
NEW YORK STATE 
COMPONENT RETEST 

 
ENGLISH 

COMPONENT A 
MODULE 2 

 
THURSDAY, MAY 14, 2009 

 
RATING GUIDE 



  
L

istening and W
riting for Inform

ation and U
nderstanding (C

om
ponent A

: M
odules 1 and 2)  

  A
 response that is only a personal response and m

akes no reference to the text(s) can be scored no higher than a 1. 
   A

 response totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 
   A

 response totally copied from
 the text(s) w

ith no original student w
riting should be scored a 0. 

  
Q

uality 
 

4 
R

esponses at this level: 
3 

R
esponses at this level: 

2 
R

esponses at this level: 
1 

R
esponses at this level: 

M
eaning: the extent to w

hich 
the 

response 
exhibits 

sound 
understanding, 

interpretation, 
and analysis of the task and 
text(s) 
   D

evelopm
ent: 

the 
extent 

to 
w

hich 
ideas 

are 
elaborated 

using specific and relevant evi-
dence from

 the text(s) 
 O

rganization: 
the 

extent 
to 

w
hich 

the 
response 

exhibits 
direction, 

shape, 
and 

coher-
ence 
  L

anguage U
se: the extent to 

w
hich the response reveals an 

aw
areness 

of 
audience 

and 
purpose through effective use 
of w

ords, sentence structure, 
and sentence variety 
 C

onventions: 
the 

extent 
to 

w
hich 

the 
response 

exhibits 
conventional spelling, punctua-
tion, paragraphing, capitaliza-
tion, gram

m
ar, and usage 

⎯
reveal an in-depth analysis of 

the text 
⎯

m
ake clear and explicit con-

nections betw
een inform

ation and 
ideas in the text and the assigned 
task 
  ⎯

develop ideas clearly and fully 
m

aking effective use of relevant 
and specific details from

 the text 
  ⎯

m
aintain 

a 
clear 

and 
appro-

priate focus 
⎯

exhibit a logical and coherent 
structure through use of appropri-
ate devices and transitions 
 ⎯

use language that is precise, 
w

ith a sense of voice and evident 
aw

areness of audience and pur-
pose 
⎯

vary 
structure 

and 
length 

of 
sentences to enhance m

eaning 
 ⎯

dem
onstrate control of conven-

tions, exhibiting only occasional 
errors 

⎯
convey a basic understanding 

of the text 
⎯

m
ake explicit connections be-

tw
een inform

ation and ideas in 
the text and the assigned task 
   ⎯

develop som
e ideas m

ore fully 
than others, w

ith som
e specific 

and relevant details from
 the text 

  ⎯
m

aintain a clear and appro-
priate focus 
⎯

exhibit a logical sequence of 
ideas but m

ay lack internal con-
sistency 
 ⎯

use appropriate language, w
ith 

som
e aw

areness of audience and 
purpose 
⎯

occasionally 
m

ake 
effective 

use 
of 

sentence 
structure 

or 
length 
 ⎯

dem
onstrate partial control of 

conventions, 
exhibiting 

occa-
sional 

errors 
that 

m
ay 

hinder 
com

prehension 

⎯
convey a sim

ple or incom
plete 

understanding of the text 
⎯

allude 
to 

the 
text 

but 
m

ake 
superficial 

connections 
to 

the 
assigned task 
   ⎯

develop 
ideas 

briefly, 
using 

som
e detail from

 the text 
   ⎯

lack an appropriate focus but 
suggest 

som
e 

organization, 
O

R
 

suggest a focus but lack organi-
zation 
  ⎯

use language that is basic or 
unsuitable, w

ith little aw
areness 

of audience or purpose 
⎯

attem
pt to vary sentence struc-

ture but w
ith little success 

  ⎯
dem

onstrate em
erging control, 

exhibiting 
frequent 

errors 
that 

m
ay m

ake com
prehension diffi-

cult 

⎯
provide 

confused, 
m

inim
al, 

or no evidence of textual under-
standing 
⎯

m
ake m

inim
al, inaccurate, or 

no connections betw
een infor-

m
ation 

in 
the 

text 
and 

the 
assigned task 
 ⎯

show
 m

inim
al or no evidence 

of developm
ent 

   ⎯
show

 m
inim

al or no focus or 
organization 
    ⎯

use language that is m
inim

al, 
incoherent, or inappropriate 
     ⎯

are m
inim

al, m
aking assess-

m
ent of conventions unreliable 

⎯
m

ay be illegible or not recog-
nizable as English 
 



English Component A Retest – Module 2 – May ’09 2

Overview:  For this part of the test, you will listen to an account about how persistence is 
important in achieving goals.  Then you will write a response based on the situation below.  You 
will hear the account twice.  You may take notes on the next page at any time during the 
readings. 
L134X7002S 

 
 
 
Your Task:  Write the first draft of your essay explaining how persistence is important in 

achieving goals. 
 
Guidelines: 
 
Be sure to: 
 

• Tell your audience what they need to know about how persistence is important in 
achieving goals 

• Use specific, accurate, and relevant information from the account to support your 
explanation 

• Use a tone and level of language appropriate for an essay for a business class 
• Organize your ideas in a logical and coherent manner 
• Indicate any words taken directly from the account by using quotation marks or by 

referring to the speaker 
• Follow the conventions of standard written English 

 
 

The Situation:  Your business class is discussing keys to success.  
You have decided to write an essay explaining how persistence is 
important in achieving goals.  In preparation for writing your essay, 
listen to an account by Antwone Fisher.  Then use relevant 
information from the account to write your essay. 
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The Situation:  Your business class is discussing keys to success.  You have decided to 
write an essay explaining how persistence is important in achieving goals.  In preparation 
for writing your essay, listen to an account by Antwone Fisher.  Then use relevant 
information from the account to write your essay. 
 
Now I will read the passage aloud to you for the first time. 
 
Read the passage aloud with appropriate expression, but without added comment. 
 

Listening Passage 
 

 Sometimes it seems that the life I am living now is only a dream, that I have just 
conjured it all up to escape the harsh reality into which I was born and otherwise would 
still be living in. One could argue the point.  I think back upon a childhood full of longing 
for belonging and see my life now as what I have created out of my dreams.  An image 
comes to mind of Mrs. Brown at the orphanage in Cleveland, me sitting at her side, 
telling her, “You’ll read about me someday.”  I was definitely dreaming then. 
 With no evidence of that ever being possible, I clung to that preposterous vision 
and with the force of those dreams willed it and made it happen.  Not because I needed to 
be famous, but because I needed Mizz Pickett [a former foster mother] to be wrong.  I 
needed the world that made me feel uninvited to be wrong.  So I imagined myself free.  I 
imagined myself loved.  I imagined myself as somebody. 
 The further my boat sailed away from Shipwreck Island, the more vivid and grand 
and real my dreams became.  Then, in 1992, when I made my trip back to Cleveland, the 
ultimate dream came to pass—I found my family and I found myself.  I unearthed the 
buried treasure of who I was and had always been; the inheritance of family, of shared 
traits and shared blood.  And I came back to Los Angeles, back to my job as a security 
guard at Sony Pictures Entertainment, carrying that treasure high, like a very rich man.  I 
may have only been a security guard at the time, still shy and soft-spoken but inside I felt 
as though I had returned with the Holy Grail. 
 And here’s where the dream of my life turned rapidly and dramatically into a 
wild, wonderful, different kind of adventure.  It seemed that after I told my supervisor my 
story—only because I needed him to give me the time off to go meet my family—he had 
been moved enough to tell other people at work about me, and then those people had 
been telling others my story, too.  By the time I got back to work, almost every producer 
on the Sony lot had heard about me.  Suddenly, I was being courted by several production 
entities all making different offers to option my life rights in order to make a movie about 
me. 
 If this part of the dream sounds too good to be true, it’s because there was a 
catch—they all wanted an established screenwriter to write my story.  Whenever I 
suggested myself to write it, I was politely dismissed.  I may have been inexperienced in 
deal-making for movies, but when I was offered money for the story alone, my better 
instincts told me not to sell myself short.  So I emerged from the flurry of excitement 
empty-handed. 
 But rather than being discouraged, I was motivated.  It occurred to me that 
nobody had to give me permission to write.  As long as I could afford paper and pencils, 
there was no reason I couldn’t just do it.  So I began writing, sometimes on the backs of  
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my [work] schedule on the lot, sometimes on paper towels when I ran out of ready paper. 
 In the spring of 1993, the dream shifted into a higher gear of reality as the result 
of a series of chance meetings—or so they seemed at the time.  The first of these 
encounters was at the studio lot while I was talking with a limo driver who happened to 
mention a free screenwriting class at Bethel A.M.E. Church taught by Chris Smith.  After 
attending the class one time and telling my story to Chris, he, in turn, delivered me an 
introduction to a producer named Todd Black.  I went to meet him, a young but wise, up-
and-coming producer, and told him my story.  I also showed him the very rough 
beginnings of the screenplay I had handwritten. 
 Within the week, Todd called me to his office.  He was on the phone when I 
arrived.  Thinking maybe he was going to return the pages with a thanks-but-no-thanks 
pep talk, I stood uncomfortably until he was finished. 
 “Please,” Todd said, after he hung up, “have a seat,” and he gestured to a plush 
modern armchair across the desk from him. 
 He began slowly, saying that although he found the story very compelling and 
what I had written very promising, he wasn’t in the position to have his company make 
me a deal. 
 “Oh,” I said, barely concealing my disappointment. 
 “So here’s what I can offer instead,” Todd went on.  “I know you can’t write the 
screenplay and work a full-time job as a security guard.  But if you quit your job, I could 
give you office space to write here.  I’ll pay your salary.” 
 What he was offering took a second to sink in.  He was going to pay me out of his 
own pocket for me to finish the script. 
 Echoes of lessons from the past rang in my ears.  I thought of Mario Gambino 
telling me, “You know, Fish, opportunity comes in life only a few times.  And when it 
does, you gotta grab it.” 
 I grabbed the opportunity Todd gave me for all I could.  Under his tutelage, I 
wrote and wrote and wrote.  I wrote forty-one drafts.  After almost a year, Todd sold the 
project to 20th Century Fox. 
 I titled my screenplay Finding Fish.  It was not only about the discovery of 
myself, whom my classmates named Fish, but it was also an allusion to the biblical 
saying that you can give a man a fish and he’ll eat for a day, but teach him to fish and 
he’ll eat forever.  I had been taught a craft.  I had become the artist I’d always dreamed of 
being, painting with words and images to create moving pictures.  Telling my own story 
was just an icebreaker.  There was a lot more I had to say, stories upon stories that I had 
lived or imagined, a gold mine of riches I had unearthed inside of me, overflowing with 
characters and plot ideas ready for the telling.  All kinds of stories, dramatic, historical, 
comedic, romantic, scary, and adventurous.  Soon I was being hired to write those stories.  
The fact that I had found something that I am considered talented enough to do and earn a 
great living by doing it was just incredible.  But the fact that it happened to be something 
I also love doing was even better. 
 
pp. 329–32 from FINDING FISH, by ANTWONE QUENTON FISHER with MIM EICHLER RIVAS. 
COPYRIGHT © 2001 by ANTWONE QUENTON FISHER with MIM EICHLER RIVAS. Reprinted by 
permission of HarperCollins Publishers. 
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You may take a few minutes to look over The Situation and your notes.  (Pause)  Now I 
will read the passage aloud a second time. 
 
Read the passage a second time. 
 
After the second reading, say: 
 
Now continue with the task. You may now begin. 
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