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2 Languages Other Than English

L AT I N
Ch e c k p o i n t s B & C

▲ demonstrate knowledge of
vocabulary

▲ demonstrate knowledge of
antiquity

LOTE

1
LOTE

2

The 

Resources
Brilliant, Richard. Roman Art, Praeger, New

York, 1974.
Carpiceci, A.C. Rome, 2000 Years Ago, Bonechi,

Firenze, n.d.
Hadas, Moses. Imperial Rome, Time-Life Books,

New York, 1965.
Kostof, Spiro. AHistory of Architecture: Setting

and Rituals, Oxford University Press, New
York, 1985.

Longaker, Jon D. Art, Style and History, Scott,
Foresman and Company, Glenview, Illinois,
1970.

MacDonald, William. The Architecture of The
Roman Empire, Yale University Press, New
Haven, Connecticut, 1965.

Oxford Classical Dictionary, Oxford University
Press, Oxford, England, 1983.

Oxford Companion to Art, Oxford University
Press, Oxford, England, 1979.

Rome of The Caesars. Italia Artistica Series No. 8,
Bonechi, Firenze, 1984.

Ward-Perkins, John B. Roman Architecture,
Harry Abrams, Inc., New York, 1977.

Ellen Lamb

School of the Arts

45 Prince Street

Rochester, NY 14607

(716) 242-7682

Grade 10

When using this unit for Checkpoint C, the brain-
teasers require more sophisticated research (e.g.,
translate and place in historical context the inscrip-
tion on the building, or identify modern buildings
which use design elements or the name of the
Pantheon.)

This lesson respects the skills of
included students who can fully
participate in the group assign-
ment and can write or dictate
their essays, depending upon the
classroom modifications speci-
fied by the IEP.

Some students will use the
famous painting by Panini as a
visual guide and others will read
information like that offered by
Longaker.  I like asking them to
find information and color the
layouts accurately  because color
often gets overlooked in
architecture of ancient Rome.

Teacher



Learning Experiences 3

T his lesson introduces Roman architecture as design, technology, and personal experience.
It is a cooperative lesson which requires research, small group discussion, full class dis-
cussion, and an individual essay from each student.

The teacher:
■ shows pictures, slides, and video clips of typical Roman temples and discusses with

the class the general design, technology, and urban fabric for Roman temples.  As a
comparison, the teacher may show the Pantheon and detail its unique qualities.

■ divides the class into cooperative lesson groups of 3-5 people.

■ introduces the guidelines for the cooperative lesson, including the
assessment.

■ assigns groups to appoint spokesperson to participate in a class
discussion of the brain-teaser and the issues of technol-
ogy, scale, Roman religion, and mathemat-
ics in design which their
group encountered
during research.

■ assigns each student
to write an essay
completing part in
class and part as
homework

■ develops criteria and
rubric for assessing 
essays.

The students:
■ work in groups

■ choose spokesperson to take part in class discussion

■ write essays and complete rough and final drafts.

Do you suppose they worshipped
here, you know, with haruspex
sacrificing on an altar and stuff,
or was this a public monument,
like the Tomb of the Unknown
Soldier?

Student
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Learning Experiences 7

ASSESSMENT
Assessment

A

Shows
imaginative use
of class
research

Shows�
organization
and clarity of
expression

Incorporates
derivatives
relating to the
senses

Accurate use of
facts and
supporting
detail

Makes few or no
errors in
mechanics

B

Shows
acceptable use
of class
research

Shows
satisfactory
organization
and clarity of
expression

Incorporates
some derivatives
relating to the
senses

Acceptable use
of facts and
supporting
detail

Makes errors in
mechanics that
do not
interfere with
communication

C

Shows only some
use of class
research

Shows some
disorganization
and lacks
effective
expression

Uses few
derivatives
relating to the
senses

Few facts or
supporting
detail

Makes errors in
mechanics that
interfere with
communication

D

Shows very
little use of
class research

Shows minimal
organization
and no clear
expression

Uses very few
or
inappropriate
derivatives
relating to the
senses

Uses inaccurate
information and
no supporting
detail

Makes errors in
mechanics that
seriously
interfere with
communication

E

Shows
no relation to
the class
research

Shows so little
organization or
expression of
ideas that it
cannot be read
logically

Uses almost no
derivatives
relating to the
senses

Very
inaccurate; with-
out fact or
detail

Mechanics
overwhelm all
communication

Blank paper or
assignment not
done

Rubric for Pantheon: Part C Essay 
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REFLECTION
Students always seem to learn far more than a basic introduction to the architecture of Rome
and the Pantheon in particular.  This is evident when the class discussion proceeds with a panel
format of group spokespersons relating their groups’ perspectives.

HOW THIS UNIT CAN BE AUGMENTED:
Students can create a plaster model of the Pantheon. We do this over the course of several weeks
in spare minutes long after the unit of study has been completed. This allows for a great deal of
fine-tuning and also allows students to work independently in their free time. It is a great activ-
ity for following directions accurately and continuing the inquiry process by the students.
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Roman Culture
Capsules Brochure

Learning Experiences 11

L AT I N
Ch e c k p o i n t s B & C

▲ demonstrate knowledge of
vocabulary

▲ demonstrate knowledge of
antiquity

LOTE

1

LOTE

1

COMPONENTS OF PRODUCING A BROCHURE:

The lesson’s purpose is to review and bring together a  variety of components of culture,
to allow students to demonstrate their English writing skills and to afford Latin stu-
dents an opportunity to share their knowledge in a meaningful way.

The teacher:

■ discusses what makes a good brochure

■ shows a variety of brochures collected from the community

Fay Abernethy

Honeoye Falls-Lima High School

83 East Street

Honeoye Falls, NY 14472

(716) 624-7050

FAX:  (716) 624-7003

Grades 10-11

Students became engaged in the task and wanted
to produce a quality product because they real-
ized that other students would be using their
leaflets. 

I gave the criteria for
assessment to students when I
introduced the assignment.  I
also used it during our
conferences on their first
drafts to show them what
still needed improvement.

Teacher

Their brochures were to be used
by Global Studies students study-
ing Rome and also during the unit
on Rome in the 6th grade.
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■ has books available in the classroom about ancient Rome

■ alerts the librarian to the impending research needs

■ encourage students to access the Internet for information

■ confers (outside of class) with each student on first draft one week after giving assign-
ment

■ help students use the computer for layout and production of their information.

The student:

■ review their class notes to find an area of interest to them

■ research chosen topic

■ write narrative for brochure, including appropriate bibliographical references

■ confer with teacher before writing final draft

■ decide about graphics and presentation.
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REFLECTION
In addition to reviewing culture, an important component of the brochure was that my students
saw a real-life purpose for their work.

☛Assessment


