Building Implementation Plan. Retrieved from:
http://www.ascd.org/professional-development/webinars/nicole-clifton-webinar.aspx

From Achieve the Core (2013):
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http://www.achievethecore.org/dashboard/408/search/3/1/0/1/2/3/4/5/6/7/8/9/10/11/12/page/403/instructional-leadership-and-the-common-core
http://www.engageny.org/resource/common-core-toolkit
https://www.teachingchannel.org/videos?categories=topics_common-core
http://commoncore.wested.org/schools-districts/developing-curriculum-and-assessments/
http://commoncore.wested.org/schools-districts/meeting-ela-standards-and-content-literacy-demands/
http://commoncore.wested.org/schools-districts/meeting-ela-standards-and-content-literacy-demands/
http://www.ascd.org/professional-development/webinars/nicole-clifton-webinar.aspx

CCSS Instructional Practice Guide English Language Arts K-2. CCSS ELA K2
CCSS Instructional Practice Guide English Language Arts 3-5. CCSS ELA 3-5

CCSS Instructional Practice Guide English Language Arts 6-12. CCSS ELA 6-12

CCSS Instructional Practice Guide Literacy in Science and Technical Studies 6-12. CCSS Science 6-12

CCSS Instructional Practice Guide Literacy in History and Social Studies 6-12. CCSS History SS 6-12

CCSS Instructional Practice Guide Mathematics K-8. Instructional Practice Guide Math k8

CCSS Instructional Practice Guide Mathematics 9-12. Instructional Practice Guide Math 9-12
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http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_k-2.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_3-5.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_ela_6-12.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_sct_6-12.pdf
http://www.achievethecore.org/content/upload/instructional_practice_guide_d_hss_6-12.pdf
http://www.achievethecore.org/content/upload/InstructionalPracticeGuide_MATH_K8_D_09192013.pdf
http://www.achievethecore.org/content/upload/InstructionalPracticeGuide_MATH_HS_D_09192013.pdf

Resource Guide for Schools and Districts
Tenet Four

Statement of Practice 4.4

DTSDE Tenet 4.4: Teachers and students work together to implement a program/plan to create a learning

environment that is responsive to students’ varied experiences and tailored to the strengths and needs of all

students.

Impact: Teachers’ instructional practices meet the diverse needs of the class and allow students to

feel physically and intellectually safe in an environment that promotes intellectual discovery and

rigorous thinking.

Strategies for teachers

Teachers use a behavioral and school culture plan/program school-wide

Teachers work with students to acknowledge diversity of all students’ needs, backgrounds,
learning abilities.

Teachers encourage norms of behavior that are responsive to the values, needs, and perspectives
of all students.

Teachers use the following strategies when creating a safe learning environment:

Collaborate with other educators, students, parents/guardians, and community leaders to
develop aligned school-wide and classroom climates that are conducive to students’
psychological and physical safety, healthy emotional development, social inclusion and
integration, classroom engagement, and learning.

Facilitate the development of shared expectations for how people treat each other and interact,
together with rules for how they will communicate with each other (e.g., strengths-based,
solution-focused, and culturally-sensitive language). Model these behaviors for students.

Utilize relevant evidence-based school and classroom climate strategies such as Positive
Behavior Intervention Systems and Response-to-intervention.

Use relevant school and classroom climate data (e.g. surveys) to inform what is prioritized

with regard to fostering a positive school and classroom learning environment

Collaborate with other educators to develop teacher-responsive “911-like”, rapid response
systems. In this system, students’ emotional, cognitive, and behavioral needs are addressed in a
timely fashion as to not escalate. Understand what kind of school environment school leaders
are striving to build.

Reinforce the school’s vision, mission, and any school-wide program for positive
behavior/character education in the school and classrooms
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«  Provide visual representations of positive behavior/character education throughout the
classroom (Character Traits, Pillars of Character, key ideas or themes about character).

+  Encourage students to ask questions of one another and develop small learning communities
among groups of students.

+  Develop, in collaboration with other teachers, justifiable, feasible effective classroom
management plans, and monitor and adjust these respective plans according to student needs
and other events.

«  Commit to, and demonstrate, culturally-respectful and ~competent attitudes, language, and
behavior.

« Adopt and implement culturally-responsive instructional strategies, learning resources, and
textbooks that are inclusive of all students.

Provide differentiated, inclusive instruction for students with special learning needs.

»  Recognize that mistakes and errors are facilitators for learning. Encourage students to take
risks, generate and share original thoughts and value others’ different ideas.

+  Create a friendly, inviting, and mutually respectful environment, where all students, especially
students from diverse cultural and linguistic backgrounds and those with special needs, feel
comfortable and confident to express their opinions.

« Communicate clearly with students about academic and behavioral expectations while
focusing on strengths and growth

« Communicate clearly with parents/guardians about academic and behavioral expectations of
students while focusing on strengths and growth

Research and resources for guidance

Differentiation Central Website. http://www.differentiationcentral.com/

Enhance Learning with Technology. (2004). Differentiating instruction. Retrieved from:
http://members.shaw.ca/priscillatheroux/differentiating.html

Edutopia Website. (2011). Reteach and enrich: How to make time for every student. Retrieved from:
http://www.edutopia.org/stw-differentiated-instruction-budget-assessment-video

Faria, A., et. al. (2012). Charting success: Data use and student achievement in urban schools. Council
of the Great City Schools. Retrieved from: Charting Success

Ferlazzo, L. (2012). The best resources on differentiating instruction. Retrieved from:
http://larryferlazzo.edublogs.org/2012/01/09/the-best-resources-on-differentiating-instruction/

Hall, T. (2009). Differentiated instruction and implications for UDL implementation. National Center
on Accessing the General Curriculum. Retrieved from: Differentiating Instruction
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http://www.differentiationcentral.com/
http://members.shaw.ca/priscillatheroux/differentiating.html
http://www.edutopia.org/stw-differentiated-instruction-budget-assessment-video
http://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/87/Charting_Success_Abstract%20Report12.pdf
http://larryferlazzo.edublogs.org/2012/01/09/the-best-resources-on-differentiating-instruction/
http://aim.cast.org/learn/historyarchive/backgroundpapers/differentiated_instruction#.UzGyTahdXzg

Pieces of Learning. (2012). Differentiated instruction resources. Retrieved from: Resources

Strickland, C. & Tomlinson, C. (n.d.). Annotated bibliography of theory and research related to
differentiation of instruction. Retrieved from:
http://www.differentiationcentral.com/examples/bibliography.pdf

The Teaching Channel. (2013). Deeper learning video series. Retrieved from:
https://www.teachingchannel.org/deeper-learning-video-series

Tomlinson, C. (2003). Differentiation of instruction in the elementary grades. Retrieved from:
http://www.ericdigests.org/2001-2/elementary.html

Wright, S. (2013). The power of student-driven learning. TEDx West Vancouver. Retrieved from:
http://www.youtube.com/watch?v=3fMC-z7KOr4
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Resource Guide for Schools and Districts
Tenet Four

Statement of Practice 4.5

DTSDE Tenet 4.5: Teachers inform planning and foster student participation in their own learning
process by using a variety of summative and formative data sources (e.g., screening, interim measures, and

progress monitoring).

Impact: Data-based instruction is timely and purposeful and leads to high levels of student
achievement.

Strategies for teachers

a. Teachers use data to create and modify instructional plans.
b. Teachers use a variety of data to inform instructional plans

c. Teachers provide regular and appropriate feedback to students on their progress toward
achieving learning goals.

Teachers use the following strategies when working with data:

7. Acknowledge and support the idea that data-based assessment for individual, group, and
organizational learning is not an occasional event; it is a defining feature of “how we do things

in this school.”
8. Use the following procedure when working with data:
Consider if the information counts as evidence of a learning or other goal
Determine if an adjustment or intervention is needed based on the evidence
Find and implement an appropriate adjustment or intervention that fits the evidence

Implement the intervention

AN A

Monitor implementation and student progress in order to obtain more data and start
a new decision-making cycle

9. Take advantage of professional development opportunities for using data-based decision-
making processes.-

10. Seek out specialist and student support professionals’ data. Use this information to reflect on
own practices and work with support professionals to identify and use effective service
interventions.

11. Strive, in conjunction with your colleagues, for the progressive development of a school
culture defined by shared, voluntary accountability for improved results for all students.
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12. Use a variety of different assessments and data collection methods.

13. Rely on many different kinds of data when conferencing with individual students to discuss
next steps and set shared goals.

+  Pay attention to school-wide and specialist data reports and consider how they might inform
instruction. Prepare students to evaluate their own performance, examine their own data and
use this information to set personal learning goals, monitor progress, and adjust goals as they

learn.

Research and resources for guidance

Alber, R. (2011). Three ways student data can inform your teaching. Edutopia website. Retrieved
from: http://www.edutopia.org/blog/using-student-data-inform-teaching-rebecca-alber

Center for Assessment website: http://www.nciea.org/

Council of Chief State School Offices. Formative Assessment for Students and Teachers. Retrieved
from: Formative Assessment for students and teachers

Davison, C. (2006). Collaboration between ESL and content teachers: How do we know when we
are doing it right? International Journal of Bilingual Education and Bilingualism, 9(4), 454-475.

Edutopia Website. Assesment. Retrieved from: http://www.edutopia.org/blogs/beat/assessment

Faria, A., et.al. (2012). Charting success: Data use and student achievement in urban schools.
Council of the Great City Schools. Retrieved from: Charting Success

Geler, R., Smith, S. (2012). District and School Data Team Toolkit. Everett, WA: Washington Office
of Superintendent of Public Instruction, Washington School Information Processing Cooperative,
and Public Consulting Group. Retrieved from: Data Team Toolkit

Koency, G. & Caric, K. (2014). Webinar on Assessment Literacy. WestEd. Retrieved from:
http://www.wested.org/resources/assessment-literacy/

Madison-Harris, R. & Muoneke, A. (2012). Using formative assessment to improve student
achievement in the core content areas. Southeast Comprehensive Center at SEDL. Retrieved from:
http://secc.sedl.org/resources/briefs/formative assessment core content/

Sulzberger, L. (2007). Creating and guiding a data team to support school improvement. Retrieved
from: Creating and Guiding a Data Team

The Center on Standards & Assessment Implementation website: http://csai-online.org/
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http://education.wm.edu/centers/ttac/resources/articles/consultcollaborate/createandguide/index.php
http://csai-online.org/

Resource Guide for Schools and Districts

Tenet Five

Statement of Practice 5.2

DTSDE Tenet 5.2: The school leader establishes overarching systems and understandings of how to support
and sustain student social and emotional developmental health and academic success.

Impact: The school leaders’ vision and systems for social and emotional developmental health
have removed barriers to learning to allow students to be academically successful.

Strategies for school leaders:

d. The school leader collaborates with the building leadership team to establish a comprehensive
system of learning supports to address healthy development and success in school and barriers
to students’ learning.

e. The school leader ensures that a comprehensive student and family referral system is
implemented; and that the school community knows how to access student services.

f. The school leader ensures that data are used to identify priority needs of students, including the

special needs of particular sub-populations of students.

School Leaders use the following strategies when creating a social and emotional health plan to

support students” academic learning.

« Collaborate with the building leadership team to develop a system of learning supports for all
students

Ensure all staff members know their respective roles, relationships, and responsibilities in this
comprehensive learning supports system

+  Ensure that a comprehensive student and family referral system is in place; and that staff
members know how to access student services.

Provide information to parents and students on how social, emotional, and developmental
health are related to academic performance

+  Provide information to parents and students on how to access student services

*  Make information accessible to parents and students in a variety of ways (e.g., multiple
sources, relevant languages)

Cultivate school-family-community partnerships to promote student social and emotional
health and academic achievement, allocating resources to strengthen and sustain them.
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Use data to identify students’ needs and priorities.

Develop leadership structures and operational processes (e.g., protocols for teacher referrals,
protocols for student re-entry into classrooms) for school-based child study teams/student
support teams

Provide all teachers and staff with Response-to-intervention (RTI) and school-wide Positive
Behavior Intervention Systems (PBIS) protocols

Partner with school-family-community coordinators to plan, monitor, and evaluate student
placements for health-social services, positive youth development, and out-of-school-time
learning

Use data to identify students in need, facilitate response-to-intervention planning, and monitor
their progress

Develop and maintain an early warning and rapid response system for student health and
mental health, especially one that quickly and accurately identifies student risk factors and
emergent needs.

Ensure that health prevention, early intervention, and promotion programs are sponsored by
the school, interwoven into the school’s fabric, and connected to community health and
wellness programs.

Place visual reminders throughout the school of appropriate and expected behaviors.

Develop systems and protocols for special education teachers and student support
professionals, in consultation with parents, to regularly revisit and revise as needed students’
individualized educational plans

Implement research-based programs for student social, emotional and behavioral health school-
wide

Develop and sustain transition programs to facilitate students’ social integration into the
norms and life of the school, including horizontal transitions for new students during the
school year and vertical transitions for all students

School leaders ensure that the improvement plan includes:

An explicit priority in the school improvement plan for students’ healthy development,
addressing barriers to learning, and a positive school climate

Plans to provide programs and services at the school (school-based) as well as other programs
provided by community agencies, but connected to the school (school-linked); and with early
identification strategies and referral protocols for students needing to be in one or more

programs and services

Explicit priorities and special strategies to make sure that every student is known to at least
one caring adult at school, ideally a teacher
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«  Explicit norms for how adults (teachers, student support professionals, school staff, and
parents) are expected to interact and treat each other

«  Explicit norms that promote respect for student and adult diversity (ethnic, cultural, sexual

orientation, gender)

+  For middle schools and high schools, positive youth development principles and strategies
provide structural and operational guidance for how students are viewed, treated, and engaged.

Research and resources for guidance

Busch, V., Loyen, A., Lodder, M., Schrijvers, A. J., van Yperen, T. A., & de Leeuw, ]. (2014). The
Effects of Adolescent Health-Related Behavior on Academic Performance A Systematic Review of
the Longitudinal Evidence. Review of Educational Research, In press.

Collaborative for Academic, Social, and Emotional Learning (CASEL) Website.
http://www.casel.org/

Collaborative for Academic, Social, and Emotional Learning. (2012). 2013 CASEL guide: Effective
social and emotional learning programs—Preschool and elementary school edition. Chicago, IL
Retrieved from: CASEL Guide Effective SEL programs

Developmental Studies Center Implementation Resources Website. Retrieved from:
http://www.devstu.org/caring-school-community-implementation-resources

Durlak, J., Weissberg, R., Dymnicki, A., Taylor, R., & Schellinger, K. (2011). The impact of
enhancing students’ social and emotional learning: A meta-analysis of school-based universal
interventions. Child development,82(1), 405-432. Retrieved from:
http://www.mentalhealthexcellence.org/wp-content/uploads/2013/10/SEL-MetaAnalysis.pdf

Edutopia Social and Emotional Learning Website. http://www.edutopia.org/social-emotional-
learning

Elias, M., Bruene-Butler, L., Blum, L., & Schuyler, T. (1997). How to launch a social and
emotional learning program. Social and Emotional Learning, 54(8), 15-19. Retrieved from:
http://www.ascd.org/publications/educational-leadership/may97/vol54/num08/How-to-Launch-
a-Social-$-Emotional-Learning-Program.aspx

Harrison, J., Bunford, N., Evans, S., & Owens, J. (2013). Educational Accommodations for
Students With Behavioral Challenges A Systematic Review of the Literature. Review of Educational
Research, 83(4), 551-597.

Jones, S. M., & Bouffard, S. M. (2012). Social and emotional learning in schools. Society for
Research in Child Development: Social Policy Report, 26, 1-33. Retrieved from:
http://www.srcd.org/sites/default/files/documents/spr 264 final 2.pdf
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http://www.srcd.org/sites/default/files/documents/spr_264_final_2.pdf

Jones, S. M., Bouffard, S. M., & Weissbourd, R. (2013). Educators’ social and emotional skills vital
to learning. Phi Delta Kappan, 94, 62-65.

Moore, A., & Emig, C. (2014). Integrated student supports: A summary of the evidence base for
policymakers. Child Trends. Retrieved from: http://www.childtrends.org/wp-
content/uploads/2014/02/2014-05ISSWhitePaper.pdf

NY Kids Website. (2014) http://www.albany.edu/nykids/

Payton, J., Weissberg, R., Durlak, J. Dymnicki, A., Taylor, R., Schellinger, K. & Pachan, M.
(2008). The positive impact of social and emotional learning for kindergarten to eighth-grade
students: Findings from three scientific reviews. Chicago, IL: Collaborative for Academic, Social and
Emotional Learning. Retrieved from: http://www.Ipfch.org/sel/PackardES-REV.pdf

Social and Character Development Research Consortium. (2010). Efficacy of schoolwide programs
to promote social and character development and reduce program behavior in elementary school
children. U.S. Department of Education. Retrieved from:
http://ies.ed.gov/ncer/pubs/20112001/pdf/20112001.pdf

The Office of Student Support Services, NYS Education Department. (2011). Educating the Whole
Child Engaging the Whole School: Guidelines and Resources for Social and Emotional
Development and Learning (SEDL) in New York State. Retrieved from:
http://www.p12.nysed.gov/sss/sedl/SEDLguidelines.pdf

The Teaching Channel. (2013). Behavior video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics behavior

The Teaching Channel. (2013). Classroom culture video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics class-culture

Zins, J. E. (Ed.). (2004). Building academic success on social and emotional learning: What does the
research say?. Teachers College Press. Part I retrieved from: http://www-
tep.ucsd.edu/about/Courses/EDS201/Social%20learning%20skills.pdf
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Tenet Five

Statement of Practice 5.3

DTSDE Tenet 5.3: The school articulates and systematically promotes a vision for social and emotional
developmental bealth that is aligned to a curriculum or program that provides learning experiences and a
safe and healthy school environment for families, teachers, and students.

Impact: The social-emotional learning and skill-based instruction for all students have removed
barriers to learning and allowed students to develop social-emotional learning skills.

Strategies for School Leaders

a. School leaders implement a comprehensive, research-supported curriculum or program which
facilitates teaching and learning and is focused on students’ social and emotional developmental

health.

b. School leaders ensure that professional development on promotion of students’ social and
emotional developmental health and positive school climate is provided to all staff members

c. The school’s improvement plan prioritizes evaluating and revising the professional development
provided to school staff.

School leaders use the following strategies when planning, implementing, and evaluating the

professional development of teachers on social and emotional learning (SEL):

*  Prioritize a positive school climate with particular emphasis on four kinds of relationships:
Student-to-student, educator-to-student, educator-to-educator, and educator-to-parent/career.

« Implement RTI, PBIS, and anti-bullying programs designed to promote social and emotional
health of all students

»  Develop explicit norms, formal rules, and recommended language for all adults in the school
regarding student safety, security, and social/emotional developmental health.

+  Create and sustain a steering committee for social/emotional health. Or alternatively, ensure
special attention by the building leadership team.

» Develop an action plan for social/emotional health initiative implementation and evaluation-

driven continuous quality improvement.

« Implement plans for teachers and student support professionals to obtain and use each
student’s data when they select and implement personalized interventions.

Establish school-wide social and emotional learning (SEL) goals and objectives.
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Ensure that parents and community agency leaders are involved in SEL teaching, learning and
interventions, especially so with students in special education, foster care and in the juvenile
justice system.

Focus efforts to improve overall school climate. Provide formal strategies for engaging students
as co-leaders in the development of a safe school climate and supportive classroom

environments.
Designate time and resources to carry out the SEL curriculum or program.

Provide transition supports and resources for students who change schools during the
academic year.

Provide transition supports and resources for students who move to a new level of schooling
(e.g., elementary to middle school; middle school to high school).

Promote and foster the SEL skills of adults within the building to model behaviors for
students

Develop and implement effective supports and training of teachers to prevent burnout,
alleviate stress, and facilitate their retention and renewed commitments

School leaders should provide SEL-related professional development opportunities that:

Provide ongoing SEL-focused professional development for every adult, especially teachers,
providing chances for teachers and staff to ask questions, share concerns and identify areas
where they feel more training is needed.

Include plans for monitoring and revising professional development of adult stakeholders.

Assist teachers in balancing and coordinating SEL program components with other school
initiatives and daily coursework

Include training for all teachers as well as staff so that each individual is aware of their unique
role in the SEL program and that a team effort by all individuals is required

Address commonly occurring behaviors or concerns that teachers and staff are likely to face
Updated as new evidence becomes available on best practices for SEL

Include training on how to collect appropriate data and to monitor program implementation
fidelity

Consider a coaching model where teachers can gain insight and direction from mentors,
coaches and school experts on SEL

Help teachers to better address the social and emotional needs of students.
Demonstrate to teachers that such skills will facilitate academic learning.
Are dovetailed with the development of professional learning communities so that teachers

and student support professionals are able to learn, innovate and improve together.
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Research and resources for guidance

Collaborative for Academic, Social, and Emotional Learning (CASEL) Website.
http://www.casel.org/

Developmental Studies Center Implementation Resources website. http://www.devstu.org/caring-
school-community-implementation-resources

Edutopia Social and Emotional Learning Website. http://www.edutopia.org/social-emotional-
learning

Elias, M. J. (2006). The connection between academic and social-emotional learning. The educator’s
guide to emotional intelligence and academic achievement, 4-14. Retrieved from:
http://www.corwin.com/upm-data/8299 Ch 1.pdf

Greenberg, M., et.al.. (2003). Enhancing school-based prevention and youth development through
coordinated social, emotional, and academic learning. .American Psychologist, 58(6-7), 466.
Retrieved from: Enhancing school based youth development

Jones, S. M., & Bouffard, S. M. (2012). Social and emotional learning in schools. Society for
Research in Child Development: Social Policy Report, 26, 1-33. Retrieved from:
http://www.srcd.org/sites/default/files/documents/spr 264 final 2.pdf

Moore, A., & Emig, C. (2014). Integrated student supports: A summary of the evidence base for
policymakers. Child Trends. Retrieved from: http://www.childtrends.org/wp-
content/uploads/2014/02/2014-05ISSWhitePaper.pdf

National School Climate Center. (n.d.). Guidelines and Resources Website. Retrieved from:
http://www.schoolclimate.org/guidelines/

NY Kids Website. (2014) http://www.albany.edu/nykids/

Ransford, C., Greenberg, M., Domitrovich, C., Small, M., & Jacobson, L. (2009). The Role of
Teachers' Psychological Experiences and Perceptions of Curriculum Supports on the
Implementation of a Social and Emotional Learning Curriculum. School Psychology Review, 38(4),
510-532. Retrieved from: http://prevention.psu.edu/people/documents/spr384ransford.pdf

Social and Character Development Research Consortium. (2010). Efficacy of schoolwide programs
to promote social and character development and reduce program behavior in elementary school
children. U.S. Department of Education. Retrieved from:
http://ies.ed.gov/ncer/pubs/20112001/pdf/20112001.pdf

The Teaching Channel. (2013). Behavior video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics behavior
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http://www.researchgate.net/publication/5261862_Enhancing_school-based_prevention_and_youth_development_through_coordinated_social_emotional_and_academic_learning/file/79e41509c03bf22f88.pdf
http://www.srcd.org/sites/default/files/documents/spr_264_final_2.pdf
http://www.childtrends.org/wp-content/uploads/2014/02/2014-05ISSWhitePaper.pdf
http://www.childtrends.org/wp-content/uploads/2014/02/2014-05ISSWhitePaper.pdf
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http://www.albany.edu/nykids/
http://prevention.psu.edu/people/documents/spr384ransford.pdf
http://ies.ed.gov/ncer/pubs/20112001/pdf/20112001.pdf
https://www.teachingchannel.org/videos?categories=topics_behavior

The Teaching Channel. (2013). Classroom culture video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics class-culture

Zins, J. E. (Ed.). (2004). Building academic success on social and emotional learning: What does the
research says Teachers College Press. Part I retrieved from: http://www-
tep.ucsd.edu/about/Courses/EDS201/Social%20learning%?20skills.pdf
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Resource Guide for Schools and Districts
Tenet Five

Statement of Practice 5.4

DTSDE Tenet 5.4: All school stakeholders work together to develop a common understanding of the
importance of their contributions in creating a school community that is safe, conducive to learning, and
fostering of a sense of ownership for providing social and emotional developmental health supports tied to the
school’s vision.

Impact: The school’s collaboration with stakeholders and other partners for social and emotional
developmental health has allowed students to receive the support they need to develop social-
emotional learning skills and remove barriers to learning.

Strategies for school leaders

a. The school community’s members have collaborated to develop, implement and use a plan to
ensure social and emotional supports for all students.

b. School leaders include community leaders, students and parents in establishing the school’s
vision pertaining to social and emotional developmental health.

c. School community members monitor, evaluate, and adjust social and emotional learning (SEL)
plans for particular students and identifiable sub-populations of like students.

School leaders use the following strategies for collaboration with the community and families:

+  Collaborations are structured by formal roles, relationships, and responsibilities.

Ensure regular involvement in the school by community health, mental health, and social
service providers so that they are able to provide specific services.

+  Parents and community agencies are included in the development, adoption, implementation
and evaluation of the school wide plan of addressing social and emotional health.

 Parents and the community are included from the time of initiation.

« Community partners, parents, and school leaders have developed shared goals, as well as
consensus-based strategies for achieving them.

 Parents are provided with pathways to gain knowledge about the SEL program and are
actively recruited and rewarded for their efforts to develop a positive, safe school climate.

o Parents are provided with contacts and connections to receive services that they
themselves may need.

o Parents are provided with educational resources in their preferred language to enhance
their own basic knowledge about social and emotional development.
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Parents are active in creating and monitoring individualized educational plans for special
education students.

Community partners and the school work to share data and information in ethical and

beneficial ways.

Events are held where parents and children attend and learn together, building their
relationship and succeeding in a safe, supportive school environment.

Service projects and service learning in conjunction with community organizations provides

hands on experience for students to practice serving others.

Schools share specific information with parents on what is being learned and discussed in
school and encourages parents to continue such discussions at home.

The school emphasizes the need to be inclusive of various cultures, languages, abilities and
social classes.

Schools make efforts in other areas beyond SEL to build strong relationships between the

school and parents.

Parents and the community are taught to and encouraged to hold students to high standards of
behavior in various aspects of student-life.

Data on parents and family systems are obtained to be used by the school.
Parents and teachers interact in regular and civil ways that model productive relationships
Parenting workshops and information on effective parenting practices are available.

Efforts to reach out to parents are varied. Opportunities for parents to participate in school
activities and events match the times and places most convenient for parents.

Explicit, formal mechanisms are in place to prevent parent blaming and maltreatment
dynamics; and reciprocally, to prevent parents’ blaming and maltreatment of teachers and

other school leaders.

Parents are viewed as resources with their respective strengths and potential contributions to
the student, teacher, and school overall.

The school plan or system to address social and emotional health includes:

A formal learning support system with rules, roles, relationships, and responsibilities for
students’ healthy development and readiness for learning, including monitoring and
continuous quality improvement mechanisms.

A school health/mental health council or team, ideally with community agency and parent

representation.

A plan for solid implementation strategies for developing social and behavioral developmental
health curricula, programs and interventions.
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« Evidence of implementation of positive behavioral intervention and supports (PBIS) systems
and response to intervention (RTI)—with special attention to the important connections
between RTT and PBIS.

+  Professional development for staff focused on RTI, PBIS, and collaborative work with students
and, as needed, with their parent(s) and family systems.

*  Mechanisms for staff and teachers to analyze and improve their own social and emotional
health and interactions with others.

«  Provisions for students access to support professionals and community health and social
service providers.

* A student engagement plan that encompasses and connects classroom/academic engagement,
school engagement (e.g., participation in school-sponsored activities), community-based
engagement (e.g., participation in community agencies, youth sports, performing arts), and
parent/family engagement.

«  Development of individualized interventions that also takes into account community and
familial factors into account.

+  Faithful implementation and ongoing monitoring of individualized educational plans for
special needs students.

« A system for identifying and responding to student social and emotional needs at two levels:
the individual student level and the sub-population level (groups of students with the same
characteristics and needs).

*  Ongoing coaching, mentoring, and technical assistance provided by special education teachers

to classroom teachers in support of special need students’ full inclusion and personalized
assistance.

Research and resources for guidance

Collaborative for Academic, Social, and Emotional Learning (CASEL) Website.
http://www.casel.org/

Durlak, J., Weissberg, R., Dymnicki, A., Taylor, R., & Schellinger, K. (2011). The impact of
enhancing students’ social and emotional learning: A meta-analysis of school-based universal
interventions. Child development,82(1), 405-432. Retrieved from:
http://www.mentalhealthexcellence.org/wp-content/uploads/2013/10/SEL-MetaAnalysis.pdf

Edutopia Social and Emotional Learning website. Retrieved from:
http://www.edutopia.org/social-emotional-learning
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Elias, M. (2003). Academic and social-emotional learning. International Academy of Education.
Retrieved from:
http://www.ibe.unesco.org/publications/EducationalPracticesSeriesPdf/praclle.pdf

Elias, M. (2006). The connection between academic and social-emotional learning. The educator’s
guide to emotional intelligence and academic achievement, 4-14. Retrieved from:
http://www.corwin.com/upm-data/8299 Ch 1.pdf

Furger, R. (2001). Parents as partners: An effective method in social and emotional learning.
Retrieved from: http://www.edutopia.org/parents-partners-social-emotional-learning

Jennings, P. A., & Greenberg, M. T. (2009). The prosocial classroom: Teacher social and
emotional competence in relation to student and classroom outcomes. Review of educational
research, 79(1), 491-525. Retrieved from:
http://prevention.psu.edu/people/documents/491.full.pdf

Jones, S. M., & Bouffard, S. M. (2012). Social and emotional learning in schools. Society for
Research in Child Development: Social Policy Report, 26, 1-33. Retrieved from:
http://www.srcd.org/sites/default/files/documents/spr 264 final 2.pdf

Jones, S., Bouffard, S. M., & Weissbourd, R. (2013). Educators’ social and emotional skills vital to
learning. Phi Delta Kappan, 94, 62-65.

Moore, A., & Emig, C. (2014). Integrated student supports: A summary of the evidence base for
policymakers. Child Trends. Retrieved from: http://www.childtrends.org/wp-
content/uploads/2014/02/2014-05ISSWhitePaper.pdf

NY Kids Website. (2014) http://www.albany.edu/nykids/

Osher, D., Sprague, J., Weissberg, R., Axelrod, J., Keenan, S., Kendziora, K., & Zins, J. E. (2008).
A comprehensive approach to promoting social, emotional, and academic growth in
contemporary schools. Best Practices in School Psychology, 4, 1263-1278. Retrieved from:
http://www.thrivingstudents.org/sites/default/files/social.emotional.academic.growth.osher .pdf

Social and Character Development Research Consortium. (2010). Efficacy of schoolwide programs
to promote social and character development and reduce program behavior in elementary school
children. U.S. Department of Education. Retrieved from:
http://ies.ed.gov/ncer/pubs/20112001/pdf/20112001.pdf

The Teaching Channel. (2013). Bebavior video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics behavior

The Teaching Channel. (2013). Classroom culture video series. Retrieved from:
https://www .teachingchannel.org/videos?categories=topics class-culture
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https://www.teachingchannel.org/videos?categories=topics_behavior
https://www.teachingchannel.org/videos?categories=topics_class-culture

Zins, J. (2004). Building academic success on social and emotional learning: What does the research says.
Teachers College Press. Part I retrieved from: http://www-
tep.ucsd.edu/about/Courses/EDS201/Social%20learning%20skills.pdf
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Resource Guide for Schools and Districts
Tenet Five

Statement of Practice 5.5

DTSDE Tenet 5.5: The school leader and student support staff work together with teachers to establish
structures to support the use of data to respond to student social and emotional developmental health needs.

Impact: The school’s strategic use of social-emotional data ensures that students receive the
support they need to be successful socially, to develop social-emotional learning skills, and to
remove barriers to learning.

Strategies for school leaders

a. School leaders develop and use a strategic system to collect, analyze and use a wide variety of data
to address student social and emotional developmental health.

b. The school community uses the data-informed strategic plan to deliver and monitor timely
services and supports to students.

School leaders use the following strategies when using data to address social and emotional

developmental health of students:

«  Ensure that school staff work in conjunction with community agency stakeholders to collect,
analyze, and use data to address students’ social/emotional development and health.

*  Align the plan and the system with overall efforts to improve school climate and particular
classroom learning environments.

+  Provide structures (time, space, teams) and resources for using data to address students’
academic, social/emotional and developmental health needs.

+  Provide responsive professional development to teachers and student support professionals
regarding the meaning, significance, connections, and recommended action strategies for three
kinds of data: student academic data, student behavioral data, and student family data..

+  Develop data and evaluation toolkits and make sure that they are available for all staff.

*  Systematically evaluate programs and services and use the data collected for continuous quality

improvement planning.
« Develop a shared data system with community agencies and neighborhood organizations.

«  Use data to help make decisions about staff assignments; basing them, in part, on the special
skills and expertise needed with particular kinds of students.

+  Provide organized and regular reports to families and the community about the learning

progress of students.
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Ensure that teachers are providing regular parent communication regarding the progress of
their individual student.

Establish a culture where goal-setting is based on data about student problems, needs, and
aspirations and SEL standards.

Hold staff meetings that focus on strategies and issues raised by the school’s data with the end
result being an adjustment to improvement plans.

Create and support a data leadership team with particular interest in students’ social and
emotional well-being.

Develop and monitor data measures or checks to ensure SEL program fidelity.

Provide teachers and staff are given sufficient time to complete SEL reports.

Data collected to improve SEL of students should include:

Monitoring and tracking mechanisms for students” attendance, tardiness, engagement, grades,
behavior, and academic achievement and evidence that these data are used in intervention
planning/implementation.

Data are easily accessed at the school and from district office
Access to information about students’ parents/caregivers and families.
Several years of data to allow for identification of patterns and trends.

Reports and measures from a variety of sources—such as teachers, principals, coaches or even
students themselves.

Reports from various points within the school year to allow for comparison—typically a
recommended timing would be at the beginning, middle and end of the year.

Measures that have already been validated for reliability and validity in other studies.

Research and resources for guidance

Collaborative for Academic, Social, and Emotional Learning (CASEL) Website.
http://www.casel.org/

Edutopia Social and Emotional Learning website. http://www.edutopia.org/social-emotional-
learning

Fleming, J., & LeBuffe, P. (2013). Closing the efficacy-effectiveness gap in social-emotional
learning programs. Presented at the Annual Conference for Advancing School Mental Health
http://www.centerforresilientchildren.org/wp-content/uploads/2012/08/Closing-The-Efficacy-

Effectiveness-Gap-In-Social-Emotional-Learning-Programs-10.2.13-FOR-POSTING.pdf
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Haggerty, K., Elgin, J., & Woolley, A. (2010). Social-Emotional Learning Assessment Measures for
Middle School Youth. Social Development Research Group, University of Washington. Retrieved
from: http://www.schoolclimate.org/climate/documents/RaikesReportFinalOct.pdf

Jones, S. M., & Bouffard, S. M. (2012). Social and emotional learning in schools. Society for
Research in Child Development: Social Policy Report, 26, 1-33. Retrieved from:
http://www.srcd.org/sites/default/files/documents/spr 264 final 2.pdf

Kendziora, K., Weissberg, R., Ji, P., & Dusenbury, L. (2011). Strategies for Social and Emotional
Learning: Preschool and Elementary Grade Student Learning Standards and Assessment. Newton,
MA: National Center for Mental Health Promotion and Youth Violence Prevention, Education
Development Center, Inc. Retrieved from:

http://www.promoteprevent.org/sites/ www.promoteprevent.org/files/resources/stategies SEL.p

df

Massachusetts Department of Elementary and Secondary Education. (2011). Guidelines on
Implementing Social and Emotional Learning (SEL) Curriculum. Retrieved from: Guidelines
Implementing Social &Emotional Learning Curriculum

Moore, A., & Emig, C. (2014). Integrated student supports: A summary of the evidence base for
policymakers. Child Trends. Retrieved from: http://www.childtrends.org/wp-
content/uploads/2014/02/2014-05ISSWhitePaper.pdf

NY Kids Website. (2014) http://www.albany.edu/nykids/

Osher, D., Sprague, J., Weissberg, R., Axelrod, J., Keenan, S., Kendziora, K., & Zins, J. E. (2008).
A comprehensive approach to promoting social, emotional, and academic growth in
contemporary schools. Best Practices in School Psychology, 4, 1263-1278. Retrieved from:
http://www.thrivingstudents.org/sites/default/files/social.emotional.academic.growth.osher .pdf

Social and Character Development Research Consortium. (2010). Efficacy of schoolwide programs
to promote social and character development and reduce program behavior in elementary school
children. U.S. Department of Education. Retrieved from:
http://ies.ed.gov/ncer/pubs/20112001/pdf/20112001.pdf

The Office of Student Support Services, NYS Education Department. (2011). Educating the
Whole Child Engaging the Whole School: Guidelines and Resources for Social and Emotional
Development and Learning (SEDL) in New York State. Retrieved from:
http://www.p12.nysed.gov/sss/sedl/SEDLguidelines.pdf

The Teaching Channel. (2013). Behavior video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics behavior

The Teaching Channel. (2013). Classroom culture video series. Retrieved from:
https://www.teachingchannel.org/videos?categories=topics class-culture
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Resource Guide for Schools and Districts

Tenet Six

Statement of Practice 6.2

DTSDE Tenet 6.2: The school leader ensures that regular communication with students and families

Josters their high expectations for student academic achievement.

Impact: The vision for family engagement has resulted in partnerships with families to allow

children to reach the leaders’ high expectations.

Strategies for school leaders

a.

School leaders develop a plan which ensures that parents, community leaders and school
personnel know the school’s priority of high expectations and plans for students to graduate
from high school and complete postsecondary education

School personnel use the plan to have two way dialogue with parents and the community
focused on student learning and development and using multiple points of entry to reach more
parents

School personnel monitor the plan to determine how parents are responding to efforts to build
the family-school partnership and make necessary adjustments

School leaders use the following strategies to promote high expectations when working with

parents, caregivers and the community:

Provide parents and entire families with multiple points of access and opportunities for
promoting conversations about high expectations for students and strategies to improve their
healthy development, engagement, learning and academic achievement.

Regularly review, evaluate, and revise, as needed, plans for communicating school priorities

with families and community stakeholders.
Provide communications to families in their first language.

Advocate for two-way parent/family engagement strategies that serve the school but also serve

parents/families.

Emphasize collaboration of school leaders with one or more coordinators who share
responsibility for parent/family engagement and community partnerships.

Provide resources in support of parent paraprofessionals and volunteers who improve school-

family-community relations.
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Have plans for family-supportive, positive youth development during out-of-school time (e.g.,
advocacy for after school program, placements in community agencies).

Place emphasis on protocols for developing connections among teachers, parents, and
community health/social service professionals.

Ensure that students are clear of assignments’ expectations and know what a high quality
assignment looks like; providing parents with guidelines and rubrics so that they can help their
child complete an assignment that meets these high expectations.

Communicate to parents/caregivers what teachers’ expectations of their roles are in the
learning of their child.

Give regular reports of a child’s progress towards expected outcomes.

Verify that sufficient supports at home and in the school are available. Make it known that if
resources are lacking in the home, community resources will be sought.

Help students see a consistent pattern of high expectations from administrators, school leaders,
teachers, and parents leading to the same high expectations within themselves.

Recognize that current expectations may vary across teachers, parents and students and that a
consistent message of high expectations will have a greater influence on students.

School leaders convey high expectations by ensuring that:

Parents, families, the community and school personnel understand that the school has high
expectations for student academic achievement.

Staff members encourage and educate parents/ caregivers to have high expectations for their
own student’s achievement.

Parents and caregivers are informed at the beginning of each year of clear and high
expectations within each specific subject area.

Parents and caregivers are provided with specific things that they can do to assist their children
in reaching high expectations; including providing specific guidelines in individual content

areas.

Parents/caregivers, teachers, students, administrators each hold responsibility for achievement
of high expectations.

They help parents/caregivers understand that parental expectations of their child’s learning
play a role in the academic achievement of their child.

School-wide beliefs are held that teachers and school staff have the ability to improve academic
achievement.

There is a specific school-wide improvement plan and parental assistance with its progressive
and faithful implementation is sought.
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e Joint school and family counseling systems are prioritized; together with the professional
development of staff, for age-appropriate, college and career readiness of all students.

Research and resources for guidance

Alford, L. (n.d.). Establishing a culture of high expectations. Southern Regional Education Board.
Retrieved from: http://www.connectionsproject.ilstu.edu/HSTWresources/04-ia-highexp.pdf

Ferguson, C. (2009). 4 roolkit for Title I parental involvement. Austin, TX: SEDL
http://www.sedl.org/connections/toolkit/toolkit-titleI-parent-inv.pdf

Iowa Statewide Parent Information Resource Center Website. (2006). Involving parents: Best
practices in the middle and high schools. Retrieved from:
http://www.iowaparents.org/files/involvingparentmshstch.pdf

Mapp, K. (2009 ). Popping the question: How can schools engage families in education. Retrieved from:

http://www.uknow.gse.harvard.edu/community/CF5-3-207.html

Michigan Department of Education. (1997). Parent engagement information and tools: Moving
beyond parent involvement to parent engagement. Retrieved from:
http://www.michigan.gov/documents/Parent Involvement Part 1 12-16-04 111426 7.pdf

NSW Public Schools Website. (2010). Raising expectations. Retrieved from:
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Resource Guide for Schools and Districts
Tenet Six

Statement of Practice 6.3

DTSDE Tenet 6.3: The school engages in effective planning and reciprocal communication with family
and community stakebolders so that student strengths and needs are identified and used to augment learning.

Impact: The school’s reciprocal communication with families has allowed staff and families to
learn from each other so that both can provide supports that ensure academic achievement and
social- emotional growth.

Strategies for school personnel:

d. School leaders develop an explicit written plan for communicating with families and students
about school and student progress, issues/concerns, and needs.

e. School personnel use the plan to communicate with parents

. School personnel monitor the plan to determine the effectiveness of communication with
families

School leaders and staff use the following strategies when communicating effectively with
parents, family members, and guardians:

e Encourage, facilitate, and promote communication regularly.
e Provide multiple ways for parents/ caregivers to contact you.

e Be creative and flexible to come up with solutions for communicating with and partnering
with parents and caregivers with non-traditional situations (working parents, non-English
speakers, those without transportation, health issues).

e Provide honest but tactful information about the student
¢ Do not use educational jargon when communicating with parents.
e Educators who adopt the following beliefs work effectively with families:
o All families have strengths.
o Parents can learn new techniques.
o Parents have important perspectives about their children.
o Most parents really care about their children.
o Cultural differences are both valid and valuable.

o Many family forms exist and are legitimate.
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o Schools and homes have shared goals

o Respect caregivers and communicate that respect

The written school plan for communication with families should include the following:

Multiple methods for communication (Face to face meetings, video meetings, email, letters via
backpacks, text, school websites, report cards, school-to-home journals, phone calls, social
media).

Communication in multiple languages as needed:

o Assess the needs of the school and classroom to determine what languages are spoken
in the homes of students.

o Provide written communication in multiple languages, address the need for
translations on the school/district website, and provide translators for phone or face-
to-face meetings.

o Reassess the language needs of parents periodically.

Acknowledgement that a traditional parent may not be the caregiver for every student and a
plan to communicate with all caregivers.

Determine the education level of parents and caregivers and provide appropriate

communication.

Communication at regular intervals about: classroom learning or events, school wide events,
individual student progress or concerns, relevant community events, opportunities for parents
to help at the school.

Multiple ways to reach a parent/caregiver: Home address, multiple phone numbers, email, text

Multiple ways for a parent/caregiver to reach the school- teacher website, teacher email,
teacher phone numbers, school information (email, phone numbers, address).

Research and resources for guidance

Bechler, R. (1996). Parents and Schools. ERIC Clearinghouse on Elementary and Early Childhood
Education. http://www.ericdigests.org/pre-924/parents.htm

Edutopia Website. (2011). What parents want in school communication. The George Lucas

Educational Foundation. http://www.edutopia.org/blog/parent-involvement-survey-anne-obrien

Epstein, ]J. L., & Sheldon, S. B. (2002). Present and accounted for: Improving student attendance
through family and community involvement. The Journal of Educational Research, 95(5), 308-318.
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Fager, ]J., & Brewster, C. (1999). Parent Partners: Using Parents to Enhance Education. Northwest
Regional Educational Laboratory. http://www.nwrel.org/request/march99/index.html

Graham-Clay, S. (2005). Communicating with parents: Strategies for teachers. The School
Community Journal, 15(1), 117-130. http://www.adi.org/journal/ss05/Graham-Clay.pdf

Henderson, A., & Mapp, K. (2002). A new wave of evidence: The impact of school, family, and
community connections on student achievement. Retrieved from:
http://www.sedl.org/connections/resources/evidence.pdf

King, S. H. & Goodwin, A.L. (2002). Culturally Responsive Parental Involvement: Concrete
Understandings and Basic Strategies. American Association of Colleges for Teacher Education: U.S.A.
Retrieved from Culturally Responsive Parental Involvement

Olivos, E.M., Jimenez-Castellanos, O., & Ochoa, A.M. (Eds.) (2011). Bicultural Parent
Engagement: Advocacy and Empowerment. New York, NY: Teachers College Press.

NY Kids Website. (2014) http://www.albany.edu/nykids/

Rogers, R.R.H. & Wright, V.H. (2008). Assessing Technology’s Role in Communication between
Parents and Middle Schools. Electronic Journal for the Integration of Technology in Education, 7.

Zarate, ML.E. (2007). Understanding Latino Parental Involvement: Perception, Expectations, and
Recommendations. The Tomas Riviera Policy Institute: Los Angeles, CA. http://trpi.org/wp-
content/uploads/archives/ TW%20REPORT.pdf
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Resource Guide for Schools and Districts
Tenet Six

Statement of Practice 6.4

DTSDE Tenet 6.4: The school community partners with families and community agencies to promote and

provide training across all areas (academic and social and emotional developmental bealth) to support

student success.

Impact: The training provided to staff and families allows both to work together to provide

supports that result in improved student outcomes.

Strategies

g-

The school community has a plan to ensure that all staff members know how to promote family
engagement by teaching parents how to work with the school community to support student
learning

School leaders consult with teachers, student support professionals and parents and use
information gleaned to provide professional development to all school staff on how to sustain
partnerships with families and the community.

Educators should use the following strategies when working with parents:

Help parents see the connection between supporting social, emotional, and physical health and
positive learning outcomes.

Have mechanisms in place for parents to connect with teachers and support professionals such
as social workers, guidance counselors and school psychologists.

Present information sessions on social, emotional and physical health which provide a
connection to educational attainment.

Determine parents’ views on their most prevalent social and emotional concerns.

Utilize parental expertise and experience to address the social, emotional and physical health
needs of students.

Make parents aware of social and emotional supports that the school offers prior to problems
arising

Provide access to information on potential providers, locales and entry-ways to support
services through a parent resource center, resource guidebook, or website lists.

Share information with parents about how to deal with and handle stress and to encourage
their children to do the same.

Provide parents with news and happenings at the school that may affect their child, such as
problematic cases of bullying or fighting.
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Provide customized familiar supports - recognizing that across grade levels and in differing
neighborhoods, different parental supports are needed.

Encourage the development of a parental advisory committee.

Recruit, train and reach out to parent leaders who can then assist other parents with social and
emotional supports for their children.

Inform parents of already established relationships between the school and community
organizations (e.g., after-school care providers, extra academic opportunities) so that parents
can take advantage of such opportunities.

Encourage parents to participate in early childcare programs including home visiting programs
for children who are not yet in the school.

Include parents in the development and running of a social and emotional learning program.

Have parents and children collaborate with the school in developing social and emotional
goals.

Educators should use the following strategies when working with community partners and

organizations:

Seek the co-location of services when possible, easing access to community service providers.

Ensure that services are provided and accessed in a way that students and families do not feel
stigmatized when receiving support services.

Ensure that community service providers have knowledge about, participate in, and
commitment to the school’s vision, mission and core values.

Look for community organizations that may be able to partner with the school and provide
needed services.

Collaborate with other agencies for training or informing parents about how to help their
children deal with stress or other socio-emotional concerns.

Have an early emphasis on social and emotional development ensuring that children entering

school are socially and emotional prepared.

o Work with Head Start and other feeder day-cares and pre-kindergartens to improve the
social and emotional preparation of incoming students.

o Participate in and support programs for early child development, even though such
children are not yet in the school district.

Be in contact with local agencies and be willing to partner with them in grant applications that
may bring additional support and resources to the school.

Develop a community profile to ensure that the school is aware of both risks and protective
factors that are in the homes and communities where children are growing up
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e Evaluate the effectiveness of current partnerships and address areas that need improving.

e Explore collaborative partnerships of various types—it may not always be a provision of
services, but some community organizations and businesses may be able to provide in-kind
resources, physical supplies, money or groups of volunteers.

e Explore the potential of developing the school into a community school with its special blend
of partnerships and collaborative relationships.

e Have a strategy for collaboration and communication between and among schools within the
district—recognizing that perhaps some schools are already tapping into resources that could
easily be shared with others within the district.

e Explore partnerships in a variety of areas including social services, juvenile justice,
neighborhood/community improvement, work/career and enrichment/recreation.

e Recognize that parents may have unique relationships and contacts to better improve and
initiate interactions and partnerships with agencies and the school.

School leaders provide professional development programs for:

» Teachers which focus on students’ academic success.

»  Teachers which focus on students’ social and emotional developmental health.
»  School personnel to promote family engagement in schools.

»  School support staff to support student success.

»  All educators on cultural difference and on how to improve relationships with diverse families.

Research and resources for guidance

Adelman, H., Taylor, L., (2007). Fostering school, family and community involvement. Safe and
secure: Guides to creating safer schools. Northwest Regional Educational Laboratory, United States
of America, Hamilton Fish National Institute on School and Community Violence, & United
States of America. Retrieved from: Fostering school family community involvement

Albright, M. L., Weissberg, R. P., & Dusenbury, L. A. (2011). School-family partnership strategies to
enhance children’s social, emotional, and academic growth. Newton, MA: National Center for
Mental Health Promotion and Youth Violence Prevention, Education Development Center, Inc.

Centers for Disease Control and Prevention. (2012). Parent engagement: Strategies for involving
parents in school health. Atlanta, GA: U.S. Department of Health and Human Services. Retrieved
from: http://www.cdc.gov/healthyyouth/adolescenthealth/pdf/parent engagement strategies.pdf

Edutopia Website. (2001). Social and emotional learning: Resources for parents.
http://www.edutopia.org/social-emotional-learning-parent-resources
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http://www.nccp.org/publications/pdf/text 648.pdf

Michigan Department of Education. (1997). Parent engagement information and tools: Moving
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National School Climate Center Website. (2014). Interpersonal relationships. Retrieved from:
http://www.schoolclimate.org/guidelines/interpersonal relationships.php

Nemours Health and Prevention Services. (2009). Promoting children’s emotional and behavioral
health. Retrieved from: Promoting childrens emotional and behavioral health

NY Kids Website. (2014) http://www.albany.edu/nykids/

WestEd. (2007). Engaging parents in education: Lessons from five parental information and resource
centers. Prepared for the U.S. Department of Education. Retrieved from:
http://www2.ed.gov/admins/comm/parents/parentinvolve/engagingparents.pdf
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Resource Guide for Schools and Districts
Tenet Six

Statement of Practice 6.5

DTSDE Tenet 6.5: The school shares data in a way that promotes dialogue among parents, students, and

school community members centered on student learning and success and encourages and empowers families

to understand and use data to advocate for appropriate support services for their children.

Impact: The school community empowers stakeholders to take action to support student

learning, leading to higher student achievement.

Strategies for the school community:

C.

School leaders, data specialists, student support professionals, program coordinators and
community agencies share data and integrate data systems in order to identify family needs and
target support strategies

The school community shares data in a way that families can understand a child’s learning needs
and successes, advocate for their children and provide student support.

Educators should use the following strategies in interactions with parents/caregivers:

Convey the difference between formative and summative assessments

Provide parents with additional resources on curriculum and data to help them contextualize
the data they are receiving.

Follow up with parents to see if the data reports are as helpful as the school intends or to
solicit ideas from parents of ways to make data more useful.

Provide parents with an orientation about school data.

Provide parents with a variety of data types- school wide, district wide data, and individualized
data on their child.

Provide a variety of opportunities (e.g., email, phone, face-to-face meetings) for parents to ask
questions about data presented to them.

Be familiar with the family dynamics of youth so that data sharing and communication with
parents is directed to the appropriate care-givers.

Adjust communication efforts as parents respond differently and does not treat all parents in

exactly the same manner.

Provide parents and community with access to data and information as well as the ability to
contact appropriate school personnel if discussion or clarification is needed.
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Communicate in ways that are culturally-competent (e.g. provided in multiple languages, use
words that parents can understand, are inviting and not punishing or demeaning).

Share ideas and specific ways parents can support their child rather than simply telling parents
their child is struggling or failing at school.

Educators should use the following strategies and practices that promote the effective use of data:

Teach students to evaluate their own data and set learning goals and plans for improvement.
Foster trust in data sharing by taking all necessary measure to ensure confidentiality.

Create a data sharing culture among teachers which will lead to a data sharing culture across
the school and into interactions with parents and the community.

Effectively use parent-teacher conferences as opportunities to share, contextualize and make
plans for improvement based on student data.

Establish data teams that meet and discuss ways to better present and utilize data with parents.

Encourage teachers to use a variety of means of contact with parents to share data including
emails, text messages and online data systems.

Have a protocol for appropriate response times to parents’ emails, calls or texts.
Educate parents on the changes to school/state testing and curriculum.

Ask parents if data is presented in a useful and easy to understand format and for suggestions
on improving the way that data is presented.

Share data to inform parents about a child’s progress and development, not to pass judgment
but instead focusing on potential for growth and improvement.

Provide teachers with professional development about data use and sharing so that they feel
successful and competent about sharing data with parents.

Encourage teachers to share their best practices with fellow teachers.
Avoid education jargon, including acronyms in interacting with parents.

Provide parents with appropriate web links and log-ins for school data systems, explanation of
state standards and other resources.

Establish community data dashboards for the school and the district overall.

Utilize data systems to facilitate student and family sub-population identification, targeting,
Y y pop gelng

and intervention development/implementation (i.e., interventions are data-driven and

personalized instead of “cookie cutter” interventions that do not fit student needs).

Work collaboratively with community agencies to target entire neighborhoods or special
places where high needs families live and meet; and with special emphasis on supporting
families so that students are healthy and ready to learn.
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e Establish formal norms and protocols which give parents the rights to advocate for their child.

e Evaluate data-systems and improvement planning with regard to determining if data provision
is both timely and user-friendly.

e Communicate the idea of a data cycle; so that parents and school staff know that data is used
to evaluate in order to make changes and improvements, not merely to pass judgment.

Research and resources for guidance

Brosseau, H. & Fuciarelli, M. (2013). Effectively working with parents by sharing student data.
Presentation at the ISBE Annual Special Education Directors Conference. Retrieved from:
http://www.isbe.state.il.us/spec-ed/conf/2013/pdf/session7.pdf

Edutopia Website. (2011). What parents want in school communication. The George Lucas
Educational Foundation. http://www.edutopia.org/blog/parent-involvement-survey-anne-obrien

Ferguson, C. (2009). A4 roolkit for Title I parental involvement. Austin, TX: SEDL
http://www.sedl.org/connections/toolkit/toolkit-titleI-parent-inv.pdf

Harvard Family Research Project. (2010). Parent-Teacher Conference Tip Sheets. Retrieved from:
http://www.hfrp.org/publications-resources/browse-our-publications/parent-teacher-conference-
tip-sheets-hojas-de-consejos-para-las-reuniones-de-padres-y-maestros

Harvard Family Research Project. (2013). Tips for administrators: How to share data effectively.
Retrieved from: http://www.hfrp.org/content/download/4398/118207/file/DataTipSheets.pdf

Harvard Family Research Project Website. (2013). Helping parents become interventionists through
the use of child assessment data. Harvard Graduate School of Education. Retrieved from:
http://www.hfrp.org/publications-resources/browse-our-publications/helping-parents-become-
interventionists-through-the-use-of-child-assessment-data

King, S. H. & Goodwin, A.L. (2002). Culturally Responsive Parental Involvement: Concrete
Understandings and Basic Strategies. American Association of Colleges for Teacher Education:
U.S.A Retrieved from http://www.teachervision.fen.com/education-and-
parents/resource/4549.html

National Education Association. (2011). Family-school-community partnerships 2.0: Collaborative
strategies to advance student learning. Retrieved from: http://www.nea.org/assets/docs/Family-

School-Community-Partnerships-2.0.pdf
NY Kids Website. (2014). http://www.albany.edu/nykids/
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