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ELEMENTARY
▲ demonstrate moving

INTERMEDIATE 
▲ dance a range of forms
▲ demonstrate roles

COMMENCEMENT
▲ create dance studies
▲ apply choreographic 

processes

ELEMENTARY
▲ sing/play

INTERMEDIATE 
▲ sing/play
▲ perform in ensembles

COMMENCEMENT 
▲ sing/play
▲ identify/describe roles

ELEMENTARY
▲ use creative drama
▲ use props

INTERMEDIATE
▲ use improvisation
▲ create props

COMMENCEMENT
▲ write monologues
▲ design/build props

ELEMENTARY
▲ demonstrate use of 

elements of art

ALL DIVISIONS
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or many years our school has had the

tradition of a Senior Play.  I can

remember seeing  a flat backstage that

had my sister’s name on it and she graduated

in 1961. As the years went on, not all seniors

wanted to be in the school play so participa-

tion was opened to all high school students

who were interested. About three years ago,

the English teacher who had directed the

School Play for a number of years retired and

no one else seemed interested in continuing

the directorship.  The tradition died.

Teachers from many subject areas
can work together to strengthen
the learning of the students. 
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ELEMENTARY
▲ understand concept 

INTERMEDIATE
▲ demonstrate knowledge

ELEMENTARY
▲ visit theatres
▲ attend performances
▲ speak with theatre

professionals

INTERMEDIATE
▲ visit theatre technology

facilities
▲ know local institutions
▲ discuss vocations

COMMENCEMENT
▲ use theatre technology
▲ visit local institutions
▲ understand vocations/avoca-

tions

INTERMEDIATE
▲ demonstrate knowledge

COMMENCEMENT 
▲ evaluate performances

ELEMENTARY
▲ discuss understanding

INTERMEDIATE
▲ examine/discuss other art

forms

COMMENCEMENT
▲ evaluate other art forms

INTERMEDIATE 
▲ identify dance forms
▲ identify major  artists

COMMENCEMENT 
▲ explain interaction of per-

formers
▲ identify cultural elements

ELEMENTARY
▲ identify when listening

INTERMEDIATE 
▲ identify cultural contexts

COMMENCEMENT
▲ identify from performances
Theatre

ELEMENTARY
▲ dramatize stories

COMMENCEMENT 
▲ articulate societal beliefs
Visual Arts

COMMENCEMENT 
▲ analyze works of art
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It was quite a challenge to instruct three levels at once.

Teacher

Pictured in center, in dance costumes, are Kayla and Andrea. Both students
helped choreograph their own dance sequence. The costumes were designed by
Kayla’s brother, Jonathan.
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Curriculum rewriting under the
new state frameworks was to start
with the arts! One of the ideas was
to revive an old tradition, our
School Play. Many staff members,
community members and parents
all came out to teach and to help. 

Thus a tradition came alive with
the production of Joseph and the
Amazing Technicolor Dreamcoat.

We live in a very small rural town
of about 3300 people and the
whole county only has 18,000 peo-
ple. Needless to say, this small area
does not abound with cultural arts
experiences for our children.

We know that through the integration of many subject areas, a student’s learning by means of
this artistic vehicle could be expanded and enriched.  The curricular areas involved were:

■ Senior English

■ Journalism

■ Theatre Production

■ Multimedia

■ Middle School—music and art
classes—history of the play, its music
and design

By the way, the Junior Class agreed to do
advertising sales and  the Senior Class agreed
to do budget and finance.

Highlights
of children’s growth:

• The Pharaoh designed his
own costume

• Small groups of students
were asked to give a short
performance for a Rotary
meeting

• Three girls with dance experi-
ence choreographed  an
ensemble piece

• Students sang solos at the
spring concert with new ease.

From our “star” to our tiniest, little child in the children’s choir, high standards were achieved
in this multi-age grouping.

Beth went from being timid and shy, to a very relaxed and self-confident performer. She is look-
ing forward to a future in vocal music performance. Beth is one of several performers who goes
into the community to perform. This is good public relations. It also gives the performer live
group reaction for building self-confidence. 
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ASSESSMENT

• Music rubrics for performance

• The final assessment came from the audience—three sold-out performances, standing
ovations at every performance, and community and parent feedback that was tremen-
dous.

Assessment

Jonathan went from a very small vocal range to the extremely difficult
vocal range of  an Elvis impersonator. The music directors worked with
him 3-4 times an week for 6 weeks. His performance had the audience
rocking and rolling in their seats!

For all those seniors who have graduated
down through the decades with a love of the
“Boards”, we have kept your spirit alive.

Our hats are off to the children of this
community!  It may have taken adults to get the
ball rolling, but it is the children who saw it
through and grew.

Teacher
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We had one handicapped student in a wheelchair,
who was taking Theatre Production. She had a special
computer, and we utilized her skills in developing
schedule forms, makeup charts, and record keeping.
We carefully listened to her ideas and suggestions. 

Teacher
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▲ compose

▲ sing/play

▲ improvise

▲ perform

▲ identify/use

▲ sound sources

▲ school/community
resources

▲ current technology

▲ demonstrate listening

▲ investigate career

▲ listening/analyzing

▲ appropriate terms

▲ demonstrate awareness,

▲ appropriate terms

▲ scientific concepts

▲ terminology

▲ cultural concepts

▲ identify from performance

▲ discuss current/past

▲ performing ensembles

T
he Final Project has proven to be a posi-

tive experience and a favorite activity

for my students. Its purpose has been

to serve as a culminating activity for the gen-

eral music course and a way for students to

personalize a musical experience, or explore a

related interest and correlation. It can encom-

pass any individual or combination of the four

standards, relate to any other subject or curric-

ular area, and be applied with any background

or level of musical accomplishment. It can be

produced individually or in cooperation with

peers, and its parameters can be changed to

suit the

teacher’s

needs.

Music
relates to
almost
every sub-
ject area.
It is math,
history,
science,
language,

technology, art, dance, theatre, etc. After a brief
discussion along these lines, I instruct students
that for the second half of the course (a report
card period of approximately ten weeks), they
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Theo Van Deventer

Sachem School District

Hiawatha Elementary School

97 Patchogue Road

Lake Ronkonkoma, NY 11779

(516) 471-1830

R o b e r t V 3 1 4 @ a o l . c o m

Grade 7

I N T E R M E D I AT E

Depending upon the project,
any of the standards may be
the focus. That is also true of
the performance indicators.
Consequently, I have listed
them all.

Teacher
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are to work on a final project of their choice that will amount
to ten percent of their grade (30 percent is class participation
and classwork, 30 percent is test and quizzes and 30 percent is
homework). They are to select a project of interest to them
from a suggested list I distribute as a handout, or they may
come up with an original idea of their own. All projects must
be approved by me so that expectations are clear to all parties.
As I make the presentation, we refer to the list and I show
examples of projects from each category as reflected in the
work of students from previous classes.

Students may work individually or cooperatively as pairs or
small groups. I emphasize that they should not make a com-
mitment to work with people they cannot rely on, get
together with, etc. Although we take some class time to con-

sult on progress, the majority of time required is outside of class. The project must have an
application to music in their life. It should be a vehicle for personal growth and exploration.
They should improve a skill or pursue knowledge of a topic that interests them.

Some project options include:

• a written report or oral presentation

• performance

• original music video

• musical game

• original composition

• word search, puzzle, or crossword

• build an instrument or invent your own

• attend a concert and write a review or program notes

• historical timeline, musical map, newscast

• music and science—sound experiment

• music and math

• dance—performance or choreography

• visual arts

• music and theatre

After this class presentation, students are required to submit to me a project proposal selected
from the list above, or an original idea. This is due in writing, in one week’s time, and is subject
to my approval. Students are then given a journal sheet with a time frame for requirements and
guidelines to help them plan and stay on task.

Upon project approval (after revisions if necessary), students are next required to submit a pro-
ject description and plan. What is their goal? What are they setting out to learn, create, or per-
form? What new knowledge, skill, or improvement of skill are they targeting? What media are
they working in? What materials will they work with or need? What procedure or outline will
they follow? I will then provide a sheet with sample projects and the criteria and standards they
are expected to meet to help them with their planning. This project description and plan is due
in writing a week later. 

After I evaluate project plans, and they are revised if necessary to meet approval, students are
given the go ahead to begin work. Over the next few weeks, I provide reminders and make

I first developed this program for
sixth grade classes who would be
leaving elementary school the next
year. I had hoped that if I instilled a
positive and open attitude towards
music, they would continue to be
lifelong learners.

Teacher
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myself available for any questions or consultations during my lunch and prep
periods, homeroom, and before or after school.  Within the next two to three weeks,
I meet briefly with each student to check progress, help with problems, and nudge if nec-
essary.

The final projects are due three weeks before the end of the course. We then allot time
for performances and presentations. Students are provided with a Self-Evaluation
sheet to be completed after they turn in their project and make their presentation. In
addition, they receive Peer Evaluation forms to complete after each student makes their
presentation. I provide a short span of time between presentations for these to be com-
pleted. During these spans, I meet with students who presented the previous day. We go over
their Self-Evaluation form, anonymous feedback from their peers (I collect the sheets at the
end of each class.), and my own feedback. They have proposed a grade for their
final project in their self-evaluation.

There is a great deal of flexibility in this learning experience to accommodate stu-
dents owith disabilities, as well as enrichment for the gifted student. Their per-
sonal choice plays a major role in the direction they take. Students can pursue
interdisciplinary connections and have often consulted with other teachers. An
example is a student who worked in the technology room to make his standing
chimes. Communication lines are open with resource room and ESL teachers.
Students’ diverse needs may be met through the use of technology sudh as computer,
video, and/or cassette recorders. Students may make their self and peer evaluations on
audio tape if necessary. They use the little practice room at the rear of my classroom in
between presentations to do this.

I have had some excellent project submissions from special education students.
One girl made a music quilt on which she appliqued musical instruments. Astu-
dent with A.D.D. and learning disabilities did a computer report and pro-
ject concerning music and math. Another wrote a short report on the flute.
She made a model of one with a cardboard wrapping paper roll covered
with aluminum foil, using rods and coins to simulate the key mechanism.
Another performed an easy level NYSSMAviolin solo.

NOTE: Occasionally students prefer to do some type of report. I try to
encourage them to try to explore other venues but I will honor their choice if
that is really what they would like to do. I usually have someone who wants
to research a composer. I try to encourage them to focus on the music and lis-
ten to examples, instead of focusing on dates, marriages and children. Other
reports have included histories of instruments, music and math, musical
careers, etc. One student who developed an interest in Billy Ray Cyrus wrote
a biographical report on him, reviewed a video and put together a visual col-
lection of fan collected artifacts. When the Beatles Anthology came out, a
team of three girls did an excellent biographical report, large visual chart
with pictures of the Fab 4 spotlighting different spans of their career and a
sample audio tape of musical selections reflecting the same.

ASSESSMENT
Assessment tools may include observation, group discussion and participation, taped perfor-
mances (video and audio), and written reports. Students receive a handout after their initial
project selectionwhich includes the criteria to meet standards of approval in their planning,
Journal Checklist and project standards. Sample assessment rubrics follow.

Assessment
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REFLECTION
This project has been among the most gratifying in its results. I never cease to be amazed at the
c reativity and diversity displayed. Occasionally I have the “lazy bones” who cover a coffee can
and calls it a drum or fill a soda bottle with rice (Maracas). I do expect age appropriate work
reflecting a “final.” Usually, those students are embarrassed by their own work when they see that
of others and often try to redeem themselves with “extra credit.” Performances are usually enthu-
siastically received and have even included audience participation. Although I originally allowed
w o rd searches, puzzles, and cro s s w o rds, I phased much of that out when I finally realized how
much of the work was easily done by the computer. I have often allowed them as extra cre d i t .

The responsibility for this project’s completion by the student is outside of school. Class time is
limited. My curriculum includes many things to teach, as most teachers experience. If a student
lacks materials or equipment, his needs can generally be met by the school, but most kids know
others who can help them out. They always know they can come to me, but I want to see some
e ffort at problem solving themselves. Sometimes it is too easy to say “I can’t,” and it really means
“I don’t want to.” They know they should not choose to work with others if their time or means
p rohibit it.

Other fruits have come from the final projects. For example, it gave me the idea to begin an
annual NYSSMArecital in preparation for Spring Solo Evaluation Festivals. Students who are
preparing a solo or ensemble piece have the opportunity to try it out in a supportive setting
before they go for their audition. We hold rehearsals in the auditorium, invite parents, serve
punch and refreshments, and have a good time. Performance anxiety is something that often
affects people differently. Performing in a setting such as this allows the student to see how well
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he knows his music and where the trouble spots are. If the audience is smaller, we hold the
rehearsal in the A.V. room so that it is more intimate setting.  The other music staff members
appreciate this boost to their students. By the time the student walks into the small setting of a
room with one judge for his audition, it is not nearly as nerve wracking.

The final project has most often ended a course on a very positive note. It ties music with the
individual interests of the students, shows its great diversity and possibilities, provides opportu-
nity to put it in action, and make it relevant to everyday life. 

That’s what it’s all about, isn’t it?
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