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INTERMEDIATE

Standards & Performai

raaing 1 1IENOVE

LISTENING AND READING - students will
ELA A read/view texts and perfor-

mances

SPEAKING AND WRITING -
students will

A present responses to/interpreta-
tions of literature

A use standard English effectively

use the following learning experience as an introduction to how we will
approach our study of novels.

I do this early in the year to introduce my students to expectations and stan-
dards for all formal responses to the study of a novel.

I want them to learn to support all that they say about a piece with details
from the work and the importance of taking notes to prepare for a given
written assignment.

Students:
® master the listed spelling-vocabulary words I'show the students how to use double
taken from the novel. entry journals—a technique I learned at
. ) one of the May writing conferences that
m take notes, collecting data needed for their used to be held in Albany each year.

essay responses.
m synthesize the notes into a well organized essays.

m follow the rules for sentencing and punctuation.
The first novel we study is Call of the Wild, by Jack London.

The project is teacher directed to show helpful techniques and expectations
for all work of this kind for the school year.

Students receive a unit packet that outlines the expectations for the assign-
ment and provides students with the essay questions they will be required to
answer. Rubrics for these exercises are provided on the day they do the writ-
ing in class.
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The Call of the Wild by Jack London English 7 —NIrs. Donnelly

Course Qutcomes: students will:
. read and note London’s sty
. use this writing stylein a composition of their own.

le as he introduces the various dogs in the navel.

. learn to use double entry journals {o take notes as they read in preparation for an essay on
. the novel.
o write an essay that shows a character’s conflict

. synthesize the information in their notes t
with and adaptation 10 his environment.

. write an essay that shows what they pelieve 10
with their supporting arguments.

pe the most significant events in the story

Unit Outcomes: students will
. jearn how to use double entry journals io keep notes on Buck’s ability to adapt to his environ-

ment.

. write a composition in which, like Jack London, they name one of the dogs in the team,

describe his character and desctribe an event from the story that reveals this trait. They wil
descripe a person they know with the same trait and support what they say with details of an

event in which this person exhibited this same frait.
. write an essay that shows the yarious ways Buck learmns to adapt 10 his environment——per-

sonal experience, vicarious experience, observation, trial and error, etc.

. write choosing ihe high point and low point of the story and explain the reasons for their

choices

Enabling Exetcises: in notebook— Students will:

. maintain a list of dogs on the team and their yarious char-

acter traits.
. learn fo Use double entry ]oumals 1o record Buck’s vari-
ous learning expetiences and what he iS taught in

each.

Vocabulary: students will:
. learn the meanings of key words in the story. A
spelling-vocabu\ary test will be given each week oD

these words.

Predicting: Students must:

. sort out what they would like 10 happen from the
realities of London’s story- Therefore, they will
make predictions at the beginning of each chapter
pased on the pook and chapter titles.

) will check your notes regularly to pe sure you are
collecting the required data.

Your notes must be complete pefore you attempt to
answer the essay questions.

3 .
Learning Experiences
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First, students are given the unit packet for this assignment which provides them with the essay
questions and vocabulary / spelling lists which they are responsible for in the study of this novel.
I encourage them to read for the information that they will need to answer the essay questions
and give them note taking techniques that they should find helpful.

STUDENTS:

m list, in their notes, the various information asked for in the essay questions, and we work on
these daily as we progress through the novel.

m synthesize the information into their essays following the directions in the rubric regarding
introduction, content, conclusion and mechanics.

m are given two days class time to write the rough and final drafts of these essays, coming to me
for help if they have any questions as they work.

m are directed to use the opening statement on the rubrics as the opening statement in their
introductions.

The resource room teacher
writes the notes on the board
as the students respond to
my questions. She will also
have a copy of the notes so
that students who are
unable to work fast enough

to take down the informa- FON N Sl Py

tion during the class dis- Dend G'M e

cussion will have them to i aitha el Buck. Las by wsed, Gad lblwo'\
refer to in the resource ‘bE fe o

room later. One of us . Wwes - with, ﬂd&b

checks the rough drafts of
students whose
Individualized Educatio
Plan (IEP) indicates that
spelling does not count.
We correct spelling errorf
which we expect them tg
copy correctly in the
final draft. These stu-
dents usually require
extra time to complete
assignments, and the
resource room teacher
monitors their
progress outside of
English class.

hen o 0@y S (oot he Kot oliaatiny 7, o

.]Ql.ka- wrrl WeA - e v tag
, N Back “da@% eke Lo
ey Qﬁm‘y‘ﬁﬂﬂu'ﬂh chk%w
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Students are able to Seela, P ke Sthenf %;“

work in my class-

room and in the

resource room if they had learning

problems that affected their ability to complete this assignment.
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Assessment

ssessment

Conferring with students as they work allows the teacher to monitor their progress, especially
their grasp of the directive, “support what you say with accurate details.”

Synthesizing the notes into an organized essay is a challenge for some, and one-on-one help is
sometimes necessary for students to grasp the skill. I keep referring students to the directives
given in the rubric to keep them on task. I also expect them to refer to their notes. If they didn’t
take the notes or wrote them illegibly or lost them, they quickly see problems to be avoided in
the future.

It usually takes three weeks to read this particular novel and write the essays, but the length of
the novel and the number of responses required will affect the number of weeks needed to
cover the work in class.

Key Elements:

1. The skill of taking notes on the key points needed to respond to a given written assignment is
one that will be required in many courses and in the Regents exam.

2. The skill of synthesizing notes into a well organized essay is one that will be required in
many courses and in the Regents exam. The resource room teacher has said that when her
students are working on essays for their other subjects and they get stuck, she says, “Pretend
you are in Mrs. Donnelly’s class.” Alight goes on in their heads, the connection is made, and
they proceed with their work.

3. Modeling the format for notes, giving students help as they work, giving them extra time to
complete the assignment, gives everyone the opportunity to do well and master the various
skills in the lesson.

4. The double entry journal format is one that they can apply in other classes where supporting
data is needed on a topic studied.

Learning Experiences
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Name Date
Call of the Wild by Jack London

Buck hax had many different kinds of experiences since Menuel Kldnapped him
from his home at Jodge Miller’s place. In an essay tell what you believe to be
the happiest and sapddest moments in Buck’s life in the North. Give reasons

to snpport the choices that yom make.

Be sure to explain your reasong for your cholces.
Rubric:

A "M} or better poaper will heve the following:

-an inirodugtion that clearly states the purpose of your composition and inchodes the tite
and awthor of the book

-specific and precise details that fulfill the task directives with events that describe the happiest
and saddest moments in the story and the reasons for your choices

~correct paragraphing of information

-8 variety of error-free sentetices

-correct spelling, especially of key wonds from the novel

-8 conclusion that summarizes the main purpose of the composition.

An "80" or better paper will have the following:

-an introduction that states the purpose of dwe essay and includes the title and anthor of the
book

-specific details thet fulfill the tack directives with events that show the happiest and saddest
moments in the story

-correct paragraphing of information

-8 variety of sentences

-correct spelling of most words, especially key words from the novel

-8 conclusion that summarizes the main point

check

Introduction

Relevant detnils

Paragraphing

Spelling
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Politics and The Natural World:

THE TOWN MEETING

ELA

Standards & Performan

ELA

4

LISTENING & READING - students will

A interpret/analyze complex informa-
tional texts

A synthesize information from diverse
sources

A make distinctions about relative value

A make perceptive/well developed con-
nections

SPEAKING AND WRITING - students will
A write/present research report

A present controlling idea

A revise/improve early drafts

A use standard English skillfully

LISTENING & READING - students will
A analyze, interpret/evaluate
A make precise determinations

SPEAKING AND WRITING - students will

A present orally/in writing well-developed
analyses of issues

A make effective use of details

A monitor/adjust to have greatest influ-
ence

A use standard English

LISTENING & SPEAKING - students will
A engage in conversations/discussions
A express thoughts/views clearly

READING & WRITING - students will

A make effective use of language to con-
nect

he Politics and The Natural World
I activities presented here seek to

help students make connections
between environmental issues and their
own lives. From these activities, students
develop an awareness of the number of
factors which play a role each time peo-
ple act to change the natural environ-
ment. For the science component stu-
dents learned what specific factors were
involved for our particular project, and
they learned the political process
involved with the proposed change. For
the English component, students demon-
strated the ability to communicate scien-
tific concepts to a general audience

Learning experiences like the Politics activ-
ities support student progress because they
require students to use many standards. It
is sound classroom practice because, in
this case, the three standards allowed for
the smooth integration of two vastly differ-

ent academic disciplines, enabling students
to learn material which was used in hands-
on activities, and increasing knowledge
about reading, writing, listening and speak-
ing in the natural world.

Learning Experiences
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proposed development on the plot. Students were told that the Stewart’s
Corporation wanted to build a convenience store on the plot. The convenience store was
proposed as a typical Stewart’s convenience store, with a parking lot, but no gas pumps.
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The Politics unit is a challenging one, especially for diverse students. The material is techni-
cal and sophisticated and calls for the use of complex thinking and reasoning skills.

The FO rm Students were then introduced to the local polit-  The completion process of

ical process for land development when they the form was sometimes
were presented with the New York State Full tedious, as the form, in
Environmental Assessment Form (FEAF). Asa ~ parts, seemed overly com-

class, teachers guided students through the _ plex and repetitive.
A basic, informational sections of the beginning B

_ - _part 2’—_.?_“9" " g the form—filling out basic site and project infor- 1.

’_ ) T -~ mation. Students were then grouped according iy

r_ud“"’» : ,h,uid‘: to sections of the form (impact on land, impact g%

Miﬁ"“"‘;mﬁﬂﬂlﬂ‘ax“ on water), given resources to research one sec- t*

ga pak
© o somPEET o et o vl U8 PEoaR tion, and fill in one section. Teachers assisted in
T et WA T ted
o 1P V0 st “hﬂ‘."" T the research process—though there were many s
m‘:‘g e bocked "'-‘_‘mn'im"‘"gh questions students could not find answers for ol
o B.ﬂ“““ %‘tﬁ:‘“ geafie fand /or fill in.
o

tn
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Th e Te FMS  Once the level of complexity of the FEAF was clear to stu- Through the effort of the team, care-
dents, the teacher provided students with a handout of a list  ful attention was given on a daily
of terms and laws which needed to be defined prior to fully  basis to make sure students stayed
completing the FEAF. Students defined the terms, with the  up to date and on task with assign-
help of reference material and teacher assistance, and identi- ments, and to ensure that students

fied resources for information on legal questions. In addi- understood the material. This was
tion, teachers arranged for an expert on local issues and difficult, especially in the face of
impact statements from the Department of Environmental absenteeism among students.

Control (DEC) to speak to the class about the general
process, and answer specific questions related to our FEAF.
Finally, students were able to complete group-assigned sec-
tions and present to the class. The class, pooled its knowl-
edge to complete a full FEAF to the best of its ability.

Ky e gy T e gy
The Persuasive Essay ——-X2me - g ——

T -\w"bﬂﬂld
Next, students were asked to write a persuasive essay about -- Some were more successful than

their own personal position on whether the Stewart’s should ™ others in incorporating technical

be built. Teachers taught the persuasive essay format, scientific information into their per-
showed students models of good persuasive essay and suasive arguments.

guided students through the writing process to final copies.

Teachers then moderated a group share on the issue.
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The RO I €S Next the teachers got students set for a mock
environmental mediation and Guilderland town
meeting. They identified roles that students
would take for these remaining steps of the pro-
ject. Students signed up to play parts as: high
school students, school administrators, corporate
representatives of Stewart’s, environmentalists
(Nature Conservancy), homeowners (neighbors
to the proposed Stewart’s).

Students faced a great chal-
lenge in stepping into a
role, assuming a perspective
and arguing from that point
of view.

The Mediation Process

Teachers introduced the concept of environmen-
tal mediation, and taught students about the for-
mat and goals of the process. With teacher guid-
ance, groups of students brainstormed
arguments that would fit with their assigned
part. Next, a certified mediator from Saratoga
Mediation conducted a double-period mediation
with students, hoping to come to an agreement
about the plot.

No agreement was reached,
though students were
actively involved in the
mediation process.

The Mock Town Meeting

The last step in the process was for students to
conduct a mock Guilderland Town Meeting to
decide on the question of development of the
plot. Teacher used videotapes to educate stu-
dents about the process and format of town
board meetings. They outlined the procedures
with students. Students played largely the same
roles as they did during the environmental
mediation with the exception of several students
who were assigned to play board members.
Teachers then scheduled time in the high
school’s media center for rehearsal and video-
taping of the mock town meeting. Students
rehearsed, with teachers” and media director’s
guidance their town meeting; then they taped it.
The students, much to their surprise, were then
interviewed for the morning news by the stu-
dent journalists who staff the media center. The
tape of their interview, and highlights from the
town meeting, were then broadcast to the school
during the morning news.

Fear of videotaping and the
intimidation of the lights
and cameras in the Media
Center was a hurdle to be
overcome.

13  Learning Experiences
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The Politics and The Natural World
activities provide students with a well-
rounded and sophisticated learning
experience. This learning experience
connects with local interest and real-
world activities. The variety of
activities meet the needs of all learners
by sequencing them and breaking large
activities into small, manageable
portions.
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Assessment

SESSMENT

Teachers used daily observations and periodic grades to document student progress. Daily
observations were of group work and class discussion/work sessions, mediation participation.
Grades included completion of the resource and vocabulary list, the FEAF, and the persuasive
essay. Students participated in a peer review of persuasive essays prior to submitting final
copies. The items on the peer review sheet served a dual purpose as an informal rubric for teach-
ers to assess persuasive essays. The
town meeting was graded by teach-
Conference BIe€L  org who reviewed the videotape,

English 10/Nature Studies . based on a rubric of requirements.
Mg, Bronzert Persuasive Assiant
The interest of the Media Center
Mm_’//’ student journalists in interviewing
. — students about the town meeting
ConferencePartner.

supported the teachers assessment
1. Find the HOOK. Isit catchy? Doesitmake that students performed beyond
; . Wirite It heres expectations for an exciting pro-
make It more nteresting
Ko ject.

mmtmmdun?__————
2. Rewrite the HOD

The presence of two teachers (one
English and one science) and an
aide helped make the complex

T
3, What Is the opinion the author takes In the essay

ture of the integrated science/
o ton u-p? e na g

4. Are thete THREE reasons 1012 chis opis English subject matter of this

reasons convinCing? —————— unit a success!
5 e e R gcienuﬂcmformﬁnnonascaleofl-m(lﬁwwtm'

1 of
6. Rate the author's use

esth —4——F A -
10tsswoneEE seces of scientifc informatott MELL ALl The unit was carefully scaffolded.
P

7. 1ist the most convincing

m Each activity built on the last, requiring stu-
dents to demonstrate an understanding of
course material and the ability to adapt and

LW eyt Lﬁlll"’l‘

+ English 108/Nature Studies

Bronzert/Seretan : apply that material to given scenarios
9, What parts.neey Town Meeting which were first analyzed.
Comteny
Guilderland Central High School was fortu-
1. organkaton 123456789 .
=10, What 15 ON/ {plan nat clear - strong plan) nate to have the community support of a
- 2 originailty 123456789 local resident who gave permission for the
{dull/colorless - creative)
class to use the wooded plot.
3. preparadon 123456789
{inadequate - complete) -
The plot was familiar to students, and of
4. understanding of Issue 123456789 . N
{tacking - thorough) interest, since it is part of the local commu-
5. ;:ﬁem:fmmesfmiﬁ?&) 1234567389 nity. (Other schools might face a greater
challenge in identifying a similar undevel-
6. supparts arguments 123456789 ) ]
(no suppart - thoughtful support) oped piece of land to use as an “environ-
mental classroom” within walking distance,
Delivery .
7 & polse though a small piece of a school’s property
b. audience contact/involvement could be used.)
€. volume/rate/enunciaton 1234567891

15

TotalPointsEarmned,

Learnbgghslpduieigaesge Arts




Standards & Performa

LISTENING AND READING -
ELA students will
understand how multiple levels
are conveyed

SPEAKING AND WRITING - students
will

A present responses to/interpretations of
works of recognized literary merit

A produce literary interpretations
A use standard English skillfully

LISTENING AND READING - students will
EI—A A analyze, interpret/evaluate
3 A evaluate quality of the texts
SPEAKING AND WRITING - students will

A make effective use of details
A use standard English

Peer conferencing is a
standard procedure in the
classroom.

Teacher

Design the experience to allow students
the necessary time to conference with the
teacher and other students. IEP
(Individualized Education Plan) students

should be afforded the opportunity to
work with their resource teachers during
scheduled resource time.

Author Analysis Essay

s part of their Regents portfolio, stu-
Adents select an American author/ poet

from a teacher prepared list to study
for the entire year. The author analysis essay
is the second part of the author project. After
reading specific works by the author/poet,
the students prepare an in depth critical
analysis of a specific aspect of the works.

The American author/poet project encom-
passes the entire year and is worth 45 percent
of the students’ Regents grades.

There are three parts to the project:
1. Research Paper

2. Analytical Essay

3. Oral Presentation

During the second week of school, students
meet in the media center and are introduced
to the authors/poets and references that will
be used to complete this project. The media
specialist and I provide information on the
authors/ poets on the teacher generated list as
well as on the many references available to
use for additional information before choos-
ing the authors they will study for the year.
Once students have made their choices, they
begin the first part of the project, a research
paper on the author/poet’s life, writing style,
and time period. Students engage in research
for three days, collecting and gathering infor-
mation to be used in the paper. The paper is
due at the end of the 1st quarter.

16
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The author analytical essay is the most heavily weighted part of the project as well as the most
challenging.

After submitting the research paper, students begin the second part of the project, the author
analytical essay. At the beginning of the second quarter, students return to the media center to
select works by their authors/ poets to read and analyze. The students read the works through-
out the second quarter and prepare essays interpreting and synthesizing information. After all
works have been analyzed, the students develop a thesis for the culmi-

The entire process—reading works, analyz-
ing individual works, and writing the final

essay—requires at least 10 week.

nating critical analysis that provides an insightful understanding of a
specific aspect of the authors/poets” works. The final essay is rated by
two teachers according to the criteria in the rubric. Students’ scores are
multiplied by five and recorded on their individual Regents portfolio
grade sheets.

During the second quarter, the teacher provides an organizational framework that enables the
students not only to read and analyze their authors/poets” works, but also to complete class
assignments without succumbing to the pressure of all the demands. Due dates for the critical
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analyses are strategi-

cally planned to try to ffﬁ;}:;lr; g‘ iegeﬁts | Student
avoid any overlap- ro High Schoa )
ping. The teacher Portfolio Scores
needs to provide Portfolio
resources which will Picce e Comments
provide some insight |, Cover and T/Contents I
to the works, such as 2. Letter to the Reader
access to the media . 3. Reading Response #1
center, Magill's Survey 4, Reading Response #2
of American Literature 5. Reading Response #3
and other sources that ¢ Reading Response #4
enable them to con- 7. Author Project R.P.
struct an analytical 8, Compare/Contrast Bssa
focus for the Regents 9. Oral Presentation
essay. Finally, the 10. Self-Selected Pieces
teacher needs to con- 1t. Self Portrait
ference with the stu- Total
dents to ensure that
they are focused in the | General Comments
right direction.
Final Score
Teacher Signature

Models from previous years are
a valuable source. Classroom

time is provided for student

editing and typing. Students
meet with the teacher throughout the
day—Ilunch periods, study halls—as well as before
school and after school. Certain days are devoted to conferencing, edit-
ing, and typing. Students decide what they will be doing on these days.

Assessment

Students’ final essays are graded according to the criteria in the rubric. In order to familiarize
students with the scoring rubric, I devote 2 to 3 instructional periods to the process of develop-
ing a checklist from the rubric that is used in the editing process.

The procedure I use begins with a general discussion of the rubric. Then students work in
groups breaking the rubric down into different sections with specific indicators. After the groups
have finished, the results are presented on the overhead, and the class assimilates information
from the groups to develop one checklist. The next class period each class reviews checklists
from other classes and makes any additional changes to finalize one checklist that will be used
by all classes. Through this process, my students internalize the rubric used to rate their essays.
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Making Decisions
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Modeling Process

Needing Check Points

From the beginning of the project to its completion, students are
actively engaged in making decisions about their learning. They
must choose the author; they must choose the reference sources
to use; they must develop a focus/ thesis; they must decide
what to read.

Accepting Responsibility Accepting responsibility for one’s own learning is a process that

develops over time. This project is, in many cases, the first step
in that process.

It is imperative to provide models for the students throughout
this experience. At the beginning of the year, the media special-
ist and I select an author who has not been chosen by the stu-
dents and model the research process. Likewise, when it is time
to read the author/poet’s works, the same author/poet is used
to model the process of selecting works to be read and refer-
ences to be used in order to complete the analytical essay suc-
cessfully.

After the first year, I realized that my students needed check
points. Class periods are provided for editing, conferencing,
and checking to ensure students are focused. In addition, I
require the students to write separate critical analyses on the
authors/poets” works during the second quarter. Athesis is
developed for the final essay; it helps the students to make con-
nections between the works.
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STUDENT

A
ESSAY

In his works, Emest Hemingway porrayed characters who led daring and
adventurous lives. These characters, miermed to as "Hemingway Heroes.” frequencdy
share simifar atributes and adhere 0 a commen ¢ods, They are men of courzge, self
discipline, lovalry, and action. In the two aovels A Farewel 1 Arms and The Old Mag
and the Sea. Hemingway exemplifies the code hero through che raspective chamctzrs of
Fraderic Henry and Sammiago.

Although siruated under different circumstances, both Frederic znd Santinga display
greet courage and audacity. Locamd on the war front in [raty, Frederic, despite being en
ambulance driver, is forced & avert death on many occasions. He is hit by 2 ortar shell
and imjures his knee. Furthermore, he barely ascapes from the military palice by
swimming in a deadly nver. Although he is an American fighting with litde interest ina
Eurgpean war, Fredesic shows great valor when performing bis mission. Simdilacly,
Santiegn, despite being old and somewhar decrepit, is lso brave. For thres days af sei,
armed oaly with a fishing pole and harpoon, he ﬁsks his life Eetwing 2 1,50 pound

“raarlin. Besides the troubles brought upen him by the tmmenss Ash, Santiago scowitess

ferocions sharks, & lack of nourishment, and seévere ¢ramps in his arms. However, i all
of thia dark adversity, the courageouns Santiago shives. “He wook all of his pein and what
was left of his strength and his long gone pride end he pur it agajnst the fish's agony.”
Although, in the end, he never brings the giant marlin t shore, Sentizo v 2 mer
victory. Using his bravery wod audacity, be concoers misfortmes and narmowly avoals
death by slim marging.

Frederic and Sentiago, although enjoying the senxuai pleasures of life, are stricly sclf-
disciplined. Frederic enjoys drinking When recuperating from his knee injury, be is
sven scoided for sneaking wine botties intn the hospetal.  Yet, af no point is Frederic ever

drunk or incoberent. He is capshle of controlling his insdners and emorions. I 1k sae

Student A

This is a model paper. The student devoted an exorbitant amount of time reading,
researching, drafting, editing, and conferencing. Initial drafts were wordy and ram-
bling, although he created a good focus. After the student developed a concise,
well-developed introduction, the topic sentences for the body paragraphs emerged
immediately. The final essay makes effective use of specific examples from the
story, and the transitions between body paragraphs are exceptional. Diligence and
perseverance resulted in a wonderful essay.
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STUDENT

L]

ESSAY

Py

Ihs Good Earth, by Pzarl 5. Buck, portrays tha lives of
an nve;age ferming strugygling with the scoatimam panlsking
and othar times revardiog land of China. Her later,
leE8 succeeaful povel, Dragog Seed,; ressmblam The Cood
Barth. It aleo recountE the tale of a psasant farming family
Yorking oh tha land, but during a different timm pariog in
¥hlch war plagués China. 'The povels shars many similaritios,
Guch aE Lhe common themes of hardehip, the Llmportance of
family, as wall as a similar setting and tone. The pajor
diasimllarity hetween the two novelg ie the heavy ilnfluance
from the cutslde famm of Hollywood movied, the peracnal
balimf= of Buck, and riging role of vomen in thea United
States in Drasgon Saed. These aapacts produced = novel with
leso cultural anthenticity and reallem.

Tha common themes in the Ewe novels are clearly
evidant. DPoth povales deal with the problens of an average
Chiness farmer am ha tolla day to day. Tha planitude of
CIope, the eyer changing wWeather, and the unetable market

are examples of the mutuval agversitias of 3 Farmer. <The

charactere in poth novels worked diligently sowing the Iand uging

the convantional methods of their forefathere by always

ramembaring the impartance of the earth and the 1ifa that arave

from 1t. By doing sv the charackare in both oovels worked
to do the most to provide for thealy Famllies.

The famlly these is anather exaopla af the aimilaritias

betvean Lhe novelg. The "man” of the hodsahold took pride 1o

hig Fapily and 4id mll that wae poEaible ko provida far

Student B

This student struggled to find a focus and develop a thesis. After many confer-
ences, the student was able to make a connection. Her introduction required many
first drafts; too often the student would begin to summarize the works and then
have to rewrite. After the development of a well-defined thesis, the essay began to
take shape. Since this is a comparison contrast essay, the student needed to be sure
to select transitions noting this organizational pattern. The end result was an essay
that is thorough and well executed.
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