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Energy, Matter, and Organization ................ 2
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NOTE: This document is a work in progress. Parts
IT and III, in particular, are in need of further
development, and we invite the submission of
additional learning experiences and local perfor-
mance tasks for these sections. Inquiries regarding
submission of materials should be directed to: The
Mathematics, Science, and Technology Resource
Guide, Room 681 EBA, New York State Education
Department, Albany, NY 12234 (tel. 518-474-5922).
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Standards & Performance Indicators

Energy, Matter, and Organization
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NOTE: The simple story line or (518 2B3-80

task introducing the activity can

obviously be made more attrac-

tive by the many of you who are Grade 10

much more creative than | am.

Have some fun!

one of the six unifying themes covered in the Regents Biology Program Guide. Our biol-

ogy variance is based on this program guide. The students have already studied: Levels
of Organization (including cells), Membranes (including diffusion), Enzymes, Photosynthesis,
Aerobic Cellular Respiration, Nutrition Gas Exchange Transport. This assignment has the
students look at one central area—cellular respiration—and six side areas—human digestion,
human circulation, human gas exchange, cells, enzymes, membranes. The students are
expected to review each area and make connections between each side area and the central
area. It is also expected that during this activity the students will recognize connections
between each of the side areas. Requiring students to make connections helps assure con-
struction of knowledge.

This activity is the final assignment in the Energy, Matter, and Organization unit, which is

Students have one week to complete an essay. Students are expected to review each topic
prior to writing the essay. Each student must prepare and submit a concept map or drawing
depicting the “connections” among the areas prior to writing the essay. The concept map or
drawing is returned to the student with teacher comments. The students are urged to use
word processing for the final product. The activity is introduced by reading the short story
line, which presents a simple problem to solve or task to do. There is some time following for
student questions. The scoring guide is given to the students and explained at the time the
activity is introduced. Students have the option of rewriting their essay after it has been
graded and returned.

This activity forces students to analyze what has been studied and to make connections
among those items studied. The students must take separate areas of study and explain how
these areas are integrated for the benefit of the organism. For some classes, this activity may
be altered to include as a final result, not an essay, but some artwork depicting the integration
of all areas. Acooperative approach to this activity is also an alternative—with the final prod-
uct expected to be a creative effort. Since we do project work including creative activities
(e.g., posters, models, plays, debates, etc.) at other times during the year, the essay is a per-
sonal choice for the final product. It is important that students do not lose the opportunities
to express themselves through writing.

Mathematics, Science, and Technology
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Instructions and a scoring guide for the activity are provided to the students after four or five
topics in the unit of study have been covered.

Since students have the opportunity to redo much of their work during the school year, they
have the option of rewriting this essay (Last year, over 50 percent opted to rewrite.).

Students share their finished and graded essay with classmates during a cooperative activity in
class. This enables students to see how others handled the question. Students also become aware
that there is more than one possible answer to this question. Some students are asked how they
would evaluate some of their classmate’s essays. Self-evaluation and peer evaluation are part of a
portfolio assessment later in the year and the sharing of student’s essays is good practice for this.

Learning Experiences



ASSESSMENT

Students are assessed according to the scoring guide that follows. For part b of the scoring
guide, students must clearly indicate how a side area is connected to cellular respiration. For
instance, a brief description of carbohydrate digestion resulting in glucose and the use of glu-
cose in the cellular respiration process would satisfy this connection. For part c of the scoring
guide, students must clearly indicate the connections between the side areas. For instance, a
brief explanation of the role of enzymes in the digestion process would satisfy one of these con-
nections.

Assessment

The concept map or drawing is not graded, but is used as a means of assessing student progress
in reaching the goal of the assignment.

SCORING QUIDE
E MO CULMINATING ACTIVITY

NAME: DATE:

&) Correct description of aerobic cellular respidion 2 points

b} How asch of the B sids aress [ digastion, circukation,
gas exchange, cells, enzymes and membranas) any
connactad to callular respwation. Two peints for aach
coimact cornection. 12 points

) Hew each of tha 6 side areas ara connactad with
each other. Allow gna point for aach comect
connaction - up 1o 5 points. 5 peints

tf) Prefiminary concspt mapihawing 1 poirt
&) Corract spafing, grammar, usaga (allow un to

4 Arors). 3 points
£} Naainass, 1 point
g) On time. 1 point

* Total scora multipied by 4 = parcart grace
* for each contant mistake In the ss2ay take 3 pointa off percant grade.
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AEROBIC RESPIRATION

Aerobic respiration is the process by which an organism gains oxygen and nutrients and rids itself of
waste products. Simply, it is the method our bodies use to get the energy needed for survival. It involves
breathing, eating, transport, digestion, and cellular respiration. In humans, aerobic respiration is a very
complex process that involves many different systems and every cell of the body. The digestive system is
needed to provide nutrients and minerals for life processes, and to dispose of wastes. the circulatory sys-
tem is needed to bring these nutrients, plus the oxygen from the lungs, to all the cells of the body. The
gas exchange system is needed to get the oxygen into the body and the carbon dioxide out.

Cells make up all the systems used in aerobic respiration. They also carry out cellular respiration.
This is an essential part of aerobic respiration because it breaks down nutrients into the energy needed
to carry out life processes. Aerobic respiration requires many chemical reactions, especially during diges-
tion and cellular respiration. All of these reactions require enzymes. Membranes are necessary in several
processes. For example, in cellular respiration, oxygen and glucose have to be brought into the cell from
the bloodstream. The plasma membrane, which surrounds the cells, is needed to transport the oxygen
and glucose into the cell and to keep them there.

When we eat, the food we take in is broken down in our digestive system. The digestive system uses
enzymes to break down the food into substances the body needs to carry out aerobic respiration. These
substances are then absorbed into the bloodstream to be taken throughout the body. The substances are
also transported back to the digestive system in order to allow it to carry out digestion.

The human circulatory system is made up of the heart, the blood, and the blood vessels. It feeds
nutrients and oxygen to cells. It has to get nutrients from the digestive system and oxygen from the
lungs through the gas exchange system. All the cells of these systems, however, need the nutrients and
oxygen also. They get them from the circulatory system. The circulatory system also carries away the
waste of all the cells of these systems, as well as the rest of the body.

The gas exchange system allows oxygen to enter the bloodstream and carbon dioxide to leave. When
the blood comes in contact with the membranes of the lungs, it absorbs oxygen and gets rid of carbon
dioxide through the membranes. The blood also feeds the lungs and takes away the wastes produced by
cellular respiration.

All of these systems are essential to one another. None of the systems could exist without the diges-
tive system breaking down food into the nutrients for survival. Having the nutrients, however, would not
do any of the systems any good without the circulatory system to transport them to where they are
needed. And even if the nutrients were at the cells that needed them, oxygen from the gas exchange sys-
tem is needed to use them to produce energy in cellular respiration. Some of this energy is used to keep
the heart, digestive system and lungs working. None of these systems could carry out respiration without
the others.

Learning Experiences
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REFLECTION

This type of activity is easily adaptable to other subject areas, such as Health; satisfying
Standard 3 of the Health, Physical Education, and Home Economics Standards (“students will
understand and manage personal ... resources”). Students making an action plan for life can
weave in their essay information stressing diet, exercise, etc.

Extensions of this activity would be to have students consider and describe reasons why cellular
respiration is not at peak. Is there a problem with one of the six areas? Have students select one
of the areas and explain how changes in this area affect cellular respiration (for example; poor
nutrition, cardiovascular disease, emphysema, etc.).

Mathematics, Science, and Technology



Bioethics

A genetic engineering
A preserving diversity

A environments change

A analyze problems/issues
A work effectively

A gather/process information
A generate/analyze ideas

A present results

Standards & Performance Indicators

In addition to written
activities and research, a
significant component of this
learning experience involves
cooperative group work in
problem solving and decision
making. Thus, it can meet the
needs of students with
different learning styles and a
range of abilities.

Teacher

BIOETHICAL DECISION-MAKING

REFERENCES

¢ Bioethics For ums. (Student Resource
Book, Teacher Resource Book,
Laserdisc) Videodiscovery, Inc.
Seattle, Washington. 1995.
DeDecker, Peter F. “Teaching
Bioethical Decision-Making in High
School,” The American Biology
Teacher. 49(7): 428-432. 1987.
Kieffer, G. H. 1979. “Can Bioethics Be
Taught?” The American Biology
Teacher. 41(3): 1 76.
McConnell, T. C. 1982. Moral Issues In
Health Car e: An Introduction To
Medical Ethics, Monterey, CA:
Wadsworth Health Sciences Division.
Yashon, Ronnee. Case Studies in
Bioethics. 1994.

Objective: To introduce students to some ethi-
cal issues in biology and provide them with a
model to make decisions.

NOTE TO THE TEACHER: Since some of
these issues may be sensitive to students, we
suggest that you preview all material and pre-
sent it with careful attention to students” indi-
vidual beliefs.

Are Bmd |, Jaice Gen Ny @i ngrem

Gry Gaer, LydaHroitz -
Nrth Sore Shod s
Nrth Stre Hgh Sthod e
) Gen @De Aae

Gen Had N 11546

(516 671-30, (516 671-304 X

2 Grades 9 & 10
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This learning experience was designed to introduce students to some of
The use of a constructivist learning model the critical bioethical issues of our modern society and to enable them
is especially important and appropriate in to begin to identify the values that inform their decisions. Aconstruc-
this experience, as students come to this tivist framework is implicit in this experience, with the teachers creat-
unit not only with misconceptions about ing an environment in which their students are encouraged to think

the nature of the issues, but have not yet and to explore ideas. The bioethical issues that are introduced are of
connected their newly constructed knowl- emerging relevance to these students and they become involved in

edge in biology to their beliefs and val- thinking and learning about current societal problems that are real and
ues. meaningful to them.

" To engage student interest questions are posed to the students, such as:

= What do you value?

m What are ethics?

®m When does life begin and end?

® What distinguishes human life from non-human life?
m Who deserves to receive an organ transplant?

® When is it okay to sacrifice an animal?

Students then explore their own values and beliefs by confronting several ethical dilemmas and
work in a cooperative group to formulate decisions on critical issues in bioethics. They think
about real problems and, with additional insight gained from group discussion, formulate their
values and opinions on important societal issues. Finally, they apply their newly constructed
knowledge and values to an ethical dilemma of their choice.

The unit on Bioethics can be taught near the end of the school year, after students have studied
genetics, comparative anatomy (including dissections), ecology, and environmental issues.
Therefore, they have constructed knowledge of the major ideas in biology. However, there is
flexibility in its placement in the curriculum, for example, it can be taught early in the year as an
introduction to ideas in Biology.

One goal of this learning experience is to support student progress toward achieving the learn-
ing standard on Interdisciplinary Problem Solving:

1. Identification of Values

Students identify and clarify their values by responding to three exercises:
a. personal value statements
b. hammer exercise
c. quick value judgment.

Through class discussion, the teacher helps students identify and prioritize their values, make
decisions regarding hypothetical ethical dilemmas, and defend their decisions with value state-
ments, and encourages thinking about the sacrificing of organisms, from simple to complex.

2. Case Studies of Ethical Dilemmas

In cooperative groups, working with case studies, students confront and discuss ethical dilem-
mas. They must come to consensus regarding their decision on each case, requiring them to
communicate effectively within their group.

3. Personal Case Study Analysis

Each student writes an essay about an ethical dilemma of his/her choice, using a worksheet to
focus the student on the process of reaching a decision.

8 Mathematics, Science, and Technology



DAY ONE

A. Define ethics and bioethics

Ethics:  Asystem of morals or values.

Bioethics: The study of the ethical and moral questions
involved in the application of new biological
and medical findings, as in the fields of
genetic engineering, neurobiology and drug
research.

B. Define value

Value:  Aprinciple, standard, or quality considered
worthwhile or desirable. Kieffer’s defini-
tions (1979):

Values: 1) indicate what is judged to be “good”

2) imply preference

3) are supported by rational justification

4) evoke strong feelings or intense attitudes
5) specify a course of action.

It is important to impress upon students that values are
individual. All responses for the unit will be written on
the Personal Reference Sheet (PRS). The completed PRS is
private and will be read by the teacher only.

Pass out the Personal Reference Sheet and turn to the List
of Values. (NOTE: This list is meant to reflect things
important to teenage students in helping them make
life choices. This is NOT a final list; teachers and stu-
dents may wish to add to the list. One possible sugges-
tion is that students brainstorm their own list as a
class.) Have students pick the three values most impor-
tant to them, write them in the space provided and
state why these are most important to them.

C. Quick Value Judgements

Read the “Quick Value Judgements” to the class. Each
student must answer “yes” or “no” within 15 seconds
and record their answer on their PRS. Student should
then choose from the list of values which item most
helped them to make this decision.

Quick Value Judgements

1) Agood friend cheats on a science test, do you tell?

2 You find a wallet with 50 dollars inside and a dri-
ver’s license. Do you take the money?

3) You (if you are female), or your girlfriend (if you
are male) find out that your unborn child is
retarded. Do you abort the fetus?

Of particular importance in supporting the
assessment of student performance is the

depth and thoughtfulness of the student’s
arguments in support of his /her ethical
decisions.

4) Your mother is killed in a car accident by a drunk
driver. Would you seek the death penalty for the
driver?

5) Your favorite athlete makes racist comments. Do
you stop watching him or her?

6) Your best friend really likes a certain boy/ girl. This
person asks you to go to a movie. Do you go out
with him or her?

7) During a group project for science, the teacher mis-
takenly gives you credit for something someone
else did. Do you tell the teacher about the mistake?

8) Your Regents Biology final is the next day, but your
friend calls in the morning and asks you to go to
Jones Beach for the afternoon. Do you go?

9) Several friends want to feed Alka Seltzer tablets to
a sea gull to see if it explodes. Do you try to stop
them?

10) Your little sister/brother has been driving you
crazy all afternoon. Finally, she/he hits you in the
face. Do you hit him/her back?

D. Hammer Exercise

This exercise is designed to help students define the
value of living things. The class is presented with a list
of organisms and are given the imaginary opportunity
to “hammer” (kill) each organism. The point at which
they stop reveals something about the values of the
participant.

List characteristics that distinguish human life from
non-human life. Discuss situations in which it may be
acceptable to sacrifice a non-human life. Each student
should list the last organism to be hammered on their
list and give at least one reason.

E. Define moral problem

McConnell ( 1982) defines a moral problem as “... a sit-
uation in which there are moral considerations to sup-
port one action, say act A, yet there are moral consider-
ations to support another action, act B. Act Aand Act B
cannot both be done, but it must be known,which is
more important morally—which is the right act.”

Learning Experiences



__

Jriendship
henws? Y

o ptdrt\,j

W

noimon Qs ﬁ

+ei g p
\/xw\sLﬁ

Self ol

FATLATCANRTAWA

S@\( AR

hypna

r\COuoder AL ]g\nQ\{'Q .
S endshup

Name: AVW\O\
Bioethical Decision Making

YN

Personal Reference Sheet }“'//
,‘}'D

Your three most important values are:

Aot wisdom [inuight
Quick Ualue Judgements

Yes

1. Giend choade arde

2. ot ot

3. codbaeded) Aad\A

4. Aconk GONg ¢

5. (acictotihlehe

64,’\vi\4\\)\\)@<¢{¢qu

«/

1. coodppecd v Cieda

R

8. 07onee geadn

9. Mie Se\srer

vd
[ 4

S, ?MT

18. Jounge e Sibline
! J ' J

Hammer Exercise
Which animal is last on your hammer list?

\K\d‘—/ﬁ“\b 6 /K Cﬂi\ﬁju&‘lﬂj a ,/\C\ Cl l[4\7 , e (‘g.r/p/ C’('.}EC(‘(’;\
. ¢ ,%é \'CI/OCS " - ;4 7 R M .
MEZN ;) Cn L.n/‘j r\,( $Pens ~ sl Gealz V_,.,\.;e,
ok o;’:;

(DO\ SQV\U “ O-/V'\Cb 5\ (~/\/\\j - M&»‘%
[

Pciétmouﬁ,
iUhich characteristics distinguish human life from non-human

“het are different (3(.74

< «d&,\,,‘t(‘«z ?

S s, & M

\/usoo.\\mpv We? thece are many +K‘.“‘3‘)
ceasar(dsee :\F" e Hveon Rumans bec on cl

Yrogw Vi
it becase e can't L dsvekund

self quware \/\uj @j@a Yhoa ke -

Yy o VLLKS

digaile

Yor ooy

_—

/{ ,

Non - humaanyg

l/d/\_c!\T

" i
w“‘*"i A

10

Mathematics, Science, and Technology



SR

Personal Dalue Statements

When is it alright for a human being to sacrifice an animal (other
than to eat it)? (Support your answer with personal reasons.)
T Ok F gy Aare gp g being o fatkod (set € clofenge)

To \ewdn asigr Albe A e Jor medical Fougans
T {‘L&f Coc cuvras £or A DX

]

>,

5

When does life bi:qin? (Support your answer with personal
reasons.) | \te \neq\NS when Yhe « IS

ferdy \_\‘?_Jed\ be Cause Thad suwhen 3+
wi W Q\\,g\\\Lj De Copne o numaiy @D-%é
Ve
5

When does life end? (Support your answer with personal
reasons.) | {¢ end plhen wev Aie (ﬂcur bradn @-h?q(if
T4 e betker 4o end Whe hww stop Weikie )
oo wund K dcond. Like (Vicetrer to die
Tpeas Qe BTN I R WA P Pl \{LQ4

%

Upon what basis should organ recipients be chosen? (Support’
your answer with personal reasons.) Organ recipients shectd
Y2 cnown b% considiing Fhair e AN SCREE
de pending on TR Sia qualiby ' of thar,
<
N 5 dor & rhatr oo ‘w1 %
¢ So UY - eotenteog 1-1,\,7 hCA\/qs

T ——

Learning Experiences

11



The Case Studies

DAY TWO

Case Study #1—Frozen Embryos

The case study may be read outside of class. Students should list their personal decision about
this case study and give relevant reasons to justify it. The objective is to have students begin to

define in their own words when life begins.

In class, group students and hand out Bioethical Decision Making Group Worksheet. Discuss how to
use the sheet (perhaps define the problem as a class?). Groups must reach a consensus decision

without anyone compromising their personal values.

As a class, discuss the decisions reached by each group and list values and reasons on the board.

Bioethical Decision Making
Group Worksheet

Part1
Your Name:

Team Members:
1.

2.

3.

Title of Problem:

State the nature of the problem using the word “ought.” For example, “Who
ought to decide whether HIV testing for marriage licenses be mandatory”.

List the facts presented in the case study.

List the stakeholders in the case study.

Brainstorm a list of
characteristics that
define when life
begins. Each stu-
dent should write a
personal definition
for their Personal
Reference Sheet. They
must answer the
question clearly and
coherently. Values
that apply to the
answer must be jus-
tified.

12
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DAY THREE

Case Study #2A/ #2B— Patient in a Coma | Patient with Alzheimer’s

Use the same format and worksheets as Day Two with a different case study. Allow cooperative
groups to choose one of the two options to discuss within their group. At the end, the students
will define when life ends on their Personal Reference Sheet.

Bioethical Decision Making

Case Study #2A

On April 14, 1975, Karen Ann Quinlan, a young New Jersey woman, was admitted
to a hospital near her home. Doctors decided that she had taken a tranquilizer and
then drank a quantity of alcohol. The drug/alcohol combination had caused her to
sink into a coma, an unconscious state from which nothing could rouse her. Her
brain was irreversibly damaged; it had ceased to function and was no longer
working to keep her alive. Doctors had to use machines to force air into her lungs.
Her heart continued to beat, but her brain was unlikely ever to function again.

When physicians gave this information to her parents, they requested that her life-
support machines be turned off so that she could die. But hospital officials objected,
and eventually the matter was placed before the courts.

Ought she be taken off the life-support system?

Case Study #2B

In Florida recently, a seventy-six year old man shot and killed his wife because she
was suffering from Alzheimer’s disease, a slow, progressive failure of certain nerve
cells in the brain that leaves its victims helpless and unable to care for themselves,
unaware of who they or their loved ones are.

The husband said he could not watch his wife die in such a manner. The courts in
Florida thought otherwise and sentenced him to prison. The governor of Florida
later held a hearing about the case but refused to consider pardoning the man.

Ought he be acquitted?

DAY FOUR

Case Study #3 —Organ Transplant Recipient Selection

Students choose who will receive the transplant and come to consensus in their group. All deci-
sions must be supported with relevant values and reasons. As a class, identify which character-
istics of those individuals selected for organ transplant are desirable and which characteristics of
those not selected are undesirable. Students should list those characteristics that they find desir-
able on their PRS. These indicate some of their personal values .

Learning Experiences
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Name: Date:

INDIVIDUAL DECISION-MAKING MODEL

Directions: Choose a case study. Fill in this outline sheet given the information in the
case study. Use this outline to write a opinion paper about your case study.

I. State the Question

II. Part II. List the 5 solutions to this question. Then rank them 1-5 with one being your
first choice.
A.

m o QW

IIL. Restate the #1 solution. Then from the list of values, list four or more values that you
used to choose solution #1.
Solution:

Values:

IV. If the person in your case study choses your #1 solution, what will happen? List three
things that might happen. Think about legal problems, psychological, medical, family and
government implications.

1.

2.

3.

V. List three reasons someone might not agree with your decision.

l.

2.

3.

16
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DAY FIVE

Students pick a case study that is personally relevant to them* and use the Individual Worksheet
as an outline. The student is to write a report describing the case and presenting their decision
(“I believe that IS right because...”) and state the evidence reasons to support their decision.
This report is to be turned in with their PRS.

*Acompilation of case studies may be kept on file by teachers for student use. Or the students may use cur-
rent events, i.e., cloning of mammals.

ASSESSMENT

Students are graded on Personal Value Statements etc. They are assessed on the group work, Assessiment
including their ability to work effectively in the group. They are assessed on their personal case
study analysis. Their opinions must be clearly stated and supported.

PART I
PERSCMAL YALUE STATEMENTS ORADING SCALR
Lint of personal valucs, quick valo: jadgpecwents, = 1 to 5 poins
hammer exencio
lpuu\'t Ill.tlm vahnliﬂedmdnphmd

ﬂuﬁaﬂmﬂugfaurqumaugmdrdmm,ﬁﬂhwmgcm
1 paint - angwer wis soberitted
1 point - valne was ytated
1 point - answer was clear and coherent
2 painis - cxplamution clearly showed how valpe relatad
b Hne. mswer

Wineas is it ofl cight ta enceifice an animal other than For food? = | to 5 points
When docs humen life begin exactly? = 1 to § points
When does hromnaa life end? = 110 5 poines
What crieeris should be used to deterniing who should receive = 1 ta 5 poins

BO orpan trangpiam?
PART 11
CASE STUDIES GRADING SCALE
Pemsonsl case stdies analysix and completion of personal cese
workshest 1 10 10 points

1 point-  work wes submitted with individual declsion-

Lpoist-  Bngiich lngunge saed ki

2 podms - wa:twuurmmd{inu'odm or, hody, and
coolusian}

2 point - wmkwufmmﬂlymm
4 poiots - decision was supporved with an explacation of

- valoes were winted
- aolution way stated

- pagitive bt DEERIIVE coMMSYNANCCE Were Siated
- an explanstion of values wal given
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Rubric continued
Ability to work effectively in a group 1 to 5 points

Grade holistically using the following scale:

5 points - effectively worked with lab group as a leader

4 points - effectively contributed to lab group work

3 points - worked as a follower, required reminders to stay
on task

2 points - watched lab group work, required reminders to
stay on task

1 point - watched lab group work and distracted others
during work

0 points - refused to work in lab group

Completion of decision making worksheets 1 to 10 points
Grade holistically according to the following scale:
10/9 points  content complete, 95-100% accurate,
responses fully explained and well-thought-

out, and clear written expression

8/9 points -  content complete, 85-95% accurate, clear
written expression

6/5 points - content complete, 70-85% accurate, written
expression lacked full clarity

4/3 points -  content somewhat complete, many
inaccuracies, careless reasoning errors, poorly
written

2/1 points -  mostly incomplete, support lacking,
disorganized

0 points - work not submitted

TOTAL POINT VALUE = 50 points

REFLECTION

This learning experience could also be taught in conjunction with a Social Studies unit on Law
and Constitutional rights and could involve the English department. The students could prepare
for and then conduct a debate on the issues they have studied. Students would then have to pre-
pare to defend either side of an issue, giving them a different personal perspective.
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