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FOREWORD

I. Purpose

The purpose of this publication is to provide practical
assistance to administrators and teachers who have the
responsibility for helping certain students* meet the new
requirement in Commissioner’s Regulations of one year of
high school music (or art). The new requirement reflects
the Statement of Regents Goals, especially Goal 3: Each
student will acquire the knowledge, understanding and
appreciation of the artistic, cultural, and intellectual ac-
complishments of civilization and develop the skills to ex-
press personal artistic talents.

This publication is in two parts: Syllabus and Handbook.
The Syllabus provides a framework for a course of study;
the Handbook suggests ways to implement the Syllabus.

We welcome your comments about or reactions to this
publication.

II. Audiences

The primary audience for the publication is teachers of
students who must meet the one-year requirement in mu-
sic (or art). This one-year course will not be required of
those students who participate in a major performing
group (band, choir, dance, orchestra, theater) or who par-
ticipate, only in exceptional situations, in an advanced
out-of-school music activity. Credit for such participation
shall be upon recommendation by the student’s music
teacher; shall be approved by the music department chair-
person, if there is one, and by the school principal; and
shall be consistent with the goals and objectives of the
school’s music program.

Regarding teachers, we assume all levels of teaching ex-
perience: beginning, experienced, master. We also as-
sume variety in location (rural, suburban, city); in size
(large, medium, small), and in facilities/equipment (very
well supplied, well supplied, limited). Finally, we assume
a variety of teaching styles (highly structured, structured,
very flexible).

*Those specified in Commissioner’s Regulations 100.5 (d) (2).

Another important audience for this publication is the
school administrator who has responsibility for this
course. (See pages 3t06.)
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Satterwhite, New Rochelle High School, contributed use-
ful ideas.
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Konowitz, Lawrence Public Schools; Anthony Messina,
Shoreham-Wading River Public Schools; David Moulton
and Thomas Regelski, respectively Associate Professor
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INTRODUCTION

This publication is in two parts: Syllabus and Handbook.

The Syllabus provides the Course Requirements and
Learner Qutcomes that your school and you can use to
develop a course of study based upon the Syllabus. The
Handbook, based upon the Syllabus, can help you prepare
for this task.

Before you read the Handbook, become familiar with the
Syilabus.

This publication is prepared in response to Commis-
sioner’s Regulations and the Regents Goals, which in-
clude, among others, Goal 3 and its subgoals for music/
art in the following areas:

3.1 Ways to develop knowledge and appreciation for
the arts

3.2 Aesthetic judgments and the ability to apply
them to works of art

3.3 Ability to use cultural resources: museums, li-
braries, theaters, performing arts groups

3.4 Ability to produce or perform works of art
3.5 Materials, media, and history of major art forms

3.6 Understanding of the diversity of cultural heri-
tage

and Goal 10: Commitment to lifelong learning.

The impact of the Regents Goals Statement goes well

beyond traditional conceptions of “music appreciation” or
“music theory” in the following ways:

1.

There is a need for the student to create and perform
music in addition to, and as a partial basis for, listening
skills.

There is a need for the student to use music, to commu-
nicate directly his or her feeling response to it, rather
than mastering abstract information about music.

There is a need to reach beyond the school years in a way
that stresses the integration of learning in life outside
of and after graduation from high school.

Finally, there is a pervasive need for the student to
learn through “hands-on” (or “ears-on”) activity, as he
or she grows in knowledge, attitudes, and skills.

Keep in mind the above emphases as you read this pub-

lication.

Good reading!






TO THE ADMINISTRATOR

A few words before we begin . . .

We use the term “administrator” to refer to that person
who has specific responsibility for the total program in
music in the school or school district. This person may be,
for example, a director of music, a curriculum specialist,
or a principal or his or her designee.

Below are some questions that you as an administrator
may have about this publication and the new course.

I. Why This Publication? Who Must Take
The New Course?

A. The Publication

Music in Our Lives is composed of two sections: a Sylla-
bus, and a Handbook. The publication provides you and
the teachers with one means of implementing one aspect
of Commissioner’s Regulations: the requirement of one
year of music (or art). This course represents an opportu-
nity to you, to the teacher, and to the school: to help cer-
tain students have worthwhile experiences with music
and through music.

B. Who Must Take the New Course?

It is recommended that students pursuing Regents
credit in music in grades 9-12 take the course, except those
students who participate in a major performing group (band,
choir, dance, orchestra, theater) or who are pursuing advanced
study approved by the music teacher, music department chair-
person, and principal.

“This course must be accessible to students with handi-
capping conditions. Providing such students with this
course will better prepare them for the skills needed to
attain a high school diploma.” These statements are con-
sistent with Education Law, Commissioner’s Regulations,
Regents Rules, and successful practices across the State.

II. What Factors Should I Consider In As-
signing Teachers To This Course?

Below we indicate certain assumptions about the stu-

1 See also the Handbook section, pages 77 to 79.

dents who will take this course, and suggest briefly some
of the elements of content.

These factors may require some changes in schools’ per-
ceptions of these students and of ways to meet their
needs. They may also require: a redefinition of the teach-
er’s role from that of chiefly an authority figure to that of
facilitator; open-mindedness; flexibility; enthusiasm;
and, a tolerance for failure. The amount of flexibility dem-
onstrated by staff will affect the ability to coordinate the
total school program to meet the needs of all students.
Also, students with handicapping conditions must have
the opportunity to meet the same curricular objectives in
order to attain a high school diploma when appropriate.
All teachers must be able to work with those students ap-
propriately placed within their classes.

A. The Students'

1. The students’ past, present, and future experiences
with and through music are the focus of the course.
Students will enter this course with a variety of
learning abilities, rates, and styles, as well as emo-
tional states and physical capabilities. The classroom
becomes a laboratory for exploring, trying out, shar-
ing, performing, etc. Here the teacher is a leader and
facilitator.

2. Success experiences become very important — success
first in the student’s own eyes/ears, then in the eyes/
ears of others, through a product that the student
produces. Here the teacher is a guide.

B. Content

1. In the course of study, content is to be oriented to
carrying music into the everyday life of the student.
Content is therefore broad and general in scope, yet
specific enough to nurture involvements capable of
continuing beyond the school day and school years.

2. Many of the traditional aspects of music — singing,

playing, listening, etc. — are to receive attention.
(But some are in new forms, with different empha-
ses.) The students will be involved in music-making



listening skills, to evaluate and improve their
compositions and performances, and to make
meaningful evaluations of and contributions to
the work of others.

The Music In Our Lives classroom should have at least
one piano. It should be mechanically dependable, pro-
duce a desirable quality of sound, and hold its tuning. An
upright piano with good wooden action parts, felt brush-
ings, and keys covered with either plastic or ivory is per-
fectly acceptable for general classroom use. However, it
should be tuned to American Standard Pitch, A-440,
three or four times a year; kept away from extremes of
temperature, light, and humidity; protected from dust;
and mounted on wide rubber casters with ball-bearing
construction to facilitate movement.

Facilities and equipment of suitable quality for music
education require substantial amounts of time and

money. Specialized publications, comparison shopping,
discussions with other music teachers, and demonstra-
tions at music conventions and technology fairs can en-
sure wise cost/benefit selections. Once purchased, how-
ever, these items should be located with care for optimal
operational and acoustical effectiveness. They should be
maintained in proper working order.

The most important part of any learning environment is
feeling tone. Like other types of nonverbal communica-
tion, it speaks more clearly than words of the teacher’s
attitudes, intent, and expectations.

The key elements seem to be the teacher’s approach and
the level of the students’ access to a diversity of learning
materials.

* Particular choices and arrangements of color, form,
and texture create an atmosphere of warmth and



vitality that encourages participation by the * News about happenings in the world of music;

student. (Consult the art teacher). pictures of musicians and instruments — new and
* Readily available musical “touchables” make both old, unique and traditional, local and interna-

the students and teacher happy to be together. tional; exhibits; puzzles; anecdotes; and cartoons

* The students’ work, in a positive setting, inspires create interest.
confidence and effort.









I. COURSE REQUIREMENTS

It is assumed that you/your school will develop a course of
study based upon the materials that follow this section (IA) and
the Learner Outcomes section (pages 17 to 71).

Your school is required to include each of the following
areas in your course of study:
1. Listening
2. Performing
3. Composing
4. Using Basic Tool Skills, and
5. Developing a Special-Interest Independent Project

Every student pursuing a course of study based upon this Sylla--

bus must have experience(s) in each of the five areas above.

Within some areas there are options. Choose those that
lie within the ability of your school to provide. These op-
tions allow your school to meet the above requirement for
specified areas.

Obviously, not all material will be completed by every
class, and adaptations will be made according to the
teaching time available and the readiness of the students.
Nor will all of the above areas receive an equal amount of
attention/time.

This syllabus is designed to help the teacher emphasize
a multisensory approach to learning. This emphasis
should enable students with handicapping conditions to
successfully participate in this course.

A. Areas and Options

Options that are starred (*) below are described in detail
in subsections of the Handbook as well as the Syllabus.

*1. Listening

The student should be able to LISTEN intelligently to
music performed by a variety of musical groups and/or
performance media.

a. Description and Explanation. Emphasis upon the
ability to discern the primary ingredients and
qualities of musical organization and expression
within a wide range of musical groups and styles.

b. Level. Identifying major musical variables; making
valid comparison between compositions of a given
type of music (not comparisons with other types),
and of as many modes of response as possible.

c. Scope. “Popular” forms (Rock, jazz, rhythm and
blues, country western, folk and traditional);
classical (orchestral, choral, band, musical theater,
opera, etc.).

2. Performing

The student should be able to PERFORM at a recrea-
tional (not concert) level on a social, electronic, or orches-
tral instrument (or voice).

a. Description and Explanation. The choice of instru-
ment can be according to student interest, but
within the ability of your school district to offer
instruction and to provide instruments. For stu-
dents with handicapping conditions related to
choice of instrument, the teacher should provide a
choice of several instruments.

*1. Option 1: Traditional social instruments:
guitar, mandolin, autoharp, dulci-
mer, recorder, penny-whistle, banjo,
etc.

*2. Option 2: Electronic instruments: keyboards,
such as Casio, Yamaha, and others;
the Omnichord (synthesized auto-
harp); synthesizers or computers
used in “live” performance.

3. Option 3: Standard orchestral and band
instruments, including piano, organ,
and pitched percussion instruments
(the latter to encourage tool skills
pertaining to pitch in addition to
rhythm).

b. Level. Appropriate to the recreational use in
accompanying (in the case of accompanying
instruments), soloing (in the case of melody
instruments), or both (in the case of keyboard
instruments). The level of competence should be
indicative of a reasonable potential to continue



learning new music independently of a teacher. (In
the case of voice, the prime criterion is the ability
to learn melody and rhythm of an unfamiliar piece
independently of a teacher, recording, or outside
help like a peer coach). For students with handi-
capping conditions, the level of achievement to be
acquired should be based upon the student’s
ability as stated in the IEP.

. Scope. Reasonable facility; music reading and other

relevant tool skills. Avoid using performance to
teach reading instead of letting reading serve the
pleasures of performance.

3. Composing

The student should be able to COMPOSE (organize, ar-

range, rearrange) music in some medium.

a. Description and Explanation. The choice of medium

and style can be according to student interest, but
within the ability of your school to provide one or
more of the following options.

*1. Option 1: Electronic music

*2. Option 2: Computer music

*3. Option 3: Sound compositions or Sound-
scapes

*4. Option 4: Tonal music such as songs with
words or music

. Level. Competence in handling musical elements,

rather than originality or profundity of expresson.
Some students may rely solely on aural feedback,
or may use graphics.

. Scope. A wide range of traditional musical forms,

compositional techniques, and processes or
devices relevant to a particular medium. (A selec-
tion is listed and described in the Department’s
Music in the Middle/Junior High School). Above all,
such studies should result in considerable satisfac-
tion from the act of creative accomplishment.

4. Using Basic Tool Skills

The students should be able to make functional use of

BASIC TOOL SKILLS central to music and musical partic-
ipation or involvement.
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a. Description and Explanation. Skills basic to engaging

in the musical activity described in the above three
areas:

1. Option 1: Note reading sufficient to the stu-
dent’s performance medium

2. Option 2: Following a score while listening

3. Option 3: Conducting patterns (leading recrea-
tional, not concert, singing/playing)

4. Option 4: Basic reference/library skills
5. Option 5: Using a tape recorder
6. Option 6: “Rudiments” of a chosen composi-

tional medium (electronic, computer,
sound composition, tonal music).

. Level.

1. Functional ability with at least two dimensions
of music (pitch and rhythm/meter, or harmony
and meter)

2. Locating musical features in a score by following
along

3. Beat patterns sufficient to leading recreational
singing/playing

4. Reference/library skills sufficient to locating
information scores and recordings

5. Recording sufficient to taping live, recorded, or
synthesized music

6. “Rudiments” sufficient to composing in the
chosen medium.

. Scope. Determined by functional needs and per-

sonal interest. For facilitating either listening,
composing, and/or performing. Basic tool skills
should not be taught as ends in themselves, and
need to be used to be retained. Practice sessions
should be interesting and imaginative. Use real-life
models (community members, recent graduates) to
encourage the students. Students who have
difficulty with musical notation should involved
with kinesthetic/tactile activities listed in Options
3, 5, and 6.

5. Developing a Special-Interest Individual Project

The student should demonstrate an in-depth involve-
ment with, and understanding of, a teacher-approved
special-interest topic of the student’s choice.

a. Description and Explanation. Provides the opportu-

nity to use reference/library skills, to cover inter-
esting and personally relevant aspects of music, to
use cultural resources, and to develop an under-
standing and appreciation of potential areas of
continuing music interest.

. Level. Production of a project that has a public

presentation: to the class, other students, or the
public in some form, as long as research and
listening skills are evidenced.

. Scope. See Approved Topics (Section (2) below).

Seeks to engage the interest of each student in
some area of continuing musical interest; therefore
should not be treated as a typical “required term
paper or project.”



d. Requirements
1. General Criteria for Completion

(a) A student individually, or a small group working
collectively, must complete the following three
steps:

(i) Select one of the Approved Topics, below

(i) Produce a project that meets the Specific
Criteria. . .(below) for the project and, then,

(iii) Share the project with or make it available to
the class or public in some form (lecture
performance; performance project;
“radio program;” “TV program;” articles
in school paper; organizing learning
materials for future students, e.g.,
bibliography, discography, tape, film,
etc.

(b) A completed project must include: (1)
original research, including tapes, record-
ings, etc., using standard library resources;
(2) bibliography and/or discography (3)
evidence of a significant degree and depth of
music listening (except for a Topic h. project,
below). Where possible, the student should
listen to the musical involvements typically
encountered by, for example, music educa-
tors and/or therapists, and to different
conceptions of recording technique in sound
recording technology (e.g., one vs. multi-
microphone, etc.); (4) a clear attempt to
persuade or “sell” the topic to a real or
envisioned audience as a potential lifetime
vocational or avocational pursuit. (This is
included partially in the hope that the
student will “sell” himself/herself in the
process).

(c) If the student/group uses speech or writing
as a communication medium, the student/
group must demonstrate the ability to speak
or write at a minimum level of competence.
The students should be encouraged to use
other forms of communication: films, com-
puter software, tapes, recordings, etc. in
their presentation.

2. Approved Topics

(a) Computer Music

(b) The Operation and Use of Synthesizers for
Music

(c) The New Technology of Music

(d) The Relation between Music and its Sister
Arts

(e) Utilitarian Uses of Music

(f) One Musical Career

(g) Film Music

(h) Music and Dance in History

(i) Music and the Consumer

() A Multi-Arts Project Using Music

(k) The Musical Heritage of . . . (or, My Musical
Heritage)

(1) A Musical Composition

(m)Music Therapy

(n) A Musician with a Disability

. Specific Criteria for Completing Projects on Approved

Topics
(a) Computer Music

e  Content. The project should document,
describe, and explain how music is
composed by, for, or with computers,
and what musical results are possible in
this medium that are different from
traditional media. The emphasis should
be on the music produced rather than
on the hardware or software available,
except insofar as this equipment bears
on the uniqueness of the music. The
project may include computer-
manipulated effects in Rock music, etc.,
but this should represent no more than
1/4 of the total project. It should include
evidence of considerable listening, a
discography, and a bibliography.

e Procedures. The student may actually use
a computer as part of the project to
generate music (or at least examples of
effects), as long as an advance in
personal computer skill (as opposed to
musically creative skill) is evident, and
as long as the project also includes a
considerable amount of additional
research. Listening shall be included.

(b) The Operation and Use of Synthesizers for
Music

e Content. The project should document,
describe, and explain how music is
composed by, for, or with synthesized
sounds; and what kinds of musical
results are possible in this medium that
are different from traditional media. The
project may include synthesizer-
processed effects in Rock music, etc.,
but should not be limited to this music.
It should contain basic terminology,
e.g., “envelopes,” different sound

11



that uses several sensory modes (auditory, visual,
kinesthetic, tactile) and that uses a variety of re-
sponse modes. Emphasis is first on music-making,
then on using notation and music theory as tools to
immediately aid in music-making.

3. A broad spectrum of music, especially consumer
music, social instruments, and other lifetime interests,
is to be included. This is apart from traditional solo
instruments, etc.

4. Individual projects requiring “hands-on” activities are
to be included. The students will prepare and
present reports, prepare presentations of tape
recordings, keep listening logs, etc.

5. An audience for students’ efforts is essential, when
the students are ready. Here the teacher’s relation-
ship with other teachers/classes is also important.

6. Evaluation is to be done first by the class, after
criteria have been set up by the class. These criteria
are to be reasonable. The teacher must be flexible
here.

III. What Can I As An Administrator Do To
Make The Course “Go”’?

A. Steps To Be Taken
We hope that you will take several steps to achieve this

aim.
1. Examine the Syllabus and Handbook sections.

2. Decide on the level of commitment that your school
will make for this course.

3. Survey your school’s resources. (See below and pages
85t0 86.)

4. Ideally, select a teacher(s) who has several of the qualities/
experience suggested above.

5. Provide inservice to all district teachers of music.

¢ Workshops in cooperation with SED or the New
York State School Music Association (NYSSMA);
with persons listed in the Acknowledgments
section (pages iii to iv)

* Workshops to help music teachers modify instruc-
tional techniques to meet the needs of students
with handicapping conditions

6. Provide assistance to the teacher.
® Make the public aware of the new course.

® Assist the teacher in determining the students’
needs.

® Assist the teacher in selecting and organizing choices
from the Syllabus section.

7. Be supportive of the students’ efforts!

B. Creating the Learning Environment

At the very least, the Music In Our Lives classroom
should be large and be located so that the students can
listen to and experiment with various types and volumes
of sound, sing songs, play instruments, create, compose,
do expressive movements, and manipulate music mate-
rials — independently and in groups — without disturb-
ing other phases of the school program. The room should
be accessible to students with handicapping conditions.

The room should have:

* Adequate study, demonstration, display, perfor-
mance, and storage space;

¢ Proper heating, lighting, acoustical treatment,
electrical power, ventilation, and humidity control
for music materials and equipment as well as for
instruction;

* High-fidelity components, a video system, film
and overhead projectors, screens, and other forms
of audio-visual equipment;

¢ Bulletin boards, chalkboards, movable desks, and
chairs, a piano, a conductor’s music stand, files or
boxes for music, cabinets specifically designed for
records and tapes, a sorting rack, metronomes,
tuning devices, and the like;

* A wide variety of music materials — recordings,
tapes, sheet music, books, pictures, periodicals,
films, Western and non-Western musical instru-
ments, sound sources, and realia — with which
the students can work;

* A stereo sound system capable of recording and
reproducing with a high degree of fidelity. (Com-
ponents are generally superior to compact sys-
tems; they have the additional advantage of
enabling the teacher to select and custom-fit the
units to particular needs, budgets, and classroom
features).

® Reel-to-reel or cassette tape recorders. Both types
make it possible for the teacher to:

¢ Organize and present listening experiences with
minimal lag-time in classroom sessions and/or
damage to recordings;

¢ Play, interrupt, and resume or reverse and
replay segments of a recording to reinforce or to
comment upon various aspects of the listening
experience;

® Develop a library of musical compositions and
performances, by the students and profession-
als; and

* Help the students to increase their interest in
music and musical experiences, to sharpen their
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waves, etc. The project should include
evidence of considerable listening, and
include a discography and a bibliogra-
phy.

Procedures. The student may actually use
a synthesizer as part of the project to
generate music or effects used in music,
as long as the project also includes a
considerable amount of additional
research. Listening shall be included.

(c) The New Technology of Music

Content. The project should document,
describe, and explain briefly the field of
electronic music, especially “musique
concrete” or tape manipulation, multi-
track and other recording techniques,
computer music, and synthesizers; what
kinds of major compositional techniques
are used; what kinds of musical results
are possible in this (electronic music)
medium that are different from tradi-
tional media; and, the effect of technol-
ogy in music in bringing music to a
greater number of persons, e.g., handi-
capped persons. The project should also
give evidence of considerable listening,
and should include a discography and a
bibliography.

Procedures. A student with access to a
quality tape recorder may include as
part of the study a reasonable portion
devoted to practicing (and therefore
demonstrating) tape techniques, espe-
cially tape manipulation basics. A
student whose interest is mainly com-
puters or synthesizers should select
Topic a, or b.

(d) The Relation between Music and its Sister Arts

Content. This project should clearly
point out similarities between music and
one or more sister arts (painting,
sculpture, architecture, theatre, litera-
ture, dance, etc.) in (a) a given geo-
graphic area, e.g., Music and the Visual
Arts in (the country of the student’s
ethnic or racial origin)) or (b) a given
period (e.g., the Romantic Spirit in
Music and Art); or (c) alternating (a)
and (b) may be combined to delimit a
study to a particular era for a geographi-
cal area (Music and a Sister Art(s) in
Elizabethan England). The project
should give evidence of considerable

listening and include a discography and
a bibliography.

Procedures. The student may choose
either (a), (b), or (c) above, and do
research and considerable listening.

(e) Utilitarian Uses of Music

Content. The project must present
specific references to the importance of
music in a utilitarian function, as in
ceremonies such as weddings and
funerals, film, Muzak, etc. Thus the
project may be an analysis of, for exam-
ple, the role of music at a wedding
(Weddings can and do take place
without music. When music is present,
what function does it perform to set the
mood, to connect the various separate
moments? etc.). The project should
endeavor in part to answer the ques-
tion, “In practical terms, what would be
missing from life in a world without
music?” The project should present
several examples of the utilitarian
functions of music analyzed in the
project. A bibliography must also be
included. This topic specifically excludes
music in advertising and consumerism.
(See Topic i.).

Procedures. The student must do re-
search and extensive listening.

(f) One Musical Career

Content. This project requires that one

musical career be investigated in depth.

It is an opportunity for, though not

necessarily limited to, a real career

interest an individual student might

have in music. The project should serve

as a realistic introduction to all elements

a student should consider before

entering the career in question. The

following should be included:

(1) the type of education/training
required;

(2) the type of lifestyle afforded by the
career;

(3) the distribution of employment
opportunities;

(4) sensitivity to the career as it affects
persons with disabling conditions.

Procedures. The student will do research
and considerable listening.



(Be sure to keep these reports on file for
reading by career-bound students.)

(g) Film Music

Content. This project requires a brief
history of film music, with special
emphasis on (1) music that has been
adapted to film (e.g., Fantasia; Ordinary
People); (2) film music later rearranged
as concert music; and (3) representative
examples of musical theatre works
adapted to film. Music accompanying
television shows is excluded. However,
the project can include films shown on
TV and “made-for-television” movies
that make significant use of high quality
music. The project should include a
discography and a bibliography.
Procedures. The student will do research
and considerable listening.

(h) Music and Dance in History

Content. This project requires a survey of
the music and related dance forms and
practices (costumes, staging, etc.) of (1)
a particular country, period, or style
(e.g., Spanish Dancing and Dance
Music; Dance and Dance Music among
the Nobility of the Baroque Period;
Modern Dance and its Music); or (2) a
historical survey of folk dance and
dance music throughout Western
history; or (3) a historical survey of
classical ballet and ballet music. The
focus must be on the relation between
the music and the dance forms and
practices. The project should include a
discography and a bibliography.
Procedures. The student will do research
and considerable listening.

(i) Music and the Consumer

Content. This project requires a survey of
the role and use of music in advertising,
sales, Muzak, and the sale of music,
musical instruments, recordings, and
playback equipment. It should include a
tape recording exemplifying points
made in the advertising segment of the
project, and include a bibliography of
relevant sources, including some re-
search into the industry.

Procedures. The student will do research
and considerable listening.

(j) A Multi-Arts Project Using Music

Content. This is a creative project for
students manifesting this level of
interest, involving music and one or
more other art media. It should involve
an extensive period of preparation and
creation, and should result in a major
artistic statement that derives in large
part from the music used. An example
might be a multi-media “happening”
combining slide film clips and prepared
video, all dealing, for example, with
images of war and suffering, with a
composed or assembled collage of
musical accompaniment or sound track
enhancing and unifying the overall
expressive effect. Aside from the central
role of music and the clearly creative
and expressive nature of the results,
certain requirements for evaluation
(length, whether the music will be
originally composed, product of a
musical collage, or a few key prere-
corded excerpts; how many and what
types of other media will be used, and
how and where represented, etc.) must
all be specified in the Learning Con-
tract. (See Handbook section, page 133).

Procedures. These should be directed by
the project, but the dimensions and
other requirements for this undertaking
must be explicitly specified in the
Learning Contract.

(k) The Musical Heritage of (or, My Musical
Heritage)

Content. This project requires a survey of
the music of a selected ethnic, racial,
religious, or disabled group; a city or
town; a state, region,or country. The
exact topic may be as general as “Music
of Puerto Rico” or as narrow as “Music
of the Erie Barge Canal in Central NY,”
“Music of the Cattaraugus Indian
People,” or as suits the student’s inter-
ests. The project should present a
reasonable survey of the topic: breadth,
in the case of general topics; depth and
detail, in the case of narrow topics.
Evidence of considerable listening must
be given, including either a discography
or a tape recording of representative
music, and a bibliography.

Procedures. The student will do research
and considerable listening.

13
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(1) A Musical Composition

Content. This project requires a composi-
tion that is completed (a) as a tape
piece, accompanied by a graphic repre-
sentation and analysis of the composi-
tion); or (b) in notated form, accompa-
nied by an analysis of the composition.
The medium may be electronic, tradi-
tional instruments, sound composition
or song—or any combination. This
project, in any “style,” should be at-
tempted only by those students who
have given evidence of the preliminary
skills, ability, and motivation for such
an undertaking. The project should
include those elements detailed in the
Learning Contract concerning length,
musical forces employed, etc. However,
the analysis that accompanies the
project should be one-half of the pro-
ject. This analysis should, therefore,
demonstrate the student’s awareness of
the compositional variables and tech-
niques intended or in evidence. It
should also include a description of
changes and improvement the student
would make if allowed the opportunity
to rework the composition or to attempt
another, similar composition. This
document is especially important for
any project presented as a tape piece
and for which no “score” of any kind
exists.

Procedures. These are dictated by the
nature of the composition. However, all
procedures should be tightly controlled
in the Learning Contract.

(m) Music Therapy

Content. This project will require explor-
ing, defining, describing, and docu-
menting the role of music as therapy in
today’s society. The project should
describe the use of music for therapy
and in occupational settings, the popu-
lations served, and how music therapy
is provided. The student should then
concentrate primarily on the musical
components of the field. Such questions
as, What instruments are most often
used? What types of music are used?
What is the quality of music that makes
it therapeutic? and Who provides the

therapy? should be addressed. Docu-
mentation must be submitted for tapes
and recordings listened to, music
therapy observed, and references
consulted.

Procedures. The student will research the
field of music therapy, listen to thera-
peutic recordings, arrange for an obser-
vation of music therapy in practice, and,
if possible, participate as a volunteer in
appropriate music therapy activities.

(n) A Musician With A Disability

Content. This project should document
and describe the life of a musician with
a disability. The musician may be
widely renowned, such as Itzak
Perlman, Ray Charles, Jose Feliciano,
Stevie Wonder, George Shearing, Al
Hibbler, Gustav Mahler etc. — or may
be a local musician in the student’s
community or region. The focus should
be on the musical growth of the musi-
cian and how he/she learned music in
spite of a handicap. Such questions as,
What specific learning needs did the
musician have? How were they met?
What type of music influenced him/her
to become a musician? should be
answered. The project should give
evidence of considerable listening, and
should include a discography and a
bibliography.

Procedure. The student will do research
on a musician with a disability. The
student may interview local musicians.
The student will do cosiderable listening
to the music composed or performed by
the musician chosen for study.

4. Evaluation of the Special-Interest Independent Project

(a) An important aspect of these projects is
their evaluation by the student, the teacher,
and the class. This evaluation is summative;
that is, it measures the extent to which the
student has achieved the objectives of the
project experience.

(b)

Because the class/other students/public
presentation of the project is a crucial step
for completing the project, the presentation
must be evaluated. A sample Evaluation
Form for the presentation of the project
appears on the following page.



SPECIAL INTEREST INDEPENDENT PROJECT
EVALUATION FORM

This grid, which is designed for recording observed group/individual behavior in six skills
categories, allows the teacher to record observations in each skill sub-category. Enter 1 for Out-
standing, 2 for Satisfactory, 3 for Needs Improvement, and (DNA) for Does Not Apply.

Category Rating
Incorporation of Music Skills 1 2 3 DNA
. Used listening skills () ) ) )
o Used composing () )y )y Q)
. Played musical instruments () ) o))
. Used singing () )y ) o)
. Used basic tools () ) o) )
. () ) ) )
Organization
o Selected an original topic/theme appropriate to the talent
and the capabilities of group members (individual) () )y o) )
Spent sufficient time in planning and preparing the project ( ) ( ) ( ) ()
Planned each task of the project so that it met the require-
ments of the assignment () )y o))
. () )y ) Q)
Gathering/Using Information
. Used appropriate sources () ) ) ()
o Identified types and kinds of information needed () )y ) )
. Presented information that was accurate and relevant to the
topic () ) ) )
Presented conclusions supported by the evidence presented ( ) ( ) ( ) ( )
() ) ) Qo)
Communication Skills
. Communicated coherently () ) ) ()
. Used delivery aids (audiovisual) effectively () )y ) )
. Followed an acceptable format which included a beginning,
middle, and end () )y ) o)
Provided for class (audience) reaction )y )y ) ()
() )y o))

Group Relations (for group projects)

. Assumed responsibility (individual and group) C)y )y o) o)
. Gave/accepted constructive criticism () ) ) ()
. Initiated ideas () )y ) )
o Resolved group conflict () ) () ()
. () ) C)C)
Creativity
. Demonstrated overall aesthetic value () )y o) )
. Demonstrated originality () C) ) C)
. Demonstrated artistry of execution () )y o) )
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Summary Comments of Student Performance

Observed student strengths:

Observed student needs:




B. Learner Outcomes

The Learner Outcomes (The Student Will. . .) on the fol-
lowing pages are expressed as objectives for the students to
achieve.

At the top and extreme left of each page, the Focus
column refers to the various strands in the Table of Con-
tents: Listening, Performing, Composing, Using a Com-
puter, Using Electronic Music, and Developing a Special-
Interest Independent Project. Basic Tool Skills material
appears in the Handbook section on pages 130 to 131.

The Knowledges, Attitudes, and Skills columns (shaded in
gray) list the specific objectives, the achievement of which
the student demonstrates in the activity described in the
Evaluative Criteria column.

The material at the bottom of each page — Sample Learn-
ing Experiences, Resources, and Illustrative Teaching/Learning

Strategies — suggests illustrative experiences/materials/
strategies for meeting the above objectives. There are many
other possibilities; most teachers can suggest and use
other experiences/materials. . .that will enable the stu-
dents to meet the objectives. The Handbook, also, suggests
some of these.

The above Learner Outcomes are for all students regard-
less of race, sex, marital status, color, religion, national ori-
gin, or disability. The Department’s Office for the Educa-
tion of Children with Handicapping Conditions states that
the latter students “must have access to the full range of
programs within general education appropriate to their ed-
ucational needs. The majority of students with handicap-
ping conditions have the intellectual potential to master
general education curriculum content. Therefore, such
students must have access to the information set forth in
this curriculum guide.”

17
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II. RESOURCES

A. Books

Bessom, Malcolm, et al. Teaching Music in Today’s Secondary
Schools: A Creative Approach to Contemporary Music Educa-
tion. New York, NY: Holt, Rinehart, and Winston, Inc.
1974. 354 pp.

Examines all aspects of general music: traditional prob-
lems, means of developing a strong program, the details
of lesson plan writing (development of objectives, orga-
nization of procedures, selection of equipment and ma-
terials, evaluation and review). In chapter five, details
proposals for the music listening class: formats for
study, use of different styles of music, suggestions for
course implementation. Contains about one page of se-
lected references at the end of each chapter.

Graham, Richard. Music for the Exceptional Child. National
Commission on Instruction. 1902 Association Drive, Re-
ston, VA 22091: MENC. 1975. 251 pp.

Discusses musical instruction for various students with
handicapping conditions, and discusses each handicap-
ping condition individually for both functional and mu-
sical goals.

Nocera, Sona. Reaching the Special Learner Through Music.
Morristown, NJ: Silver Burdett/Ginn. 1979. 298 pp.

Regelski, Thomas A. Teaching General Music: Action Learn-
ing for Middle and Secondary Schools. New York, NY: Schir-
mer Books, a Division of Macmillan, Inc. 1981. 421 pp.

Includes a description of the psychological development
of the student at this level and how music education can
serve his/her needs. Approaches traditional music with
“songwriting.” Describes a successful listening pro-
gram: responsibilities of the teacher and the learner and
various types of listening lessons (formal, informal, lis-
tening projects). Includes other topics: the challenge of
general music, and bases for general music education.

Spanko, Jean. Taming the Anthill. Memphis, TN 38101.
Memphis Musicraft Publications. 1985. 76 pp.

Uses humor to describe activities that range from sing-
ing to listening to composing to understanding notation.
Also includes suggestions for classroom management,
and sample worksheets.

Thomas, Ronald, Coordinator, MMCP (Mahattanville Mu-
sic Curriculum Program) Synthesis, P.O. Box 17, Elmira,

NY 12065. 1970. 167 pp.

Presents a spiral music curriculum that specifies goals
and objectives and includes suggested teaching activi-
ties.

B. Periodicals

Atterbury, Betty W. “Success in the Mainstream of General
Music.” Music Educators Journal 72, No. 7 (March 1986). pp.
34-36.

Discusses the impact of Public Law 94-142 as it relates to
the music class. Also discusses the meaning of “main-
streaming’ and the child’s view of success.

Forsythe, J.L. and Jellison, J.A. “It's the Law.” Music Educa-
tors Journal 64, No. 3 (November 1977). pp. 30-35.

Describes Public Law 94-142 and its implications for the
classroom.

Heller, George N. “Meeting the Challenge of General Mu-
sic.” Music Educators Journal 65, No. 1 (September 1978). pp.
36-38.

Discusses three critical questions in general music: 1.
What should be done about technical language or jargon
of music? 2. How can antipathy toward performance be
overcome? 3. What types of literature and materials
should be used? Provides suggested answers.

Montgomery, Janet. “Handicapped Students in Instru-
mental Music.” Dialogue in Instrumental Music Education,
Vol. 3, No. 2. Fall 1979. pp. 49-58.

O’Brien, Wanda. “Three Approaches to High School Class-
room Music.” Music Educators Journal 72, No. 1 (October
1985). pp. 34-36.

Discusses three student-oriented approaches to the
high school music class: problem solving, student critic,
and interrelationships among the fine arts.

Regelski, Thomas A. “Aim for the Inner Life: Teaching
Early Teens.” Music Educators Journal 65, No. 9 (May 1979).
pp- 24-29.
Demonstrates the relevance of music to this age group.
Discusses active and passive listening, music and the

early adolescent, the aesthetic experience (reaching the
“inner core”), the natural meaningfulness of music to
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this age group (sex-roles, intellectual interest, peer- Thompson, Keith. “Education of Handicapped Learners.”
group participation). Music Educators Journal, 68, No. 8 (April 1982), pp. 25-28.
Schmalstieg, Emily B. “Individualize in Junior and Senior

High.” Music Educators Journal 30, No. 3 (November 1972).  C. Student Work Book/Teacher Manual

pp- 7071, Hume, Carlyle. Creative Etudes for the Music Class. 39132

Includes seven elements of programmed instruction as Watergate Court, Westlake Village, CA 91361. 1975.
well as a system to meet the needs of the students. Types

of sessions: general class, independent study (out-of- Presents a collection of compositional activities (etudes)
class, extra help, special units, total course content). In- emphasizing the development of understanding of the
troduces the idea of team teaching. elements of music.
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TO THE TEACHER:
I. PREPARING TO TEACH MUSIC IN OUR LIVES

A. Using This Publication
1. Overview

Current Commissioner’s Regulations mandate a one-year
course in music (or art) for those high school students who
are not members of major performing groups in the high
school (band, choir, dance, orchestra, theater) or who do
not participate in an approved out-of-school activity in mu-
sic.”

To help you implement that mandate, the State Education
Department has published Music in Our Lives. The publica-
tion is in two sections: Syllabus and Handbook.

The Syllabus contains specific Course Requirements (pages
9 to 14) and the Learner Outcomes (pages 17 to 71) that
the students taking the course should achieve. You will need
to use the Syllabus to prepare a course of study based upon these
Course Requirements and Learner Outcomes.

This section, the Handbook, is a starter for you in preparing
to teach the course.

We have prepared both sections with you in mind, whether
you are:

® A newcomer to teaching music;

Concerns

* An experienced teacher of music;

* A person with little knowledge of recent technical
advances affecting music education, such as com-
puters, electronic music, etc.; or

¢ A person with considerable expertise in the above
areas.

Probably you are a combination of the above. If so, you
will find several sections of this publication particularly
useful to you. We suggest that you first skim the Syllabus sec-
tion and this (Handbook) section. Then read each section in
greater detail in the light of your preparation and of your
specific school situation.

2. Concerns and Questions

We have prepared this publication in response to specific
concerns reported to us by schools in New York State and
relating to the development and implementation of a
course of study. The content addresses the general Con-
cerns and specific Questions on the following pages. (Ma-
terial in parentheses indicates pages of the Syllabus or
Handbook sections that address these concerns.)

Questions

1. Content 1. What is the content of this course? Is there any new content? If so, what?
What specific experiences in/through music are contained in the course?
(Syllabus, pages 9 to 71)

2. The Students 2. Which specific students will be taking this course? What are their past
experiences with music? How do these affect what I do in my classes?
(Handbook, pages 77 to 85)

3. Role of the Teacher 3. What is my role(s) in teaching these students? How can I best approach the
task? (Handbook, pages 79 to 81)

4. Resources 4. What resources are available to me? (Syllabus, pages 73 to 74 subsections;
Handbook, pages 80 to 81; subsections)

*See Commissioner’s Regulations 100.5
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B. Understanding the Music in our Lives
Context

We assume that before you plan to teach this course or ac-
tually teach it, your past preparation/experience in teach-
ing music has been chiefly with a performing group(s),
e.g., band, chorus, orchestra.** Such groups are an inte-
gral part of an excellent music program, and probably have

given you experience in working with talented students.
We also assume that such experience has reinforced your
past experience with music in high school and college.

But wait. Does this experience prepare you to teach Music
in our Lives? Orﬂy to a limited extent. Realistically, the Mu-
sic in our Lives (MIOL) course is in sharp contrast to your
performing group. Let us (1) examine this contrast, and (2)
indicate its implications for your teaching MIOL.

**1f your experience has been mostly with general (not performing) music in elementary or secondary school, you can relate this

experience to this section.
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1. Teaching a Performing Group vs. Teaching MIOL: A Contrast

PERFORMING GROUP
Performance Centered

MIOL
Student-Centered

The concert; musical growth of the stu-

Musical growth of the students to the
level (not performance) each student is

GOALS _ - o . capable of; the students’developing a
dents; a high rating; public approval positive attitude toward music and mak-
ing sense of their musical experiences
May not be very interested in music per
Highly motivated, usually; well disci- | se; may have had limited exposure to mu-
THE STUDENTS plined; used to teamwork sic other than TV, records; may not have
considered the value of music.
Guide, to relate the students’ past in/out-
of-school experiences with music to their
present and future ones
Facilitator, to stimulate the students to ex-
A source of wisdom; interpreter of the plore music in "laboratory” experiences
THE TEACHER'’S midsie: transmitter oflc ulture: example t Learner, to learn along with the students!
; ; ple to . . .
ROLE the petformeis ete Catalyst, to be involved, innovative, and
p ' creative to turn the students “on” to mu-
sic
Manager, to organize and direct the stu-
dents as an entire class, in small groups,
as individuals
Is based upon the students’ everyday ex-
[s structured in terms of the repertoire, gerler’\ces Wl_th music; ;elat(is the stu;
rehearsal schedules, performance date, ent§ expenex?ces to-the € ements’.o
PLANNING etc. leading to the performance; empha- | MUSic and musical contexts; implements
sizes skill development ’ the various Activities listed below; em-
phasizes the students’ attitudes toward
music
Emphasize “hands-on,” active participa-
tion by the students in listening, com-
STUDENT ACTIVITIES Focus upon t_he concert and striving for posing, performing, using technology,
the best possible performance doing anindependent project, etc. in cre-
ative problem solving activities; stress
“success” experiences
TEACHER’S LOV; of r.nusm; dgsxre to work wﬁh th(? Open-mindedness; flexibility; enthusi-
QUALIFICATIONS g e £ Sletence; | asm; ability to work with the students;
NEEDED musicianship; “managing” skills; atten- | | oo. of music; tolerance
tion to detail, etc.
Is based upon the performance; rating by s }?ased up;)r} thﬁ ;nd.l vidual stude.nt °
EVALUATION professional organization; public ap- achievement n listening, composing,

proval; personal satisfaction

performing, etc. (not to the standard of a
performing group)
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2. Implications for Your Teaching

The Contrast chart should suggest to you that the MIOL
class will be markedly different, in many ways, from the
typical performing group. This difference has prompted
many experienced teachers of MIOL to say,
In teaching MIOL, abandon the conservatory mode!
Your primary goal is to promote a positive attitude to-

ward music. Help the MIOL students to learn to the
greatest extent possible for them.

To reach this goal, per the above chart, you, again accord-
ing to experienced teachers of MIOL, will need three char-
acteristics: openmindedness, flexibility, and enthusiasm.

Open-mindedness means that you show by actions, words,
and body language a willingness to receive all musical ex-
periences and opinions of the MIOL students, especially
those that relate to their everyday lives. This receptiveness
can help produce good rapport with the students, which
will stimulate learning.

Flexibility means that you must be willing to accept musical
efforts which fall short of conservatory standards of perfec-
tion. (This does not mean that there will be no standards,
however, only those that the students will be capable of
meeting). Secondly, flexibility requires that you be able to
change your role from that principally of font of knowledge
to that of guide, facilitator, etc. Finally, flexibility means
that you not only can manage the class as a total group but
also are able to use small group/individual work.

The third characteristic you will need is enthusiasm. And
enthusiasm is contagious: the more enthusiastic you are,
the more enthusiastic the students will be! Also, teaching
MIOL with enthusiasm means that occasionally you be-
come alearner with the students, and are willing to explore
and discover with them. Your enthusiasm shared with the
students will contribute to a relationship of mutual trust
and cooperation, which can lead to a meaningful and suc-
cessful musical experience for the students.

C. Capitalizing upon Your Strengths

From the above, you may have concluded that your task of
teaching MIOL will be a formidable one for you. But take
heart—you are probably better prepared than you think.
From your past experience, you may have strengths which
you can use to your advantage.

Please consider the following ten questions.
These six can suggest some of your strengths:

1. Do I think of music as fun? Why? Have I helped
students to explore it? (You've experienced their
enthusiasm!)

2. How do [ use music in an avocational or non-job-
related setting?
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3. What specific past musical experiences, have “turned
me on” to music? (Would these “turn the students
on’’?)

4. Do I enjoy Rock, pop, and jazz as forms of music?
(They're number 1 with MIOL students.)

5. With which musical activities do I feel most comfort-
able: performing? listening? composing? etc. (You can
spend more time on these than on others.)

6. Have I recently engaged in any music professional
activities in which I have learned by doing? (Did you
enjoy exploring music in this way? Good!)

These four important questions can help you identify ones
that may need strengthening:

1. What is my attitude toward those students who are not
in performing groups? How did this attitude come
about?

2. What do I expect of the students taking the MIOL
course? Are these expectations realistic (See the
Contrast chart, page 79)?

3. Are there musical areas in which I do not feel comfort-
able, such as certain forms of music, playing social
instruments, e.g., guitar, dulcimer; using a synthesizer
or a computer?

4. Am I willing to seek assistance, if I need it, in teaching
MIOL?

D. Obtaining Assistance

The kind of assistance you need may be related to your
teaching experience.

a. Ifyou are a teacher with many past highly structured
performance experiences, but with little or no gen-
eral music experience, you can:

e Visit the classroom of a less structured general
music or MIOL teacher

* View videotapes of a experienced general music
or MIOL teacher (Contact the Center for Learning
Technologies, Room 9A47 CEC, State Education
Department, Albany, NY 12234)

¢ Attend general music or MIOL workshops to
learn new teaching approaches and examine new
materials,

¢ Gradually incorporate less structured activities
into your teaching style.
b.  If you are a teacher with past experiences both with
performing groups and with general music, you can:

e Visit the classroom of a very flexible general music
or MIOL teacher

* Keep alog of materials and approaches you use,
and their results



* View videotapes of an experienced general music
or MIOL teacher (Contact the Center for Learning
Technologies, Room 9A47 CEC, State Education
Department, Albany, NY 12234)

* Ease into group work by at first having a few
groups doing a similar activity before later having
several groups doing a variety of activities

c.  If you are a very flexible teacher with many general
music experiences, you can:

* Keep ajournal of all the materials and approaches
you use with comments for information

* Try yourideas at least twice
e Talk with other teachers of MIOL

As the above sections indicate, your attitude toward MIOL
will have a great impact upon your success in teaching
MIOL. If you respect your students and their opinions,
they will respect you and yours. If you trust your students,
they will trust you. If you get involved, so will your stu-
dents. And if you have fun, your students will, too!
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II. PLANNING THE COURSE

A. Steps

One of your first tasks will be to prepare a course of study based
upon the Syllabus. Note that the Syllabus is not a course of
study. Rather, it is a framework from which you will make
choices based upon the needs of your students. It is, fur-
ther, a means of achieving the various appropriate Regents
Goals.

You may find the following steps useful in planning your
course of study:

1. Examine available records of the students who will
take the course. What are their (music) needs and inter-
ests? knowledges? attitudes? skills? Determine formally
(through a tape recording, survey test or/pretest,student
self-survey, etc.) and/or informally (observation, discus-
sion, etc.)to what extent the students have already
achieved the Regents Goals. For students with handicap-
ping conditions, contact the special education teacher,
and/or review the students’ past and present individual-
ized education programs (IEPs).

2. Read the Syllabus section, especially its Course Re-
quirements (pages 9 to 14) and Learner Outcomes
(pages 17 to 71).

3. Keeping the Course Requirements in mind, select
Learner Outcomes from the Syllabus: what the students
should be able to do, feel, think, etc.at the end of the
course that they could not at the beginning.

4. From the Learner Outcomes pages of the Syllabus,
select the Sample Learning Experiences that are appropri-
ate for your students and practical for your setting and
schedule. Note that the Experiences are arranged in order
of increasing complexity. Assign some to be taught early
in the course; assign others to be taught later. Adapt them
as you wish; they are not “cast in stone”! (Use other
similar selections that you are familiar with and that
include similar concepts.) Also, select appropriate Illus-
trative Teaching/Learning Strategies.

5. Integrate the various areas where appropriate and possible,
€.8.,composing and listening; performing and composing, etc.

6. Decide early the evaluation strategies you will use (See
the Evaluative Criteria columns on Learner Outcomes
pages of the Syllabus, and section D. Evaluation below).

7. Require that each student complete an individual
project (see pages 10 to 16 of the Syllabus). An important
Regents Goal (10) for the students is, “Develop self-
esteem.” Requiring the student to make a public presenta-
tion can do just that! A product such as this can be
evidence of achievement, too.

8. Do a chart on which you place the various areas
(listening, etc.) down the left margin and the time frame
(marking periods or terms) across the top. Analyze the
chart: Are all areas adequately represented? Are the items
properly sequenced? Is the total curriculum “balanced?”
Do areas, especially listening, reinforce one another
where possible?

B. Instructional Style
1. Looking At Your Teaching Style

Your teaching style has probably evolved from two major
influences: (1) the way you were taught; and (2) the way
you learn. First, analyze the way you were taught. Think of
one of your favorite teachers. Did the teacher expect you to
learn by hearing information, be seeing information, by
enacting (‘dramatizing’) concepts or by manipulating ob-
jects and writing about them? Were more than one or all of
these types of input used? Probably so. Now, analyze the
way you learn most effectively. Do you prefer to hear infor-
mation, to see pictures of information, to enact (‘drama-
tize’) concepts, or to manipulate objects or ideas and write
about them? Chances are good that you prefer at least two
of these modes of learning.

Your students also have different modes of learning. Some
learn best aurally, others learn primarily from pictures and
drawings, still other need to be physically involved with
the material to be learned either through body movement
(as in Dalcroze eurhythmics) or through fine motor skills
(such as playing an instrument or taking notes).

As you plan your activities for the students, remember to

83



use a variety of sensory modes — AUDITORY (always
present in a sound-oriented music curriculum), VISUAL
(often present in the form of prenotation or traditional mu-
sic notation), KINESTHETIC (present when performing
dances or using movement to describe musical elements),
and TACTILE (present when playing an instrument or
when feeling the singing of certain tones).

By providing a multisensory approach to your students’
learning, you may “reach” even more students than ever
before!

2. Three Key Ideas

One word best describes the most successful “style” for the
students’ participation: “Hands-on"!

Stress “hands-on”: the students doing — not being passive —
but with a specific intention (objective) in mind. You may
want to lead in this initially, but be sure that the students
become active as soon as possible.

Another dimension deserves comment. In this course, the
students often will be exploring, trying out, making mis-
takes, learning from their mistakes, hypothesizing, reject-
ing, etc. Accept these as parts of the learning process.
Learn with the students, and learn from them.

Finally, use effective teaching approaches (see below)
and strategies (described in Section III: Using Specific Sug-
gestions). See the Appendix: Students with Handicapping
Conditions for additional strategies to modify instructional
techniques and materials.

C. Possible Approaches to Instruction

The students need to be motivated. Initially instruction
should focus upon the students’ feelings and values. At a
later stage the students are involved in a more extensive
and intensive musical activity and/or participation in musi-
cal, musically oriented, or nonmusical activities. Possible
approaches to this active student involvement can:

Begin with a rock record
Begin by displaying a productive object

O R S R

Begin with sound

Begin with rock constituents of music

Ul =

Begin with a text
Begin with a mix media experience
Begin with an improvisation

Begin with a live performance

© ® N o

Begin with a comparative listening approach
10. Begin with role playing
11. Begin with the statement of a musical concept
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D. Evaluation
1. Rationale

A critical component of education is evaluation. If evalua-
tion is done properly:

¢ The students will be made aware that they now per-
ceive, feel, understand, do, and use things that they
could not before their learning began. Thus the evalua-
tion can meet the students’ need to know that they are
learning and what they are learning. It can also foster
their belief that what they are learning is of value.

* You, school administrators, parents, and the commu-
nity will know that the students are learning and what
they are learning.

2. Steps in the Instruction/Evaluation Process

These steps are closely allied, as you will see. In following
these steps, use the previous pages of this publication as a
guide.

a. Instruction

(1) ‘First review the process included in section A,
above.

(2) Follow procedures indicated in that section.
b. Evaluation

(1) Consider what you wish to measure. This has
already been determined: the Learner Outcome
(and the extent to which the student has
achieved it).

(2) Decide how to measure. The questions to be
asked are:

(a) Does this evaluation technique emphasize
the student’s doing: having experiences with
music rather than about it? When possible,
select “hands-on” activities, such as creating,
composing, performing, etc.

(b) Will using this technique encourage a
success experience for the student?

(c) What are some specific techniques to use?
Below are some appropriate ones for the
areas indicated:
* Listening: Keeping alog; identifying

elements aurally

¢ Composing: Creating a sound composi-

tion using traditional or
nontraditional notation;
composing on a computer or
electronic instrument

e Performing: Using basic skills for playing

an instrument; creating
harmonies; arranging; using



embellishments; using parts
of the body (dance); using
environmental and other
sound sources

Using the library and other
resources (films, cassettes,
recordings, tapes); interview-
ing; surveying; keeping a
journal; preparing a report or
publication or other public
presentation; making a
public presentation

® Reporting:

(3) Discuss with the students how their work will
be evaluated.

(4) Use self-evaluation, formative evaluation, and
summative evaluation.

(a) Throughout the process of evaluation,
encourage the students to self-evaluate.

¢ Have them use a journal for them to
comment on their experiences in listen-
ing, performing, composing, and devel-
oping their special interest project.
(b) Throughout the course of study, conduct an
ongoing (formative) evaluation of the indi-
vidual students.

* The student’s participation in listening
lessons.

* The student’s participation in composition
activities.

* The student’s participation in performing
original or pre-composed musical works.

e The student’s participation in journal
writing.
(c) Finally, for summative evaluation, evaluate
the student’s musical achievements based on
the preevaluation assessment.

® Use the Music in Our Lives Sample Test
blueprint available from the Bureau of
Arts, Music and Humanities Education,
Room 681 EBA, State Education Building,
Albany, NY 12234.

3. Resources on Evaluation

Alternative Testing Techniques for Students with Handicapping
Conditions. Albany: New York State Education Depart-
ment. Office for Education of Children with Handicapping
Conditions.

Boyle, ]. David. Instructional Objectives in Music. Reston, VA
22070, Music Educators National Conference. 1974.

Includes chapters on behavioral objectives, concept de-
velopment, and assessing achievement, plus many ex-
amples from state and local music guides.

Music in the Middle/Junior High School. Albany: New York
State Education Department. Bureau of Curriculum Devel-
opment. 1988.

Describes types of evaluation that can be used. Also in-
cludes resources for evaluation.

National Assessment of Educational Progress (NAEP). Ed-
ucation Commission of the States, 1860 Lincoln Street,
Suite 700, Denver, CO 80295.

E. Resources
1. From the State Education Department

Check whether your school has a copy of each of the fol-
lowing valuable, practical publications. You can use them
in this course!

Developing Curriculum: A Handbook for School Districts. Al-
bany: New York State Education Department. Bureau of
Curriculum Development. (In revision). 90 pp.

Gives valuable suggestions for developing a course of
study.

Music in Modern American Society. Albany: New York State
Education Department. Bureau of Arts, Music and Hu-
manities Education, 1973. 56 pp.

Presents tested approaches to working with students
and various strategies thereof.

Music in the Middle/Junior High School. Albany: New York
State Education Department. Bureau of Curriculum Devel-
opment. 1988.

Contains a wealth of suggestions regarding curriculum,
instruction, and evaluation, and many pages of lesson
plans. Can easily be adapted to the level of musical in-
volvement of the students referred to in the Music in Our
Lives publication.

The Part 100 Regulations and Special Education: A Guide for
Implementation, Albany: New York State Education Depart-
ment. Office for Education of Children with Handicapping
Conditions. 1985. 39 pp.

2. From Other Sources

Music Educators Journal. Music Educators National Confer-
ence (MENC), 1902 Association Drive, Reston, VA 22091.

Contains practical, up-to-date articles on all phases of
music education, K-12: elementary, secondary, band,
chorus, orchestra, technology, etc.

x®©
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(The) School Music News. New York State School Music As-
sociation, c/o Bruce R. Purrington, 61 Prince Lane, West-
bury, NY 11590

Contains helpful and stimulating articles of interest to
music teachers of New York State.

3. Persons

For possible workshops and/or other means of implement-
ing this Syllabus/Handbook, you may wish to obtain exper-
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tise in a particular area(s). For specific areas, persons, and
their addresses and telephone numbers, contact Robert
Carruthers, Room 314G EB, State Education Building, Al-
bany, NY 12234. Telephone: 518 474-5893.



ITI. USING SPECIFIC SUGGESTIONS

A. Listening’

Preview

1. Preparing to Teach Listening Skills
a. Your Background
b. The Classroom
¢. An Approach
d. Selection of Materials
2. The Process of Teaching Listening Skills
a. Getting Started
b. Organizing the Class
¢. Using the Listening Log
d. Evaluating the Listening Experienice
3. Resources

1. Preparing to Teach Listening Skills:
What You Will Need

a. Your Background

Ideally, you as a teacher of listening as well as other
strands of the music curriculum should possess a back-
ground in:

* Music history and literature

® Electronic music

* Audio-visual aids

* Experience with many levels of student ability

* Popular music and idioms

* Knowledge of instructional modifications needed
for students with handicapping conditions.

[t helps if you can embrace enthusiastically a wide variety
of activities and student responses. Teaching listening
skills is not an undertaking for one who believes that a
musical experience begins and ends in the concert hall.
Rather, it is for one who can find positive educational,

I See the 5_1/llabzgsection, pages 9 and 17 to 36.

ey ¢
Y

AT )N
musical, and artistic value in virtually any musical
experience.

A

Also, you should be able to provide individualized
instruction within a group format.

b. The Classroom

Any classroom not in auditory proximity to other
classrooms (due to listening and performance activities)
will suffice. However, the class should have access to
school rehearsal rooms and auditorium stations. If
available, the choir rehearsal room, properly equipped
and acoustically designed, would be ideal. (See pages 4 to
5).

The classroom should contain:

* A chalkboard
* Visual projection hardware

¢ Adequate power outlets for stereo and live electronic
performances

¢ A stereo system
* Turntable/CD player
¢ Cassette player
* Speakers adequate for lifelike reproduction

* Microphones and appropriate cables, etc. for
recording

* Power amp

¢. An Approach

(1) Listening as Part of the Music Curriculum. Of
course, listening activities and experiences can be
constructed in and of themselves as separate units
in the music curriculum. However, you should be
constantly aware of possibilities to employ listening
skills in all areas of the music curriculum. Listening is
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the means through which any musical concept can
be experienced or advanced.

(2) Principles of the Listening Experience
(a) A democratic atmosphere must prevail. No
student’s attitude should be allowed to either

dominate or negate the rights of others to
consider what is offered.

(b) Any listening experience must be introduced
and greeted by the students and you as an
opportunity. Deal quickly and firmly with
prejudging, unconsidered responses, and
refusal to examine the offering in a receptive
manner. This principle applies to you as well as
to the students. Do not be afraid to “become the
student” when the students have knowledge or
experiences beyond yours!

(c) Listening skills can be taught. Levels and
duration of concentration can be developed,
with practice, to promote more active and
productive listening.

(d) In listening activities, responses should be
based upon observation and expressed in
objective terms. Greet “I really like that” and
“That was really sad, man” with “Why?” or
“What specific evidence do you have?” or “"How
did the music achieve its effect?” Encourage the
students to supply a reason for their reaction.

d. Selection of Materials

Try to choose materials with which you and the students
are most comfortable and about which you are genuinely
excited. Your enthusiasm will be contagious!

You can do much to help the students to become percep-
tive listeners. For example, since beginning listeners tend
to have limited attention spans, choose short (2% to 3
minutes), accessible, and engaging selections. The
elements to be studied should stand out in bold relief,
i.e., figuratively jump out at the students. Use selections
from a variety of musical styles, including the popular
selections played on local radio stations to which the
students regularly listen, to illustrate given musical
elements. Rock, electronic, computer, and tape music are
valuable resources, too.

The materials you select should also reflect the compo-
nents comprising the listening log checklist (See page 90).
Do not attempt to demonstrate in one course each and
every facet of music. Instead, be content with a survey of
music capturing some of the intrinsic values of the art
form.

Although it is difficult to predict which musical composi-
tions will be most effective for a given purpose, consider
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the following criteria in making selections for a listening
experience:

* Length

¢ Tempo

e Familiarity of style

¢ (Clarity of the musical aspects in question
e Potential for involving the students

e Amount and nature of the students’ previous
listening experiences

Listening activities can involve a variety of media — live
professional performances, recordings, class renditions,
sound pieces, etc. —as long as the focus is on one or more
of the elements of a musical composition.

Once again, be prepared for a variety of student interests
and choices for class consideration, and be willing to
display interest in these choices!

2. The Process of Teaching Listening Skills
a. Getting Started

Alogical beginning would be an oral or written survey
that identifies the interests, preferences, past experiences,
and sophistication of the students.

With this information, begin at the students’ present level
of interest and experience. Avoid judgmental decisions
and declarations. Individual attitudes are, after all, a place
to begin.

Before the lesson begins, consider the necessity and
desirability of prehearing and/or rehearing. A prehearing,
during which the students listen without comment, can
be very helpful. A rehearing after an analytical activity is
particularly desirable because it places the musical
qualities examined in the lesson back within the musical
whole. Since it is the music itself that is expressive, it is
important — if not essential — for the students to experi-
ence the music for its own sake — preferably, though not
always, within the same class period.

Unless otherwise instructed, beginning listeners tend to
listen for one element after another, thus missing most of
the music, or attempt to hear all the elements at once and
feel lost in the maze of sound. By listening for items 1 and
2 during one listening, items 3 and 4 during a second
listening, and items 5 and 6 in separate listenings, the
students should be successful with each task. Also, the
opportunity for repeated listenings is built into such an
approach.

Because the more one hears a composition the more
expressiveness one perceives in it, you can use the same
musical examples for the study of other musical elements.
Also, it is often worthwhile to use short, self-contained



portions of larger works rather than excerpts that fade in
and out.

For effective listening to take place, the students must
want to listen. The following suggestions may prove
helpful in encouraging them.

® Begin with one or more of the following: a Rock
record or electronic music; a text related to adolescent
feelings or values taken from a book, article, poem,
etc.; a mixed-media experience; a live performance;
role playing, etc.

® Begin “outside” the music. Find a nonmusical applica-
tion of the musical element in question. For example,
any of the following musical elements-repetition,
mood, style, texture, patterns, and contour — can
first be revealed in such art forms as painting, poetry,
and architecture, or in some other aspect of the
students” out-of-school environment. (Examples
drawn from these sources might also serve as the
basis for sound compositions. See pages 97 to 107.)

* Begin with activities with which the class usually
finds success, and then devise a bridge to the listen-
ing activity. When the listening experience becomes
the focal point of a series of related activities, the class
period is given an added sense of direction, and the
listening experience may take on added meaning.
Students who are wary of listening activities per se
may be beguiled into listening if the preceding
segments of the experience are imaginatively and
effectively related to it.’

¢ Present the lesson as a problem or as a series of
challenges. Students remember and value more the
concepts they discover for themselves.

b. Organizing the Class

When possible, group the students within the class so
that you and the class can work at a level of reading ability
and artistic comprehension appropriate to the students’
needs. This is not to say that some students will receive
only unsophisticated exposure. However, suit the means
of instruction of the most simple or complex artistic idea
to the level of comprehension of the student.

If such groupings are not possible, give special emphasis
to individualized instruction within a group format.

c. Using the Listening Log

Each listening activity should be preceded or immediately
followed by a listening log checklist activity. Prepare the
checklist and issue it to the students for inclusion in a
listening log, a separate notebook, or one section of a
notebook.

The log will provide:

* Encouragement for active listening skills

* Alist of musical terms pertaining to listening as well
as other musical concerns

* A student and teacher record of all listening activi-
ties
* Reinforcement of terms in a “nonabstract” process

* A possible means of evaluation; it can be converted
easily to a test format. (Do not overuse it as a test,
however.)

(1) Listening Log Checklist. Consider the following
suggestions in preparing and using a listening log check-
list. (See sample, page 90.)

* Design the checklist to be read easily. Type the
questions; draw the lines with a ruler; underline key
words for emphasis.

¢ Phrase all questions clearly and concisely.

¢ For initial analytical listening experiences, use
questions in which choices are given. Avoid fill-in
and yes/no questions.

* In preparing the checklist, listen to the music
through the ears of your students. Is the musical
quality accessible to them? Are there features in the
music or the question that may prove confusing?

® Pretape the music whenever possible. This prevents
record wear, hunting for record bands, and losing
eye contact with the class.

¢ If the checklist does not indicate when the question
to be answered has changed, indicate the change
either by calling out the number in question or by
pointing to the number of the question written on a
chalkboard.

* Limit the items on the checklist and/or the number
of playings of the selection in accordance with the
interest and ability levels of the class.

*For additional suggestions, see Music in Modern American Society. Albany: New York State Education Department. Bureau of Arts,

Music and Humanities Education. 1973. pp. 54-56.

Tbid. pp. 54-56.
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1. Title

2. Composer

3. Date

4.  Performing media (check one or more)

—_ Symphonic Orchestra
____ String Orchestra
— Choir

Band/Wind Ensemble
— Rock Group

— Specify
Jazz Band/Ensemble
Country Band/Solo
____ Chamber Group
— Specify

5.  Cultural Basis
Geographic/National

Historic Period/School

(Sample) Listening Log Checklist

6.  Performing Artist(s)

7. Form
8. Meter
9.  Tonality

10.  Notable Compositional Devices

Instrumentation

Melody

Harmony

Rhythm

Text

For the success of this process, some terms must be
defined and may provide a logical starting point.

The sample listening log checklist is only a suggestion;
you may need to adapt it or to allow a range of sophistica-
tion in responses. For example, a response to the Form
section of the checklist could be as sophisticated as an
analysis of sonata allegro form from one student and as
simple as the observation, “It seems to repeat a lot,” from
another.

(2) Class Discussion. When the musical example is
finished, try to determine how well the class has listened
by asking questions such as the following:

’

e “How many students heard . . .?’
e “How many have a different answer? What is it?”
¢ “How many aren’t sure?”

* “How many aren't sure, but are afraid to say so?”
e “How many got lost?”

The last three choices often put the students at ease
because they imply that one needn’t always have an
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answer, be sure of an answer, or be able to listen atten-
tively throughout an entire recording.

Anticipate the responses you may receive for each ques-
tion; decide beforehand how you might deal with them. If
you receive conflicting answers, will/should you play the
entire selection again?. . .play excerpts (if you can find
the appropriate excerpt quickly)?. . .demonstrate on the
piano? Simply announcing the correct answer is least
desirable, since you want everyone to listen and thus
understand the musical quality in question.

(3) Listening Log: Principles and Guidelines. The listen-
ing log can be used in a variety of listening experiences:
e In-class listening sessions — teacher-directed
* [n-class listening sessions — student-directed
* In-class teacher and/or student performances
¢ School organization performance/rehearsal
* Live performances outside of school

* Individual listening sessions as homework or
projects for students (television, radio, private
collections)




Initially, you will provide most, if not all, information.
After subsequent definition of terms and additional
experience, ask the students to provide the information
from their own observations and sources.

Form and compositional devices may be completed from a
range of choices appropriate to the knowledge and
experience of the students. They may range from an initial
simple response:

* Song (AABA, etc.)
e Symphonic

Theme and Variation
Dance/Ballet
e Opera

to a standard “serious” music analysis of form.

Listening experiences can be designed to “fill in the
blanks” of the listening log checklist with a variety of
examples for each category covering as wide a spectrum
as feasible.

For each listening session, use the entire checklist.
However, at first limit the emphasis to one or two ideas to
be entered and then discussed.

In general, identify and emphasize the intrinsic value of
any selection. For example, experiencing selections from
“The Firebird” by Stravinsky without emphasis on the
imagery would be a cursory analysis.

(4) Activities for Listening Log Entries
e Instrument identification
e Score following
* Songs — score with text
® Reduced score
e Full score
e Conducting recordings
* Shadow conducting
e Without score
e With score
¢ Movement activities
e Basic movement
® Dalcroze
e Marching
¢ Popular dancing
e In-class radio listening
* [n-class T.V.listening (no picture)
® Muzak listening and analysis

® Listening to student compositions

* Using existing criteria from the log for analysis of
nonmusical sounds
* Engines
® Factory
¢ [unch-room

* Machinery

d. Evaluating the Listening Experience

For the above principles, processes, and individual and
group work segments of the listening curriculum, the
evaluation segment must be designed according to the
levels of ability and understanding of the students
involved. The individualization of evaluation will provide
a realistic measure of each student’s accomplishments.

The listening log entries will provide you with the most
efficient means of evaluation of the student’s achieve-
ment. After the initial survey of interests, preferences,
and experiences (See the Getting Started section above),
you need to note increases and improvements in: knowl-
edge, understanding, attitudes, skills, and evaluation as
evidenced in the student’s listening log entries.

It is hoped that through the processes described above,
the students, according to their ability, will demonstrate
increased knowledge and sophistication in all elements of
music when they encounter a listening experience.

3. Resources

a. The State Education Department

From Jumpstreet — A Story of Black Music.

A series of 13 30-minute programs that explore
the Black musical heritage from its African roots
to its wide influence in modern American music.
Developed by WETATV, with funding from the
U.S.Department of Education ESAA Broadcast
Branch. Distributed on videocassette for non-
broadcast use by G.P.N., Box 80669, Lincoln, NE.

Music . . . Is.

A series of ten 30-minute programs aimed at
expanding the musical understanding and
enjoyment of intermediate and secondary school
students. Has a 64-page curriculum guide avail-
able for $2.00. For further ordering information,
please write on school stationery to:

Center for Learning Technologies
Rm C-6, Cultural Education Center
The State Education Department
Albany, New York 12234.
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b. Books

Besson, Malcolm et al. Teaching Music in Today's Secondary
Schools; A Creative Approach to Contemporary Music Educa-
tion. New York, NY: Holt, Rinehart, Winston, Inc. 1974.
354 pp.

Gives proposals for the music listening class: formats

for study, use of different styles of music, suggestions
for course implementation.

Frazee, Jane and Kreuter, Kent. Sound Ideas. Allison Park,
PA 15101: Music Innovations. 1984. 42 pp. plus 40 pp. of
reference scores.

Provides a series of listening explorations from a variety

of classical style periods, emphasizing specific musical

concepts. Also includes performance and composi-
tional activities.

Grier, Gene. Conceptual Approach to Rock Music. Valley
Forge, PA 19482: Charter Publications, Inc. 1974. 134 pp.

Presents a series of lesson plans encompassing
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listening to Rock music, with emphasis on elements of
music.
Hume, Carlyle. Creative Studies for the Music Class. Carlyle
Hume, 39132 Watergate Court, Westlake Village, CA
91361. 1975.

Comprised of a collection of compositional activities in
a progressive series emphasizing musical elements.
Includes teacher plans incorporating listening in
introducing the Studies.

Muro, Don and Joseph. Creative Listening Handbook. Box
411, Merrick, NY 11566. EMPS.

Provides a teacher’s guide for the LP album, “It’s Time.”

Regelski, Thomas. Teaching General Music: Action Learning
for Middle and Secondary Schools. New York, NY: Schirmer
Books, a Division of Macmillan, Inc. 1981. 421 pp.

Describes a successful listening program, the responsi-
bilities of the teacher and learner, and various types of
listening lessons (formal, informal, and listening
projects).



B. Performing (Social Instruments)’

Preview
1. Introduction
2. Before You Begin . . .
3. Planning
4. Resources
1. Introduction

What are the social instruments? They are the following,
among others (including standard instruments):

¢ Guitar ® Mandolin ® Pennywhistle e Dulcimer

® Electronic keyboard * Banjo ® Autoharp

® Recorder ® Harmonica e Ethnicinstruments

Why social instruments for Music in Our Lives (MIOL)?
Because they are an excellent opportunity to encourage the
students to have a musical experience that is:

* positive — based upon success with music

e noncompetitive — nonthreatening

* individualized — based upon individual competence
* satisfying — based upon individual and group feeling
e powerful — with a potential for lifelong use

How can the MIOL class — or you — do all those at once?
As an example of how, consider the basic sequence below
for beginning players of guitar. (Keep in mind that a similar
sequence exists for all social instruments used in this course). In
this sequence, the students, each working at a different
level of development or performance of guitar techniques,
can play the same song together.

1. Form chord fingerings in the left hand

2. Play simple repetitive strum chords in tempo

3. Change chords with simple strumming without
disturbing the tempo

4. Single out bass note followed by chord strum (bass/
strum)

5. Bass/strum and change chords without disturbing
the tempo

! See the Syllabus section, pages 9 to 10; 37 to 44.

\ =

Play bass-line patterns that connect chords
7. Play bass line patterns in a song without disturbing
the tempo
8. Read and perform simple melodic tablature or
standard notation
9. Read and perform melodic/chordal tablature or
standard notation
10. Perform melodic variations, harmony parts, and
more complex tablature or standard notation.

S

Thus, collectively, students at any level of development
on any of the instruments used in class can play together!
You can provide for diversity of ability or disability by in-
cluding variations on the melody and/or second and third
parts for sustaining interest and challenging the more ad-
vanced players.

2. Before You Begin . . .
a. Your Background

What will you need? First, you do not need to be an ex-
pert in social instruments, nor even an advanced student
of them. But you will need sufficient interest to master ru-
diments on many of the instruments to be used:

(1) Knowledge of basic chords on guitar, banjo, mando-
lin, and chord positions on piano, if one or more are avail-
able.

(2) Knowledge of fingerings for pennywhistle and re-
corder. Since the number of keys used is limited (G and D
to begin), this is not a difficult task. Pennywhistles come in
different keys. One in the key of D will let you play in both
G and D comfortably.

(3) Knowledge of basic strumming and picking patterns
and techniques for guitar, banjo, mandolin, and autoharp.

(4) Knowledge of basic tablature for guitar, banjo, and
mandolin.

(5) Knowledge of the tuning, care, and maintenance of
the instruments used in class.

It helps, too, to know basic repertoire for many of these
instruments (See Resources, page 96). Last, you will need
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an approach based upon flexibility, patience, and the abil-
ity to organize the class for individual and group work to
foster the musical growth of the students.

b. Class Size

Aim for a reasonable number of students; it is critical to
the success of this aspect of the course. Large classes do not
allow sufficient time for individual work, and destroy the
flexibility you need.
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c. Facilities/Equipment
A basic program involving social instruments would re-
quire the following:
* A large room, with space for small group work (See
pages 4t06.)
® Storage space for the instruments

* An appropriate initial investment and yearly alloca-
tion for maintenance and replacement. Select from



the list below. (Not all are needed for a given class).

* Banjo(s)

e Guitar(s)

* Mandolin(s)

¢ Autoharp(s)

® Pennywhistle(s)

e Recorder(s)

o Additional strings, picks, and accessories

You can reduce costs greatly by acquiring good used
equipment or by soliciting a bulk-order price or both.

The students usually purchase their own pennywhistles
and recorders.

3. Planning
a. Student Expectations

The students will generally accept the rudimentary nat-
ure of the beginning materials. “Go Tell Aunt Rhody” is not
likely to be a popular piece on its own merits; however, the
fact that it involves two different chords is challenge
enough for a beginning guitar player.

Influences of peer pressure and sexual stereotypes may
affect the student’s choice of a social instrument. These fac-
tors are, however, less restrictive and more easily defused
than those toward band or orchestral instruments. Your at-
titude and awareness are important in minimizing their
impact. You should actively work to reduce these factors.

b. General Considerations

(1) What Works? You will need to give attention to the
following to encourage the students:

(a) The proper sequencing of materials and skills
(b) The visual clarity of materials

(c) The maintaining of a positive, noncompetitive
attitude

(d) Realistic individual goals for each student. (A
grid can be helpful: list the students’ names
down the left side of the page and specific skills
across the top.)

(e) An evaluation procedure based upon individ-
ual accomplishment rather than levels of
achievement. (In other words, a student
“competes” with himself or herself, not with a
norm or a group).

(2) The Magic Word. One word describes the empha-
sis needed in this program: success. Success breeds
success. Thus the unmotivated student will
increase his or her level of tolerance of the element
of practice as the little successes accumulate.

Initially, immediate and recognizable success is impera-
tive. For example, in one lesson most students can learn at
least two chords on a chording instrument. (The skill of
changing those chords without stopping is not something
most can accomplish in a few minutes.) A simple action
like playing a song with one group of students playing one
chord and another group playing the other chord will let
them all know where they are headed and provide an in-
stant sense of individual and group accomplishment.

An experience such as this provides an excellent vehicle
for the majority of students with handicapping conditions.
Materials, techniques, and even the instruments them-
selves can be adapted to provide instruction for visually-,
hearing-, and emotionally-handicapped students, as well
as for those with learning disabilities. Even the student
with a total hearing loss can be included in a meaningful
way in the activities of this type of class and experience the
pleasure of making music.

c. Other Advantages
This program can give each student the opportunity to:

¢ Have a positive musical experience

¢ Experience the pleasure and value of personal music-
making

* Enjoy group or ensemble performance

* Be in a class that reduces competition and fosters an
appreciation of the accomplishments of self and
others

* Become aware of the traditional musical heritage of
our country

The student can also have experience with general and
specific musical elements:

Melody, harmony, and rhythm

Structure and form

Standard notation

Alternate forms of notation (tablature)

Ear training/intonation

Arranging (introductions, interludes, endings,

instrumentation, etc.)

¢ Stylistic considerations (embellishments and other
performance practices)

¢ Specifics such as phrasing, articulation, accents,

tempo, key signatures, major scales, minor scales,

modal scales, accidentals, repetition, and sequence

The “hands-on” performance activities of this program
can be augmented with other activities. Some of the possi-
ble ways of enrichment are listed below.

* Attendance at concerts and/or festivals of traditional
music. When students with handicapping conditions
are part of the class, accessibility of theaters and
concert halls should be a major consideration.
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» Attendance at square dances or contradances where
traditional music is played

Student organizing of a concert or festival
Instrument making

Instrument repair

Filmstrips/films/television programs/publications
Written and oral presentations of research on tradi-
tional instruments, music, performance, and per-
formers, including the works and performances of
performers with disabilities

e Interviews with traditional musicians in the commu-
nity

Family studies of musical traditions

Directed and general listening assignments
Performances and programs outside the classroom
Composing of music and/or lyrics in the traditional
style

d. Evaluation
See pages 84 to 85 of this publication.

4. Resources

Bastien, James. The Older Beginner Piano Course — Level 1.
San Diego, CA 92101: Kjos West. 1977. 96 pp.

Presents a multi-key approach to piano study, with em-
phasis on folk tunes.

Chiaraluce, Ruth Ann and Copley, Kay Wilson. Begin-
ning Guitars: 54 Copy Masters. Portland, ME 04101: ]. Wes-
ton Walch Company. 1979.

Comprised of a collection of copy masters for guitar in-
struction with a baritone ukulele adaptation. Uses a

chordal approach with fingering, picking, and arpeg-
gios in the final stages.

D’Auberge, Alfred and Manus, Morton. The New Guitar
Course — Book I. Sherman Oaks, CA 91403: Alfred Publish-
ing Co., Inc. 1959. 48 pp.

Presents a melodic approach to the study of guitar.
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Guitar Training — Guitar Wizard. Software for Apple
(inc. Macintosh), and Commodore.

Integrating Social Studies and Folk Music. New York State
Education Department. Bureau of Arts, Music and Hu-
manities Education. 1987. 74 pp.

Includes valuable material on folk music instruments
and their history and use.

Muro, Don. Music for the Recorder (Music Minus One Con-
cept). Scores and Cassettes. Merrick, NY 11566. EMP

Comprised of two soprano recorder and tape for each of
the following: King’'s Highroad, A Touch of Spain, Ca-
priols Caper, and Recorder Rock. Also includes optional
alto, tenor, and bass recorder parts.

Sing Out! The Folk Song Magazine, 33 West 60th Street,
New York, NY 10023. Bimonthly magazine.

Includes songs, guitar cords, stories, and pictures.

Teaching Guitar. Albany: New York State Education Depart-
ment. Bureau of Curriculum Development. 1978. Free to
registered secondary schools in New York State. Available
in limited supply. 18 pp.

The Guitar Player. Eastman Publications, 843 The Alameda,
San Jose, CA 95126. Bimonthly magazine.

Includes articles on all aspects of guitar — methods,
styles, construction, recordings, etc.

Thompson, Dick. Improvising the Blues. Morristown, NJ
07960: Silver, Burdett/Ginn. 1976. Rec. 7418752, Bk.
7410712

Presents improvising with a variety of instruments.

Williamson, Robin. The Penny Whistle Book. New York,
NY 10001: Music Sales Corporation. 1977. 64 pp.



C. Composing: Sound Compositions'
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1. Introduction

Sound compositions are creative activities that enable
the students to experience real composing through a me-
dium that is readily accessible. They are exactly what the
name says: various kinds of sounds organized in the same
manner in which real composers organize music. Obvi-
ously, sound compositions will not involve the refined
technical skills of real composers’ music, nor will they nec-
essarily employ the usual elements of music in the same
manner. But they will give the students a feeling of what it
is like to be a composer and to face the same musical prob-
lems faced by composers of music.

You will find many advantages in using sound composi-
tions:

* First, the students are actively involved in the process
of making music.

® Second, by imitating what musicians/composers do,
the students are learning by doing. While some teach-
ers may not view these compositions (especially the
initial attempts) as “real music,” their pedagogical
value is immeasurable. By acting upon the same
problems as real composers, the students gain an
increased understanding of music and usually an
improved attitude toward listening to music.

¢ Third, sound compositions are a valuable experience
for a wide range of student abilities. Every student is
at the same level of experience at the beginning, and
there is virtually no way to “fail” at sound composi-
tions. Students with handicapping conditions often
feel very comfortable with this type of learning
because it allows all students to progress at their own

' See the Syllabus section, pages 10 and 45 to 56.

rate. Also, sound compositions place a great empha-
sis on personal feelings, and often this is just the
outlet all students need.

¢ Fourth, the students consider the type of learning to
be worthwhile: it involves them directly, it offers
immediate gratification, and it is definitely more
interesting than taking lecture notes an<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>