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  A
 response that is only a personal response and m

akes no reference to the text(s) can be scored no higher than a 1. 
   A

 response totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 
   A
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  L
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se: the extent to 

w
hich the response reveals an 
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ords, sentence structure, 
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to 

w
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conventional spelling, punctua-
tion, paragraphing, capitaliza-
tion, gram

m
ar, and usage 

⎯
reveal an in-depth analysis of 

the text 
⎯

m
ake clear and explicit con-

nections betw
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ation and 
ideas in the text and the assigned 
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  ⎯

develop ideas clearly and fully 
m

aking effective use of relevant 
and specific details from

 the text 
  ⎯

m
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a 
clear 

and 
appro-

priate focus 
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exhibit a logical and coherent 
structure through use of appropri-
ate devices and transitions 
 ⎯

use language that is precise, 
w
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pose 
⎯

vary 
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and 
length 
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sentences to enhance m

eaning 
 ⎯
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onstrate control of conven-

tions, exhibiting only occasional 
errors 

⎯
convey a basic understanding 

of the text 
⎯

m
ake explicit connections be-

tw
een inform

ation and ideas in 
the text and the assigned task 
   ⎯

develop som
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ore fully 
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e specific 

and relevant details from
 the text 

  ⎯
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priate focus 
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ideas but m
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⎯
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text 

but 
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to 

the 
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   ⎯

develop 
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briefly, 
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   ⎯

lack an appropriate focus but 
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O

R
 

suggest a focus but lack organi-
zation 
  ⎯

use language that is basic or 
unsuitable, w

ith little aw
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of audience or purpose 
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pt to vary sentence struc-
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ith little success 

  ⎯
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al, m
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m
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⎯
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ay be illegible or not recog-
nizable as English 
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Overview:  For this part of the test, you will listen to a speech about the negative impact of 
television and video games.  Then you will write a response based on the situation described 
below.  You will hear the speech twice.  You may take notes on the next page at any time during 
the readings. 
L133X7001S 

 
 
 
Your Task:  Write the first draft of your article explaining the positive effects on the family 

from participating in “TV Turnoff Week.” 
 
Guidelines: 
 
Be sure to: 
 

• Tell your audience what they need to know about the positive effects on the family from 
participating in “TV Turnoff Week”  

• Use specific, accurate, and relevant information from the speech to support your 
explanation 

• Use a tone and level of language appropriate for an article for a school newspaper 
• Organize your ideas in a logical and coherent manner 
• Indicate any words taken directly from the speech by using quotation marks or by 

referring to the speaker 
• Follow the conventions of standard written English 
 

 
 
 

The Situation:  Your school is encouraging students to participate in 
“TV Turnoff Week.”  You have decided to write an article for the 
school newspaper explaining the positive effects on the family from 
participating in “TV Turnoff Week.”  In preparation for writing your 
article, listen to a speech by Karen Dill.  Then use relevant 
information from the speech to write your article. 
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The Situation:  Your school is encouraging students to participate in “TV Turnoff 
Week.”  You have decided to write an article for the school newspaper explaining the 
positive effects on the family from participating in “TV Turnoff Week.”  In preparation 
for writing your article, listen to a speech by Karen Dill.  Then use relevant information 
from the speech to write your article. 
 
Now I will read the passage aloud to you for the first time. 
 
Read the passage aloud with appropriate expression, but without added comment. 
 

Listening Passage 
 

I would argue that the media, whether it be video games, television, or the 
Internet, has too often taken the place of what I would call “real life.”  On a yearly basis, 
kids spend more time watching TV than they spend in school.  Watching TV is the 
number one waking activity of kids, and it is quickly being joined in popularity by video 
game playing and Internet surfing. 
 Not only are the messages in the media typically antisocial, with the average  
18 year old witnessing over 200,000 acts of televised violence in their lifetimes, but 
what’s also crucial to understand is that media addiction is also important in that it 
displaces other activities.  Research shows that when people consume more media, they 
are more likely to do poorly in school, to be poor readers, to have impaired social skills, 
lower quality time with their family, and to be obese.  Kids spend about 28 hours a week 
watching TV and about a half an hour talking to their dad.  The television is on for 7 
hours and 40 minutes a day in the average household, and individual family members 
typically watch different programs in different rooms.  40 percent of U.S. households 
report watching TV during dinner. 
 There are many issues here, all of which I would greatly enjoy discussing, but 
because of time constraints I will focus on one today.  There is a national organization 
called TV Turnoff network, which sponsors a national TV Turnoff Week each spring.  
This year it is from April 21–27th.  I am helping to organize, here in Hickory, [North 
Carolina,] a local TV Turnoff Week.  For one week, kids and parents pledge to watch no 
television and play no video games.  One thing that has surprised me greatly as I’ve made 
plans for this year’s TV Turnoff Week is that kids simply don’t know what they would do 
if they did turn off the media.  The national organization includes suggestions to tell the 
kids for “TV Free” activities.  These include writing a story, washing the dog, riding a 
bike, and climbing a tree. 
 The fact that the kids truly don’t know what to do if they are not watching TV 
amazes me, and I think it’s an important point.  People my age and older might not be 
aware of this mentality.  I know when I was growing up, our television simply carried 
three local networks.  We did not have cable, the Internet, or even a VCR, so 
consequently I did not grow up in a media-saturated environment like our kids do today.   
 I want you to think about something.  Think about a moment from your life when 
you felt happy to be alive.  Think about a time when you felt fulfilled as a person, a time 
when you felt joy, one of those times you will never forget.  At the end of your life, you 
could look back on this moment and count it as one of your favorites.  Okay, take a 
moment to think of that memory. . . .  Now let me ask you a question.  How many people  
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here remembered a time when you were watching TV, playing a video game, or surfing 
the Internet?  It’s a ridiculous question, right?  But many people today spend the great 
majority of their lives doing three basic things: 1) working, 2) necessary functions like 
eating and sleeping, and 3) watching TV or other media.  Is that real life?  Is that living?  
For how many households in America do you think this is true?  It’s true for the majority 
of Americans.   
 
From Representative American Speeches 2002–2003. © 2003 H.W. Wilson Company. Reprinted by 
permission of the author, Karen Dill. 
 
 
You may take a few minutes to look over The Situation and your notes.  (Pause)  Now I 
will read the passage aloud a second time. 
 
Read the passage a second time. 
 
After the second reading, say: 
 
Now continue with the task. You may now begin. 
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