Tips for Teachers:  Preparing for Sport and Physical Activity Assessments

The intent of the physical activity assessments is to provide evidence that students have achieved the commencement level of Standard 1 – Key Idea A and Standard 2 of the New York State Learning Standards.  Student success in the physical activity assessments will require some preparation on the part of the teacher prior to the assessment day itself, and some adjustment to instructional routines for activity units.  Field-testing of these assessments indicate that:

Teachers must know the task and the rubrics

· Teachers must be thoroughly familiar with the task and rubrics prior to the assessment day, in order to conduct the assessment efficiently and effectively.

· Incorporating instruction about the assessment task and rubrics throughout the unit is an effective and legitimate way to help students to succeed.  

Students must know the task and the rubrics

· Students who are taught the task and the rubrics from the outset of the unit are more likely to demonstrate what they know and can do and are less anxious about the assessment. 

· Students need time to practice the task prior to the assessment.

Formative assessments enhance student performance
· Incorporating a series of formative assessments not only teaches the game or activity components and rubrics, but also sets the standards for performance in a meaningful way.

· Formative assessments provide teachers with information regarding the current performance status of students and help indicate where instructional adjustments should be made to improve performance.

· Formative assessments provide students with an important indicator of their level of performance in the activity.

· Formative assessments also help students focus on content and add to student motivation to improve performance. 

Assessments have negligible impact on class activity time

· The assessments are designed to be practical and conducted within full classes during ordinary class periods with maximum time on-task for all students in class.  

· Using teacher-designed tournaments or a small group activity class structure, all students can be active while the teacher assesses one group at a time. 

· Teachers should position themselves to keep all students in view, while focusing on the assessment group. Students can rotate into the assessment space in turn, and should not sit out while waiting their turn. 

· Students unable to play small-sided games or manage small group activity without direct teacher intervention are probably not ready to demonstrate competency or proficiency.  Assessment of such students may not be appropriate without further instruction and practice.    

Assessments should be included in planning for the unit 

· Success in the assessments may require some adjustment to instructional routines for specific activity units. 

· Each unit should include instruction and practice of skills, strategy or decision-making, rules and conventions, and appropriate personal and social behaviors related to the specific activity. 

· When preparing for activity units that include sport and physical activity assessments, teachers should plan to:

· explain the assessment task and rubrics to the class on the first day of the unit.
· post the assessment task and rubrics for reference throughout the unit.

· announce whether assessment scores will affect student grades, and if so, how.

· design formative tasks to use throughout the unit that will provide formal and informal opportunities for students to determine their current performance levels on all of the components used for the task.

· provide time for students to practice the assessment task prior to the formal assessment.

· remind students that they will be assessed on all game or activity components (rubrics), not just on skill performance or knowledge of rules. 

· plan time for the teacher to practice observing/scoring students using the rubrics prior to the assessment.

· check scores with other teachers to confirm reliability.
· provide adequate time to conduct the assessment depending on the number of students, length of class periods, types of facilities and equipment, number of teachers, etc., the assessment may require more than one class day. 
· assign student teams or groups and printing record forms prior to the assessment.

Safety
· Safety is the responsibility of the school district and the teacher.

· Teachers must observe their district’s safety guidelines, policies, and procedures.  

· It is possible that a task or rubric as written is contrary to district safety policies.  In such cases, the assessment cannot be used.

· The videos or photographs in this CD-ROM may show students performing activities in ways that are contrary to district safety guidelines, policies or procedures.  In such cases, district policies must be observed, and the assessment may still be used if the task and rubrics remain unchanged.           
· Use of facilities and equipment must follow district operational guidelines

· Students need to be taught appropriate safety policies and procedures such as checking the equipment prior to using it, using equipment safely, and avoiding equipment-related accidents.  

· Sufficient time for warm-up and cool-down should be included when planning for the assessment.

Questions about the Sport and Physical Activity Assessments

· Can an assessment task or rubric be modified?

No.  The assessments must be conducted as described and not changed to suit student or unique school circumstances.  The tasks and rubrics included in the Physical Education Profile are standardized to allow for consistent assessments both within school districts and among school districts in the state.  In the event that a school or district policy or logistical limitations make it impossible to conduct an assessment task as it is specifically described, the assessment cannot be used.

· Should students be expected to be competent in every activity?

No.  Students are not expected to become competent in every activity.  Standard 1 – Key Idea A specifies that “… students attain competency in a variety of physical activities and proficiency in a few …”.  The specific activities are not identified.  Teachers should select activities to suit student interest and school resources, keeping in mind the goal of providing students with the opportunity to achieve competency in six and proficiency in three sports and activities from at least three categories.  Furthermore, quality physical education programs should include activities that are unfamiliar and encourage students to try new activities without the expectation that they will become competent immediately.

· Can teachers assess more than once during the unit?

Yes. Some teachers may choose to offer the assessment at the beginning of a unit to determine specific areas of the activity that need instructional emphasis (pre-assessment).  The assessments may be given more than once in a unit to help students to understand the standard of performance and to assist in determining progress within a unit. 

· Should teachers assess every student in the class? 

Districts have the option of offering the formal assessment only to those students who believe they can perform the task at a 3 or 4 level.  This option may help limit the number of students to be assessed and may help simplify the assessment process.  Students who are beginners and not yet ready to be successful at a 3 or 4 level need not take the assessment unless it is part of instruction.  Districts or teachers may decide to require all students to participate in the assessment, believing that teaching to the assessment is a logical and practical approach to keeping all students on task and progressing toward competence or proficiency.  

· What should teachers do during assessment?

Observe and record. While students are performing the assessment, teachers should observe and record, intervening in the task only to ensure safety if students do not immediately correct the situation themselves. Teachers must refrain from teaching, coaching or refereeing during the assessment.  

· How should teachers group students for assessment?

Student assessment teams or groups should be balanced by ability and gender. Teams or pairs as described in the assessment task should be designated before the assessment. Teams and pairs should be given opportunities to practice the task prior to the assessment. If specific teammates or opponents unduly affect a student’s performance, teachers may allow the student to be reassessed with a different team, partner, or opponent.
Tips for Teachers:  Observing and Assessing Student Performance
The intent of the assessment is to provide a rating of a student’s achievement level in a multidimensional task at one moment in time.  In order to focus on what students know and can actually do, the teacher’s objective is to observe the student’s performance, identifying behaviors consistent with performance criteria described in the rubrics, decide the level that best matches the student’s performance most of the time, and record that score.

Establishing Reliability
No assessment is valid without reliable scoring.  In order for the assessments to provide valid evidence of achievement, teachers must conduct the assessments as described for each task.   The assessments then must be scored in accordance with the criteria described in the rubrics.  The New York State Physical Education Profile Assessment Guidelines section and Observing Performance section associated with a sport or physical activity category and each sport or activity will provide specific information regarding the administration and scoring protocols for that assessment.

Just as teachers in Buffalo, Plattsburgh, Binghamton, and Smithtown are expected to read a single Regents essay, assess that work against established criteria, and award the same score, so too are physical education teachers to observe and assess a student’s physical activity performance and score the performance in a manner consistent with other teachers across the State. The success of the New York State Physical Education Profile is dependent on careful scoring by physical education teachers who have received training and practice, and who observe and score physical activity performance according to the rubrics. To score reliably, teachers must understand the tasks and rubrics, attend training sessions, and practice.  Using the Physical Education Profile assessments with care can help strengthen and validate physical education as an important school subject for school administrators, students, and parents. 
Before Assessment 
· Review the task and rubrics. 
· Practice scoring.  Accurate scoring in a limited time period takes practice and a thorough knowledge of the differences in performance levels found in the rubrics.  This practice can take place throughout the unit, whenever students are engaged in complex game-like activities. 

· Compare scores with those of another teacher.  When teachers consistently award similar scores, they demonstrate inter-rater reliability. They should be able to justify the score they award through the language in the rubric.

· Plan a strategy for observing. Given that teachers need to be able to record scores for all students involved in the assessment task, a strategy or plan for observing is essential.  

· Review plans for organizing and managing classes for assessment.
· Prepare recording forms. Entering the names of students on a recording form will make managing assessments easier.  Scores can be transferred to alphabetized roster forms or recorded on the student’s permanent record folder at a later time.   Sample Score Sheet and Recording Forms are found in Assessment Forms 

During Assessment 

· Keep all students physically active while focusing directly on the group being assessed.  Assessments are designed to be conducted within a tournament-type class structure, or as part of a multiple, individual, or partner activity structure (see Assessment Guidelines).  Students who are not being assessed should be instructed to practice or play as self-directed groups according to customary class procedures.  Students should not sit and observe assessment performances for long periods of time and should not be allowed to affect their peer’s performance in the assessment tasks.

· For safety purposes, keep the entire class in view while focusing on the assessment group. Stand in a position to allow a good observation angle to see the performance of the students being assessed and to hear comments and interactions among students throughout the assessment.  
· Intervene only for safety reasons and to keep games moving, and refrain from teaching, coaching or refereeing during assessment.  If students are not yet able to self-manage games without direct teacher intervention, they are probably not ready to demonstrate competence or proficiency in the activity.
· Plan how to observe.  It is very important to have a consistent mental plan or pattern for observing that includes all rubrics designed for the activity.  By observing the entire activity at first, as though with a wide-angle lens, assessment entries can be made on all players for multiple rubrics.  Then focus on individuals and on specific rubrics so that initial impressions can be confirmed with observable behaviors, and specific actions can be noted to both justify the score and to help identify area for improvement. 

· Be prepared to change scores based on closer observation (use a pencil).  By the end of the assessment task, a score for all components for each student will be recorded.  When you are uncertain about scores, plan to re-assess on a different day.  With full familiarity with the task and rubrics, and with practice observing students for those rubrics, scoring becomes easier and more efficient.  Plan extra time to assess when using an assessment for the first time.

· Remember that the score represents one day’s performance only.  If a student is having an uncharacteristically poor performance, teachers can choose to re-assess on a different day.

· The Application of Skill rubric is usually the most obvious and immediate component for teachers to score.  However, rubrics referring to such components as Application of Strategies, Personal Challenge, and Choreography decision-making and timing during the activity need to be observed during the task.  By reading the rubrics carefully, teachers can look for behaviors that indicate performance levels in each rubric.  

· The other rubrics like Rules and Conventions along with Personal and Social Responsibility become evident not only when the student engages in the active phase of the task, but also during preparations and during breaks in the action, in the form of verbal and nonverbal interactions.  The preparation phase and breaks are times to observe personal and social behaviors and to note who provides information and ideas to help others, and who needs assistance to participate in the game or activity.  

After Assessment

· Input scores into school’s record keeping system.

· Note the students who may require a reassessment opportunity. 

· Note trends among students or classes to consider when planning or changing instruction in that activity.

Assessment Group:
Team Passing Sports
Physical Activity: 
Basketball



Level:
Commencement
Version: 
9-06
	Task: Students will play a modified 3v3 half-court game for 10 minutes.  Games will be self-officiated with teams selected by the teacher. Students will be assessed on their ability to apply skills, strategies, rules and conventions, and to participate safely demonstrating appropriate personal and social behavior.  Students will be given an opportunity to warm up prior to the assessment.  


Application of Skills  

4.
Students apply effective skills (e.g., passing/catching, dribbling, shooting, rebounding, guarding) with few, if any, observable errors in technique.  Students can consistently and effectively defend and use offensive skills in the presence of defensive pressure.

3.
Students apply effective skills with errors in technique.  Students are inconsistent in defending and/or in using offensive skills in the presence of defensive pressure. 

2.
Students perform skills showing some elements of correct technique, but application is ineffective and inconsistent.

1.
Students attempt skills but technique is not yet sufficient, resulting in consistently ineffective performance. 

Application of Strategies

4.
Students consistently apply effective strategic play (e.g., a give-and-go, pick-and-roll, or fast-break on offense and one-on-one or zone defense), maintain proper spacing, and make decisive decisions to effectively adjust to game situations.  Students transition smoothly between offensive and defensive roles without hesitation. 

3.
Students apply appropriate offensive and defensive strategies in relation to other players, but seem hesitant or indecisive when reacting to game situations. 

2.
Students use some offensive and defensive skills appropriately, but show little evidence of effective contribution to team offense or defense.  Students need reminders and assistance from others to become involved in team strategy.

1.
Students use movements that are inconsistent with basic game strategy.  Students do not contribute to offense or defense. 

Application of Rules and Conventions

4.
Students apply rules, conventions of play, and terminology without hesitation or observable errors.  Students announce the score correctly before restarting play after a basket or when asked.  

3.
Students apply major rules, conventions of play, and terminology correctly, but make minor errors and/or seek confirmation from others.  Students announce the score correctly before restarting play after a basket or when asked.

2.
Students demonstrate a general understanding of the game, but need assistance from others to correctly apply rules, conventions, terminology, and/or scoring.

1.
Students consistently demonstrate incorrect application of rules, conventions of play, terminology and/or scoring.  Students rely on direction from others to play correctly.
Personal/Social Responsibility and Safety

4.
Students demonstrate fair play and appropriate competitive behavior (e.g., cooperating with other players, demonstrating leadership, making correct calls, preventing/resolving conflicts, complimenting/encouraging others).  Students participate energetically and safely, demonstrating self-control and respect for the positive and safe experience of others.  Students appropriately challenge themselves and others to high levels of performance.  

3.
Students participate energetically and safely, demonstrating self-control, fair play, and respect for others. 

2.
Students participate safely, demonstrating self-control, fair play, and respect for others, but are inconsistent in energy.  

1.
Students lack self-control at times and/or need reminders and encouragement from others to participate in a safe, fair, energetic and/or respectful manner.

Tips for Teachers – Basketball Assessment
Content for Assessment Task


(
Skills  (see rubrics)


(
Strategies (see rubrics)


(
Rules & Conventions (etiquette, terminology, etc. – see rubrics)


(
Personal & Social Behavior  (see rubrics)


(
Safety policies, procedures, and practices
	Task: Students will play a modified 3v3 half-court game for 10 minutes.  Games will be self-officiated with teams selected by the teacher. Students will be assessed on their ability to apply skills, strategies, rules and conventions, and to participate safely demonstrating appropriate personal and social behavior.  Students will be given an opportunity to warm up prior to the assessment.  


Activity Description:  Students will play a modified 3v3 half-court game for 10 minutes.
Modifications to the Task or Rubrics:  The assessments must be conducted as described and not changed to suit student or unique school circumstances.  The tasks and rubrics included in the New York State Physical Education Profile are standardized to allow for consistent assessments both within school districts and among school districts in the State.  In the event that a school or district policy or logistical limitations make it impossible to conduct an assessment task as it is specifically described, the assessment cannot be used.  

Facility:  This assessment will take place on a half-court activity space.

(
Court size:  half of a basketball court, including at least the 3-point area

– Court markings include: 

· Boundary lines 

· The "key"
(
Goals 
–  Regulation 10′ basket

Equipment and Supplies:  Examples listed below are not intended to be all-inclusive of the equipment and supply needs for the unit of instruction.  The actual list must be aligned with the unit plan developed and taught by the teacher.  

(
Activity Equipment 


○
Basketballs (regulation size for high school – choice of men’s or women’s) 



○
Pinnies (to designate teams)



○
Gymnasium floor tape (if needed)

(
Protective/Safety Equipment  (as per school district policy)

Posters/Forms:


(
Posters describing the task and rubrics should be available to students throughout the unit.

(
Forms for recording student performance should be downloaded, printed, and student names inserted.
Game Conventions and Modifications: 

(
Rules:   Regulation basketball rules will be used with the following modifications:
· First possession at the beginning of the game is decided by the players.

· Violations and fouls are rewarded by possession. (Foul shots will not be taken).

· Restarts after a violation, foul, or score, a defensive player at the foul line will have the ball.  When the defensive team is ready, the player will say "play" and give the ball to an offensive player who is standing at the top of the foul circle. 

· The ball must be taken back beyond the foul line after each change of possession.

· Possession change and a restart will occur after each score. 

(
Officiating 
– Game will be self-officiated. Disagreements on calls will be settled by the players. 
(
Scoring 
– Each basket is scored as one point.

– All players are required to keep track of the score and state the score if asked by the teacher.

– Players are required to state the score prior to restarting play after each field goal.

Assessment Protocols:


Grouping





(
Prior to the assessment, the teacher will assign teams (three students per team).





(
Teams will be balanced by ability.  





(
If a student is unduly affected by another student’s performance, the teacher may provide an 






opportunity for the student to be reassessed.  



Class Structure 




(
Teachers will organize the class in a way to maximize participation.  Given sufficient space, facilities, 




and equipment, student activity time normally allocated to the class period should not be affected by 





the formal assessment.   Assessments are designed to be administered within class settings where all 





students are actively engaged, while a group of students is being assessed.




(
For team passing sports, a round-robin type tournament could be conducted at the same time the 





assessment takes place.  




(
The location of the assessment needs to be at the end of the activity area, thus allowing the teacher 





not only to observe students being assessed but also to keep the entire class in view.



Assessment Protocol Reminders






(
Remind students about class organization, particularly the activity expectations for those not being 





assessed.





(
Remind students of the rotation procedure for the transition into and out of the assessment area.





(
Remind students that the assessment will address all rubrics and not just skill performance.  





(
Allow students time to warm up.  This should be teacher designed and serve to prepare students for 





the activity in a manner that aligns with customary procedures for a class in this particular activity 





unit. 



Role of the Teacher





(
Teachers must refrain from teaching during the assessment.  Their role is to observe and assess.  Once 




the activity begins, interventions for safety reasons are permissible if students do not immediately 





correct the situation themselves. 





(
Teachers must position themselves where they can administer the assessment and also keep all other students in view.
Planning the Unit:

· Introduce the assessment tasks and rubrics to the class on the first day of the unit.

· Organize the unit by designing down from the assessment task.

· Develop a block plan.

· Provide time for students to practice the assessment task prior to the formal assessment.

· Provide time for the teacher to practice observing/scoring students using the rubrics prior to the formal assessment.

· Provide adequate time to conduct the assessment.

· Design formative tasks to use throughout the unit that will provide formal and informal opportunities for students to compare their current performance levels on all of the rubrics used for the assessment task.

· Determine whether assessment score will affect student grades, and if so, how.  Communicate your policy to the students at the start of the unit.

Note:  Depending on the number of students to be assessed, the length of class periods, and the availability of 

  
     facilities and equipment, etc., assessments may require more than one class to complete.

Safety:
· Safety is the responsibility of the school district and the teacher.

· Assessments must follow district safety guidelines, policies, and procedures.  

· Facilities, equipment, and assessment arrangements must follow district operational guidelines.

· Students need to be taught appropriate safety policies and procedures such as checking the equipment prior to using it, using equipment safely, and avoiding equipment-related accidents.

· Allow sufficient time for warm-up and cool-down when planning for the assessment. 

Note:  The illustrations in this CD-ROM may or may not be consistent with the safety requirements in each district. 

     Therefore, teachers need to follow district safety policies and not necessarily those illustrated on the CD-ROM.      
Assessment Guidelines for Team Passing Sports

Team Passing Sports are those in which two or more players on a team maintain control of a ball or other object (possession), advance the object into an opposing team’s area (invasion), and score points by sending the object over the opposing team’s line or into a goal. 

Examples of Team Passing Sports are:



Basketball
Field Hockey


Flag Football
 Lacrosse





Soccer

Team Handball


Ultimate
Water Polo

Content – Team Passing Sports

In order to participate successfully in the assessment activities in this category, students will need instruction in the following skills:  sending and receiving the object legally and in a variety of ways; maintaining possession while defended; advancing into scoring areas and scoring goals; regaining possession; defending against invasion; and scoring.  All need to be done without violating rules of execution, contact, boundaries and time restrictions.  Students also need to learn the most important rules, traditions, terminology, and etiquette of the game; clear expectations for appropriate personal, cooperative, and competitive behavior; and ways to help other players in the context of the game.  
Assessment Tasks – Team Passing Sports

For Team Passing Sports, students play a complex game requiring skills, strategies, rules and conventions, and personal and social behavior appropriate for that specific game.  The assessment tasks are games that are modified to allow all students an opportunity to show what they know and can do within the context of an authentic game, and to facilitate teacher observation and reliable scoring.  For the Physical Education Profile assessments, modifications to the official game are most often made to the length of playing time, the size of the team, and the allotted playing space.  These changes minimally compromise the authenticity of the sport since adult recreational play often involves similar modifications.  The assessment tasks for Team Passing Sports are designed to allow assessment of one small group while other students remain active in the physical education class. Teachers are encouraged to organize classes in a tournament-type format, closely observing one game at a time, while keeping other student games in view.  To keep the entire class active during assessment periods, students must be able to self-manage and self-referee small-sided games without direct intervention from the teacher.

Components – Team Passing Sports

Assessment tasks for Team Passing Sports are scored on four components performed within the context of the game.  Each component is essential to independent participation at an adult recreational level.
· Application of Skills:  The standard of performance is a mature form of the sport-specific motor skills necessary to play the game within the standard rules at a level that would make participation in an authentic adult game enjoyable.  It is not necessary to perform skills at the technically correct level one would expect of an elite performer or varsity player so long as the skills are legal and effective in the game. 
· Application of Strategies:  The standard of performance is a level of strategic or tactical play that incorporates the fundamental decisions and movements necessary to gain strategic advantage offensively and defensively for successful performance in the game described in each assessment task. 
· Application of Rules and Conventions:  The standard of performance is a level of knowledge enabling students to play by the rules specified for the assessment task, and to demonstrate knowledge of conventions, terminology, protocols, and etiquette specific to the activity that one would expect of a capable participant. 

· Personal/Social Responsibility and Safety:  The standard of performance is comprised of personal behavior (intensity of involvement or energy, fair play, honesty, and self-control); social behavior (respect, cooperation, complimenting and encouraging others, challenging themselves and others to high levels of performance); and safety (participating in a manner that is physically, socially, and emotionally safe for everyone) leading or contributing to an activity environment that is positive for all participants.   

Rubric Scoring Levels  

Each rubric has four levels. 

4  Proficiency   
The student applies the skill, knowledge, and behavior sufficient to be an advanced performer and leader in an organized adult recreational league.  

3  Competency  
The student demonstrates sufficient skill, knowledge, and behavior to be 


comfortable participating in the activity and to be a contributing player in an organized adult recreational league.

2  Advanced Beginner 
The student shows some skill and knowledge of the activity, but is not yet able 


to play an authentic game according to the rules, comfortably and independently 
 (without the assistance of others) in an organized adult recreational league.

1   Beginner 
The student attempts to participate, but necessary skills and knowledge of the game are not yet sufficient for effective play within the rules without the direction of others in an organized adult recreational league.

Modifications to the Task or Rubrics

The assessments must be conducted as described and not changed to suit student or unique school circumstances.  The tasks and rubrics included in the New York State Physical Education Profile are standardized to allow for consistent assessments both within school districts and among school districts in the State.  In the event that a school or district policy or logistical limitations make it impossible to conduct an assessment task as it is specifically described, the assessment cannot be used.

Role of the Teacher

Teachers must refrain from teaching during the assessment.  Their role is to observe and assess.  Once the activity begins, interventions for safety reasons are permissible if students do not immediately correct the situation themselves. 
Safety
· Safety is the responsibility of the school district and the teacher.

· Assessments must follow district safety guidelines, policies, and procedures.  

· It is possible that a task or rubric is contrary to district safety policies.  In such cases, the assessment cannot be used.

· Use of facilities and equipment must follow district operational guidelines.

· Students need to be taught appropriate safety policies and procedures such as checking the equipment prior to using it, using equipment safely, and avoiding equipment-related accidents.

· Sufficient time for warm-up and cool-down needs to be included when planning for the assessment. 

Note:  The videos or photographs in the New York State Physical Education Profile CD-ROM may show students performing activities in ways that are contrary to district safety guidelines, policies or procedures.  In such cases, district policies must be observed, and the assessment may still be used if the task and rubrics remain unchanged.           

Observing Performance in Team Passing Sports

Teacher positioning.  In order to observe student performance, teachers should stand on the sideline at the midline of the playing area or at the top corner of a half court game.  Teachers should be close enough to see and hear those being assessed and to keep the entire class in view.  While teachers need to be close enough to see and hear, they cannot interfere with the action or influence student conversation.  
Planning to observe.  Once all students are organized into assessment groups and understand what to do during the assessment task and while they are not being assessed, teachers can focus on student performance of one group.  Many teachers begin with a wide-angle overview of the performance, followed by focused attention on specific rubrics one at a time.  For most rubrics, proficient (Level 4) and beginner (Level 1) performers are the easiest to identify.  Score those students first, and then focus on Level 2 and 3 performers.  Write a score for each component of each student’s performance, and then look again to find observable evidence of his/her performance that confirms the score you have written.  It may help to identify at least one behavior that could be used as justification to support your score.  For example:  

Basketball:  Application of Skill

Student shows good technique on some skills, but when under pressure of a defender, loses control of the ball.

Score:  Level 2

Being able to support a score with evidence will also help teachers identify feedback that will help students improve their performance.

Before starting (or restarting) play.  Prior to play, scan the playing area to observe positioning and readiness of all players.  Once play begins, observe how the players react to the location of the ball (or disc).  As play progresses, note the energy levels of students along with their application of skills and strategies.  Whenever there is an interruption in play, pay attention to the students’ conversations related to rules, social support, etc. as they organize to restart.  Students should be able to state the correct score after each score.
Choosing the correct rubric score.  In scoring, teachers may find players demonstrating various levels of a rubric over the course of the game or performance.  It is important to determine the most consistent rubric level demonstrated during the assessment period and to record that score. If a student’s performance on that day seems uncharacteristic  (e.g., the student has a particularly bad day), record the score, and consider giving the student another assessment opportunity at a later date. The following are examples describing observed behaviors indicative of various levels of performance in the rubrics for the Team Passing Sports assessments.  Note that video clips provided in the New York State Physical Education Profile CD-ROM are examples of behaviors that indicate a particular scoring level.  No one behavior determines a score.  Instead, teachers should look for a number of behaviors that indicate a particular level before writing a score.

· Application of Skills:  The primary focus for the application of skills is whether students are using skills that are legal (within the rules of the official game) and effective (achieving the intended purpose and advancing the game). Many teachers find it is easiest to first record scores for students who are likely to score at Level 4 and Level 1.  Proficient and beginning students are the easiest to identify in most activities.  Be sure to check throughout the assessment whether those initial assumptions are confirmed by student performance.  Remember that a student must consistently use correct techniques smoothly, automatically, and with the intended effect to score a Level 4.  Teachers may need more time in discerning Level 2 and 3 players.  Level 3 players use the skills effectively most of the time; even though their technique has errors, they usually get the job done.  Level 2 players may perform some elements of skills correctly, but overall, their technique makes performance consistently ineffective, and does not advance the game.  Level 1 players lack critical elements of skills so that teammates tend to compensate by playing for them to avoid strategic disadvantage.  Refer to the rubric carefully, and try to justify each score recorded with behaviors seen, not first impressions. 

· Application of Strategies:  Check all players for positioning (both on and off the ball/disc) and communication throughout the game.  Strategy can be seen in positioning, timing, skills selected, and deceptions.  Again, it may be easiest to record Level 4 and Level 1 performers first.  Appropriate tactical movements that are simply too late to be consistently influential, or hesitation that makes a team strategy less effective, are indicators for Level 3.  Movements indicating an awareness of position play, but inability to maintain position or defend against an opponent effectively, and/or one-on-one tactics that are ineffective, indicate a Level 2.  Level 2 players rarely anticipate an opponent’s moves in time to react effectively, and are often not involved in enacting team strategies. Level 1 players have not acquired enough skill to contribute to strategic play and often seem to move out of the action. Refer to the rubric carefully, and justify each score recorded with behaviors seen, not first impressions.
· Application of Rules and Conventions:  The “inactive” times before and after a score or in other breaks in the action are often good opportunities to assess this component.  Take particular note of the student’s ability to announce scores and call rule violations correctly.  Note which student seems to lead with ready and correct responses (Level 4).  Level 3 players seem to know the rules and what to do, but often seek confirmation from others, are hesitant in making the call, or make minor errors when they announce scores or restart play.  Students who have a general idea, need assistance to correctly apply scoring, rules and consequences of violations, and/or cannot play within the rules without assistance are Level 2.  Players who seem unaware of correct rules, terminology, and conventions of play, and/or those who ignore correct rules are Level 1.  Refer to the rubric carefully, and justify each score recorded with behaviors seen, not general impressions.
· Personal/Social Responsibility and Safety:  Begin by scanning the assessment group to see energy levels and emotional self-control, as well as reactions to both good and poor performances.  Personal/Social Responsibility and Safety are evident during the activity and during breaks in the activity. Safety focuses on such elements as physical, emotional, and social safety.  Indicators of personal and social responsibility may be observed in movement and gestures and heard in interactions with both teammates and opponents. Look for Level 4 students to appropriately challenge and encourage others to higher levels of play, and to interact with others in energetic and compassionate ways. Level 4 players show care and take initiative to maintain a positive experience for all players.  Level 3 players are energetic, self-directed, and respectful.  They are good teammates and opponents but do not take initiative on behalf of others.  Nor do they show leadership in sustaining a positive experience and/or demonstrate overt concern for the group’s welfare.  Level 2 students passively participate and may be sluggish, distracted, or inconsistent in their energy and involvement.  They participate safely and maintain self-control, but have little to offer to the positive experience of others.  Level 1 students may demonstrate an inability to engage fully in a positive way.  They may detract from others’ efforts, make negative comments, show or voice frustration, or interfere with the game itself.  Level 1 students may also show a disregard for equipment and/or the playing environment and need reminders to participate in a safe, energetic, and/or respectful way.  Refer to the rubric carefully, and justify each score recorded with behaviors seen, not first impressions.
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Assessment Group:
Dance & Aesthetic Activities
Physical Activity: 
Creative Dance



Level:
Commencement
Version: 
9-06
	Task: Students create a dance to accompaniment according to elements set by the teacher (e.g., contrast in spacing, time, energy) with a partner or group.  Students will perform the dance and will be assessed on its choreography, the demonstration of correct technique (e.g., coordinated axial movement, body alignment, full extension, appropriate rhythm), and personal expression consistent with the selected dance style. Students will participate safely demonstrating appropriate personal and social behavior.  Students will be given an opportunity to warm up prior to the assessment.  


Application of Skills  

4.
Students effectively and consistently demonstrate the intended dance techniques including rhythmic patterns, combinations, and movement sequences involving a variety of coordinated lower-body (locomotor) and upper-body (non-locomotor/axial) movements; proper posture and positioning; and spatial patterns with few, if any, observable errors in technique. 

3.
Students effectively demonstrate the intended techniques with minor errors.

2.
Students demonstrate some of the intended techniques, but performance is ineffective and inconsistent.

1.
Students attempt the dance, but technique is not yet sufficient, resulting in consistently ineffective performance.

Aesthetic Performance

4.
Students accurately recall and execute a complex dance without verbal or visual assistance, showing self-confidence, full commitment, and personal expression consistent with the dance style throughout the performance.

3.
Students recall and execute a dance without verbal and visual cues, but with minor errors or hesitation.  They may also show limited expression or less than full commitment to the dance as choreographed, but can maintain the flow and complete the dance.

2.
Students perform with major errors, hesitation and/or breaks in rhythm or form.  They tend to rely on visual or verbal cues from others.

1.
Students perform incorrectly despite visual or verbal cues from others. 

Choreography
4.
Students create combinations and movement sequences that correctly meet all required elements in original or unique ways. 

3.
Students create combinations and movement sequences that correctly meet all required elements.

2.
Students create combinations that meet some, but not all required elements.

1.
Students fail to include required elements in the dance.

Personal/Social Responsibility and Safety

4.
Students demonstrate appropriate cooperative behavior (e.g., readily contributing to the process of creating/performing with a partner, complimenting/encouraging others, preventing/resolving conflicts).  Students participate energetically and safely, showing self-control and respect for the positive and safe experience of others. Students appropriately challenge themselves and others to high levels of performance.

3.
Students work cooperatively and contribute to the process of creating and performing.  Students participate energetically and safely, demonstrating self-control and respect for others.  

2.
Students participate safely, demonstrating self-control and respect for others, but are inconsistent in energy and/or need reminders and encouragement to work cooperatively with partner or group.

1.
Students lack self-control at times and/or need reminders and encouragement to participate in a cooperative, energetic and/or respectful manner.

Tips for Teachers – Creative Dance

Content for Assessment Task

· Skills (see rubric)

· Aesthetic Performance (see rubric)
· Choreography (see rubric)
· Personal and Social Behavior (see rubric)
· Conventions (e.g., etiquette, terminology)

· Safety policies, procedures, and practices

	Task: Students create a dance to accompaniment according to elements set by the teacher (e.g., contrast in spacing, time, energy) with a partner or group.  Students will perform the dance and will be assessed on its choreography, the demonstration of correct technique (e.g., coordinated axial movement, body alignment, full extension, appropriate rhythm), and personal expression consistent with the selected dance style. Students will participate safely demonstrating appropriate personal and social behavior.  Students will be given an opportunity to warm up prior to the assessment.  


Activity Description:  Students will create a dance to accompaniment with a partner or group.

Students should learn movement techniques of specific performance dance styles allowing them to move effectively in a variety of ways while protecting the body from injury and developing potential for full expression.  Students should be encouraged to develop and understand the role of movement technique or skills, body shapes, timing and rhythm, spatial arrangements, relationships, effort and flow, and other important concepts. Students need to learn basic concepts of composition, including essential elements of composition, and effective means of nonverbal communication with the audience to entertain, inform, provoke, etc.  Students should have opportunities to practice creating dances to various forms of accompaniment, and to design responses to parameters or requirements set by the teacher.  If possible, students should be able to create dances as pairs and small groups, learning to work cooperatively to choreograph sequences that take into account their own and others’ abilities.

· Students choose to participate in either pairs or groups.  If possible, pairs and groups should be self-selected.

· Student groups should select music or other accompaniment (teacher approval is necessary).

·  Teachers should assign three to six elements of composition.  Examples of such elements may include:

· specific techniques or movement skills, shapes, actions

· spatial elements such as directions, levels, floor patterns, group formations

· effort or flow, including weight, bound and free movement

· timing, rhythmic qualities

· contrasts, mirroring, matching

· narratives, emotions, characters, etc.

· Sequences should be short enough to allow for several groups to perform in a class period, but long enough to allow students to show what they know and can do.  In larger classes, setting specific time limits and predetermining a piece of music may facilitate many student groups working at once.

· Students should have ample time to plan and practice prior to performing for the assessment.  Teachers should pay attention to process and participation patterns within groups during the choreographic process.

· Students should be informed of the time frame for planning and practicing, and be aware of their deadline for performance.

· When not performing the dance for the assessment, students may continue to work.  When students have completed their assessment, they should refrain from interfering with other groups or distracting the teacher from assessment.

Modifications to the Task or Rubrics:  The assessments must be conducted as described and not changed to suit student or unique school circumstances.  The tasks and rubrics included in the New York State Physical Education Profile are standardized to allow for consistent assessments both within school districts and among school districts in the State.  In the event that a school or district policy or logistical limitations make it impossible to conduct an assessment task as it is specifically described, the assessment cannot be used.  

Facility and Equipment:  


(
This assessment is designed to take place in a dance studio, gymnasium, or other appropriate facility.


(
Sound system 


(
Music is chosen or approved by the teacher.

Posters/Forms:


(
Posters describing the task and rubrics should be available to students throughout the unit.

(
Forms for recording student performance should be downloaded, printed, and student names inserted.
Assessment Protocols:

Grouping





(
Prior to the assessment, students self-select a partner(s) depending on whether they choose to work in 





pairs or groups. This is an individual assessment; group size needs to be such that the teacher can 





successfully assess each student during the assessment task.    





(
If a student is unduly affected by another student’s performance, the teacher may provide an 






opportunity for the student to be reassessed.  



Class Structure 





(
Teachers will organize the class in a way to maximize participation.  Given sufficient space, facilities, 




and equipment, student activity time normally allocated to the class period should not be affected by 





the formal assessment.   Assessments are designed to be administered within class settings where all 





students are actively engaged, while a group of students is being assessed.





(
For creative dance, students who are not being assessed may be simultaneously engaged in activity or 






observe the assessment performance.  





(
The location of the assessment needs to be at the end of the activity area, thus allowing the teacher 





not only to observe students being assessed but also to keep the entire class in view.



Assessment Protocol Reminders






(
Remind students about class organization, particularly the activity expectations for those not being 





assessed.





(
Remind students of the rotation procedure for the transition into and out of the assessment area.





(
Remind students that the assessment will address all rubrics and not just skill performance.  





(
Allow students time to warm up.  This should be teacher designed and serve to prepare students for 





the activity in a manner that aligns with customary procedures for a class in this particular activity 





unit. 



Role of the Teacher





(
Teachers must refrain from teaching during the assessment.  Their role is to observe and assess.  Once 




the activity begins, interventions for safety reasons are permissible if students do not immediately 





correct the situation themselves. 





(
Teachers must position themselves where they can administer the assessment and also keep all other 





students in view.

Planning the Unit:

· Introduce the assessment tasks and rubrics to the class on the first day of the unit.

· Organize the unit by designing down from the assessment task.

· Develop a block plan.

· Provide time for students to practice the assessment task prior to the formal assessment.

· Provide time for the teacher to practice observing/scoring students using the rubrics prior to the formal assessment.

· Provide adequate time to conduct the assessment.

· Design formative tasks to use throughout the unit that will provide formal and informal opportunities for students to compare their current performance levels on all of the rubrics used for the assessment task.

· Determine whether assessment score will affect student grades, and if so, how.  Communicate your policy to the students at the start of the unit.

Note:  Depending on the number of students to be assessed, the length of class periods, and the availability of 

  
     facilities and equipment, etc., assessments may require more than one class to complete.

Safety:
· Safety is the responsibility of the school district and the teacher.

· Assessments must follow district safety guidelines, policies, and procedures.  

· Facilities, equipment, and assessment arrangements must follow district operational guidelines.

· Students need to be taught appropriate safety policies and procedures such as checking the equipment prior to using it, using equipment safely, and avoiding equipment-related accidents.

· Allow sufficient time for warm-up and cool-down when planning for the assessment. 

Note:  The illustrations in this CD-ROM may or may not be consistent with the safety requirements in each district. 

     Therefore, teachers need to follow district safety policies and not necessarily those illustrated on the CD-ROM.      

Assessment Guidelines for Dance and Aesthetic Activities

Dance and Aesthetic Activities are those in which individuals and groups perform complex routines showing specific movement skills (both locomotor and axial) with correct alignment, rhythm, dynamics, and personal expression consistent with a planned style, choreography, or sequence, and usually to musical or other accompaniment.  Two main forms of Dance and Aesthetic Activities are Recreational Dance - the primary purpose of which is to participate in a shared rhythmic movement activity and Performance Dance and Aesthetic Activities - the purpose of which is to perform in a highly specialized movement for non-verbal communication, usually in front of an audience.  

Examples of these two Dance and Aesthetic Activities are:



  
Recreational Dance

 
Performance Dance and Aesthetic Activities



Ballroom Dance


Creative Dance








Line Dance



 




Square Dance





Content – Recreational and Performance Dance and Aesthetic Activities

In order to participate successfully in both Recreational Dance and Performance Dance and Aesthetic Activities assessments, students will need instruction in the specific movement skills, both locomotor (steps, etc.), and axial (body alignment, positions and gestures) and variations, as well as the rhythms and timing, positions of partners and others, spatial formations, appropriate personal expression, and aesthetic criteria essential to the performance of the activity.  For Performance Dance and Aesthetic Activities, students need to learn to create dances or routines.  Students also need to learn the most important traditions, terminology, and etiquette; clear expectations for appropriate personal and social behavior; and ways to help others in the context of the activity.

Assessment Tasks - Recreational Dance
For Recreational Dance, students perform a specified number of different dances, preferably of different styles within the type of dance.  For example, in ballroom dance, students are assessed on two different dances, for example, the fox trot and the Merengue.  In folk dance, students are assessed on two dances, showing two different traditions, for example, an Irish dance and an Israeli dance.  The assessment task for Recreational Dance is designed to allow assessment of one pair or small group while other students remain active in the physical education class. Teachers are encouraged to organize classes so that they may closely observe one pair or group at a time, while keeping other students in view.  To keep the entire class active during assessment periods, students must be able to self-manage without direct intervention from the teacher.

Components - Recreational Dance

Assessment tasks for Recreational Dance are scored on three components performed in the context of two different dances.  For each dance, students demonstrate the following:

· Application of Skills:  The standard of performance is the mature form of movement skills enabling students to perform the dance without assistance in an adult recreational setting (e.g., a dance club).  Skills need not be performed at the technically correct level that one would expect from an elite performer, but students must sustain an effective level of continuity that would make participation enjoyable. Dance skills typically include locomotor movement (steps), spatial and rhythmic patterns, correct articulation of foot and leg action, and coordinated axial (non-locomotor) movement, including proper body alignment; leg, hip, torso, arm, and head actions; and an overall rhythm defined by the style and general aesthetic criteria. 

· Performance:  All dance and aesthetic activities are meant to be seen; thus, execution and communicative elements are essential to a competent or proficient dancer.  Performance criteria include uninterrupted execution with attention paid to expression; full commitment of each movement; and communication between partners, within groups, and with the audience.  A proficient performance is indicated by accurate recall and execution of a complex routine, without hesitation or reliance on cues from others, and with expression characteristic of the dance style.  

· Personal/Social Responsibility and Safety:  The standard of performance for Recreational Dance is the ability to participate without the relying on others, and to contribute to the positive experience of all.  This component includes the personal self-direction and energy exhibited by the performer, as well as respect for the positive experience of others.  Students usually work with a partner or small group, and follow a set pattern requiring cooperation with other performers, and only minimal decision-making while engaged in the activity.  At the same time, participation should be lively and focused, emphasizing communication to stay with the accompaniment, and positive interactions with partners or groups.

Assessment Tasks – Performance Dance and Aesthetic Activities 

For Performance Dance and Aesthetic Activities, students plan and perform a routine or sequence that includes required technical elements to be evident within the composition.  For example, in creative dance or gymnastics for example, individual students, pairs, or groups create a dance or routine that addresses elements defined by the teacher and demonstrates technically correct skills and performance qualities consistent with the chosen accompaniment and abilities of the performers.  Given the nature of this assessment, students not being assessed could serve as the audience for the performance, but teachers may wish to encourage continued practice by groups not being assessed.

Components - Performance Dance and Aesthetic Activities.  

Assessment tasks for Recreational Dance are scored on three components performed in the context of two different dances.  Assessment tasks for Performance Dance and Aesthetic Activities are scored on four components.

· Application of Skills: The standard of performance is a mature form of movement skills enabling students to perform the dance or activity without assistance in an adult recreational setting.  Skills need not be performed at the technically correct level that one would expect from an elite performer, but students must sustain an effective level of continuity that would make participation enjoyable. Dance skills typically include specified locomotor movement (steps) and non-locomotor skills, spatial and rhythmic patterns, and proper body alignment – leg, hip, torso, arm, and head actions defined by the style and by kinesthetically efficient and aesthetic criteria.  Figure skating, gymnastics, and synchronized swimming activities emphasize the precise execution of specified skills or skill categories as defined by codes of points for those competitive activities.

· Performance:  All dance and aesthetic activities are meant to be seen, and thus execution and communicative elements are essential as a performer.  Performance criteria include uninterrupted execution with attention paid to expression, full commitment of each movement, and communication between partners, within groups, and with the audience.  A proficient performance is indicated by accurate recall and execution of a complex routine, without hesitation or reliance on cues from others, and with expression characteristic of the dance or activity.  Additional performance criteria for figure skating, synchronized swimming, and gymnastics performances include full amplitude, smooth transitions, balance, rhythm, and/or complete use of the space.

· Choreography:  In some forms of performance dance and in most other aesthetic activities, the decision-making process of choosing and arranging elements to display ability, or to communicate nonverbally with an audience, is integral to the activity.  This component includes the results of an individual, pair, or group decision-making process when elements for a composition or routine have been assigned.  Such elements may include performing to particular music or timing requirements, including identified locomotor or non-locomotor skills, or skills from specific skill categories (e.g., a full turn, a leap, an inverted movement), rhythm to match accompaniment, or changes in rhythms, spatial patterns, timing, force or flow dynamics, etc.  Teachers will select a number of requirements so they may see performers’ decisions in meeting each assigned element within their routines.  Scores for this category are awarded to the entire group performing, and will be the same for each member of the group regardless of observed individual contribution.  Choreographic leadership or lack of participation in decision-making is scored as part of the Personal /Social Responsibility and Safety rubric.

· Personal/Social Responsibility and Safety: The standard of performance for Performance Dance and Aesthetic Activities is comprised of personal behavior, self-direction and energy exhibited by the performer, as well as respect for the positive experience of others.  Students usually collaborate with a partner or small group, considering a variety of ideas in respectful and caring ways.  In gymnastics, figure skating, and similar activities, safety is a serious and ongoing concern.  Students must demonstrate safety protocols set by the district.  At the same time, participation should be lively and focused, emphasizing communication, effective decision-making, and positive and supportive interactions with partners or groups.
Rubric Scoring Levels  

Each rubric has four levels. 

4  Proficiency 
The student applies the skill, knowledge and behavior sufficient to be an 
advanced performer and leader in an organized adult recreation setting.  

3  Competency  
The student demonstrates the sufficient skill, knowledge and behavior to be comfortable
participating in the activity and be a contributing participant in an organized adult recreation
setting.

2  Advanced Beginner The student shows some skill and knowledge, but needs more practice to become a
comfortable, independent, and contributing participant in an organized adult recreation setting.

1  Beginner 
The student attempts to participate, but skills and knowledge of the activity are not yet sufficient 



for effective participation without direction and supervision for others. 

Modifications to the Task or Rubrics

The assessments must be conducted as described and not changed to suit student or unique school circumstances.  The tasks and rubrics included in the New York State Physical Education Profile are standardized to allow for consistent assessments both within school districts and among school districts in the State.  In the event that a school or district policy or logistical limitations make it impossible to conduct an assessment task as it is specifically described, the assessment cannot be used.

Role of the Teacher:

Teachers must refrain from teaching during the assessment.  Their role is to observe and assess.  Once the activity begins, interventions for safety reasons are permissible if students do not immediately correct the situation themselves. 
Safety
· Safety is the responsibility of the school district and the teacher.

· Assessments must follow district safety guidelines, policies, and procedures.  

· It is possible that a task or rubric is contrary to district safety policies.  In such cases, the assessment cannot be used.

· Use of facilities and equipment must follow district operational guidelines.

· Students need to be taught appropriate safety policies and procedures such as checking the equipment prior to using it, using equipment safely, and avoiding equipment-related accidents.

· Sufficient time for warm-up and cool-down needs to be included when planning for the assessment. 

Note:  The videos or photographs in the New York State Physical Education Profile CD-ROM may show students performing activities in ways that are contrary to district safety guidelines, policies or procedures.  In such cases, district policies must be observed, and the assessment may still be used if the task and rubrics remain unchanged.            

Observing Performance in Dance and Aesthetic Activities

Teacher positioning.  In order to observe student performance, teachers should stand away from the action but near the students being assessed.  This may require actually moving in relation to the action of the students.  Teachers should be close enough to see and hear those being assessed and to keep the entire class in view.  While teachers need to be close enough to see and hear, they cannot interfere with the action or influence student conversation.  Sometimes standing away from the music may assist in hearing interactions between students.  

Planning to observe.  Once all students are organized into assessment groups and understand what to do for both the assessment task and while they are not being assessed, teachers can focus on student performance of one group.  Many teachers begin with a wide-angle overview of the performance, followed by focused attention on specific rubrics one at a time.  For most rubrics, proficient (Level 4) and beginner (Level 1) performers are the easiest to identify.  Score those students first, and then focus on Level 2 and Level 3 performers.  Write a score for each component of each student’s performance, and then look again to find observable evidence of his/her performance that confirms the score you have written.  It may help to identify at least one behavior that could be used as evidence to support your score.  For example: 

Creative Dance: Application of Skill

 Student shows good technique on many easy skills, but on more difficult turns and leaps, she is 

 off-balance and out of alignment, and sometimes struggles to regain rhythm.

 Score: Level 3 

Being able to support a score with evidence will also help teachers identify feedback that will help students improve their performance.

Choosing the correct rubric score.  In scoring, teachers may find students demonstrating various levels of a rubric over the course of the performance.  It is important to determine the most consistent rubric level demonstrated during the assessment period and to record that score.  If a student’s performance on that day seems uncharacteristic  (e.g., the student has a particularly bad day), record the score, and consider giving the student another assessment opportunity at a later date. The following are examples describing observed behaviors indicative of various levels of performance in the rubrics for the Dance and Aesthetic Activities assessments. Note that video clips provided in the New York State Physical Education Profile CD-ROM are examples of behaviors that indicate a particular scoring level.  No one behavior determines a score.  Instead, teachers should look for a number of behaviors that indicate a particular level before writing a score.

· Application of Skill.  The primary focus for the application of skills is the effective execution of specific techniques that are appropriate or required in the activity.  Many teachers find it is easiest to first record scores for students who are likely to score at Level 4 and Level 1.  Proficient and beginning students are the easiest to identify in most activities.  Be sure to check throughout the assessment whether those initial assumptions are confirmed by student performance.

· In Recreational Dance (e.g., folk, ballroom, square dance) defined movement techniques are essential to competent participation and to the shared experience of the dancers.  Each style of dance will have defined steps (locomotor movements), spatial relationships, correct timing, coordination and emphasis for axial movements, and head and arm gestures that serve to distinguish one dance from another. Student knowledge and ability to perform these skills are easiest to see in the sequence provided by the teacher, and variations of these skills should be observable in the phase of the assessment calling for students to perform their own sequences.  Level 4 dancers perform skills automatically, and can coordinate upper and lower body actions smoothly.  Level 3 dancers perform movement correctly, but occasionally make mistakes, are less confident or smooth in their coordination, especially in transitions.  Level 2 dancers may use correct footwork, but fail to coordinate head and upper body movement.  They tend to look at their feet and rely on cues to stay with the dance.  Level 1 dancer’s movements are most often incorrect or awkward.  They may need to be led physically through movements, and may be incapable of performing correctly without a model to follow.

· In Performance Dance and Aesthetic Activities (e.g., gymnastics, synchronized swimming, figure skating) the criteria for correct skill execution are clearly defined by published codes of points that list critical elements of each skill.  Level 4 performers execute movements as described (skills need not be the form one would expect of an elite performer, but critical elements of skills are evident, and the form is good).  Level 3 performers perform the skills correctly with minor errors of execution such as under-rotation, slight missteps in landings, etc.).  Level 2 performers can perform some major elements, but cannot complete the move without support or major errors, and Level 1 performers are missing most major elements of the skills, perform the wrong skills, or cannot execute skills in the context of the dance or routine. 

· In both forms of Dance and Aesthetic Activities, look for good postural alignment and correct and efficient movements throughout the routine or dance.  Students should be able to participate as performers in settings other than physical education programs; however, proficient performance does not require elite performance.  That is, students should be able to execute correctly and effectively, sufficient for participation at an adult recreational level.  They need not perform the most difficult variations of the skills, but can include all required skills in the context of a dance or routine.

· Performance.  All dance and aesthetic activities are meant to be seen, so a student’s ability to perform with confidence and personal expression is essential for all dancers and for competent and proficient performers in the aesthetic activities.  A proficient (Level 4) performance begins with uninterrupted execution of the sequence or routine, showing that the performer knows where to go and what to do on cue without seeking visual or verbal cues from other people.  Students at the proficiency level will also show expression that is consistent with the dance or activity and that contributes to the overall aesthetic sensibility of the performance.  Eye contact, full commitment to the movement, energy, and an overall sense of confidence are characteristic of proficient performers.  Level 3 performers can reproduce the routine without obvious errors, but may show minor hesitation and lack of confidence.  At Level 2, students show a need for visual and verbal cues to participate, or they make major errors in remembering the routine, or substitute unplanned moves to cover missed elements.  At Level 1, students are unable to remember routines even with cues.  Level 1 performers also may mask their inability to recall a combination by performing random steps and other movements, or by layering on personal expression that is inappropriate for the dance. Be aware, however, that a partner may provide verbal cuing, even though a dancer no longer needs it.  Because of this, look to see whether the student performs independently, or is relying on the cues to assist in performing.   

· Choreography (for Performance Dance and Aesthetic Activities only).  In activities in which students are asked to create routines and dances as individuals, pairs, or groups, this assessment component is evident in the finished product, and all members of a group are awarded the same score.  In effect, the dance or routine itself is evidence of the students’ understanding of specified elements of composition.  Level 4 choreography is obvious when the dance or routine shows original, interesting, and appropriate solutions to the problem or issues assigned by the teacher.  At Level 3, students will address the problem, but may do so in a conventional or uninspired manner.  Level 2 students tend to plan routines that ignore some elements, or include inappropriate responses to the elements required, such as movement skills that are not good selections, or movements that they may be unable to perform.  At Level 1, students may be unaware of appropriate solutions, unable to plan and carry out a plan, or unable to negotiate with their partner or group a single solution within the time frame allowed, resulting in random or ineffective performance.  

Difficulties in group decision-making may affect this assessment component. This aspect of choreography may be scored more accurately in the Personal and Social Responsibility rubric, depending on the nature of the problem.  Students struggling with cognitive requirements of the dance or composition may be scored down for Choreography; students struggling to get along or negotiate decisions together may be scored down in Personal and Social Responsibility, but may score well in Choreography because their final performance includes required elements.  Try to distinguish between the two components by observing the group decision-making process, and comparing behaviors with those described in the rubrics for each component.  In order to give students a fair opportunity to show what they know and can do, teachers may wish to regroup students to remove disadvantages affecting performance. 

· Personal/Social Responsibility and Safety.  Begin by scanning the assessment group to see energy levels and emotional self-control, as well as reactions to both good and poor performances.  Personal/Social Responsibility and Safety are evident during the activity and during breaks in the activity. Safety focuses on such elements as physical, emotional, and social safety.  Indicators of personal and social responsibility may be both observed in movement and gestures, and heard in interactions during the group work required for choreography and in the performance itself.  Look for Level 4 students to appropriately challenge and encourage others to higher levels of performance, and to interact with others in energetic and compassionate ways. Level 4 students show care and take initiative to maintain a positive experience for others.   At Level 3, students are energetic, self-directed, and respectful.  They cooperate, but do not take initiative on behalf of others, show leadership in sustaining a positive experience, and/or demonstrate overt concern for the group’s welfare.  At Level 2, students passively participate and may be sluggish, distracted, or inconsistent in their energy and involvement.  They participate safely and maintain self-control, but have little to offer to the positive experience of others.  At Level 1, students demonstrate an inability to engage fully in a positive way.  They may detract from others’ efforts, make negative comments, show or voice frustration, or interfere with the activity itself.  Level 1 students need reminders to participate in a safe, energetic, and/or respectful way.  Refer to the rubric carefully, and justify each score recorded with behaviors seen, not first impressions.
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Physical Education Profile:  Commencement Level

CUMULATIVE RECORD OF STUDENT ACHIEVEMENT

Name _________________________________________________ Year of Graduation  _____________

	Standard 1A Assessment:

Complex Motor & Sports Activities

Competent in 6 activities and Proficient in 3 activities 

representing 3 different categories.

Activity Name
	Activity Category

(circle one)

Sports:  Team Passing, Net/Wall, Target, Striking/Fielding 
Activities:  Dance/Aesthetic, Personal Performance, Outdoor, Fitness 
	Performance level:

  P:  Proficiency
  C:  Competency
NY: Not Yet 
      (less than level 3)
	Date completed
	Teacher’s signature
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	Standard 1B Assessment: Personal Fitness Planning


	
	

	Standard 2 Assessment:    Personal & Social Responsibility


	
	

	Standard 3  Assessment:  Resource Management


	
	


Components of Competence and Proficiency in Sport and Physical Activity Assessments

While rubrics are written specifically for each assessment, this chart summarizes the behaviors teachers look for to determine the level of performance for each component.  Understanding the general nature of the components and identifying observed behaviors that distinguish one developmental level from the next within each component will be helpful in conducting the assessments in an efficient yet valid manner. 

Students:  

	
	4     Proficient
	3     Competent
	2  Advanced Beginner
	1     Beginner

	Observing for 

Application of Skills
	… apply skills effectively  

     &consistently with few 

     observable errors.

… are decisive / no hesitation.
	… apply skills effectively but

      with observable errors.

… may seem hesitant/ indecisive

     at times.
	… show some skills but  

      performance is ineffective 

      and inconsistent.

…   rely on assistance from

      others to  participate.
	… attempt skills but are 

      consistently ineffective.  

… need direction and/or 

     instruction  from others to

      participate.  

	Observing for 

Application of Strategies
	… apply strategies consistently

     & effectively.

… are decisive / no hesitation.

… smoothly  transition between 

     offensive & defensive roles.
	… apply strategies appropriately.

… does contribute to strategic play … may seem hesitant / indecisive

     at times.


	… focus is on skill.

… little evidence of contribution

      to strategic play. 

…  rely on assistance from

      others to participate.
	… do not have the skill that 

      would allow a contribution  to

      basic game strategy.

 … need direction and/or 

      instruction  from others to

      participate.

	Observing for 

Application of Rules, Etiquette, Conventions 
	… apply rules, conventions,  

     etiquette  terminology

     consistently with  no observable

     errors.

… are decisive (announce scores,

     etc.).
	… apply major rules, conventions, 

     etiquette, terminology

     effectively but with errors.

… may seek confirmation from 

     others.
	… demonstrate an understanding

     of rules, conventions,

     etiquette, terminology, but

      apply them ineffectively.

 … rely on assistance from others

      to apply rules, conventions, etc.
	 … demonstrate incorrect

       application of rules, 

       conventions, etiquette.

  … need direction and/or 

       instruction from others to

        participate.

	Observing for 

Personal & Social Responsibility
	… challenges self and others to 

     higher levels of performance.

… demonstrate leadership and 

     appropriate personal and social

      behavior for sport/activity. 

… participate energetically.

… maintain self-control.

… show respect for others.
	… participate energetically.

… maintain self-control.

… show respect for others.
	… participate with inconsistent  

     energy. 

… maintain self-control.

… show respect for others.


	… lack self control and/or

…  need reminders to be safe,

      energetic, and/or respectful

      manner.

	Observing for 

Personal Challenge, Decision-Making, and Preparation 


	… show a willingness to 

     challenge self to higher levels 

     of  performance.

… make decisive/timely decisions

     regarding preparation 

     (equipment selection, etc.) 

     performance, and adjusts to

     unexpected conditions. 

…perform without needing

    direction or supervision.
	… show a willingness to

      participate but do not 

     consistently challenge self to 

     higher levels of performance.

… may hesitate and/or seek 

     confirmation for decisions 

      regarding preparation and/or

      performance. 


	… participate but do not have 

     skills or inclination to challenge

     self to higher levels of

      performance.

… make inappropriate decisions 

      regarding preparation and/or 

      performance.

… show little evidence of

      contribution to a group. 

…  rely on assistance from

     others to participate.
	… do not have the knowledge 

      and skill or inclination to 

     make appropriate decisions. 

… need direction and/or 

     instruction from others  to

      participate.

	Observing for Safety and Application of Safety Procedures 
	… apply appropriate safe practices

     consistently   with  no 

     observable errors.

… perform without needing

     direction or supervision.

… select and don equipment

     correctly.

… apply safety procedures          

     consistently & effectively.
	… apply appropriate safe practices,

     but with errors and/or

      hesitation.

… may seek confirmation from 

     others (hesitant/indecisive).

… select and don equipment 

      correctly.

…  apply safety procedures

      effectively.
	… demonstrate general  

      understanding of safe practices,  …  need reminders and/or 

      rely on assistance from others 

      to participate safely .


	… demonstrate a lack of 

      knowledge or inclination to 

      apply safe practices. 
… do  not don equipment 

      correctly. 

… ineffectively  apply safety 

      procedures.

… need direction and/or 

     instruction from others to 

      participate.

	Observing 

for Aesthetic Performance 
	… accurately recall and execute 

     showing self-confidence, full 

      commitment, and personal   

      expression. 

… perform decisively without 

      verbal or visual assistance. 
	… recall and execute with errors 

     and/or hesitations, showing

     limited expression and/or less 

     than full commitment.

… perform without verbal or 

      visual assistance.
	… perform with major errors, 

     hesitation, and/or breaks in 

     rhythm.

… rely on the assistance of visual

     or verbal cues from others to

      participate. 
	…perform incorrectly despite

     visual or verbal cues. 
… need direction and/or 

     instruction from others to 

     participate.

	Observing for Choreography 


	… create combinations and 

     movement sequences that meet

     all required elements in original 

     or unique ways. 
	… create combinations and 

     movement sequences that 

     correctly meet all required

     elements. 
	… create combinations and 

     movement sequences that meet 

     some but not all required 

     elements. 
	… fail to include required elements 

	Observing for Application of Fitness Knowledge
	… record data correctly by making

     correct calculations /

     interpretations and showing 

     correct application of fitness 

     principles.

… are effective and independent
… do not need direction or 

     supervision. 
	…record data but with minor 

    errors in calculations/ 

    interpretations and/or 

    application of fitness principles.

…are effective, but  may hesitate 

    or seek confirmation from

     others.
	… show major errors 

     recording data and/or 

     applying fitness principles.

…  rely on assistance from others

      to participate.  


	… fails to record data or shows

     little understanding of fitness 

      principles.  

 … need direction and/or 

     instruction from others to 

     participate.
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