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______________’s  Reading List
Fall/Spring

Title:_____________________________________________________________________

Author:___________________________________________________________________

Type of text: ❑ fiction ❑ nonfiction ❑ poetry

I read this book: Reading this book was: My Opinion:

❑ alone ❑ easy ❑ I didn’t like it

❑ with an adult ❑ just right ❑ It was okay

❑ with a partner ❑ hard ❑ I liked it
or group

❑ I loved It

Comments:

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

_____________________________________________________________________________



48 Reading Response—Side 1  Early Literacy Profile

Reading Response
Choose a text that you have read. Write a letter to a friend about this text. 

In the letter:
• Tell your friend what the text was about.
• Discuss one part that you liked or didn't like.
• Tell your friend why you think she/he would like (or not like) this text. 

Title:_____________________________________________________________________

Author:___________________________________________________________________

Reading this book was: I read this book:

❑ easy ❑ alone

❑ just right ❑ with an adult

❑ hard ❑ with a partner or group

Today's date: ___________________

Dear _________________________,

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

(continue on other side)
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_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

Sincerely, _______________________________________

(your name)
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Note: This form should be
reproduced on legal-size paper. The
size of the copy paper is indicated by
the dotted line. Line up the dotted line
and the top edge of this booklet with
the guides on your copier.

✐

8 
1/

2”

14”

4 Advanced Beginning

Simple picture books:

• Text generally focuses on a single
idea.

• Words in text are large and well-
spaced with only one or two lines
on each page.

• Words or sentence patterns in text
are repeated.

• A simple illustration or picture
accompanies and directly
corresponds to the text.

• Texts are brief, ranging from 10 to
36 words.

• Examples of these kinds of books
are The Birthday Cake and Colors.

Simple texts / patterned 
language / picture books:

• Text may contain rhyming,
repetitive words, phrases, and
actions in predictable language
structures.

• Pictures provide much of the
main idea.

• Texts range from 25 to 70 words.

• Examples of these kinds of books
are My Garden and Fun with Hats.

Beginning reader / short 
chapter / content-area books:

• Illustrations support the text.

• There are many high-frequency
words.

• Text has simple theme, plot, and
problems and/or solutions.

• Some repetition of events is in
each of the stories.

• Natural language patterns are 
regularly used.

• Text generally consists of several
lines per page.

• Examples of these kinds of
books are Noisy Nora and More
Spaghetti I Say.

• Can identify some letters of the
alphabet.

• Displays awareness of some con-
ventions of print such as
front/back of book, left-to-right
progression, and top/bottom of
page.

• Begins to know difference
between pictures and print.

• Recognizes familiar words
occasionally.

• May engage in pretend reading.

• Needs much assistance and
support from an adult.

• Recognizes most letters of the
alphabet.

• Displays awareness of conventions of
print.

• Focuses on print as well as pictures.
• Knows difference between pictures

and print.
• Understands concept of word.
• Knows a few familiar words on sight.
• Begins to descriminate between

rhyming and non-rhyming words.
• May engage in pretend reading, using

language of imaginative text, such as
“once upon a time” and “the end.”

• May "read" from memory.
• May use predictable language pat-

terns to anticipate or recall the text.
• Demonstrates awareness of some let-

ter-sound relationships, mostly begin-
ning consonants.

• Needs assistance and support from
an adult.

• Recognizes all letters of the
alphabet.

• Focuses on print to decipher
meaning, refers to pictures only
for support.

• Demonstrates command of a
stable sight vocabulary.

• Recognizes 100 high-frequency
words.

• Can distinguish between rhyming
and non-rhyming words.

• Uses wider range of cueing sys-
tems while reading, including
knowledge of short vowel sounds
and regular spelling patterns.

• Monitors and self-corrects own
reading periodically.

• Requires some effort to read and
needs assistance from an adult.

• Relies on pictures almost exclu-
sively to make sense of printed
text.

• Talks about the pictures.

• Relies mostly on picture clues and
recall to make sense of printed
text.

• Demonstrates understanding of a
printed text through comments,
reactions, discussion, and/or
drawings.

• Relies mainly on print to find
meaning of text with pictures
playing a supporting role.

• Identifies characters, setting, and
plot.

• Retells story with some aware-
ness of sequence of events.

• Identifies main idea of informa-
tional text and provides some
supporting details.
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1 Early Emergent 2 Advanced Emergent 3 Early Beginning

Beginning Reader

Complex patterned language
books / easy beginning reader /
short chapter / content-area books:

• Illustrations provide important 
information about the text.

• There are many high-frequency
words.

• Text begins to introduce simple plot,
theme, problems, and/or solutions.

• Repetition of events and/or words is
in each of the stories.

• Natural language patterns begin to
appear.

• Text generally consists of several
lines per page.

• Examples of these kinds of books
are Brown Bear and Go Dog Go.

• Recognizes most letters of the
alphabet.

• Focuses primarily on print to decipher
meaning; relies on picture clues for
crucial support.

• Understands concept of word.

• Demonstrates command of a small
sight-word vocabulary.

• Recognizes some high-frequency
words in text.

• Can distinguish between rhyming
and non-rhyming words.

• Uses some aspects of cueing systems:
letter-sound relationships (especially
beginning and ending consonants,
root words), recall of story line, and
predictable language structures.

• Monitors and self-corrects own read-
ing infrequently.

• Requires considerable effort to read
and needs continued assistance from
an adult.

• Relies more on print to find the
meaning of text, but pictures play
an important role.

• Can identify some story elements
such as character, setting, and plot.

• Retells story, but awareness of
sequence of events may not be
demonstrated.

• Identifies main idea of informational
text.

Emergent Reader

Reading Scale
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Experienced Reader

Easy chapter / content-area books:

• Texts may have illustrations that provide
moderate to minimum support.

• Text has clearly evident theme or plot
with conclusions.

• Literary language is beginning to
appear along with natural language.

• Examples of these kinds of books are
Nate the Great and Madeline.

Medium-level chapter / content-
area books:

• Texts have illustrations that provide
minimal to incidental support.

• Increasingly complex information,
plot line, character, or relationships.

• Literary language is used
extensively.

• Examples of these kinds of books
range from The Stories Julian Tells 
to Freckle Juice.

Challenging children’s literature:

• Occasional pictures enhance the
story.

• Language structures and vocabulary
are increasingly complex.

• Background knowledge and higher-
level thinking skills may be needed
to understand and appreciate
humor, problem, or suspense.

• Chapters build upon each other.

• Text size is usually a bit smaller.

• Examples of these kinds of books
range from Amber Brown Is Not a
Crayon to Little House on the
Prairie. 

Complex children’s literature:

• Texts may not have any illustrations.

• Texts address issues and/or 
information with shades of 
meaning requiring interpretation and
analysis.

• Imagery and metaphors may be used.

• Chapters may move in time, place,
and perspective.

• Examples of these kinds of books
range from Charlie and the Chocolate
Factory to Roll of Thunder, Hear My
Cry.

• Uses cueing systems to problem-solve
text difficulties with increasing
independence.

• Demonstrates command of a substan-
tial sight vocabulary.

• Monitors and self-corrects regularly.

• Demonstrates some momentum and
expression when reading aloud.

• Shows some evidence of confidence
and independence as a reader.

• Uses cueing systems to problem-solve
text difficulties independently.

• Recognizes most words in text.

• Monitors and self-corrects regularly
and quickly to solve problems.

• Demonstrates increasing momentum
and expression, with attention to
some punctuation when reading
aloud.

• Demonstrates increasing confidence
and independence as a reader.

• Uses cueing systems to problem-solve
correctly and confidently.

• Encounters few word problems
during reading.

• Uses problem-solving strategies
that are mostly internalized.

• Demonstrates momentum and flu-
ency when reading aloud.

• Demonstrates oral expression with
attention to punctuation when
reading aloud.

• Demonstrates confidence and
independence as a reader.

• Encounters word problems rarely
during reading.

• Demonstrates understanding of
writer’s intent and purpose when
reading aloud.

• Demonstrates complete confidence
and independence as a reader.

• Demonstrates stamina and
appropriate reading pace.

• Provides summary of text.

• Identifies and discusses characters,
setting, and plot.

• Retells and discusses story events
with awareness of sequence of
events.

• Identifies some data, facts, and ideas
in informational text.

• Provides summary of text.

• Identifies and discusses characters,
setting, plot, and theme.

• Retells and discusses story with
awareness of sequence of events
and attention to details.

• Identifies relevant data, facts, and
ideas in informational text.

• Demonstrates evidence of develop-
ing analytical and interpretation
skills.

• Demonstrates awareness of literary
aspects and/or nuances and sub-
tleties of text.

• Connects ideas in text to other
ideas, experiences, and/or literature.

• Demonstrates analytical and interpre-
tation skills.

• Demonstrates strong awareness of lit-
erary aspects and/or nuances and
subtleties of text.

• Connects ideas in text independently
to other ideas, experiences, and/or
literature.

5 Early Independent 6 Advanced Independent 7 Experienced 8 Very Experienced

Independent Reader

Name:  ________________________________________________



4 Advanced Beginning

• Uses drawings/symbols to con-
vey ideas or information.

• Uses letters to stand for words.

• Uses drawings, letters, and mini-
mal words to convey ideas or
information.

• May label drawings with letters
or words.

• May develop a topic or theme.

• Strings words together in sentence
format.

• Repeats names and favorite words.

• Establishes a topic or theme.

• Uses simple, repetitive
sentences.

• May mimic sentence patterns
and/or ideas as seen in other
texts.

• Uses simple, repetitive
vocabulary.

• Writes in pictures or random let-
ters that show little or no
organization on the page.

• May demonstrate left/right and
top/bottom organization of
letters and pictures on the page.

• Demonstrates clear left/right and
top/bottom organization of letters
on the page.

• Uses sentence format sometimes.

• Writes in sentences to present
information or develop a
theme, but sentences may not
be in sequential order.

• Makes marks and random letters
to represent ideas/information/
words.

• Reproduces words from signs
and other sources in
environment.

• May use one or a few letters to
represent a whole word.

• May use all capitals.

• Uses sound-symbol linkages,
relying heavily on most obvious
sounds of a word (i.e., begin-
ning and ending consonants).

• Writes legibly, using recognizable
words.

• Uses mix of capital and lower-case
letters.

• May use spacing between words.

• Spells words phonetically.

• Writes legibly, using
recognizable sentences.

• Uses a mix of conventional and
phonetic spelling.

• Uses punctuation, capitaliza-
tion, and upper- and lower-
case letters sometimes.Co
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en
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1 Early Emergent 2 Advanced Emergent 3 Early Beginning

Emergent Writer Beginning Writer

Note: This form should be
reproduced on legal-size paper. The
size of the copy paper is indicated by
the dotted line. Line up the dotted line
and the top edge of this booklet with
the guides on your copier.

✐
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Experienced Writer

• Establishes a topic, theme, or main
idea supported with some detail.

• May vary sentence patterns.

• Includes some descriptive words.

• May demonstrate a developing
sense of voice.

• Establishes a topic, theme, or main
idea supported with ample detail.

• Uses varied sentence patterns.

• Includes relevant descriptive
words.

• Demonstrates some sense of voice.

• Connects topic, theme, or main
idea with other ideas/themes.

• Connects ideas to indicate point of
view, sense of context, and/or
characters.

• Presents and develops ideas with
supporting details.

• Uses varied language and
sentence patterns.

• Uses varied and descriptive 
vocabularly.

• Demonstrates a sense of voice.

• Writes appropriately to an
audience.

• Connects topic, theme, or main idea
solidly with other ideas/themes.

• Connects ideas to clearly present
point of view, sense of context,
and/or characters.

• Presents, develops, and elaborates
ideas fully, using many supportive
details.

• Uses varied and elegant language
and sentence patterns.

• Uses varied, descriptive, and lively
vocabulary.

• Uses strategies such as dialogue and
suspense effectively.

• Uses expressive, individual voice.

• Writes engagingly and appropriately
to an audience.

• Writes sentences in sequential order
to develop a theme or present infor-
mation.

• May include a beginning, middle,
and end.

• Structures writing around theme
with a clear beginning, middle,
and end.

• Writing is easy to follow and
understand.

• Presents ideas and information in
clear order and logical sequence,
making use of some of the follow-
ing: paragraphs, transitions, intro-
ductions, and conclusions.

• Presents ideas and information in
clear order and logical sequence,
making ample use of the following:
paragraphs, transitions, introductions,
and conclusions.

• Structures writing so that it has dis-
tinctive shape and focus.

5 Early Independent 6 Advanced Independent 7 Experienced 8 Very Experienced

• Uses conventions of standard writ-
ten English, such as spelling, punc-
tuation, capitalization, upper- and
lower-case letters, and verb tense
often.

• Uses conventions of standard writ-
ten English, such as spelling, punc-
tuation, capitalization, upper- and
lower-case letters, and verb tense
consistently.

• Demonstrates control of simple
conventions of standard written
English, such as compound sen-
tences and subordinate clauses;
complex conventions begin to
appear.

• Demonstrates control of simple con-
ventions; complex conventions are
increasingly evident.

Independent Writer

Name:  ________________________________________________
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Resources that Informed the Development of the Early Literacy Profile
• An Observation Survey of Early Literacy Achievement, Marie Clay

• The Primary Language Record / California Learning Record

• The Reading/Writing Scale of the South Brunswick, New Jersey, Public Schools

• The Student Outcomes and Developmental Stages of the Rochester, New York, Public Schools

• "Taking A Reading": A Teacher‘s Guide to Reading Assessment, The Southern California Comprehensive Assis-
tance Center

• Preventing Reading Difficulties in Young Children, National Research Council

• The Victoria Literacy Profile Scales and the "First Steps" Developmental Continuums of the Education Depart-
ment of Western Australia


