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- WHO IS IN A DATA MEETING?







Data Meeting Fundamentals

Preparation Facilitation of Accountability

for Meeting Meeting after Meeting

16



MEETING: GENERAL TIMELINE

Teacher prepares own analysis and e-mails to coach

Coach prepares own “back pocket” analysis of the teacher’s data

Coach reviews teacher’s analysis in preparation for Data Meeting







Description of Strong Coaching

Test in Hand Diagnosis: The teacher and coach look at the
student work together to diagnose student skill gaps or
errors. This analysis is concretely driven by evidence in the
student work and student responses. If the coach is

facilitating a team meeting, each teacher looks at his/her

own scholars’ data to do the test in hand analysis.

Tied to Diagnosis: The coach guides the teacher to develop
an action plan based on the diagnosis of student skill gaps
or errors. This plan is captured on a data driven plan or
incorporated directly into an aims calendar or lesson plan
for future lessons.

Bite-sized: The plan is broken down into concrete,
actionable next steps with clear deadlines (/.e. Not
“incorporate more non-fiction texts” but “spiral in non-
fiction text in do nows 2 times/week.”) If the coach is
facilitating a team meeting, clear owners are assigned to
each next step.

Guided discovery: Coach narrows in on priority
standards/trends and skillfully asks targeted open-ended
guestions and scaffolded follow-up questions to guide the
teacher through the test in hand diagnosis of student
misunderstandings and planning of concrete next steps.

Example Coach Comments

“Let’s look at question #5 and #8. What do you think your students
did well on? Not well on? ... What is your evidence for this”

“Let’s look at two low, two medium, and two high students. What are
you noticing about the what the high students CAN and CAN'T do?”
“What is the difference between their answer and the best answer ...
okay, what would you do instructionally differently to get them to the
best answer?”

“Okay, we've identified five key standards for re-teaching. Let’s talk
through how long it will take for each, what the bite-sized aims are,
and where in your aims sequence you are going to fit that in.”

“For standard 12 assessed on questions 5 and 16, you’ve identified
that as a problem-area that you will reteach. And we have the aim for
that day. How will you teach that? Walk me through that mini-lesson?”
“You mentioned that you need to add in more rigorous inferential
guestions like the ones they missed. Great. Let’s get out your next
three lessons and do that right now.”

“So | should see all of these reflected in your revised lesson plans that
you will turn in on Friday.”
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