Implementing NYS Professional Development Standards

Model:  Literacy Leaders Professional Learning Community (LLPLC)
	Title 
	Literacy Leaders Professional Learning Community (LLPLC)

	Provider
	TST BOCES             Contact: Dr. Heather Sheridan-Thomas     6-7-257-1551 ext. 203   hsheridanthomas@tstboces.org

	Participants (target audience)
	Educators who are interesting in providing literacy leadership in their schools and districts (classroom teachers, literacy coaches, staff developers, teacher-librarians, special education teachers, reading teachers, etc. ) – K-12

	Objectives
	LLPLC Foundations Objectives include:
· Participants will demonstrate knowledge of the principles of explicit literacy instruction, development and social learning (the Optimal Learning Model), and formative assessment while engaging in Learning from Student Work and lesson planning protocols. 

· Participants will demonstrate emerging literacy leader capacity and knowledge of best practice professional development strategies

LLPLC Continuing Contact Objectives include:

· Participants will demonstrate literacy leadership capacity, knowledge of best practice professional development strategies, and self-efficacy by effectively planning, facilitating and evaluation at least one professional development opportunity.

	Data-based problem/s  this PD addresses


	NYS 3-8 ELA Assessment data for the TST BOCES region showed a disturbing trend in 2006.  ELA scores were progressively weaker at higher grade levels. This trend was even more pronounced for Economically Disadvantaged students, African- American students, and males.  The pass rate for All Students was 72% in 3rd grade but only 57% in 8th grade. District administrators agreed that even a 72% pas rate was not acceptable, and a 57% pass rate certainly was not acceptable. A decision was made to create a Literacy Leaders Professional Learning Community (LLPLC) as a way of increasing component district literacy leadership capacity, with the goal of improving literacy instruction in each component district and thereby positively impacting students’ ELA performance.
Attached files show 2006 ELA scores, as well as 2006 to 2009 trend data showing improvement in ELA scores. 

	Additional brief description
	The TST BOCES LLPLC is facilitated by our Literacy Specialist, Beth Dryer.  The first year we had only a Foundations strand, and we were careful to define “literacy leader” as an educator who wanted to learn more about literacy strategies, whether for her/his own classroom use of to share with colleagues.  In the first year we  had 23 participants, representing  all nine of our component districts.  In year two we had 19 participants go on to Continuing Contact and we had 17 new participants. In year three we had 30 participants in Continuing Contact and 24 new participants. 
In our second and third years, we created a Continuing Contact strand for educators who wanted to continue learning and growing in their literacy knowledge and leadership skills.  In these Continuing Contact strands we place greater emphasis on building leadership skills.  Participants in Literacy Leaders are expected to design and present some form of professional development related to literacy to their colleagues.

Integral components of our LLPLC include:

· Participants are selected and approved by district administrators.

· Participants include K-12 teachers, librarians, literacy coaches, and professional developers as well as a college professor.

· Each strand reads and discusses texts focused on literacy and leadership.

· Each year one LLPLC meeting includes an invitation to all administrators who have participants in LLPLC and substantial session time to engage in district-based literacy planning.

· Session topics and activities include “Learning from Student Work” with participants bringing in student work from their own classroom for reflection.

· Connections are made to technology and the integration of modeling of educational technology tools such as Voice Thread and Wikis.

· Opportunities are provided to analysis district NYS assessment data related to Literacy performance and discuss implications for professional development and instruction.

· Literacy Instructional Specialist Beth Dryer is available to provide follow-up and coaching of the literacy leader in their district.


	How does this professional development opportunity exemplify the Professional Development Standards?

Please HIGHIGHT the Standards that apply and add comments below the standard. 
	1. Designing Professional Development:  Professional development design is based on data; is derived from the experience, expertise and needs of the recipients; reflects best practices in sustained job-embedded learning; and incorporates knowledge of how adults learn. 

· LLPLC was created based on a data-driven concern about the decline of ELA assessment scores across grade levels. Ongoing opportunities to analyze both summative and formative assessment data are provided to LLPLC participants. 

· LLPLC has been sustained across three years, and job-embedded follow up is available.  
2. Content Knowledge and Quality Teaching:  Professional development expands educators’ content knowledge and the knowledge and skills necessary to provide developmentally appropriate instructional strategies and assess student progress. 

· Participants learn a variety of research-based literacy strategies, apply these in their classrooms, and reflect on student responses through the Learning from Student Work protocols. Formative assessment strategies are also learned. 
3. Research-based Professional Learning:  Professional development is research-based and provides educators with opportunities to analyze, apply, and engage in research.

· All literacy and leadership strategies presented in LLPLC are research-based and participants have access to texts that explain the research behind strategies. 
4. Collaboration:  Professional development ensures that educators have the knowledge, skill and opportunity to collaborate in a respectful and trusting environment. 

· Participants collaborate with each other on workshop tasks related to new literacy strategies, as well as on Learning from Student work and lesson planning protocols. Participants are familiarized with a range of protocols useful in facilitating teacher discussion and collaboration. Opportunity is also provided for participants to collaborate with their component district administrators. 
5. Diverse Learning:  Professional development ensures that educators have the knowledge and skill to meet the diverse learning needs of all students. 

· Strategies for formative assessment, differentiation, and use of technology to address varied learning styles are integrated into LLPLC sessions. 
6. Student Learning Environments:  Professional development ensures that educators are able to create safe, secure, supportive, and equitable learning environments for all students. 

7. Parent, Family and Community Engagement:  Professional development ensures that educators have the knowledge, skill, and opportunity to engage and collaborate with parents, families, and other community members as active partners in children’s education. 

8. Data-driven Professional Practice:  Professional development uses disaggregated student data and other evidence of student learning to determine professional development learning needs and priorities, to monitor student progress, and to help sustain continuous professional growth. 

9. Technology:  Professional development promotes technological literacy and facilitates the effective use of all appropriate technology. 

· Technology use to enhance learning is built into each session. Technology tools such as Voice Thread are introduced and then used in several additional sessions  so that participants build a comfort level. Effort is made to show how technologies can be used for professional dialogue among adults as well as how they can be used to enhance student motivation and learning. 
10. Evaluation:  Professional development is evaluated using multiple sources of information to assess its effectiveness in improving professional practice and student learning.




