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CONSOLIDATED STATE APPLICATION - SIGNATURE PAGE
THE STATE OF NEW YORK HEREBY REQUESTS FUNDS AS AUTHORIZED BY SECTION 9302 OF THE ESEA FOR THE PROGRAMS SELECTED AND IDENTIFIED ON THE “LIST OF PROGRAMS INCLUDED IN THIS CONSOLIDATED APPLICATION.”

	1. Legal name of Applicant Agency


(State Educational Agency):


New York State Education Department
	2. D.U.N.S. number:
806782173

       Taxpayer ID Number (TIN):
146013200

	3. Address (include zip):

Office of Elementary, Middle, Secondary


and Continuing Education

89 Washington Avenue

Albany, New York  12234
	4. Contact Person for Consolidated Application

Name:
John Delaney
Position:
Coordinator, Administrative Support Group

Telephone:
518-486-1544
Fax:
518-486-6038

E-Mail:  
Jdelane5@mail.nysed.gov

	5. Is the applicant delinquent on any Federal debt?            _____X____No

                                                                                                __________Yes, explanation attached.

	6. By signing this consolidated State application, the State certifies the following:

a. The following assurances and certifications covering the programs included in this Consolidated State Application have been filed with the U.S. Department of Education (either as a part of this Application or through another submission from the State):

i. Section 14303 and EDGAR.  The assurances in Section 9304 (a) of the ESEA, and Section 76.104 of the Education Department General Administrative Regulations (EDGAR)

ii. ESEA Program Assurances.   Any assurances or certifications included in the statutes governing any program included in this Application.

iii. Assurances and Certifications.  Any assurances or certifications included in the Application under “Assurances and Certifications.”

iv. Crosscutting.   As applicable, the assurances in OMB Standard Form 424B (Government-wide Assurances for Non-Construction Programs).

v. Lobbying; debarment/suspension; drug-free workplace.  The three certifications in ED Form 80-0013 and 80-0014, relating to lobbying, debarment/suspension, and drug-free workplace.  (For more information, see 61 Fed. Reg. 1412 (01.19.96).)

b. As of the date of submission of this Application, none of the facts have changed upon which those certifications and assurances were made.

	7. To the best of my knowledge and belief, all data are true and correct.  The governing body of the applicant has duly authorized the document and the applicant will comply with the assurances and certifications provided in this package if the assistance is awarded.

	a. Printed Name and Title of Authorized State/SEA Representative:


Theresa E. Savo


Chief Operating Officer
	b. Telephone:
518-474-2547

Fax: 
518-473-2827

E-Mail:
tsavo@mail.nysed.gov


       

	c. Signature of Authorized State/SEA Representative:

 
	d. Date:


ESEA PROGRAMS INCLUDED IN 
THE CONSOLIDATED STATE APPLICATION

The State of New York requests funds for the programs indicated below:

___X_
Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies

___X_
Title I, Part B, Subpart 3: Even Start Family Literacy

___X_
Title I, Part C: Education of Migrant Children

___X_
Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected, Delinquent, or At-Risk

___X_
Title I, Part F: Comprehensive School Reform

___X_
Title II, Part A: Teacher and Principal Training and Recruiting Fund

___X__ Title II, Part D: Enhancing Education Through Technology

___X__ Title III, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement

___X_
Title IV, Part A, Subpart 1: Safe and Drug Free Schools and Communities

___X_
Title IV, Part A, Subpart 2: Community Service Grants

_____
Title IV, Part B: 21st Century Community Learning Centers

___X_
Title V, Part A: Innovative Programs

___X_
Title VI, Part A, Subpart 1, Section 6111: State Assessment Program

_____
Title VI, Part A, Subpart 1, Section 6112: Enhanced Assessment Instruments Competitive Grant Program

___X_
Title VI, Part B, Subpart 2: Rural and Low-Income Schools

I. SEA Contacts for ESEA Programs

	ESEA Program Title
	SEA Program Contact

	
	Name
	Phone
	E-Mail address

	Title I, Part A
	Roberto Reyes
	518-473-0295
	rreyes@mail.nysed.gov

	Title I, Part B, 3
	Cynthia Gallagher
	518-474-5807 
	cgallagh@mail.nysed.gov

	Title I, Part C
	Roberto Reyes
	518-473-0295 
	rreyes@mail.nysed.gov

	Title I, Part D
	Roberto Reyes
	518-473-0295 
	rreyes@mail.nysed.gov

	Title I, Part F
	Roberto Reyes
	518-473-0295 
	rreyes@mail.nysed.gov

	Title II, Part A*
	Laurie Rowe

Joseph Frey
	518-473-7155

518-486-3633 
	lrowe@mail.nysed.gov

jfrey@mail.nysed.gov 

	Title II, Part D
	Konrad Raup
	518-486-1547
	kraup@mail.nysed.gov

	Title III, Part A
	Pedro Ruiz
	518-474-8775 
	pruiz@mail.nysed.gov

	Title IV, Part A (SEA)
	Robert Jaffarian
	518-486-6090
	rjaffari@mail.nysed.gov

	Title IV, Part A

(Governor)
	
Jean Somers Miller
	518-457-2061
	jeansomersmiller@oasas.state.ny.us

	Title IV, Part A, Subpart 2
	
Robert Jaffarian
	518-486-6090
	rjaffari@mail.nysed.gov 

	Title IV, Part B
	John Soja
	518-486-6090
	Jsoja@mail.nysed.gov

	Title V, Part A
	Laurie Rowe
	518-473-7155
	lrowe@mail.nysed.gov

	Title VI, Part A, Subpart 1, 6111
	John Delaney
	518-474-5916
	Jdelane5@mail.nysed.gov 

	Title VI, Part B, Subpart 2
	Laurie Rowe
	518-473-7155
	lrowe@mail.nysed.gov


*
Laurie Rowe for Elementary, Middle, Secondary and Continuing Education and Joseph Frey for Higher Education.

Introduction

The Board of Regents of the University of the State of New York and the Commissioner of Education have adopted as their mission

To raise the knowledge, skill, and opportunity of all the people in New York.

In support of this mission and associated goals, the Office of Elementary, Middle Secondary, and Continuing Education adopted its strategic plan.  This plan, which can be viewed in its entirety at http://www.emsc.nysed.gov/deputy/Documents/strategicplan.html contains as three of its strategic goals:

I. Implement Higher Standards for All Students: Implement research-based standards and assessments that reflect the knowledge and skills that will enable students to succeed in a dynamic world.

II. Build Local Capacity: Raise the achievement level of all students, especially those in high need, low performing schools and schools in crisis, by creating a safe, nurturing learning environment. 

III. Report Results and Promote the Effective Use of Strategic Data: Report results in ways that are useful in district and school decision making that will lead to all students meeting the Regents standards.
These goals continue to guide our work with all components of the University of the State of New York and external partners.  This consolidated application was developed within this framework and in accordance with the overall philosophy of the No Child Left Behind Act of 2001.    
The New York State Education Department provides this plan as a demonstration of our continued commitment to and activities in support of these same principles.

Part 1.  Performance Goals/Indicators

New York State agrees to adopt the five ESEA Goals and the related Indicators (as contained in Appendix A). We will identify performance targets and submit baseline data for the targets in spring 2003. In January 2003, a description of how the State calculates its “starting point” as required for adequate yearly progress (AYP), the State definition of AYP, and the minimum number of students the State has determined to be sufficient to yield statistically reliable information will be submitted. Baseline data for non-AYP performance targets will be submitted in the fall of 2003.
Part 2.   Key Strategies to be Used to Implement the ESEA Programs 

1.
Describe the State's system of standards, assessments and accountability and provide evidence that it meets the requirements of the ESEA.  

a) provide a timeline of major milestones, for either:
--adopting challenging content standards in reading/language arts and mathematics at each grade level for grades 3 through 8, consistent with section 1111(b)(1) or
--disseminating grade-level expectations for reading/language arts and mathematics for grades 3 through 8 to LEAs and schools if the State’s academic content standards cover more than one grade level.

In July 1996 the New York State Board of Regents adopted learning standards in seven subject areas: arts; career development and occupational studies; English language arts; languages other than English, including American Sign Language; mathematics, science and technology; physical education, including health and family and consumer sciences; and social studies. Those standards can be found at http://www.emsc.nysed.gov/deputy/Documents/learnstandards.htm.  In addition, the English Language Arts Core Curriculum, which can be accessed at http://www.emsc.nysed.gov/ciai/ela/elarg.html, organizes the standards into grade-level clusters: Grades Pre K - 1, Grades 2-4, Grades 5-6, Grades 7-8, and Grades 9-12. The resource guide for mathematics, similarly organized, can be found at http://www.emsc.nysed.gov/ciai/mst/mrg.html.  As the annual assessments in reading and math for Grades 3,5,6 and 7 (in addition to those already in place for Grades 4 and 8) are developed for implementation beginning in 2005-2006, standard-setting activities will align these standards with their associated assessments in all affected grades. 

(See the description of this alignment process at http://www.emsc.nysed.gov/osa/inform/informarch/stoamemo901.pdf)

b) provide a timeline of major milestones, for adopting challenging academic content standards in science that meet the requirements of section 1111(b)(1).  

See above

c) provide a timeline of major milestones for the development and implementation, in consultation with LEAs, of assessments that meet the requirements of section 1111(b)(3) in the required subjects and grade levels

In April 1994 the Board of Regents approved a plan to revise the State assessment system based on higher learning standards.  Since that time additional assessments have been added, and some details of the system have changed, but the iterative process of test development, informed by input from subject area experts and school district representatives from across the state, has not.  Such issues as reliability and validity continue to be addressed systematically, thoughtfully and in collaboration with school districts.  

As we develop our plan to implement the additional required annual examinations within the specified timelines, and consider options for doing so, we will be guided by these same principles, in order to provide districts with timely and accurate information regarding the achievement of their students, without placing undue administrative burdens on them. 

d) provide a timeline of major milestones for setting, in consultation with LEAs, academic achievement standards in mathematics, reading/language arts, and science that meet the requirements of section 1111(b)(1).  

The required achievement standards, for those assessments not yet developed, will be established as part of the assessment development process described above, through a process of formal standard setting for each grade.  New York State currently has mathematics, reading/language arts and science achievement standards at grades 4, 8 and high school.  

e) provide a plan for how the State will implement a single accountability system that uses the same criteria, based primarily on assessments consistent with section 1111(b), for determining whether a school has made adequate yearly progress, regardless of whether the school receives Title I, Part A, or other federal funds.  

Section 100.2 of the Regulations of the Commissioner of Education, which can be found at http://www.emsc.nysed.gov/part100/pages/1002a.html, outlines the System of Accountability for Student Success (SASS), which was adopted in 1999.  Additional information on the implementation of SASS was provided to the Board of Regents in July 2001, in a report that can be found at http://www.emsc.nysed.gov/nyc/PDFs/brd6.pdf As you can see from this report, we have anticipated the implications of NCLB for our accountability system and have developed regulatory language that would bring our system into full compliance by February 2003, following adoption by the Board of Regents. 

f) identify the languages present in the student population to be assessed, the languages in which the State administers assessments, and the languages in which the State will need to administer assessments.  Use the most recent data available and identify when the data were collected.

NYS students come from over 140 different language groups, based on data gathered by the NYS Education Department. Approximately 85% of them are from five language groups: Spanish, Haitian-Creole; Chinese; Russian; Korean. New York presently administers examinations in those five languages. We will continue to administer state tests in those languages. For other languages, direct, oral translations of the written test are permitted. The source of this information is data reported to this Department's Office of Bilingual Education during the 2001-02 school year.  

g) provide evidence that, beginning not later than the school year 2002-2003, LEAs will provide for an annual assessment of English proficiency that meets the requirements of section 1111(b)(7) and 3116(d)(4), including assessment of English proficiency in speaking, listening, reading, writing, and comprehension.  Identify the assessment(s) the State will designate for this purpose.  

Beginning in spring 2003 New York State will administer the New York State English as a Second Language Achievement Test to all students with limited English proficiency. This test is aligned with New York State’s standards for English as a Second Language and for English language arts. It measures reading, writing, listening, and speaking. There are five grade levels: PreK-1; 2-4; 5-6; 7-8; and 9-12 and four proficiency levels for each grade.

A revised version of the Language Assessment Battery (LAB) will also continue. It will be used only for initial identification of students as limited English proficient.

h) describe the status of the State’s effort to establish standards and annual measurable achievement objectives under section 3122(a) of the ESEA that relate to the development and attainment of English proficiency by limited English proficient children.  These standards and objectives must relate to the development and attainment of English proficiency in speaking, listening, reading, writing, and comprehension, and be aligned with the State academic content and student academic achievement standards as required by section 1111(b)(1) of the ESEA.  If they are not yet established, describe the State’s plan and timeline for completing the development of these standards and achievement objectives.

New York State has established standards for English as a second language, based on the state learning standards for English language arts. These standards were sent to all schools in a document entitled The Teaching of Language Arts to Limited English Proficient/English Language Learners: Learning Standards for English as a Second Language. The document contains standards and performance indicators at four grade level clusters (PreK-1; 2-4; 5-8; 9-12). In addition to the standards, the document contains sample classroom tasks for the grade level clusters for students at four levels of proficiency: beginning, intermediate, advanced, and transitional.

The New York State English as a Second Language Achievement Test will be given to all LEP students annually to monitor their attainment of annual achievement objectives.

2. Describe the process for awarding competitive subgrants for the programs listed below.  In a separate response for each of these programs, provide a description of the following items, including how the State will address the related statutory requirements:

a) timelines

b) selection criteria and how they promote improved academic achievement

c) priorities and how they promote improved academic achievement.
(In lieu of this description, the State may submit its RFP for the program.)

The programs to be addressed are:

(1) Even Start Family Literacy (Title I, Part B).  

RFP available at http://www.emsc.nysed.gov/funding/evenstart0509.htm
See also: Part 3, Question 2.

(2) Education of Migrant Children (Title I, Part C).

RFP is under development and will be available on July 1.  

The selection criteria will be outlined in the RFP and will include: a statement of need, historical background and experience in dealing with populations needing educational and support services; intervention strategies to be used; collaboration with other entities; staff development, institutional and staff capabilities; program evaluation; and budget and cost effectiveness of the proposal. 

Priorities for service will include services to address the State’s performance targets for indicators 1.1, 1.2, 5.1 and 5.2.

See also: Part 3, Question 3.

(3) Prevention and Intervention for Children Who Are Neglected, Delinquent, or At-Risk -- Local Agency Programs (Title I, Part D, Subpart 2).

(State-Operated Programs)

RFP is under development.  Selection criteria will be based on institutions’ ability to provide educational services to eligible youth who are resident in a State-operated facility.  Priority for service are those educational services which will permit children to return to a public school setting at an age appropriate grade level or which will assist them to earn a high school equivalency diploma and appropriate vocational skills. 

(Locally Operated Programs)

Will be included in the Consolidated Local Application under development. Selection criteria will be are based on LEAs ability to provide educational services to eligible youth who are resident in a locally operated facility (or facilities) within their boundaries.  Priority for service are those educational services which will permit children to return to a public school setting at an age appropriate grade level or which will assist them to earn a high school equivalency diploma and appropriate vocational skills. 

See also: Part 3, Question 4.

(4) Comprehensive School Reform (Title I, Part F).

RFP available at http://www.emsc.nysed.gov/funding/csr0508.htm
See also: Part 3, Question 5.

(5) Teacher and Principal Training and Recruiting Fund -- subgrants to eligible partnerships (Title II, Part A, Subpart 3).

RFP is under development.  The selection criteria will be outlined in the RFP and will include:

· Evidence is provided that partner school(s) / district(s) is/are high-need urban school(s) / district(s)

· Extent to which the proposal documents quantifiable evidence of the effectiveness of currently operating programs in meeting the needs of high-need urban school/district partners for teachers in subject shortage areas and/or teaching out-of-field

· Extent to which project design is aligned with, and reflects responsiveness to, the partner school / district’s professional development plans and needs

· Extent to which proposed activities are substantive, intensive and ongoing; exhibit the characteristics of effective professional development and include significant opportunities to link theory with practice

· Extent to which proposed activities demonstrate potential to significantly improve student achievement outcomes and reduce the achievement gap in partner school(s) / district(s) by focusing on equity strategies, including those that directly address issues of bias and prejudice

· Extent to which the proposed evaluation of project effectiveness reflects the needs of partner school(s) / district(s) for qualified teachers and improved student achievement

· Extent to which the proposal demonstrates that the project design, activities, and staffing and other resources are sufficient to significantly increase the number of qualified teachers being placed and/or supported in high-need urban schools

· Project proposes to work with teachers of middle level or high school students

· Project proposes to include principals and/or superintendents in project activities in meaningful and substantive ways

Priorities will include:

· Scale up implementation of professional development models, including currently-funded Eisenhower projects, that have demonstrated their effectiveness in preparing and supporting qualified teachers of subject shortage areas who enter and/or remain in teaching careers in high-need urban schools/districts

· Support the growth of existing Professional Development School (PDS) relationships between a teacher preparation program and one or more high-need urban schools

· Provide professional development to improve the skills of current and/or prospective principals and superintendents in meeting the leadership needs of high-need urban schools and districts

· Provide regional and/or statewide activities to increase collaboration and dissemination of knowledge and practice among and between institutions that support the placement and professional development of teachers in high-need urban school districts, for the purposes of:

· Sharing effective practices and materials while developing "critical friends" networks and support systems; and,

· Promoting and supporting holistic, systemic approaches to meeting the teaching and learning needs of New York State's high-need urban schools and districts

· Research, analyze and/or support, where applicable, practices and/or models in New York State and in other states, including alternative routes to certification, that have been effective in identifying, recruiting, preparing, retaining, and providing effective professional development to and for administrators

See also: Part 3, Question 6.
(6) Enhanced Education Through Technology (Title II, Part D).

RFP is under development.   Selection criteria and priorities will be outlined in the RFP and will be aligned with State goals to focus on needed supports for high-need schools and districts.

See also: Part 3, Question 7.

(7) Safe and Drug-Free Schools and Communities -- reservation for the Governor (Title IV, Part A, section 4112).

Timelines:

Sub-grants awarded under the Governor’s program are made for a one-year period on an annual basis.  Due to differing local fiscal year periods, sub-grants made within the City of New York are for 7/1 – 6/30; while the rest of the State are for 1/1 – 12/31.

Selection criteria and how they promote improved academic achievement:

All sub-grant applicants are required to complete the New York State Office of Alcoholism and Substance Abuse Services (OASAS) annual results focused Risk and Protective Factor Focused Prevention work plan, which contains information on the target population to be served, the comprehensiveness of the programs services, how the proposed service approach will be integrated and coordinated with other service delivery systems and the results to be achieved.  The rating criteria used in selecting applications for funding mirrors the requirements outlined in the principles of effectiveness.  Using these rating criteria, each work plan is reviewed by the OASAS Regional Program Manager, and if applicable, the local governmental unit who will be administering the sub-grantee contract.  The selection process further requires that all SDFSC funded work plans are reviewed and scored by 2 independent peer reviewers, using the principles of effectiveness as rating criteria.  All applications received are compiled and ranked in descending score order for discussion with the OASAS Associate Commissioner for Program Operations.  Within available funding, those applications receiving combined scores above the 70th percentile are funded.   For applications seeking continued funding, progress toward achieving prior year’s outcomes is reviewed, and if approved, the work plan becomes the service agreement for the coming funding period.  Once programs are approved, ongoing technical assistance to assist in program implementation is provided through the OASAS Field Office units.  Assistance may include site visits, regional training events, peer assistance through regional provider meetings and upon request, site visits by Central Office Prevention specialists.

Priorities and how they promote improved academic achievement:

The priorities identified on the application for Governor’s program funding are:

· Children and youth who are not normally served by State or local educational agencies; and 

· Populations that need special services or additional resources (such as preschoolers, youth in juvenile detention facilities, runaway or homeless children and youth, pregnant and parenting teenagers, and school dropouts).

All sub-grants support before and/or after-school substance abuse/violence prevention programs that address one or more of the authorized activities under Section 4112.  Consistent with the OASAS Prevention Framework, which incorporates many of the theories about alcohol and substance abuse (i.e., social learning theory, developmental stage theory, problem behavior theory, and the bio-psychosocial model), before- and after school efforts must address known risk and protective factors for problem behaviors including substance abuse, violence, school drop out, teen pregnancy and delinquency.  The research literature has demonstrated a clear connection between reduction of these problem behaviors and improved academic achievement.  For example, 12 of the 19 risk factors for substance use are also risk factors for school dropout.  As programs are successful in preventing substance use, there is also a beneficial effect on keeping young people enrolled in school.

See also: Part 3, Question 10.

(8) Community Service Grants (Title IV, Part A, section 4126).

The Department will consult with the Governor’s office and will use program funds to solicit proposals from LEAs or community-based organizations to recruit, train and support suspended youth in community service programs particularly those from large urban school districts of the State.  In accordance with current State law, students will be referred to programs, but their participation in community service projects will be entirely voluntary.  

Procedures and timelines:

· Discussion with Governor’s office on focus of proposals (June 2002).

· Development of an RFP soliciting bids for the program.  Announcement of the funding opportunity will be posted in the State’s Contract Reporter and follow all established Department procedures (July 2002).

· Bids will be reviewed and awards made (September 2002).

Selection criteria and how they promote improved academic achievement:

Selection criteria will include prior experience in offering community service programs, working with suspended youth, offering similar programs such as Disciplinary Alternative Education Programs and the nature of community service to be offered suspended youth in diverse large urban communities.  The community service programs should align with the core knowledge and skills required in the State’s standards and assist youth with reentry into the academic setting.

Priorities and how they promote improved academic achievement:
Program priorities include returning the suspended students back to school, reducing repeat suspensions and providing community service as an alternative to meet the academic and behavioral needs of students.

See also: Part 3, Question 11.

3. Describe how the State will monitor and provide professional development and technical assistance to LEAs, schools, and other subgrantees to help them implement their programs and meet the State’s (and those entities’ own) performance goals and objectives.  This description should include the  assistance the SEA will provide to LEAs, schools, and other subgrantees in identifying and implementing effective instructional programs and practices based on scientific research.

Monitoring

The New York State Education Department (SED) utilizes a variety of methods for monitoring and providing technical assistance to subrecipients aligned with the Board of Regents Strategic Plan.  They include:

· Review of school districts' single audit reports by SED's Office of Audit Services

· Review of school districts' financial statements by SED's Office of Audit Services

· Scheduled on-site visits of various types by SED staff including Registration Review, Corrective Action, Distinguished Schools 

· Review of subrecipients' progress and final program reports

· Required third party evaluations

· Review and approval of program grant applications and budget documents

· SED's Office of Audit services school district audits based on a risk-based assessment of low performing and poor financial practices.

Professional Development Support and Technical Assistance:

New York State provides professional development support and technical assistance on multiple levels.   A sample of the resources available to NYS schools and districts in implementing effective, research-based practices, providing effective professional development that meets local teaching and learning needs, and evaluating the impact of such professional development, follows:  

Sharing research-based practices:

NYS’s Sharing Success Program:  http://www.sharingsuccess.org
“Sharing Success” is a New York State validation process that identifies effective teaching and learning practices and programs, based on rigorous data collection and analyses.  Information about Sharing Success programs is available in print, on-line, and through direct, face-to-face sharing by validated programs.  Refinements are currently underway to utilize the Sharing Success process in analyzing and synthesizing the research to identify proven strategies.
NYS mechanisms for providing technical assistance:
Office of School Improvement and Community Services (NYC)
http://www.emsc.nysed.gov/nyc/
Office of School Improvement and Community Services (Regional)
http://www.emsc.nysed.gov/osi/
On-site, on-line, written and phone assistance to support planning, developing, implementing, evaluating, and/or providing professional development is available to the “Big 5” high-need urban schools through NYSED’s Office of Office of School Improvement and Community Services (NYC) for New York City (http://www.emsc.nysed.gov/nyc/) and NYSED’s Office of School Improvement and Community Services (Regional) for Buffalo, Rochester, Syracuse and Yonkers (http://www.emsc.nysed.gov/osi/).  

Regional Technical Assistance Network:

Regional School Support Services http://www.emsc.nysed.gov/rss/
Regional School Support Centers

http://www.emsc.nysed.gov/rss/rsscnetworkdir.htm
SED provides targeted on-site technical assistance to the highest need schools and districts through the Regional School Support Center (RSSC) Network.  The focus of these centers is to promote the achievement of the New York State learning standards for all students and to provide extra help to close performance gaps.

Teacher Centers http://www.nyiteez.org/NYteachercenters/
Teacher Resource and Computer Training Centers were established by the New York State Legislature in 1984 to provide systematic, ongoing professional education services to the State's teachers. The 2001-02 allocation supports 122 Centers, which serve some 670 public school districts and BOCES, as well as hundreds of non-public schools across all regions of the State. More than 220,000 educators have access to Teacher Center services. 

Bilingual/ESL Technical Assistance Centers 
http://www.emsc.nysed.gov/biling/ 
Bilingual/ESL Technical Assistance Centers (BETAC) are centers for staff development and technical assistance to all educators. Staff at the 12 centers offer resources and training on issues pertaining to LEP students. They are funded through grants from New York State Education Department's Office of Bilingual Education and Foreign Language Studies.

New York Statewide School Health Services Center  http://www.schoolhealthservices.org/
Promote and improve the health, learning, and overall well being of children by supporting comprehensive school health programs across the state.
 
Support/Resources for Planning:
Comprehensive District Education Planning (CDEP) http://www.cdep.org/
Direct assistance is provided to districts in using comprehensive planning processes that meet the requirements of the Professional Development Plan (PDP).  Such assistance is provided through a collaborative network of State Education Department employees, school, district, college, and business partners to help districts develop a Comprehensive District Education Plan (CDEP), currently voluntary for all districts outside of NYC (http://www.cdep.org/); or a District Comprehensive Education Plan (DCEP), which is required in all NYC schools.  The CDEP Steering Committee supports an annual 3-day facilitator and data analysis training institute to build district capacity for comprehensive planning based on data and root cause analysis.

Required Professional Development Plan and tools:

http://www.emsc.nysed.gov/ppd/ 
Every district in NYS must develop a Professional Development Plan (PDP) that is ratified by the local School Board.  Current requirements for the PDP include data analysis, needs assessment, and development of goals and objectives.   The requirements will be updated if needed to assure that all district plans align with NYS’s goals and performance measures under NCLB.  

Required Annual Professional Performance Review Criteria:

http://www.emsc.nysed.gov/part100/pages/1002c.html 
4.  Describe the Statewide system of support under section 1117 for ensuring that all schools meet the State’s academic content and student achievement standards, including how the State will provide assistance to low-performing schools.

New York State’s school support system is driven by our statewide system of school accountability and testing program. Each year students are required to participate in a statewide-standardized testing program that enables us to identify those schools that are failing to meet State standards in the designated academic content areas. More detailed information regarding our accountability and testing program is provided in the respective sections of this application. (Part 2, questions 1 and 7)

Based on testing results, our accountability system enables us to place schools along a continuum for support.  Schools in our State are designated as either meeting all State standards, performing below a State standard, or performing farthest below a State standard.  Any district with a school below a State standard must develop a plan to provide local assistance to that school, regardless of whether the school is Title I or non-Title I and regardless of whether the school has or has not made AYP.  Schools that are below a State standard and which do not make AYP may be designated as school improvement or corrective action schools.  Schools that are farthest from State standards may be placed under registration review and be subject to alternative governance arrangements. Title I schools that are high performing and/or rapidly improving are eligible for recognition from the State. The Department provides tiered services to schools along the continuum of support.  Schools Under Registration Review, for example, are assigned a SED liaison who makes regular visits to the schools.  These schools also receive additional funding to support improvement efforts as well as access to opportunities for training of school leadership, teachers and parents.  Other corrective action schools as well as schools in need of improvement receive similar, although typically less intensive, support.

Operationally, New York State has structured its system of school support around ten Regional School Support Centers, (RSSC) described in Part 2 questions 2. The work of the RSSC’s is augmented through our structured relationship with the New York City Technical Assistance Center (NYTAC) and the Northeast Regional Lab at Brown University. Staffs from both of these technical assistance providers play an active role in our program policy and implementation efforts. 

Finally, New York State has implemented a system to annually identify Title I Distinguished Schools and educators which help to compliment our system of support to low-performing schools. Title I Distinguished Schools and Educators are integrated into our system of support through our statewide network of Regional School Support Centers. Once identified, Distinguished Schools and Educators are available to share “best practices” with low-performing schools. 

5.  Describe the activities the State will conduct to

a) Help Title I schools make effective use of schoolwide programs to improve the achievement of all students, including specific steps the SEA is taking and will take to modify or eliminate State fiscal and accounting barriers so that schools can easily consolidate federal, State, and local funds for schoolwide programs; 

New York State’s system of school support targets the lowest performing schools for priority attention across all program areas administered through/by the Department. In this regard, our program emphasis is to support the integration and consolidation of resources in support of comprehensive reforms that will help close the achievement gap. Additionally, the RSSC’s provide ongoing technical assistance to the identified schools through all stages of the Schoolwide planning process. 

In 2002 the New York State Education Department initiated an “Urban Forums” program designed to engage staffs from the other large cities in New York (Buffalo, Rochester, Syracuse and Yonkers) in targeted dialogue around key school reform initiatives. One of the critical needs identified and prioritized for discussion was the integration and consolidation of federal, state, and local funds to comprehensively support local school improvement efforts. The Department has taken the lead on bringing together district and department fiscal staffs to closely examine ways that these resources can be integrated to maximize their potential.

Regarding the elimination or modification of fiscal and accounting barriers, the NYSED is undertaking a review and redesign of its grants management system with an initial plan of approach to be completed by September 2003.  As part of this review and redesign, NYSED will address the modification or elimination of State fiscal and accounting barriers in order to permit schools to consolidate State, federal and local funds more easily for schoolwide projects.

b) Ensure that all teachers, particularly those in high-poverty areas and those in schools in need of improvement, are highly qualified.  This description should include the help the State’s will provide to LEAs and schools to –

i) Conduct effective professional development activities;

To ensure that schools provide effective professional development activities, the Department provides direction, ongoing technical assistance, and support - particularly in high-poverty areas and to schools in need of improvement:  

Higher Standards

Every school district in the State must develop a professional development plan that ensures that all teachers receive ongoing professional development focused on student learning needs identified through data analysis.  The plans require local needs assessments, the development of discrete goals and objectives, and substantive participation of teachers in plan development (http://www.emsc.nysed.gov/ppd/). In addition, all new teachers graduating from programs in or after 2004 must acquire at least 175 hours of ongoing professional development every 5 years.  

Regulations also require Annual Professional Performance Reviews in each school district.  This ensures that all teachers, administrators, and pupil personnel service providers have their performance reviewed against State-mandated assessment criteria and are given the opportunity to develop plans for growth and improvement. 

Direct Assistance

The Department offers intensive on-site, on-line, written and phone assistance to support local planning, development, implementation, and evaluation of professional development.  The Offices of School Improvement and Community Services (NYC) (http://www.emsc.nysed.gov/nyc/) and School Improvement and Community Services (Regional) (http://www.emsc.nysed.gov/osi/) provide these services to the State's five largest urban school districts.  Similar support is available to all other high-need schools through ten Regional School Support Centers.

Information about effective professional development has been widely disseminated through multiple channels, including public broadcasting, State-funded Teacher Centers, and Mentor Teacher Internship programs.  
Beginning in September 2002, the Department will take its efforts to an even greater level through a web portal.  "New York State’s Virtual Learning Space" will provide an interface accessible to all schools and teachers with connections to effective practices, on-line professional development opportunities, and mentoring/coaching/networking opportunities as well as curriculum, assessment, and other information.
ii) Recruit and hire highly qualified teachers, including those licensed or certified through alternative routes; 

The Department has addressed the issue of hiring highly qualified teachers by toughening its standards for teacher preparation programs and teacher certification.  
In 1999, the State Board of Regents adopted new, higher standards for approving the 110 teacher preparation programs at institutions of higher education.  The first cohort of new teachers to complete these improved programs will begin teaching in September 2004.  Annually, colleges recommend approximately 18,000 candidates for teacher certification. Their improved preparation ensures strong backgrounds in the liberal arts and sciences and the subjects they will teach, and more rigorous preparation for teaching all students effectively, including students in high-need schools, students who are English language learners, and students with disabilities.  All teaching candidates must complete coursework to prepare them for teaching all students effectively, and must have at least 100 hours of field experiences prior to student teaching.  Field experiences must include experiences in high-need schools and with diverse student populations and their families.

More rigorous teacher certification requirements were adopted by the Board of Regents in 2000.  In 2004, graduates of teacher preparation programs will be required to pass at least three State certification examinations.  The examinations are being aligned with the new teacher education standards and the State learning standards.

The State's efforts to recruit high-quality teachers ranges from an alternative teacher certification program to funding of local recruitment efforts.  

The Alternative Teacher Certification Program enables candidates to begin teaching after passing two State certification examinations and while completing pedagogical studies.  In 2000, the program was expanded to qualified candidates with bachelor's degrees.  This program requires participating teacher preparation programs to work closely with school districts.  To date, 17 higher education institutions have begun Alternative Teacher Certification Programs in response to this opportunity.  

Candidates qualify for Transitional Certificates after completing an introductory component of pedagogical study and field experiences and passing two State certification examinations.  The Transitional Certificate authorizes candidates to begin mentored teaching while completing the full graduate program leading to the Initial Teaching Certificate within three years. Several thousand candidates are now engaged in these alternative programs, and approximately one thousand have begun mentored teaching.  The State Education Department is closely monitoring these programs and is currently experimenting with a variation that would bring more mathematics teachers into schools.
The Department has increased its recruitment efforts through Troops to Teachers, which offers distance learning opportunities in pedagogy for personnel based at a U.S. Army base in the State, as well as mechanisms to link potential teachers serving in the National Guard in the New York City area with the New York City Board of Education.  Other efforts include the development of enhanced linkages between the Department's website and teacher recruitment websites serving the State's school districts.

For the past two years, the State-funded, $25 million Teachers of Tomorrow program has provided school districts with the opportunity to operate campaigns to recruit and retain teachers.  Districts that are experiencing general teacher shortages or specific subject area shortages are targeted for this program; New York City receives 60 percent of available funds by statute.  Funds are available for recruitment incentives, certification stipends, internships, mentoring services, and tuition reimbursement.
A proposal in the New York State Legislature would amend retirement law to permit full-time employment of qualified, certified teachers already receiving full pensions from State, county or municipal retirement systems without affecting those benefits.

The Department will be seeking guidance from the U.S. Department of Education regarding our proposed implementation of the teacher and paraprofessional qualification provisions of the No Child Left Behind Act.  Our statements in this application relating to the recruitment and hiring of highly qualified teachers are premised on the accuracy of the interpretations set forth in the guidance letter that will be submitted.

iii) Retain highly qualified teachers.

Through its leadership and its administration of teacher retention programs, the Department is backing local efforts to retain highly qualified teachers.  

The Mentor Teacher Internship Program has distributed $5 million in funding to local districts to establish mentoring programs for teachers in their first or second year of teaching.  A total of 44 school districts, representing about 11 percent of all districts in the state, participated last year. Preliminary data indicates that teacher retention rates among beginning teachers with support through this State-funded mentoring program have increased by at least 20 percent.

The Teacher Opportunity Corps was originally created with the purpose of increasing recruitment of historically underrepresented individuals into teaching.  The program now also serves as a model for needed changes in teacher preparation programs at grantee institutions.  Teach Opportunity Corps graduates from Hunter College in New York City now comprise more than half of the teaching staff in several partner City schools, several former participants have taken school leadership positions, and the project has achieved a placement retention rate of 95 percent after 5 years (compared to 50 percent overall in New York City during the same period).  
Eisenhower Higher Education program grantees provide intensive, job-embedded and on-site professional development as partners with high-need urban schools and districts.  Grantees are beginning to document changes in teacher practice and gains in student achievement.

c) Ensure that all paraprofessionals (excluding those working with parents or as translators) attain the qualifications stated in sections 1119(c) and (d) by the 2005-2006 school year.

The paraprofessionals covered by NCLB requirements are “teaching assistants” in New York State.  This occupation is regulated by the New York State Board of Regents with a defined scope of practice, and it requires certification.  As part of a pre-existing policy initiative, the Regents adopted regulations requiring all candidates applying for a teaching assistant certificate after February 1, 2004, (with an effective date of September 1, 2004) to pass a new State examination.  Development of the new State examination, the Communications and Quantitative Skills Test, will be completed no later than June 30, 2004.  The test will ensure that certified teaching assistants have knowledge of and the ability to assist in teaching reading, writing and math or readiness for those subjects, as required by NCLB. 

Paraprofessionals certified before February 2, 2004, may satisfy NCLB requirements by completing at least two years of study at an institution of higher education, by earning an associate’s degree, or by completing a local assessment.  If they do not meet those educational standards, they will be able to demonstrate their qualifications by taking the State examination once it is available.  The Department will ask school districts to report on the qualifications of their teaching assistants in Title I schools so that progress toward meeting the 2005-2006 goal can be monitored.

d) Help LEAs with a high need for technology, high percentages or numbers of children in poverty, and low-performing schools to form partnerships with other LEAs, institutions of higher education (IHEs), libraries, and other private and public for-profit and non-profit entities with technology expertise to improve the use of technology in instruction.

Discussions to establish the mission, vision and goals for an updated technology integration plan began in early 2001 and involved representatives of stakeholder groups. These efforts resulted in a preliminary outline for an updated technology plan for the New York State Education Department’s Office of Elementary, Middle, Secondary and Continuing Education. A comprehensive technology plan for the University of the State of New York (USNY), currently under development, will include plans for the State's libraries, postsecondary institutions, and public broadcasting; when all plans are completed they will be interrelated and linked. This plan is the framework that will be used to develop and implement technology acquisition and use directly impacting PreK-12 students, teachers, administrators and parents. The plan incorporates activities at the State level, in schools and districts, and in teacher and administrator preparation programs, consistent with the following goals:

1: Every student will have the opportunity to use learning technologies to access and analyze information in ways that develop higher order thinking skills, increase their ability to use technology as a tool in solving problems, and support their familiarity and comfort with the technology skills they will need for success in their future study and employment. 

2: Every teacher and prospective teacher will have the ability to use learning technologies effectively in supporting student achievement of the New York State Learning Standards. 

3: Every administrator and prospective administrator will be technologically literate; will provide leadership in integrating technology into curriculum, instruction, and student learning activities; and will have access to technology resources that support them in developing management systems and in creating a school climate and culture that results in high student achievement for all population groups. 

4: In order to support parents in reinforcing at home the instruction their child receives at school, parents will have increasing opportunities to access information about their child (ren)'s school and teachers through technology-based communications. 

5: Every district will develop, implement, and evaluate a plan for technology use that a) supports the achievement of high performance standards and b) includes Federally mandated protection from inappropriate materials. 

6: The State of New York will seek ongoing input, feedback and assistance from representatives of all sectors of the education community (PK-12 school teachers and administrators, postsecondary teacher preparation program faculty, parents, students, and community members/business partners) to collaboratively develop, implement, evaluate, and revise the educational technology plan for New York State, to continue to build educational technology capacity, and to ensure the most relevant and highest possible quality of support for all members of the teaching and learning community.

In addition to the State activities outlined in Part 3, question 7, the following are also key components of our technology strategy.  

· The New York State Education Department is developing the New York State Virtual Learning Space: a web portal. In its final form the portal will provide students, parents, teachers and administrators with access to key curricular content and other resources, all tied to the learning standards and associated performance indicators. 

The Department will take a phased approach to the development of the educational portal, with the first phase being the development of a database of all SED content, for easy access and use by teachers, students and parents statewide, including:

· Learning Standards (seven areas) and respective performance indicators
· Resource Guides with Core Curriculum (where available)

· NYS Syllabi (where resource guides with core are not available)
· Test Samplers
· Regents Examinations
· Learning experiences (tied to standards, including classroom assessments of performance indicators)
· Best Practices
In addition to SED content, this initial site will link to existing learning sites across the state, thus providing New York State teachers, administrators, students, and parents with access to these sites through a single entry point, with our awareness activities being focused on the high need districts.  Once we have achieved expanded awareness and use, both of SED and other sites, we will use what we have learned to design a web presence that reflects analysis of statewide input and long-term SED and district needs.
· Competitive grants under Title II D will be aligned to first support high-need schools and districts and will give priority to applications that include partnerships with IHE’s, libraries, public broadcasting, and other entities with technology expertise.  

· Higher Education’s Teacher/Leader Partnership Program grants (formerly Eisenhower) are already aligned to support the State’s highest need schools and districts; several are focused on integrating technology in instruction.
e) Promote parental and community participation in schools.

The Department promotes parental and community participation in schools through Statewide leadership, the development of partnerships, and the provision of direct services, with a particular emphasis on providing services to parents whose children attend low-performing schools or have special educational needs.  

Leadership

In its role as New York State's education leader, the Department has advocated that resources be devoted to supporting parent involvement activities, and it has implemented State law and regulations that require parental involvement and shared decision-making in schools.  With the goal of fostering close partnerships between parents and teachers, the Department has championed professional development activities for teachers and administrators that establish positive partnerships with parents and develop ways to include parents in problem-solving processes, and it has provided schools with opportunities to develop collaborations between business, government and higher education.  

For example, the State-funded Liberty Partnerships Program provides a model for involving parents and communities in their schools. The $11.5 million program provides competitive grants to institutions of higher education for the purpose of developing and implementing comprehensive youth dropout prevention services. In addition to providing direct services to students and coordination with administrators and communities, Liberty Partnerships programs are required to provide a parent involvement program that encourages parental involvement in the educational processes of students, supports parent involvement in PTA activities and in local school and district processes, and offers opportunities to help parents improve their own work or life situations.  

Under current consideration are a statewide plan for parental involvement that establishes standards for collaboration and expands parental involvement throughout the State.

Direct Services

The Department has used funds available through grants to provide intensive training to parents whose children attend low-performing schools.  It has also provided support and technical assistance to parents of students with special needs as well as to parents in districts in crisis.  More specifically, it has provided access to parent/family resource centers and undertaken an ongoing campaign to encourage families to become involved in their children's education and in their schools' decision-making processes.  The Department is now contemplating more sophisticated uses of technology and the media, such as a parent information website and public service announcements, as means of expanding its communication with families and communities.

Partnerships

To provide training activities, the Department has partnered with institutions of higher education and professional organizations, it has sponsored parent leadership training opportunities provided by community-based organizations, and it has included parents in Department advisory groups.  Future considerations are to establish ongoing dialogues with State and national organizations, such as the State's Parent/Teacher Association, Family Support America, and National Network of Partnership Schools.

f) Secure the baseline and follow-up data for the core ESEA accountability system described in Part I.  

The State will use its existing data collection systems to collect an individual record of the performance of each public school student in the State who is in the grades 4, 5, 8, or 9-12, or is an ungraded special education student for whom a school or district is held accountable.  Each student record provides information of the performance of the student on State assessments in English language arts, mathematics and science as well as the necessary demographic and program participation data. These records will be used to aggregate performance on the 2001-2002 test administrations for each required subgroup, school, district, and the State to create the baselines required to establish the State adequate yearly progress for English language arts and mathematics. 

6. Describe how  

a) SEA officials and staff consulted with the Governor’s office in the development of the State plan; 

NYS Education Department staff have been in ongoing discussions with Executive State agencies such as the NYS Office of Alcoholism and Substance Abuse Services (OASAS), which have collaborated in the preparation of the State plan.  The Department is in the process of completing consultation with the Governor's office on this State plan.  

b) State officials and staff will coordinate the various ESEA-funded programs with State-level activities the State administers;

The Offices of Elementary, Middle, Secondary and Continuing Education (EMSC) and Higher Education (HE) in the NYState Education Department are responsible for conducting all of the ESEA programs assigned to state education agencies for administration.  This includes:

· Title I Improving the Academic Achievement of the Disadvantaged

· Title II Preparing, Training, and Recruiting High Quality Teachers and Principals

· Title III Language Instruction for Limited English Proficient and Immigrant Students

· Title IV 21st Century Schools

· Title V Promoting Informed Parental Choice and Innovative Programs

All programs are conducted within the context of the Department, EMSC and HE strategic plans.  With the enactment of NCLB, which has a high degree of alignment with the Department’s strategic plan, an extended Department leadership group has been created to ensure there is coordination of related programs across the Department.  Under the leadership of the Deputy Commissioner for EMSC, meetings are held biweekly with the five senior managers for EMSC and representatives from Offices of Higher Education, Counsel, Vocational and Educational Services for Individuals with Disabilities, Management Services, and middle level managers from EMSC.  At these meetings, there is discussion on the coordination and delivery of federal and state-funded programs, including all aspects of planning for major initiatives to carry out this new legislation.  

c) State officials and staff will coordinate with other organizations, such as businesses, IHEs, nonprofit organizations; and

The NYS Education Department has constituted a Committee of Practitioners to address the statutory requirement for representatives from programs described under the NCLB legislation “to advise the State in carrying out its responsibilities.”  In adherence to the statutory requirement, the New York State NCLB Committee of Practitioners includes:  

· representatives from local educational agencies

· administrators, including the administrators of programs described in other parts of legislation

· teachers, including vocational educators

· parents

· members of local school boards

· representatives of private school children

· pupil services personnel

In order to improve connections between teacher preparation and professional development programs and schools, the State Committee of Practitioners also includes representatives from the State University of New York, the City University of New York and the State’s independent higher education sector.

In addition, the New York State Education Department has adopted a strategic plan, which lays out our commitment to focus on setting higher standards, building capacity, and accounting for results.  This commitment guides the work we do throughout all areas of the Department’s responsibilities.  Key partnership strategies we undertake to achieve the goals include:

· Barriers to learning

· School Health Infrastructure Team (an interagency council)

· National Center for Mental Health Services in Schools

· National Dropout Prevention Center at Clemson University

· Healthy Kids – Ready to Learn (coordination of State agency policies, programs and funding; engagement of nongovernmental agencies, organizations and groups to support comprehensive and coordinated school health)

· New York City Department of Mental Health, Mental Retardation and Alcoholism (Bureau of Children’s Services)

· Health and Hospital Corporation of New York City

· The After School Corporation

· Office of Temporary Disability Assistance

· Build local capacity for teaching and learning

· New York University Technical Assistance Center

· Puerto Rico Department of Education

· Dominican Republic Department of Education

· Harvard Graduate School of Education

· Medgar Evers College

· Columbia University

· State University of New York at Fredonia; Old Westbury; Cortland; New Paltz; Stonybrook

· Teachers College at Columbia University

· Adelphi University

· City College of New York

· St. John’s University

· New York State Technology Education Association

· New York City Citywide Oversight Partnership Committee

d) State officials and staff will coordinate with other agencies, including the Governor’s office, and with other Federal programs (including those authorized by Individuals with Disabilities Education Act, the Perkins Vocational and Technical Education Act, the Head Start Act, the Adult Education and Family Literacy Act, and the McKinney-Vento Homeless Assistance Act).

The New York State Education Department is the state administrative agency not only for ESEA, but also for the following programs:

· Individuals with Disabilities Education Act

· Perkins vocational and Technical Education Act

· Adult Education and Family Literacy Act 

· McKinney-Vento Homeless Assistance Act.  

As such, we continue to develop and expand partnerships with entities that are critical to accomplishing our goals, which are aligned with the No Child Left Behind legislation. The Deputy Commissioners who are responsible for the programs under NCLB meet regularly with the Commissioner of Education and other Department senior leaders. The Deputy Commissioner for EMSC conducts periodic briefing sessions with representatives from the Governor’s office, Legislative staff and the Educational Conference Board (member organizations represent parents, teachers, school administrators, and school boards).  

In addition to expanding the EMSC Leadership Group, the managers who now participate sit on inter/intra-agency groups that address programs for the populations targeted under NCLB.  Many of these managers have developed extensive formal agreements with other State agencies to implement programs, for example, in the areas of workforce preparation, continuing education and health and human services.    

7. Describe the strategies the State will use to determine, on a regular basis, whether LEAs, schools, and other subgrantees are making satisfactory progress in meeting State and local goals and desired program outcomes.  In doing so, the SEA should also describe how it will use data it gathers from subgrantees on how well they are meeting State performance targets, and the actions the State will take to determine or revise interventions for any LEAs, schools, and other subgrantees that are not making substantial progress.

In May 2000, the New York State Board of Regents adopted amendments to Commissioner's Regulations to implement a System of Accountability for Student Success, which expanded upon the Department's long-established program of public school registration review.   The New York State School Report Card, which was first published in 1996, is also an important part of the Board of Regents effort to raise learning standards for all students. It is designed to provide information to the public on student performance and other measures of school and district performance. Knowledge gained from the school report card on a school’s strengths and weaknesses can also be used to improve instruction and services to students.

Both these initiatives are part of the statewide strategy for raising the level of student achievement in New York State. The strategy includes:

· establishing standards in seven curriculum areas; 

· changing the testing program to reflect the higher standards; 

· raising high school graduation requirements; 

· building the capacity of schools to help students achieve the standards; 

· ensuring high standards and support for teachers and administrators; 

· building partnerships to improve student achievement; 

· establishing the System of Accountability for Student Success (SASS); and 

· increasing accountability through public reporting of student performance. 

The following web-based resources provide a detailed description of New York State's system for tracking and reporting the performance of districts and schools and holding them accountable for their results:

Section 100.2 of the Regulations of the Commissioner of Education, establishing the registration review process and the System of Accountability for Student Success

 http://www.emsc.nysed.gov/part100/pages/1002d.html#Registration of schools.
Report to the Board of Regents on the System of Accountability for Student Success

http://www.emsc.nysed.gov/nyc/PDFs/brd6.pdf 

Complete School Accountability website

http://www.emsc.nysed.gov/irts/ 
New York State School Report Cards with additional explanatory material

http://www.emsc.nysed.gov/irts/reportcard/ 
Informational Pamphlet on the Registration Review process

http://www.emsc.nysed.gov/nyc/PDFs/SURRBrochure99.pdf
Complete Registration Review website

http://www.emsc.nysed.gov/nyc/regrev.html
Part 3.  Program Specific Information

1. Title I, Part A -- Improving Basic Programs Operated By LEAs  [Goals 1,2,3,5]
a. Identify the amount of the reservation in section 1003(a) for school improvement that the State will use for State-level activities and describe those activities.

The New York State Education Department will reserve five percent (5%) to support and sustain school improvement efforts. As stated previously, New York State has a well developed statewide system of support and improvement for Title I schools, which targets and prioritizes the lowest performing schools (schools in Corrective Action, Improvement status) and schoolwide planning and implementing schools. The primary goal of this system of support and improvement is to increase the opportunity for all students in such schools to meet New York State’s student performance standards.

In order to maximize resources and provide the highest quality service to schools we have implemented a network of Regional School Support Centers (RSSC) that are charged to work, on a priority basis, with the lowest performing schools within their respective regions. The work of the RSSC’s is augmented by regionally assigned Department staff who work closely with them to help build local capacity. There are ten Regional School Support Centers strategically located across 9 regions in upstate, and 1 in New York City. Specifically, the RSSC’s provide the following school improvement services:

· Distributing information for general awareness about Schoolwide Programs and applicable enabling legislation

· Building Schoolwide Program capacity on a district level

· Recruiting, training, and supervising School Support Teams (SST’s)

· Providing a statewide training conference for SST members

· Providing school-based facilitation for planning instructional change

· Providing information on SED initiatives as they apply to the work of SSTs (e.g., curriculum and assessment frameworks, CR100.11, Early Elementary Grade Intervention/Literacy, etc.)

· Making scientifically based education research material on schoolwide, school reform issues available to district and school level staffs

· Conducting workshops on school reform

· Helping to identify Title I Distinguished Schools and educators, and incorporating them into the School Support System

These ten Regional School Support Centers are funded through a combination of funding sources that include Title I School Improvement, IDEA, and Comprehensive School Reform. The Title I School Improvement share of the funding is based on the number of schools in the region that qualify to be Title I Schoolwide Schools (40% or more are eligible for Free or reduced Price Lunch) and the number of schools actually participating in planning or implementing schoolwide programs.

School Improvement funds are also used to provide grants to:

Distinguished Schools: $5,000 grants are provided to each selected school as an incentive for their participation in the school support network.

Schools Under Registration Review (SURR): grants ranging from $2,500-$5,000 are provided to schools to help them with their planning or amending of Comprehensive Education Plans (CEP).

Statewide Coordination of School Improvement Activities:

In addition to the core activities noted above, the SED will coordinate a series of competitive grants that are designed to build the local capacity of Title I School improvement buildings, including targeted support for local leadership development:

· Conduct Content Area Institutes for Standards and Assessments

· Consultants for standards and assessments

· Harvard Principals Institute for professional Development

· Harvard principals Institute for School Leadership

· Awards Ceremony Recognizing achievement in Title I Distinguished Schools, and Schools Under Registration Reviews

· Evaluation of the statewide School Support System

b. For the 95 percent of the reservation in section 1003(a) that must be made available to LEAs, describe how the SEA will allocate funds to assist LEAs in complying with the school improvement, corrective action, and restructuring requirements of section 1116 and identify any SEA requirements for use of those funds.

It has been previously stated that New York State has implemented a comprehensive accountability system that annually examines student, school, and district achievement based on our testing program and aligned State Standards.

LEAs that are identified to be in improvement and/or corrective action status are formally notified, in writing, of their performance level and the performance level, by content area, that they must attain in order to be in compliance with State Standards. This information is also used to enable these schools to request Title I School Improvement and Choice funds.

Identified districts and schools are invited to attend an SEA sponsored meeting during which time the Title I School Improvement and Choice Funds application is thoroughly reviewed. A copy of the application, which contains the requirements, is attached as appendix X. The application may also be obtained on the SEA web-site at the following address:

Any district/school that requires additional support in preparing their application is able to work with their Regional School Improvement liaison and/or SEA Regional School Improvement Team liaison to complete their application.

Applications are reviewed at the SEA and every effort is made to insure that all of the application requirements are met. Those applications that are not deemed fundable are referred for technical assistance. However, applications that do not fully meet the requirements are not funded.

c. Identify what part, if any, of State administrative funds the SEA will use for assessment development under section 1004 of the ESEA, and describe how those funds will be used.

It is not expected that the NYSED will use State administrative funds under section 1004 of the ESEA for assessment development during the 2002-03 school year.  See below: Part 3, Question 13.

d. Describe how the State will inform LEAs of the procedures they must use to distribute funds for schools to use for supplemental services under section 1167(e)(7) and the procedures for determining the amount to be used for this purpose.  

As part of the Local Consolidated application Workshops and through the New York State Education Department’s NCLB Website, the State Agency will inform the LEA of the amount it must make available for supplemental educational services.  Each child receiving these services shall be the lesser of:

· The amount of the LEAs’ allocation divided by the number of children from families below the poverty level; or

· The actual costs of the supplementary educational services received by the child

The SEA may use funds the agency reserves under this part and Part A of Title V to assist LEAs without sufficient funds.

SEA will inform the LEA that, unless a lesser amount is needed, an LEA shall spend an amount equal to 20% of its subpart 2 allocation from which 5% is used to pay for transportation (choice); an amount equal to 5% for Supplemental Educational Services and an amount equal to the remaining 10% for transportation, Supplemental Educational Services, or both. 

e. Describe how the State will use the formula funds awarded under section 6113(b)(1) for the development and implementation of State assessments in accordance with section 6111.

See Part 3, Question 13.  

2. Title I, Part B, Subpart 3 -- Even Start Family Literacy  [Goals 1,2,5]
a. Describe how the SEA will use its indicators of program quality to monitor, evaluate, and improve its projects, and to decide whether to continue operating them.

NYSED will use its indicators of program quality as a basis to determine if a program has made sufficient progress to continue funding beyond the initial subgrant award. NYS has developed an ACCESS database to collect performance indicator data from all Even Start programs. (Please see http://www.emsc.nysed.gov/evenstart/)

b. Describe what constitutes sufficient program progress when the SEA makes continuation awards.

Programs must submit a record of their achievement levels on both participant and program indicators through the NYS ES-STAR (Even Start System for Tracking and Reporting) (See http://www.emsc.nysed.gov/evenstart/ and click on Performance Indicators) and provide a reflection of the reasons that they did or did not meet the Even Start Performance Indicators along with their request for continued funds.  If a program does not meet Performance Indicators, they must document their next steps to ensure continuous program improvement.  A rubric for determining adequate achievement levels will be used to determine those programs in need of additional technical assistance. Programs that do not meet the Even Start Performance Indicators and who cannot provide an acceptable rationale for their lack of progress will be monitored for minimum compliance and must develop a Corrective Action Plan.  The State will provide bi-monthly technical assistance through the Even Start Technical Assistance team (See http://www.emsc.nysed.gov/evenstart/ and click on Training and Technical Assistance for a description and graphic).  A second compliance visit occurs within six months and if sufficient progress is still not made, the program is placed in Corrective Action and the State Coordinator makes monthly site visits to the program.  Programs that do not sufficiently improve their performance will then be deemed ineligible to continue to receive funds.

c. Explain how the State’s Even Start projects will provide assistance to low-income families participating in the program to help children in those families to achieve to the applicable State content and student achievement standards.

New York State has established an indicator for Even Start projects to have 95 percent of the families enrolled during the program year be at or below the poverty level (100%) at intake.  Project Coordinators and staff have all participated in training on the NYS Learning Standards and program staff incorporate the Learning Standard addressed in their lesson plans for school-aged children, children from birth to age 5 and adults.  

Through its Even Start Statewide Initiative Grant, New York State has enhanced the Basic Implementation Training provided through the National Center for Family Literacy, to include a New York Guide and specific training activities that focus on meeting the NYS Learning Standards through family literacy. The NYS Learning Standards apply to all children and adults.  Participation in this training is required of all new programs, and encouraged for all new staff and coordinators.  In addition, information on the NYS Learning Standards, accompanying resource guides and information is linked to the Even Start web page; Even Start staff also have access to training provided through the Adult Education Staff Development Consortia, the Regional School Support Teams, and School Curriculum Development Networks.

New York State also developed a Parenting Education Profile to help focus the instruction in the parenting education component of Even Start to the role of the parent as their child’s first teacher and full partner in the education of their children.  It is critical for the parents of the highest risk children to understand their children’s development, have appropriate expectations of their children and home environments to support their learning.  It is also essential that parents understand the school system, its expectations and how they can work with the schools to support their child’s learning.

d. Identify the amount of the reservation under subsection 1233(a) that the State will use for each category of State-level activities listed in that section, and describe how the SEA will carry out those activities.

Three percent of the total allocation will be for the costs of administration and three percent will to support a contract for Statewide Technical Assistance and subgrants to four sites established as Even Start Demonstration Sites.  Both the State TA contract and each of Demonstration Sites to improve the quality of family literacy through staff development (each has a certified NCFL trainer assigned to them), on-site technical assistance and product development.  The Demonstration Sites each have an area of specialty as well: one focuses on high quality early childhood education, one on high quality adult education, one on high quality parenting education, one on the development of reading for young children and for adults and all have a focus on the Performance Indicators.

3. Title I, Part C -- Education of Migrant Children  [Goals 1,2,5]
a. Describe the process the State will use to develop, implement, and document a comprehensive needs assessment that identifies the special educational and related needs of migrant children.

Develop Comprehensive Needs Assessment

The New York Migrant Education Program (MEP) volunteered to participate in a pilot project sponsored by the United States Office of Migrant Education (USOME) to develop its Comprehensive Needs Assessment.  However, our participation has been postponed at this time at the request of the USED Office of Migrant Education.

In lieu of that, the New York MEP will establish a State Migrant Needs Assessment Committee comprised of members of the New York State Migrant Education Consortium:  Migrant Directors, Parents, Recruiters and Migrant Outreach staff.  The Committee will collaborate with the Region II Comprehensive Center in the development of the needs assessment.   The Committee will identify major concerns, determine and prioritize needs, and consider data sources.

Implement Comprehensive Needs Assessment

The New York MEP will administer the needs assessment instrument to determine target groups and identify needs.  Information gathered on need indicators will be used to determine the special education and related needs of migrant students based on the best available data.  Data will include State assessment tests, report cards, attendance records, credits accrued for graduation, health records, concerns of service providers and availability of services.

All data will be analyzed and interpreted and findings will be summarized with Migrant Education Program Managers and Parents.

Document Needs Assessment

A written report will be prepared which describes the methods and results of the Comprehensive Needs Assessment.  Based on the results, recommendations for meeting the needs of migrant students will be identified.  This will include matching student and system needs, to the extent possible, with interventions that have been documented as effective in scientifically-based research. 

The Comprehensive Needs Assessment process will be undertaken in Fall 2002 with a view to its completion and implementation in Spring 2003.
b. Describe the State’s priorities for the use of migrant education program funds in order to have migrant students meet the State’s performance targets for indicators 1.1 and 1.2  in Part I (as well as 5.1 and 5.2 that expressly include migrant students), and how they relate to the State’s assessment of needs for services.

As determined by the Comprehensive Needs Assessment, recipients of Migrant Education funds will give priority to migratory children who have been identified on the assessment as failing or most at risk of failing to meet the State’s challenging academic standards and whose education has been interrupted during the regular school year.

Migrant students will be identified who are not at or above the proficient level in math and reading on State assessment tests.  These students will be given priority for service.  Students who are in most need will receive intensive supplementary services.

Support Services will also be provided to meet related needs including early childhood activities to ensure that migrant children are ready for school, parental involvement services to ensure participation in their children’s education, staff development to ensure qualified migrant educators, health services in order to attend to problems which may affect a child’s ability to learn, and collaboration with other organizations to support migrant children.

Migrant Programs will collect data on migrant students who leave school after entering 7th grade and disaggregate and analyze the data by poverty, limited English proficiency and migrant status, and major ethnic and racial group membership.  Based on this data, MEOPs will develop intervention strategies to address dropout prevention.

Retrieval of dropouts into an educational setting will also be a high priority for those students leaving school before graduation.  Supplementary and direct academic instruction, including support services will be provided in an attempt to bring our out-of-school youth back into an educational program.

Students in 7th grade or above will be identified for academic and related needs.  Those students who are failing, or in danger of failing a course, will receive supplementary academic and support services.
c. Describe how the State will determine the amount of any subgrants the State will award to local operating agencies, taking into account the numbers and needs of migrant children, the statutory priority for service in section 1304(d), and the availability of funds from other federal, State, and local programs.  (Applicable only if not previously addressed in Part II, #2.)

The subgrant for the Migrant Education Outreach Programs is determined by:

The New York State Education Department Migrant Education Program will make allocations to Migrant Education Programs (MEOP’s) based on the number of migrant students identified.  The direct services budget is then divided by the combined State and summer FTE to determine the value of one FTE.  Each Migrant Education Outreach Program’s total FTE is multiplied by the value of one FTE to determine each program’s individual allocation.

MEOP will provide services to migrant children based on the Comprehensive Needs Assessment.  Suballocations will be adjusted on the basis of other federal, State or local funds received from other programs.  The following federal, State and local program resources are evenly divided among all programs:  Migrant Even Start and Reading is Fundamental (RIF). Each project submits an application describing how migrant students are to be served.

The Support Services grants will be provided to five statewide programs:  Identification and Recruitment and Data Management, Parental Involvement and Early Childhood Services, Migrant Youth Programs, Migrant Outreach Support Services and the Migrant Career Exploration Program.  Subgrants are based on program costs needed to provide services.

Migrant Request for Proposals (RFP) will be available on July 1.  Availability of the RFP is posted in the Contract Reporter and in the State Register.

The selection criteria to be outlined in the RFP will include a statement of need, historical background and experience in dealing with populations needing educational and support services, intervention strategies to be used, collaboration with other entities, staff development, institutional and staff capabilities, program evaluation, and budget and cost effectiveness of the proposal. Priorities for service will include services to address the State’s performance targets for indicators 1.1, 1.2, 5.1 and 5.2.

d. Describe how the State will promote continuity of education and the interstate and intrastate coordination of services for migrant children.

The State, through the Migrant Information Services 200 database (a system comprised of 25 states), will continue to exchange student data within New York and other states.  The system has been designed to connect with other electronic student record systems used by other migrant state programs and has the capability of using the Internet to transfer student records.

The New York State MEP promotes continuity in the provision of instruction and related support services for migrant children as they move across school districts and states.  Migrant Education staff meet quarterly at State Migrant Education Consortium meetings to discuss issues relevant to the movement of students across school districts and states.  Interstate and intrastate coordination efforts are ongoing.  Record transfer agreements between New York and the sending states of Florida and Texas have been developed.  Migrant Education Program staff visit program sites in Texas and Florida to help secure continuity of services for children and to develop better relationships with data clerks in those states.

The New York State MEP will make efforts to accommodate interstate migrant students in taking home base assessments.  Each summer, efforts will be made to provide Texas educators an opportunity to come to New York to administer the Texas Assessment of Comprehensive Skills (TACS) to all students in grades 10-12 who expect to graduate from a school based in Texas.  The TACS test is a requirement for high school graduation in Texas.

New York is a member of the Interstate Migrant Education Council (IMEC).  IMEC is comprised of 18 member states who meet regularly to discuss and advise Migrant Education Programs and the Federal Education Office of Migrant Education on issues related to migrants and migrant farmwork.  New York is also a member of the Consortium Arrangement for Identification and Recruitment (CAIR) Consortium. As members of CAIR, states meet periodically to assist states improve their identification and recruitment practices.  

e. Describe the State’s plan to evaluate the effectiveness of its migrant education program and projects.

The New York MEP will select objectives to be evaluated based on the Comprehensive Needs Assessment.  These objectives will be evaluated based on annual monitoring visits to program sites during the summer term and regular school year.  The current evaluation instrument will be revised to reflect changes in IASA.  The review focuses on the fulfillment of the states goals, objectives, and activities of the MEP as determined by its needs assessment of students. Particular attention will focus on the fulfillment of student outcomes as delineated in indicators 1.1, 1.2, 5.1 and 5.2.  Based on the New York MEP’s review, recommendations are made for the overall improvement of the program.

The Department will collect data on the performance on State assessments of migrant students in each school and district in the State.  Consistent with procedures adopted to maintain confidentiality, the Department will publicly report the results for migrant students compared to non-migrant students.  Consistent with procedures to be adopted for establishing Adequate Yearly Progress targets for disaggregated populations, the Department will evaluate the performance of migrant students as a disaggregated group in making the determination whether a school has made AYP.

f. Identify the amount of funds that the SEA will retain from its Migrant Education Program (MEP) allocation, under section 200.41 of the Title I regulations (34 CFR 200.41), to carry out administrative and program functions that are unique to the MEP, and describe how the SEA will use those funds.

The following funds will be used to carry out administrative and program functions that are unique to the Migrant Education Program.

· Statewide identification and recruitment of eligible migratory children.

$846,000 – These funds are to be used to implement a system for the statewide identification and recruitment of students.  This includes coordination with the regional Migrant Education Outreach programs, implementation of an identification and recruitment system for all migrant children and youth ages 3 – 21 in New York State and notification of all concerned agencies of such finding.

· Interstate and intrastate cooperation of the State Migrant Education Program and its local projects with other relevant programs and local projects in the State and other states.

$15,000 – Migrant education staff meet quarterly at Migrant Education Consortium meetings to discuss issues relevant to the movement of students across school districts and states.  

· Procedures for providing for educational continuity for migratory children through the timely transfer of educational and health records, beyond that required generally by State and local agencies.

$75,000 – The New York Migrant Education Program, through the Migrant Information Services 2000 database, exchanges student data within New York and other states.  

· Collecting and using information for accurate distribution of subgrant funds.

$220,000 – Each of the 11 Migrant Education Outreach Program sites spends approximately $20,000 for a data operator to collect the data.

· Development of and implementation of a statewide plan for needs assessment and service delivery.

$20,000 - These funds will provide for the development and implementation of a statewide plan for a Comprehensive Needs Assessment and Service Delivery System.

· Supervisor of instructional and support staff.

$15,000 – These funds are used to monitor instructional and support staff during the summer and regular school year.

4. Title I, Part D -- Children and Youth who are Neglected, Delinquent,or At-Risk  [Goals 1,2,5]
a. Describe the program goals, performance indicators, performance objectives, and data sources that the State has established for its use in assessing the effectiveness of the program in improving the academic and vocational and technical skills of students participating in the program.   

Within the private/public operated facilities for this student population the program goals, performance indicators, performance objectives, and data sources are closely related to the same that the State has established for the regular NYS public school students.  Some of the residents of these facilities attend classes at local school districts while others remain on site.  Individual student needs are assessed and an academic plan developed to meet the student’s goals.  Periodic evaluations and adjustments are made to this plan and achievement records are kept.

Within the New York State Department of Corrections the success of math and reading components will be based on progress in the regular program as measured by gains in achievement levels on a standardized norm referenced test, progress from one academic level to another (i.e., ABE to Pre-GED or Pre-GED to GED), and achievement of the GED credential.

The following benchmarks are used for evaluation of these programs:

1. Attainment of 5.0 grade level on a standardized norm referenced test – promotion to a Pre-GED class.

2. Attainment of 9.0 grade level on a standardized norm referenced test – promotion to a GED class.

3. Attainment of a passing score in the GED test.

Within the New York State Office of Child and Family Service facilities Title I staff conduct periodic reviews of student progress and routinely meet with each student to discuss formal and informal assessment results and progress updates.  Goals are set for each youth and progress is reviewed on a monthly basis as part of the treatment team process.  Goals and program service options are modified as necessary to enhance skill development and progress.  Through the development of a student portfolio, each student’s achievements are also evaluated.  Included in the portfolio is a compilation of measures of academic and career education progress.  Toward the end of a youth’s residential stay a transition plan for community re-entry is developed based on the youth’s needs and progress to date.

b. Describe how the SEA is assisting projects funded under the program in facilitating the transition of youth from correctional facilities to locally operated programs.

The SEA provides funded program coordinators with program information and guidance documents to assist in the operation of the programs.  Technical assistance is also provided whenever necessary.  Also, within the private/public facilities operated for this student population, students attending a public school during the day would be provided access to guidance counseling and other support services available.  Students receiving Title I service on site may have a guidance counselor,  social service worker and/or other support services available based on the size of the facility.

c. Describe how the funds reserved under section 1418 will be used for transition services for students leaving institutions for schools served by LEAs, or postsecondary institutions or vocational and technical training programs

Within the New York State Department of Corrections an educational transition component has been established as part of the Community Resource Development Unit in New York City.  This unit establishes linkages with community educational programs so that Work Release inmates who need to continue their education can do so while on Work Release and beyond.  An Education Supervisor is located with this unit to facilitate these linkages.

Technology is also utilized.  Younger inmates participating in the facility Transitional Services Program, which will be mandated in the 2002-03 year, are able to interact with community resource providers through interactive teleconferencing prior to their movement to Work Release providing a valuable tool in preparing these youth to return to their community.  Additionally the Department identifies inmates with learning disabilities and Special Education needs and links them with community based programs that provide the types of services needed.

The following are types of community organizations with which the transitional program has established linkages:

New York City Board of Education.  A wide selection of educational programs ranging from ABE to GED with a schedule to accommodate working young adults.  The programs operate in sites ranging from Public High Schools to NYC Housing Projects.

Community-Based Organizations.  A variety of educational/vocational programs funded by both private and public funds.  There are restrictions on this population, but organizations such as the Fortune Society and Wildcat have consistently accepted these youth.

SUNY/CUNY.  Educational programs exist through these two educational institutions.  Courses are free and convenient to working people.  Referrals are made without restriction.  Opportunities exist in the suburbs through SUNY at Nassau/Suffolk Community Colleges and BOCES.

Job Corps.  Federal job training/educational program that accepts work release inmates who are going to the parole board within six weeks.  Both residential and non-residential programs are available.

Within the New York State Office of Child and Family Services students receive an orientation to their respective local community education, employment and training programs prior to release.  OCFS aftercare counselors in all areas of the State work in conjunction with local schools, employers and training organizations to facilitate successful reintegration.  Aftercare counselors facilitate the transfer of transcripts, special education documentation, and academic information to local school districts and training programs.  OCFS has an automated educational transcript system that summarizes courses, includes quarterly report card grades, standardized assessment data and high school credits earned.

5. Title I, Part F -- Comprehensive School Reform  [Goals 1,2 5]
a. Describe the process the State educational agency will use to ensure that programs funded include and integrate all eleven required components of a comprehensive school reform program.

Implementation of the Comprehensive School Reform (CSR) initiative in New York State has been guided through an extensive collaboration with principal stakeholders in our state’s school improvement network. The CSR Think Tank is comprised of New York State Education Department (NYSED) leadership and staff, leadership and staff from the New York City Board of Education (NYCBOE), leadership and staff from the statewide Regional School Support Center (RSSC) network which is funded with Title I, CSR, and IDEA funds. The CSR Think Tank also includes representation from the United Federation of Teachers, the New York City Technical Assistance Center (NYTAC) which is headed by Dr. Lamar Miller, and the Northeast Technical Assistance Center, which is headed by Dr. Everett Barnes.

Since the inception of CSR in New York State this group has helped the NYSED to formulate program implementation plans, including technical assistance sessions to prospective CSR applicants regarding program requirements (the 9 previously required elements) and the selection of model providers. Additionally, our network statewide regional school support network is available to provide on-going technical assistance on an as needed basis. This support includes professional development activities, planning for sustainability, and assistance with program modifications. Members of the CSR Think Tank also participate in the review of program applications.

In anticipation of the new CSR requirements under the “No Child Left Behind” (NCLB) legislation the CSR Think Tank has engaged in in-depth planning sessions regarding the new CSR requirements and in particular, the eleven new elements and the Scientifically Based Research (SBR) requirements. The work of the Think Tank is used by the NYSED to inform program policy and direction.

To ensure that all of the eleven CSR elements are well integrated into all funded programs the NYSED has provided our key technical assistance providers with training on NCLB, SBR and CSR specific requirements. We will also hold pre- application information sessions with prospective applicants during which time the eleven elements of a Comprehensive School Reform program will be individually addressed. Additionally, our CSR applications (RFP) will clearly require all applicants to address each of the eleven components in order to be considered for funding.

Schools that are in either their second or third year of funding will be required to include a plan delineating how the two new required elements will be integrated into their existing plans with their annual update requesting continuation of funding.

Finally, our program monitoring protocols will be amended, as needed, to include a review of the status of implementation of all program requirements, inclusive the two new elements.   

b. Describe the process the State will use to determine the percentage of Comprehensive School Reform schools with increasing numbers of students meeting or exceeding the proficient level of performance on State assessments in reading/language arts and mathematics.  

The NYSED has a student accountability system in-place that enables us to track how students and schools are progressing based on our state’s student assessment program. State assessments are administered in the 4th and 8th grades in the two required areas of English language Arts (ELA), and Mathematics. High School students are administered subject area Regents examinations in grades 9-12. In all instances student achievements are reported annually on our State Report Cards. The State Report Cards indicated the number and percentage of students performing at levels 1-4 in the respective tests in grades 4 and 8. Levels 3 and 4 indicate proficiency while levels 1 and 2 indicate the need for improvement. 

In New York City the Board of Education works in close collaboration with the NYSED to generate an expanded report, which includes student and school achievement levels in both the State assessment program, and in NYCBOE administered tests.

New York State will conduct an annual analysis of student performance on the state’s ELA and Mathematics grade 4 and 8 assessments at all schools that are administering CSR programs. Information obtained will be reported to USDOE as a section of our annual report. Additionally, New York State has developed a longitudinal database in conjunction with an external evaluation contractor that tracks CSR participating schools for performance on the state’s standardized tests in ELA and Mathematics in grades 4 and 8. Information is also maintained regarding the intervention model/s chosen by the schools. Information obtained through this process is published and shared with implementing schools to highlight “best practices.”  

6. Title II, Part A -- Teacher and Principal Training and Recruiting Fund  [Goals 1,2,3,5]
a. If not fully addressed in the State’s response to the information on performance goals, indicators, and targets in Part I describe the remainder of the State’s annual measurable objectives under section 1119(a)(2).

Meeting defined performance measures is already a condition of continuation funding for Title II A, subpart 3, Eligible Partnerships (Teacher/Leader Partnership Program), which is attached.  In addition, all grantees are benchmarked biannually to identify Statewide Professional Development needs (a copy of the benchmark rubric is attached) and Statewide trainings are provided to meet these needs.  
Describe how the SEA will hold LEAs accountable both for (1) meeting the annual measurable objectives described in section 1119(a)(2) of the ESEA, and (2) ensuring that the professional development the LEAs offer their teachers and other instructional staff is consistent with the definition of “professional development” in section 9101(34).
Note:  This program, and the financial support it provides to States, LEAs, and schools, is vitally important to ensure that all students have teachers who are highly qualified, and who can help students achieve to their maximum capabilities.  The two items identified above supplement other information States need to provide in response to items in Part I, Goal 3; Part II, item 5, and Part III, information on Title II, Part D (Enhancing Education Through Technology program) on how they plan to implement key teacher quality activities.

· Schools that are not currently meeting AYP, or schools that in the future fail to meet AYP, will be subject to State scrutiny and be provided with focused technical assistance to address identified problem areas.

· The Department will analyze school district professional development plans for schools that fail to make AYP with the purpose of identifying problem areas.  The Department will provide technical assistance to those school districts in developing, implementing and evaluating plans that meet criteria for effective professional development. 

· The Department is in the process of developing a framework for effective professional development that schools and districts can use to measure their own success and progress.  A draft rubric will be distributed publicly for stakeholder input, feedback and refinement.  It is anticipated that this rubric will be useful both for school/district self-assessment and for Department monitoring of the statewide status of professional development. 
· Approximately 100 of the 300 school districts currently using the Comprehensive District Education Plan (CDEP) process provide their plans to the Department for review and feedback.  The Department's CDEP Steering Committee supports an annual three-day facilitator and data analysis training institute.   Both efforts focus on identifying and addressing the teaching and learning needs that will help all students meet high standards.  
“Sharing Success” is a New York State validation process that identifies effective teaching and learning practices and programs, based on rigorous data collection and analyses (http://www.sharingsuccess.org).  Refinements are currently underway to utilize the Sharing Success process in analyzing research to identify proven strategies.
b. Describe the State Educational Agency and the State Agency for Higher Education’s agreement on the amount each will retain under section 2113(d) of ESEA.  Section 2113(d) allows for one percent of the State's program allocation for administration and planning costs.
In the absence of an agreement between the two agencies to apportion the one-percent in another way, of this amount the Department annually will award to the SAHE for administration and planning the greater of-

1.  The amount of FY 2001 funds it had received for administration under the predecessor Title II, ESEA Eisenhower Professional Development Program, or 

2.  Five percent of the amount available each year for subgrants to partnerships under ESEA section 2113(a)(2).  

The Department annually will award the remainder of the one-percent of the State allocation to the SEA for its costs of administration and planning.  We will provide further guidance on within-State allocations of Title II, Part A funds reserved for administration in the guidance it is developing for the program.

In New York State, the State Agency for Higher Education is the Office of Higher Education within the New York State Education Department.  By agreement between the Office of Higher Education and the Office of Elementary, Middle, Secondary and Continuing Education (also part of the New York State Education Department), no less than 5% of the amount available for subgrants to partnerships under ESEA section 2113(a)(2) will be provided to the Office of Higher Education for administer this competitive grants program.  

7. Title II, Part D -- Enhanced Education Through Technology  [Goals 1,2,3]

a. Describe the program goals, performance indicators, performance objectives, and data sources that the State has established for its use in assessing the effectiveness of the program in improving access to and use of educational technology by students and teachers in support of academic achievement.

The updated technology plan, when finalized, will incorporate activities at both the State and local levels to accomplish the goals outlined in part 2, questions 5 (d). Specific State actions include the following:

Standards will be adopted to ensure that every student, regardless of the student's race, ethnicity, gender, family income, geographic location, or disability, will be technologically literate by the time they finish the eight grade.

Standards will be adopted to ensure that every student, regardless of the student's race, ethnicity, gender, family income, geographic location, or disability, will be technologically literate by the time they graduate from high school, including the skills they will need for success in their future study and employment.

Standards for teacher technology literacy will be adopted to ensure that every teacher and prospective teacher is:

a. well qualified to integrate technology effectively into curricula and instruction aligned with New York State Learning Standards; and 

b. well qualified and capable of assisting students in achieving student technology standards.

Access to high quality professional development will be available to every teacher and prospective teacher through the State's web portal, including but not limited to: a) examples of best practices; b) high quality content; c) curriculum, assessments, and student work aligned with New York State Learning Standards; d) the opportunity to interact with colleagues in virtual mentoring relationships, and e) other aspects of ongoing professional development.
State and Federal technology funding streams (including Title II, Part D) will be aligned with other State efforts to support the State's highest-need, lowest-resourced schools and districts in obtaining the fiscal resources they need to purchase, install and maintain up-to-date technology hardware and software.

Standards will be adopted to guide LEAs in acquiring technology that is compatible with the achievement of the State's technology goals for all education stakeholders.  

Tools will be provided and disseminated and technical assistance provided to guide LEAs in developing a technology plan that supports school and district achievement of State technology standards.

b. Provide a brief summary of the SEA’s long-term strategies for improving student academic achievement, including technology literacy, through the effective use of technology in the classroom, and the capacity of teachers to integrate technology effectively into curricula and instruction.

· Through a $7.5 million grant from the Melinda & Bill Gates Foundation, NYS will engage administrators in technology professional development, beginning in the summer of 2002.  Administrators will deepen their knowledge about the potential impact of technology on classroom teaching, school assessment and school improvement.  They will learn to apply technology skills and tools to improve their effectiveness as managers and as instructional leaders;  will learn strategies for using learning technologies to support school and student academic performance; and will learn how technology can be used as a powerful resource to engage parents and communities in school efforts to improve teaching and learning.  

· Since 2000-01, NYSED Preparing Tomorrow’s Teachers to Use Technology (PT3) Catalyst Grant has facilitated the development of a research-based model program for technology infusion in new teacher preparation, especially for urban school settings.   This model builds strong linkages between the K-12 and higher education communities to establish congruence between teacher preparation programs and the learning technology needs of K-12 classrooms.  This initiative will also provide useful data, resources and findings to NYSED as it shapes its requirements for teacher preparation programs and teacher certification.  

· NYSED’s PT3 Catalyst Grant Program has formed a network with 16 other PT3 funded projects in New York State and has engaged in collaboration and information-sharing among the network members, facilitating the expansion of their respective work through show-casing successful work and adoption of each other’s successful and proven strategies.   The national PT3 consortium is building a practical resource guide, using the theoretical framework of the technology infusion model with the various practices, experiences and successes of the 170 PT3 grant programs nationwide.  In this way, proven strategies and practices from various PT3 programs across the country can be easily accessed, understood and adopted.

· Four NYS PT3 recipients are at institutions with Eisenhower Higher Ed grants (Manhattan College, Syracuse University, City College CUNY, and SUNY Oswego) that coordinate PT3 activities with Eisenhower preservice and inservice professional development activities.

· NYSED requires TLCF grantees to devote at least 35% of their funds for professional development (15% above the rate recommended by USDOE).  
· Formula and competitive grant applications under Title II D will be required to use 25% of funding for professional development in integrating learning technologies into curriculum and instruction.
c. Describe key activities that the SEA will conduct or sponsor with the funds it retains at the State level.  These may include such activities as provision of distance learning in rigorous academic courses or curricula; the establishment or support of public-private initiatives for the acquisition of technology by high-need LEAs; and the development of performance measurement systems to determine the effectiveness of educational technology programs.

Implementation of the New York State Virtual Learning Space (NYSVLS), described in Part 2 question 5 (d), will be a key mechanism in sharing effective practices and providing technical assistance both between LEAs and the SEA, and between technology-rich LEAs and those with greater needs.

d. Provide a brief description of how –

i. The SEA will ensure that students and teachers, particularly those in the schools of high-need LEAs, have increased access to technology.

New York State will continue to assign a high priority to high-need LEAs and/or partnerships with high-need LEAs through competitive grants, including Title II D and Title II A, subpart 3.  New York State will also continue to focus its on-site, on-line, written and phone support and technical assistance to high-need LEAs.

ii. The SEA will coordinate the application and award process for State discretionary grant and formula grant funds under this program.
LEAs will apply for Title II D formula funds as part of their consolidated application for monies for all Titles.   All NCLB statues and requirements will be included in the consolidated application.

There will be a separate process used to apply for the competitive portion of the funds.  Priority points will be awarded for:

· applications from high-poverty, low-performing, and high-technology need LEAs 

· applications proposing partnerships between 1)  high-poverty, low-performing, and high-technology need LEAs and 2) entities with the resources and technology expertise to support such LEAs in maximizing their integration of technology into curriculum and instruction who 3) document a plan and  processes that includes intensive, high quality professional development 

· applications proposing to integrate Title II D formula resources with competitive awards for common purposes and goals.

8. Title III, Part A -- English Language Acquisition and Language Enhancement  [Goals 1,2,3,5]

a. Describe how the SEA will ensure that LEAs use program funds only to carry out activities that reflect scientifically based research on the education of limited English proficient children while allowing LEAs flexibility (to the extent permitted under State law) to select and implement such activities in a manner that the grantees determine best reflects local needs and circumstances.

The New York State Education Department (NYSED) will continue its investigation on scientifically based research and will actively engage in reviewing educational programs, strategies and methods that reflect scientifically based research in the education of limited English proficient (LEP) students, including examining the research regarding professional development programs for teachers and other schools. In the absence of definitive guidance in this area from the United States Department of Education, the NYSED will encourage school districts to investigate existing educational research and analyze its possible impact on the preparation of their programs for LEP students. The NYSED will collaborate and consult on scientifically based research with the United States Department of Education, Office of English Language Acquisition (OELA) and the Office of Educational Research and Improvement (OERI), the National Clearinghouse on English Language Acquisition, the National Council of Title III Directors, as well as the national professional organizations, National Association for Bilingual Education (NABE) and the National Teachers of English to Speakers of Other Languages (TESOL) on an on-going basis.  Information culled from the literature, as well as the summary of the research currently funded by OERI, will be shared with school districts on a regular basis, both in writing and at conferences.  

Beginning with the 2003-2004 school year, New York State district comprehensive plans under Part 154 of Commissioner's Regulations (CR Part 154) will be reviewed to ensure that they reflect the strategies, methods and programs identified as effective for LEP students based on scientifically based research.  Districts whose plans or consolidated applications do not reflect educational and professional development programs and strategies that are based on scientific research will be required to amend their plans.

Section 3126 of the Title III: No Child Left Behind Act of 2001 provides the New York State Education Department (NYSED) with the legal authority to use Part 154 of the Regulations of the Commissioner of Education (CR Part 154) as the State’s core program and policies for the implementation of programs for LEP students.  Within the context of that core program, districts are required to provide a given amount of instruction in ESL, ELA and native language arts.  However, districts have flexibility in selecting the methods, activities and materials they will use to provide such instruction.  Activities under Title III will build upon the core program required under CR Part 154.  
Title III funds will not be approved until the superintendent of an LEA provides an assurance certifying that the instructional plan and the professional development program to be provided are based on scientifically based research on teaching LEP students as required in Title III Sec. 3116(c) (3). 

 A copy of the full text of CR Part 154 is available upon request.

b. Describe how the SEA will hold LEAs accountable for meeting all annual measurable achievement objectives for limited English proficient children, and making adequate yearly progress that raises the achievement of limited English proficient children.

In its ongoing efforts to raise the achievement levels and establish accountability procedures for all LEP students, the New York State Education Department (NYSED) has established the following initiatives: uniform accountability procedures for measuring academic achievement and development of English proficiency on State assessments, both in English and translated versions, and approved tests of reading in English; Adequate Yearly Progress (AYP) targets for districts and schools through the dissemination of the School Report Card;  ESL standards that are aligned with the Department's English Language Arts (ELA) standards; and development of the New York State English as a Second Language Achievement Test (NYSESLAT).
Accountability Procedures: The New York State School Accountability for Student Success (SASS) established a State performance index for elementary and middle schools based on student performances on State assessments in ELA, math, science and social studies at grades 4, 5 and 8. This includes translated versions of four core tests in Chinese, Haitian-Creole, Korean, Russian and Spanish for LEP students.  LEP students who have not reached the 30th percentile on a test of reading in English are included in the performance index calculation based on their performance on a Department approved alternative assessment in English.  (This will be replaced by the NYSESLAT in 2003.)  At the secondary level, a “four-year cohort” measures whether all students in a school have met the Regents graduation requirements in ELA and math Regents tests within four years of first entry into ninth grade.  

Annual Measurable Achievement Objectives: Consistent with NCLB requirements, the NYSED formed a Title III Consultation Committee including all the groups required by the Act.  On April 24, 2002, the NYSED convened the first meeting with representatives from local educational agencies, education-related community groups, community groups and non-profit organizations, parents, teachers, school administrators and researchers for the purpose of assisting the SED in the development of annual measurable achievement objectives.  Other meetings will follow.  The feedback provided by this consultation committee will assist the SED with the establishment of statewide annual measurable achievement objectives for the assessments of mathematics and reading or language arts.

Adequate Yearly Progress: The School Report Card reports each district and school’s Performance Index which measures the percentage of full-year tested students, including LEP students who are above the 30th percentile on a test of reading in English, at or above Levels 2 and 3 on each of the elementary and middle-level State assessments in ELA and mathematics at grades 4 and 8.  LEP students who are below the 30th percentile on a test of reading in English are accounted for via their results on an approved alternative assessment of reading in English.  If a district or school performs below the state standards, the School Report Card will show assigned AYP targets for the next three years and require that schools develop improvement plans if they fail to meet their Performance Index. 
School Report Card: The NYSED will publish in the annual school district report card information and data on the achievement of LEP students in meeting the annual measurable achievement objectives for LEP students.  Those schools failing to meet the accountability requirements as described in the Act will be required to develop an improvement plan.

ESL Standards: New York State developed and adopted English as a Second Language (ESL) learning standards to serve as the foundation for the State's ESL curriculum, instruction and assessment.  The ESL standards and their performance indicators articulate the abilities and competencies that LEP students must demonstrate to integrate successfully into the English academic mainstream. 

The ESL standards represent an alignment between the New York State English Language Arts (ELA) standards and the National TESOL Standards.  The Teaching of Language Arts to Limited English Proficient/English Language Learners: Learning Standards for English as a Second Language has been disseminated to teachers of LEP students in all districts in the State.  

New York State English as a Second Language Achievement Test (NYSESLAT): In its program to upgrade, strengthen and improve the assessment of all student, the NYSED is in the process of developing a New York State ESL Achievement Test (NYSESLAT) to be administered statewide to all LEP students. The NYSESLAT will measure the annual progress of LEP students in their development of proficiency in listening, speaking, reading and writing English. The first administration will be in the spring of the year 2003. The NYSESLAT will be used as the accountability instrument for determining Adequate Yearly Progress (AYP) for LEP students. 

c. Specify the percentage of the State’s allotment that the State will reserve and the percentage of the reserved funds that the State will use for each of the following categories of State-level activities: professional development; planning, evaluation, administration, and interagency coordination; technical assistance; and providing recognition to subgrantees that have exceeded their annual measurable achievement objectives.  A total amount not to exceed 5 percent of the State’s allotment may be reserved by the State under section 3111(b)(2) to carry out one or more of these categories of State-level activities.

The New York State Education Department will reserve five percent (5%) of the total Title III allotment for State level activities.  The following is the percentage of that allotment that will be reserved for each of the eligible activities:


  .5%
Professional development


3.0%
Planning, evaluation, administration and interagency coordination


I.0%
Technical assistance

  .5%
Recognition to sub-grantees that exceed their annual measurable achievement objectives

5.0%
Total Reservation

Professional Development.  New York State’s approach is to support long-term and on going professional development activities that prepare teachers to better help their LEP students meet the higher academic standards.  To this end, the State Education Department has established a network of Bilingual Education Technical Assistance Centers (BETACs) located throughout New York State to conduct professional development activities and provide technical assistance to districts in their regions in coordination with the State Education Department.  The professional development activities provided include high-quality conferences, workshops and seminars to classroom teachers, principals, administrators and other school or community-based organizational personnel in their service region.

Planning, evaluation, administration, and interagency coordination.  The core staff of the New York State Education Department’s Office of Bilingual Education has responsibility for planning and coordinating all State activities relative to the education of LEP students including planning, administration, and intergency coordination.  The office also has responsibility for ensuring that the evaluation is completed in a responsible and timely manner.  Consistent with the No Child Left Behind collaboration and consolidation philosophy, staff of the Office of Bilingual Education coordinates activities with other offices in the Department to ensure that the needs of LEP students are properly addressed.  Staff members serve on School Accountability Workgroup, Academic Intervention Services, the Charter School Panel, Early Childhood Assessment Committee, Part 100 Workgroup, and ESL Test Development Committee.
Technical Assistance.   Technical assistance is provided by the Office of Bilingual Education, the Bilingual Education Technical Assistance Centers and other SED units as appropriate.  This may be in the form of telephone assistance, written correspondence or on-site visits as requested and/or needed.  Intervention services are also provided to school districts to strengthen their services to Limited English Proficient students.  Technology is a major vehicle used by the Office of Bilingual Education in providing timely technical assistance, e.g., Listserve, web pages.

Recognition to sub-grantees that have exceeded their annual measurable achievement objectives: A portion of the funds will be used to recognize successful subgrantees.  This recognition may be in the form of a certificate, Statewide achievement notice, plaque or other forms of commendation.  The specific plan will be developed.
d. Specify the percentage of the State’s allotment that the State will reserve for subgrants to eligible entities that have experienced a significant increase in the percentage or number of immigrant children and youth.  A total amount not to exceed 15 percent of the State’s allotment must be reserved by the State under section 3114(d)(1) to award this type of subgrant. 

In January 2002, the New York State Education Department conducted a census of the number of eligible immigrant students in all districts.  In May 2002, the immigrant data was analyzed.  Three hundred and twenty-six (326) districts reported eligible immigrant students for a total of 119,917 students.  Forty three (43) districts qualified as having a significant increase in its immigrant student population for a total of 19,165 students.  

The Department will reserve 5.6% of the State’s allotment for subgrants in 2002-2003 to eligible entities that have experienced a significant increase in the percentage or number of immigrant children and youth.

e. Describe the process that the State will use in making subgrants under section 3114(d) to LEAs that have experienced a significant increase in the percentage or number of immigrant children and youth.

The New York State Education Department will implement the following process for making subgrants available to LEAs that have experienced a significant increase in the percentage or number of immigrant children and youth:

The Immigrant Education allocations are based on the number of immigrant students reported by each LEA to SED in spring 2006 compared to the average of the immigrant counts reported by that LEA in the spring of 2004 and 2005.  In order to receive an Immigrant Education allocation, an LEA must have experienced an increase of 10 or more immigrant students and have reported in 2005.  Each Immigrant Education allocation has a base of $15,000 plus $100 per immigrant student reported in 2006.

Eligible LEAs: For 2006-2007, the number of immigrant children and youth reported by each LEA to the Department in spring 2006 was compared to the average of the immigrant counts reported by the LEA in the spring of 2004 and 2005.  In order to receive an Immigrant Education allocation, an LEA must have experienced an increase of 10 or more immigrant students and have reported in 2005.  
LEA Suballocations: Each Immigrant Education allocation has a base of $15,000 plus $100 per immigrant student reported in 2006.
Process for District Application: Eligible districts will submit a local plan describing how the LEAs will use the immigrant funds to provide enhanced instructional opportunities to immigrant children and youth as per authorized activities under Title III.  In awarding subgrants, the quality of each local plan will be reviewed to ensure that each subgrant is of sufficient size and scope to meet the purposes described in Section 3116.
f. Specify the number of limited English proficient children in the State.  (See definitions of "child" in section 3301(1), and "limited English proficient" in section 9101(25).)

The most recent figures (2000-01), collected in the New York State Education Department’s Basic Education Data System (BEDS) indicate there are 239,097 limited English proficient children enrolled in public schools throughout the State.  The BEDS report also indicates that there are 27,677 LEP students enrolled in non-public schools throughout the State.  The total number of LEP students enrolled in public and nonpublic schools throughout the State is 266,774.

g. Provide the most recent data available on the number of immigrant children and youth in the State. (See definition of "immigrant children and youth" in section 3301(6).)
The most recent figures (February 2002), collected via a statewide count of all school districts resulted in the identification of 119,448 immigrant children and youth. 

9. Title IV, Part A -- Safe and Drug-Free Schools and Communities  [Goal 4]
a. Describe the key strategies in the State’s comprehensive plan for the use of funds by the SEA and the Governor to provide safe, orderly, and drug-free schools and communities through programs and activities that – 

i. Complement and support activities of LEAs under section 4115(b) of the ESEA; 

The New York State Education Department’s Student Support Services Team uses a number of key strategies to build the capacity of school districts to have safe, healthy and drug-free learning environments.  These strategies include:

· Establishing and managing a Coordinated School Health Network – This network consists of nine regional offices and three statewide centers to assist schools, particularly low performing schools, in addressing barriers to learning which include mental health, behavioral and substance abuse issues.  The Network is supported through a variety of federal and State fiscal resources the Department has secured for this purpose including Title IV, Part A statewide funds.

· Development of Interagency Partnerships – SSS, through its funded Infrastructure works in a coordinated and collaborative manner with other State agencies including the Governor’s Program to support local school districts in a variety of content specific health issues and programs and in a number of State supported school safety and violence prevention initiatives.

· Training and Technical Assistance – The SSS team and the Network provide a number of technical assistance and training activities to school staff in helping build their capacity to develop school-wide and student programs consistent with the principles of effectiveness.

· Program Development Strategies – SSS and the Network assist school districts, particularly low performing districts, to identify gaps, assess needs and priorities, then engage in strategic planning.  The Network engages staff in staff development opportunities and assists staff by training in effective student drug and violence prevention programs based on program improvement needs.
· Needs Assessment – SSS conducts the Youth Risk Behavior Survey and the School Health Policies and Programs Study to prioritize programs based on data derived from such surveys and to evaluate program efforts on an annual basis.
The State policy that guides local prevention planning advances integration of OASAS funded activities with efforts of other system partners, including local education, juvenile justice, mental health and the volunteer sector.  The Governor’s Share SDFSC continues to allow our State to support targeted substance abuse and violence prevention efforts to populations not normally served by the local education authority (school district) in before and/or after school settings, in the community.  OASAS works in a complementary partnership with our State Education Department, attempting to maximize the statewide impact of SDFSC funds received.  Since many LEA’s contract for their in school SDFSC programs with the same OASAS prevention funded provider that offers before- and/or after school programs through the Governor’s program, consistency of message and approach is maximized.   

ii. Comply with the principles of effectiveness under section 4115(a); 

The key strategies employed by the SSS team and its funded Network complement and support activities of local education agencies to create well disciplined environments conducive to learning by building their capacity to carry out drug and violence prevention activities consistent with the principles of effectiveness.  The Department will review and approve applications from local education agencies (LEAs) through a peer review process consistent with the principles of effectiveness and provide the necessary technical assistance or waiver authority to help LEAs comply. 

All sub-grantees funded under the Governor's program are required to comply with the principles of effectiveness. The OASAS Workplan requires applicants to identify the target population and characteristics based on a needs assessment; the specific performance targets that will occur as a result of the proposed intervention; the research based service approach to be implemented and a plan that specifies how results of the proposed effort will be verified, including specific measures to be used.

iii. Otherwise are in accordance with the purpose of Title IV, Part A.
(Note: The reauthorized provisions of the Safe and Drug-Free Schools and Communities (SDFSC) Program clearly emphasize well-coordinated SEA and Governors Program activities.  The statute requires that significant parts of the program application be developed for each State’s program, not for the SEA and Governors Programs individually.  For this reason, each State must submit a single application for SDFSC SEA and Governors Program funds.  States may choose to apply for SDFSC funding through this consolidated application or through a program-specific application.)
The Department’s activities directed to LEAs through the Network are consistent with the purposes of Safe and Drug-Free Schools and Communities by helping to provide the needed support services so no child will be left behind and can achieve at high levels within the school environment.

NYS Executive Law Section 447 established the NYS Task Force on School-Community Collaboration, which is co-chaired by the Commissioner of Education and the Executive Director of the NYS Council of Children and Families.  The law identifies 14 State agency members, including the Offices of Alcoholism and Substance Abuse Services, Mental Health, Health, Temporary Disability Assistance, Mental Retardation and Developmental Disabilities, Labor, Probation and Correctional Services, Criminal Justice Services, Children and Families, Budget and State Education.   This Task-Force acts as a coordinating body of Executive Branch agencies to insure cross system coordination of service delivery initiatives.  The Governor’s SDFSCA program coordinator represents OASAS on the Senior Staff Group that carries out the Task Force objectives, which include improving school-community collaboration; identifying ways to improve working relationships between and among schools, health, mental health and social services providers; improving educational performance of all children; decreasing violence and other behavioral problems among children and youth.  

b. Describe the State’s performance measures for drug and violence prevention programs and activities to be funded under Title IV, Part A, Subpart 1.  These performance measures must focus on student behaviors and attitudes.  They must consist of performance indicators for drug and violence prevention programs and activities and levels of performance for each performance indicator.  The description must also include timelines for achieving the performance goals stated, details about what mechanism the State will use to collect data concerning the indicators, and provide baseline data for indicators (if available).

The Department will administer the Youth Risk Behavior Survey (YRBS) as developed by CDC on a biennial basis.  The baseline YRBS of 2000-01 is identified for setting performance measures for student use.  The Department’s Annual Program Report for Safe and Drug-Free Schools Program and the Basic Educational Data System (BEDS) will be used to collect incident data on school property related to weapons, fighting and illegal drug use.  The 2000-01 school year is identified as baseline for setting these performance measures.  Performance measures include the following:

· The percentage of students who carried a weapon on school property in the past 30 days will decrease from a baseline of 5.3 percent in 2001-02 to 4.5 percent in 2002-03, 3.5 percent in 2003-04 and 3 percent in 2004-05.

· The percentage of students who engaged in a physical fight on school property in the past 12 months will decrease from the baseline of 12 percent established in 2001-02 by 1 percent each subsequent year.

· The percentage of students offered, sold, or given an illegal drug on school property in the past 12 months will decrease from the baseline of 34.3 percent established in 2001-02 by 3 percent each subsequent year.

· The percentage of students using alcohol in the 30 days preceding the administration of the Youth Risk Behavior Survey (YRBS) will decrease from the baseline of 54 percent established in 2001 to 50 percent in the 2003 YRBS.

· The percentage of students who smoked cigarettes in the 30 days preceding the administration of the YRBS will decrease from the baseline of 29.8 percent established in 2001 to 25 percent in the 2003 YRBS.

· The percentage of students using marijuana in the past 30 days preceding the administration of the YRBS will decrease from the baseline of 26.7 percent established in 2001 to 23 percent in the 2003 YRBS.

The OASAS Statewide performance indicators are based on county level data comprised of research based indicators of alcohol, substance abuse and violence.  The Prevention Risk Indicator Services Monitoring System (PRISMS) is a drug abuse and violence prevention needs assessment tool that assists New York counties and New York City neighborhoods in identifying youth alcohol and substance abuse risks and related problems for intervention. The PRISMS Risk Profiles use a research tested framework to organize risk data that predicts youth alcohol and substance abuse consequences. This county and community-level risk information informs local governments, prevention planners, and service providers of those areas where alcohol and other substance abuse risks and related problems, such as violence, are highest.  Because many of these risk factors are inter-related, prevention strategies that impact and prevent youth alcohol and substance abuse may also reduce violence, teen pregnancy, school absenteeism and other youth problems. The PRISMS Profiles combine NYS archival indicator data into community, family, school and individual “risk constructs”.  Examples of the risk constructs include: Alcohol Accessibility, Academic Failure, School Conduct & School Separation and Delinquency.  All applicants for Governor’s program funding must identify in the needs assessment section of their application (Work plan) how the PRISMS data for their geographic service area supports the need they have identified.  The work plan then requires applicants to specify performance targets that focus on specific changes in behavior that will occur as a result of their program interventions.  These targets must have a direct or known relationship to the specific risk and protective factors identified in your assessment of the target population.
c. Describe the steps the State will use to implement the Uniform Management Information and Reporting System (UMIRS) required by section 4112(c)(3).  The description should include information about which agency (ies) will be responsible for implementing the UMIRS, a tentative schedule for implementing the UMIRS requirements, as well as preliminary plans for collecting required information.

The State Education Department will be the responsible agency for implementing the Uniform Management Information and Reporting System (UMIRS).  It will collect local education agency data described in section 4112(c) (3).  The UMIRS will consist of combining the annual program report for Safe and Drug-Free Schools as well as the Department’s Basic Educational Data System (BEDS) data set.  The UMIRS will be developed during the 2002-03 program year. Data will be collected from LEAs and other subgrantees at the end of each school year with the baseline being 2002-03.  It is anticipated that data can be submitted electronically once the UMIRS System is designed and LEAs and other subgrantees receive appropriate technical assistance in the collecting and reporting of such data.

10. Title IV, Part A, Subpart 1, section 4112(a) -- Safe and Drug-Free Schools and Communities:  Reservation of State Funds for the Governor  [Goal 4]

a. The Governor may reserve up to 20 percent of the State’s allocation under this program to award competitive grants or contracts.  Indicate the percentage of the State’s allocation that is to be reserved for the Governor’s program.

The Governor’s program will reserve 20% of the State’s allocation.

b. The Governor may administer these funds directly or designate an appropriate State agency to receive the funds and administer this allocation.  Provide the name of the entity designated to receive these funds, contact information for that entity (the name of the head of the designated agency, address, telephone number) and the “DUNS” number that should be used to award these funds.
New York State Office of Alcoholism and Substance Abuse Services

Jean Somers Miller, Commissioner

1450 Western Avenue

Albany, New York 12203

(518) 457-2061

DUNS number - 806782173

11. Title IV, Part A, Subpart 2, section 4126 -- Safe and Drug-Free Schools and Communities:  Community Service Grants  [Goal 4]
Describe how the SEA, after it has consulted with the Governor, will use program funds to develop and implement a community service program for suspended and expelled students.  

The Department after consultation with the Governor’s office will use program funds to solicit contracts from providers of community service for suspended youth.  It is anticipated that contractors will have experience in working with youth who can benefit from this service.  Community service learning has been reported an effective strategy when linked with academic and behavioral skills.  Large urban areas such as New York City and Syracuse have been involved with organizations in the design of Disciplinary Alternative Education Programs.  The Department will be soliciting contracts from LEAs or community-based agencies that can replicate this type of meaningful community service opportunity for youth.  The Department will monitor and evaluate the success of the contractors and share successful strategies with other interested LEAs.

12. Title V, Part A -- Innovative Programs  [Any goal(s) selected by State]

a. In accordance with section 5112(a)(1) of the ESEA, provide the SEA’s formula for distributing program funds to LEAs. Include information on how the SEA will adjust its formula to provide higher per-pupil allocations to LEAs that have the greatest numbers or percentages of children whose education imposes a higher-than-average cost per child, such as –

i. Children living in areas with concentrations of economically disadvantaged families;

ii. Children from economically disadvantaged families; and

iii. Children living in sparsely populated areas.

iv. Identify the amount or percentage the State will reserve for each State-level activity under section 5121, and describe the activity.

The formula that New York State will use to distribute Title V A funds to LEAs is as follows:

An amount not less than 85% of the amount made available for distribution to LEAs will be according to enrollments adjusted to reflect high cost pupils.  The factors to determine high cost will be:

1. Children living in areas with high concentrations of economically disadvantaged families;

2. Children from economically disadvantaged families;

3. Children living in sparsely populated areas.

An amount not more than 15% will be based on enrollment.

All Title V, Part A funds reserved for State use will be to support NYSED’s strategic plan and the implementation of NCLB.  

The State Education Department (SED) will reserve 1% for State administration, including grants management.  SED will reserve 14% for other State level activities, including support for:
· Collecting, analyzing and reporting student performance data at the State and local level (about 30%)
· Design and implementation of challenging academic standards and high quality student assessments (about 25%)
· Identifying and disseminating best practices including professional development for teachers and use of instructional technology in the classroom (about 15%)
· Reducing and eliminating barriers to learning (about 12%)
· And other activities in support of school improvement and technical assistance to schools in New York State (about 18%)

13. Title VI, Part A, Subpart 1, Section 6111 – State Assessments Formula Grants [Goals 1,2,3,5]
Describe how the State plans to use formula funds awarded under section 6113(b)(1) for the development and implementation of State assessments in accordance with section 6111(1) and (2).

The NYSED will use formula funds awarded under section 6113(b)(1) for the continued development, administration, scoring and reporting of the following State assessments, consistent with the requirements of the NCLB.

· Grade 4, English Language Arts 

· Grade 4, Mathematics 

· Grade 8, English Language Arts 

· Grade 8, Mathematics

· Grade 4, Science 

· Grade 8, Science

· High School Science examination “suite” including: Earth Science, Bio-Living Environment, Physical Science-Chemistry, Physical Science-Physics
The NYSED will use formula funds awarded under section 6113(b)(1) for the new development, administration, scoring and reporting of the following State assessments, also consistent with the requirements of the NCLB:
· Grade 3, English Language Arts 

· Grade 3, Mathematics 

· Grade 5, English Language Arts 

· Grade 5, Mathematics 

· Grade 6, English Language Arts 

· Grade 6, Mathematics 

· Grade 7, English Language Arts 

· Grade 7, Mathematics 

· Language Assessment Battery (LAB) to be used for the initial identification of students as limited English proficient (Prek-12)

· New York State English as a Second Language Achievement Test (NYSESLAT) with annual administration to all limited English proficient students (K-12) and with four proficiency levels for each grade level. 

· Prek – Grade 1

· Grade 2 – Grade 4

· Grade 5 – Grade 6

· Grade 7 – Grade 8

· Grade 9 – Grade 12
Formula funds awarded under section 6113(b)(1) for the development and implementation of State assessments will support a combination of NYSED staff, assessment consultants, teacher consultants, contractors and other costs related to meeting the assessment requirements of the NCLB.
Additionally, once New York has completed the development of the standards and assessments that will be used to make AYP determinations for NCLB, NYSED plans to use a portion of the formula funds awarded under section 6113(b)(1) for:

· development of an information and reporting system designed to identify best educational practices within the State.  Through the creation and maintenance of unique identifiers for all public school pupils in New York, this Statewide Student Data System will allow NYSED for the first time to track individual pupil performance over time and across all district boundaries within the State.  Schools, parents, researchers, policy makers and NYSED will use this system to assess the performance of students and schools over time, identify best educational practices, and pinpoint areas in need of special attention.

· development of three new high school Regents examinations in Integrated Algebra, Geometry and Algebra 2 and Trigonometry.
15. Title VI, Part B, Subpart 2 -- Rural and Low-Income School 
Program  [Goals 1,2,3,5]

a. Identify the SEA’s specific measurable goals and objectives related to increasing student academic achievement; decreasing student dropout rates; or improvement in other educational factors the SEA may elect to measure, and describe how Rural and Low-Income School program funds will help the SEA meet the goals and objectives identified.

The New York State Education Department’s measurable goals for the Rural and Low-Income School Program are the same performance goals as detailed in Part 1.

b. Describe how the State elects to make awards under the Rural and Low-Income School Program:

i. By formula proportionate to the numbers of students in eligible districts;

ii. Competitively (please explain any priorities for the competition); or

iii. By a State-designed formula that results in equal or greater assistance being awarded to school districts that serve higher concentrations of poor students.
(NOTE:  If a State elects this option, the formula must be submitted for the Department’s approval.  States that elect this option may submit their State-designed formulas for approval as part of this submission.)

NYSED will make awards by formula proportionate to the numbers of students in eligible districts.  The eligible districts will apply for their funds via the local Consolidated Application.  In this way, the district’ uses of the funds are imbedded in the same planning and accountability processes as the other formula programs included in the application.   Since these districts are part of the State’s accountability system, NYSED will monitor their progress in the same method as used for all other districts.

Part 4.
 ASSURANCES and CERTIFICATIONS

Instructions:

The Consolidated State Application Signature Page, signed by the authorized State/SEA representative and submitted in June 2002, certifies the State’s agreement to the following sets of assurances, the crosscutting certification, and the requirements of GEPA, Section 427.

General and Cross-Cutting Assurances

Description:  Section 9304(a) requires States to have on file with the Secretary a single set of assurances, applicable to each program included in the consolidated application, that provide that --
1. Each such program will be administered in accordance with all applicable statutes, regulations, program plans, and applications;

2. The control of funds provided under each such program and title to property acquired with program funds will be in a public agency, a nonprofit private agency, institution, or organization, or an Indian tribe, if the law authorizing the program provides for assistance to those entities; and

3. The public agency, nonprofit private agency, institution, or organization, or Indian tribe will administer those funds and property to the extent required by the authorizing law;

4. The State will adopt and use proper methods of administering each such program, including—

a. The enforcement of any obligations imposed by law on agencies, institutions, organizations, and other recipients responsible for carrying out each program;

b. The correction of deficiencies in program operations that are identified through audits, monitoring, or evaluation; and

c. The adoption of written procedures for the receipt and resolution of complaints alleging violations of law in the administration of the programs;

5. The State will cooperate in carrying out any evaluation of each such program conducted by or for the Secretary or other Federal officials;

6. The State will use such fiscal control and fund accounting procedures as will ensure proper disbursement of, and accounting for, Federal funds paid to the State under each such program;

7. The State will—

a. Make reports to the Secretary as may be necessary to enable the Secretary to perform the Secretary's duties under each such program; and 

b. Maintain such records, provide such information to the Secretary, and afford such access to the records as the Secretary may find necessary to carry out the Secretary's duties; and

c.  The State will afford a reasonable opportunity for public comment on the plan or application and consider such comment.

Certification

(1) Certification of compliance with Unsafe School Choice Option Requirements

The State certifies that it will establish and implement a statewide policy requiring that students attending persistently dangerous public elementary or secondary schools, as determined by the State (in consultation with a representative sample of local educational agencies), or who become victims of violent criminal offenses, as determined by State law, while in or on the grounds of public elementary and secondary schools that the students attend, be allowed to attend safe public elementary or secondary schools within the local educational agency, including a public charter school.

ESEA Program Specific Assurances 

Each SEA that submits a consolidated application also must provide an assurance that it will comply with all requirements of the ESEA programs included in their consolidated applications, whether or not the program statute identifies these requirements as a description or assurance that States would address, absent this consolidated application, in a program-specific plan or application.  States are required to maintain records of their compliance with each of those requirements. 

Through the general assurance and assurance (1) in section 9304 (a), the SEA agrees to comply with all requirements of the ESEA and other applicable program statutes.  While all requirements are important, we have identified below a number of key requirements of each program that the SEA is agreeing to meet through this general assurance.  This list of program-specific requirements the SEA is assuring is not exhaustive; States are accountable for all program requirements.  [(Note: For the Safe and Drug Free Schools Programs, the SEA must have all appropriate assurances from the Governor on record.)]

1.   Title I, Part A – Improving Basic Programs Operated By LEAs
Assurance that –

a. 
The State plan for the implementation of Title I, Part A will be shared for consultation with LEAs, teachers, principals, pupil services personnel, administrators, other staff and parents and that the plan for Title I, Part A coordinates with other programs under this Act, the Individuals with Disabilities Education Act, the Carl D. Perkins Vocational and Technical Education Act of 1998, the Head Start Act, the Adult Education and Family Literacy Act, and the McKinney-Vento Homeless Assistance Act.

b. The SEA has a plan for assisting LEAs and schools to develop capacity to comply   with program operation and for providing additional educational assistance to students needing help to achieve State standards, including:

i. the use of schoolwide programs;

ii. steps to ensure that both schoolwide program- and targeted assisted program schools have highly qualified staff (section 1111);

iii. ensuring that assessments results are used by LEAs, schools, and teachers to improve achievement (section 1111);

iv. use of curricula aligned with state standards (section 1111);

v. provision of supplemental services, including a list of approved service providers and standards and techniques for monitoring the quality and effectiveness of services (section1116);

vi. choice and options (section 1116);

vii. the state support system under section 1117; and

viii. teacher and paraprofessional qualifications (section 1119). 

c. The State has a strategy for ensuring that children served by Title I, Part A will be taught the same knowledge and skills in other subjects and held to the same expectations as all children.

d. The State will implement the accountability requirements of section 1116(f) regarding schools identified for improvement prior to the passage of NCLB.

e. The State will implement the provisions of section 1116 regarding LEAs and schools in improvement and corrective action.

f. The State will produce and disseminate an annual State Report Card in accordance with section 1111(h)(1) and will ensure that LEAs that receive Title I, Part A funds produce and disseminate annual local Report Cards in accordance with section 1111(h)(2). 

g. The SEA will ensure that LEAs will annually assess English skills for all limited-English proficient students.

h. The SEA will coordinate with other agencies that provide services to children, youth and families to address factors that have significantly affected the achievement of students.

i. The SEA will ensure that assessment results are promptly provided to LEAs, schools, and teachers.

j. The State will participate in State academic assessments of 4th and 8th grade reading and mathematics under NAEP if the Secretary pays the cost of administering such assessments, and will ensure that schools drawn for the NAEP sample will participate in all phases of these assessments, including having results published.

k. The SEA, in consultation with the Governor, will produce a plan for carrying out the responsibilities of the State under sections 1116 and 1117, and the SEA’s statewide system for technical assistance and support of LEAs. 

l. The SEA will assist LEAs in developing or identifying high-quality curricula aligned with State academic achievement standards and will disseminate such curricula to each LEA and local school within the State.

m. The State will carry out the assurances specified in section 1111(c).

1. Title I, Part B – Even Start Family Literacy

Assurance that –

a. The SEA will meet its indicators of program quality developed in section 1240.

b. The SEA will help each project under this part to fully implement the program elements described in section 1235, including the monitoring of the projects’ compliance with staff qualification requirements and usage of instructional programs based on scientifically based reading research for children and adults.

c. The SEA will collaborate with early childhood specialists, adult education specialists, and others at the State and local level with interests in family literacy in the continued development and implementation of this plan.

2. Title I, Part C – Education of Migrant Children

Assurance that –

In addition to meeting the seven program assurances in Section 1304(c), the SEA will ensure that –

a. Special educational needs of migratory children, including preschool migratory children, are identified and addressed through – (a) the full range of services that are available for migratory children from appropriate local, State, and Federal educational programs; (b) joint planning among local, State, and Federal educational programs serving migrant children, including language instruction educational programs under part A or B of title III; and (c) the integration of services available under this part with services provided by those other programs, a (d) measurable program goals and outcomes.

b. State and its local operating agencies will identify and address the special educational needs of migratory children in accordance with a comprehensive State plan as specified in section 1306 (a).

c. State will provide for educational continuity through the timely transfer of pertinent school records in a manner consistent with procedures the Secretary may require. 

4. Title I, Part D – Children and Youth Who Are Neglected, Delinquent or At-Risk

Assurance that the SEA –

a. Will ensure that programs will be carried out in accordance with the State plan.

b. Will carry out the evaluation requirements of section 1431.

c. Will collaborate with parents, correctional facilities, local education agencies, public and private business and other state and federal technical and vocational programs in continued development and implementation of its plan to meet the educational needs of neglected, delinquent, and at-risk children and youth.

d. Conducts a process to award Subpart 2 subgrants, to programs operated by local education agencies and correctional facilities.

e. Will integrate programs and services for neglected, delinquent, and at-risk children and youth with other programs under this Act or other Acts.

5.
Title I, Part F – Comprehensive School Reform

Assurance that the SEA will -- 

a. Fulfill all requirements relating to the competitive subgranting of program funds.

b. Awards subgrants of not less than $50,000 and of sufficient size and scope to support the initial costs of the program.

c. Award subgrants renewable for 2 additional one year periods if the school is making substantial progress.

d. Consider the equitable distribution of subgrants to different geographic regions in the State, including urban and rural areas and to schools serving elementary and secondary students.

e. Reserve not more than five (5) percent of grant funds for administrative, evaluation, and technical assistance expenses.

f. Use funds to supplement, and not supplant, any other funds that would otherwise be available to carry out these activities.

g. Report subgrant information, including names of LEAs and schools, amount of award, and description of award.

h. Provide a copy of the State's annual program evaluation.

6.
Title II, Part A – Teacher and Principal Training and Recruiting Fund
Assurance that –

a. The SEA will take steps to ensure compliance with the requirements for “professional development” as the term is defined in section 9101(34).

b. All funded activities will be developed collaboratively and based on the input of teachers, principals, administrators, paraprofessionals, and other school personnel.

c. The SEA will implement the provisions for technical assistance and accountability in section 2141 with regard to any LEA that has failed to make adequate yearly progress for two or more consecutive years.

7.
Title II, Part D – Enhanced Education Through Technology

Assurance that the SEA --

a. Will ensure that each subgrant awarded under section 2412 (a)(2)(B) is of sufficient size and duration, and that the program funded by the subgrant is of sufficient scope and quality, to carry out the purposes of this part effectively.

b. Has in place a State Plan for Educational Technology that meets all of the provisions of section 2413 of ESEA.  

8.
Title III, Part A – English Language Acquisition, Language Enhancement, and Academic Achievement

Assurance that --


a. Subgrantees will be required to use their subgrants to build their capacity to continue to provide high-quality language instruction educational programs for LEP students once the subgrants are no longer available.

b. The State will consult with LEAs, education-related community groups and non-profit organizations, parents, teachers, school administrators, and researchers in developing annual measurable student achievement objectives for subgrantees.

c. Each subgrantee will include in its plan a certification that all teachers in a Title III language instruction educational program for limited English proficient children are fluent in English and any other language used for instruction.

d. In awarding subgrants to eligible entities that have experienced a recent significant increase in the percentage or number of immigrant students, the State will equally consider eligible entities that have limited or no experience in serving immigrant children and youth, and consider the quality of each local plan.

e. Subgrants will be of sufficient size and scope to support high-quality programs.

f. The agency will ensure that eligible entities receiving a subgrant under this subpart comply with the requirement in section 1111(b)(7) to annually assess in English children who have been in the United States for three or more consecutive years, as required by section 3113(b)(3)(C).  

g. Subgrantees will be required to assess annually the English proficiency of all LEP children.

h. A subgrantee plan will not be in violation of any State law, including State constitutional law, regarding the education of LEP children.

i. Subgrantee evaluations will be used to determine and improve the effectiveness of subgrantee programs and activities.

j. Subgrantee evaluations will include a description of the progress made by children in meeting State academic content and student academic achievement standards for each of the two years after these children no longer participate in a Title III language instruction educational program.

k. A subgrantee that fails to make progress toward meeting annual measurable achievement objectives for two consecutive years will be required to develop an improvement plan that will ensure the subgrantee meets those objectives.

l. Subgrantees will be required to provide the following information to parents of LEP children selected for participation in a language instruction educational program:

1) How the program will meet the educational needs of their children;

2) To the extent permitted under State law, their options to decline to enroll their children in that program or to choose another program, if available;

3) If applicable, the failure of the subgrantee to make progress on the annual measurable achievement objectives for their children. 

m. In awarding subgrants, the State will address the needs of school systems of all sizes and in all geographic areas within the State, including school systems with urban and rural schools.  

9.
Title IV, Part A – Safe and Drug-Free Schools and Communities

Assurance that --

a. The State has developed a comprehensive plan for the use of funds by the State educational agency and the chief executive officer of the State to provide safe, orderly, and drug-free schools and communities through programs and activities that complement and support activities of local educational agencies under section 4115(b), that comply with the principles of effectiveness under section 4115(a), and that otherwise are in accordance with the purpose of this part.

b. Activities funded under this program will foster a safe and drug-free learning environment that supports academic achievement.

c. The application was developed in consultation and coordination with appropriate State officials and others, including the chief executive officer, the chief State school officer, the head of the State alcohol and drug abuse agency, the heads of the State health and mental health agencies, the head of the State child welfare agency, the head of the State board of education, or their designees, and will be shared for consultation with representatives of parents, students, and community-based organizations.

d. Funds reserved under section 4112(a) will not duplicate the efforts of the State education agency and local educational agencies with regard to the provisions of school-based drug and violence prevention activities and that those funds will be used to serve populations not normally served by the State educational agencies and local educational agencies and populations that need special services, such as school dropouts, suspended and expelled students, youth in detention centers, runaway or homeless children and youth, and pregnant and parenting youth. 

e. The State will cooperate with, and assist, the Secretary in conducting data collection as required by section 4122.

f. LEAs in the State will comply with the provisions of section 9501 pertaining to the participation of private school children and teachers in the programs and activities under this program.

g. Funds under this program will be used to increase the level of State, local, and other non-Federal funds that would, in the absence of funds under this subpart, be made available for programs and activities authorized under this program, and in no case supplant such State, local, and other non-Federal funds.

h. A needs assessment was conducted by the State for drug and violence prevention programs, which shall be based on ongoing State evaluation activities, including data on the incidence and prevalence of illegal drug use and violence among youth in schools and communities, including the age of onset, the perception of health risks, and the perception of social disapproval among such youth, the prevalence of protective factors, buffers, or assets and other variables in the school and community identified through scientifically based research.

i. The State will develop and implement procedures for assessing and publicly reporting progress toward meeting the performance measures. 

j. The State application will be available for public review after submission of the application. 

k. Special outreach activities will be carried out by the SEA and the chief executive officer of the State to maximize the participation of community-based organizations of demonstrated effectiveness that provide services such as mentoring programs in low-income communities.

l. Funds will be used by the SEA and the chief executive officer of the State to support, develop, and implement community-wide comprehensive drug and violence prevention planning and organizing activities.

m. The State will develop a process for review of applications from local educational agencies that includes receiving input from parents. 

10. Title IV, part B - 21st Century Community Learning Centers. PROGRAM NOT INCLUDED IN NYS CONSOLIDATED APPLICATION.

11.Title V, Part A – Innovative Programs

Assure that --

a. The State has set forth the allocation of funds required to implement section 5142 (participation of children enrolled in private schools).

b. The State has made provision for timely public notice and public dissemination of the information concerning allocations of funds required to implement provisions for assistance to students attending private schools.

c.  Apart from providing technical and advisory assistance and monitoring compliance with this part, the SEA has not exercised, and will not exercise, any influence in the decision making processes of LEAs as to the expenditure made pursuant to the LEAs’ application for program funds submitted under section 5133.

Appendix A

	PERFORMANCE GOAL 1:

By 2013-2014, all students will reach high standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.



	PERFORMANCE INDICATOR 1.1:

The percentage of students, in the aggregate and for each subgroup, who are at or above the proficient level in reading/language arts on the State's assessment Note: These subgroups are those for which the ESEA requires State reporting, as identified in section 111(h)(1)(C)(I).



	PERFORMANCE INDICATOR 1.2:

The percentage of students, in the aggregate and for each subgroup, who are at or above the proficient level in mathematics on the State's assessment Note: These subgroups are those for which the ESEA requires State reporting, as identified in section 111(h)(1)(C)(I).



	PERFORMANCE INDICATOR 1.3:

The percentage of Title I schools that make adequate yearly progress



	PERFORMANCE GOAL 2:

All limited English proficient students will become proficient in English and reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.



	PERFORMANCE INDICATOR 2.1:

The percentage of limited English proficient students, determined by cohort, who have attained English proficiency by the end of the school year



	PERFORMANCE INDICATOR 2.2:

The percentage of limited English proficient students who are at or above the proficient level in reading/language arts on the State's assessment, as reported for performance indicator 1.1



	PERFORMANCE INDICATOR 2.3:

The percentage of limited English proficient students who are at or above the proficient level in mathematics on the State's assessment, as reported for performance indicator 1.2


	PERFORMANCE GOAL 3:

By 2005-2006, all students will be taught by highly qualified teachers



	PERFORMANCE INDICATOR 3.1:

The percentage of classes being taught by "highly qualified teachers" (as the term is defined in section 9101(23) of the ESEA), in the aggregate and in "high-poverty" schools (as the term is defined in section 1111(h) (1) (C)(viii) of the ESEA.



	PERFORMANCE INDICATOR 3.2:

The percentage of teachers receiving high-quality professional development (as the term "professional development" is defined is section 9101(34).)



	PERFORMANCE INDICATOR 3.3:

The percentage of paraprofessionals  (excluding those with sole duties as translators and parent involvement assistants) who are qualified.  (See criteria in section 1119 (c) and (d).)



	PERFORMANCE GOAL 4:

All students will be educated in learning environments that are safe, drug free and conducive to learning



	PERFORMANCE INDICATOR 4.1:

The number of persistently dangerous schools as defined by the State.  



	PERFORMANCE GOAL 5:

All students will graduate from high school



	PERFORMANCE INDICATOR 5.1:

Performance indicator: The percentage of students who graduate from high school each year with a regular diploma, --disaggregated by race, ethnicity, gender, disability status, migrant status, English proficiency, and status as economically disadvantaged; --calculated in the same manner as used in National Center for Education Statistics reports on Common Core of Data.



	PERFORMANCE INDICATOR 5.2:

The percentage of students who drop out of school, --disaggregated by race, ethnicity, gender, disability status, migrant status, English proficiency, and status as economically disadvantaged; --calculated in the same manner as used in National Center for Education Statistics reports on Common Core of Data.


Appendix B

GEPA (General Education Provisions Act), Section 427

Listed below are examples of what New York State is presently doing and will continue to do to address GEPA, Section 427:

· Every application , RFP and contract issued by the New York State Education Department contains the following statement:

"The State Education Department does not discriminate on the basis of age, color, religion, creed, disability, marital status, veteran status, national origin, race gender or genetic predisposition or carrier status, or sexual orientation in its educational programs, services and activities."

·    The assurance page of local applications for federal and State funded programs contains the following statement that must be signed by the Chief School Officer:

"I HEREBY CERTIFY that this agency agrees to comply with the following civil rights authorities their implementing regulations and appropriate federal and State guidelines: Title VI of the Civil Rights Act of 1964, Title IX of the Educational Amendments of 1972, Section 504 of the Rehabilitation Act of 1973, and the Age Discrimination Act of 1975"

·    SED State assessments and resource materials are available in languages other than English.

·   All facilities used for meetings, training and conferences sponsored by the NYSED or LEAs, BOCES supported activities must be accessible locations.

·   SED continues to promote access into vocational education activities for females.

·   NYSED is actively promoting females in leadership positions for school districts BOCES such a district superintendents, school business officers and Chief School Officers.

·   Programs with parent involvement requirements provide notices, correspondence and materials for parents in languages other than English.

Transferability

Under provisions of the State and Local Transferability Act (sections 6121 and 6123 of NCLB), NYSED plans to transfer:

· A portion of the State-level activities funds it receives from Title II, Part D to Title V, Part A.  Funds transferred to Title V, Part A will be used consistent with the description of the 14% State-level activities reservation described in Part 3, Question 12.

· A portion of the State-level activities funds it receives from Title II, Part A to the Title I, Part A administrative reservation and/or to the Title V, Part A State-level activities reservation.  Funds transferred to Title V, Part A will be used consistent with the description of the 14% State-level activities reservation described in Part 3, Question 12.
· A portion of the State-level activities funds it receives from Title IV, Part A  to the Title I, Part A administrative reservation and/or to the Title V, Part A State-level activities reservation.  Funds transferred to Title V, Part A will be used consistent with the description of the 14% State-level activities reservation described in Part 3, Question 12.
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