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I. District-level Plan – Buffalo City School District 

 

A. District Overview 

i. District strategy and theory of action to improve schools for college and 

career readiness 

The Buffalo City School District’s (BCSD) Board of Education and Superintendent’s 

expectations guide our work to support our lowest achieving schools and ensure that all 

students graduate ready for college and careers. As a Focus District, BCSD has 20 

Priority Schools, 2 Persistently Struggling Schools, and 13 schools that have been 

designated as Struggling Schools.  

The Office of School Leadership holds primary responsibility for developing the 

leadership capacity of principals leading Priority Schools. Through use of the annual 

DTSDE recommendations (Tenet 2), the Marshall Rubric designated by the District’s 

APPR Plan, and the implementation of initiatives outlined in school improvement grant 

or SCEP action plans, five associate superintendents and one director strategize to both 

support and evaluate the leadership capacity of the principals. The associate 

superintendents regularly visit the school sites to which they are assigned and coach 

principals on all facets of their school improvement work. Regular professional 

development occurs at monthly principals’ meetings. This targeted professional 

development is focused on shared understanding and implementation of the District 

APPR with an emphasis on inter-rater reliability; school-based practices that are 

contributing to academic gains; and issues of implementation of the Common Core State 

Standards. A Principals’ Advisory Group was formed to ensure that the principal voice is 

heard and valued related to school and District issues.  

The District will continue its commitment to its “Three Big Rocks”, those being daily 

classroom observations, effective use of data to inform and improve instruction, and 

collaboration through regular grade level and leadership meetings. Principals and 

Associate Superintendents for School Leadership visit classrooms on a daily basis and 

gather evidence of those practices outlined in the school’s improvement plan. They 

gather feedback on the level of implementation of the Common Core State Standards and 

the effective use of common grade level/content planning time to examine student work 

for evidence of mastery and a plan to address the needs of students who require further 

instruction. DTSDE tenets three and four, along with assessment data, are used as 

indicators.  

The BCSD is committed and motivated to ensure that all teachers are prepared to 

present the Common Core curricula through use of the NYS modules and other ancillary 

teaching resources. These grade level sessions, facilitated by the content directors and 

supervisors, are intended to offer an opportunity to review the initial two years of 

implementation, address teacher questions, and increase shared understanding of 

effective use of Common Core based resources and practices. At the school site, 

principals will continue to observe classroom teaching every day and provide timely and 

specific feedback to teachers. 

 

ii. District Approach 

In June 2015, The Buffalo Schools Redesign Plan was presented to the Board of 

Education. 
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Although some changes have taken place, with the arrival of Superintendent Dr. 

Kriner Cash, The redesign and launch of new innovative high schools to bridge the 

equality gap between traditional and criterion schools, and provide for expanded 

opportunities for career development aligned to emerging industries in Western New 

York is a key part of the Superintendent Cash's New Education Bargain with Students 

and Parents, the District is still committed to open new secondary schools in “Good 

Standing”, Under the new plan:  

Bennett High School – which is being phased out next year – will become the 

Computing Academy of Technological Sciences at Bennett. Its purpose will be to 

introduce students to fields in computer science and software engineering, including 

video games. Even more focused on the region’s high-tech future is the useful partnership 

between South Park High School, SolarCity and Erie Community College. That program 

aims to prepare students for work in the solar power industry and will offer an associate’s 

degree in six years at no cost for college credits.  East High School will offer programs to 

prepare students for careers in law, public safety, corrections and security.  

The University at Buffalo, SUNY Buffalo State and Empire Genomics will partner 

with the District to create the Bioinformatics and Life Sciences Research Lab. The 

program will be located at Math, Science and Technology Preparatory School on East 

Delavan Avenue. 

Finally, Lafayette High School will partner with SUNY Buffalo State and 

International Network Schools to serve immigrants and multilingual students, focusing 

on international business, law and teaching.  Another school will replicate the highly 

desired Emerson High School for the Culinary Arts with an emphasis on hospitality 

services.   

In addition to the high school redesign, the District is also implementing; 

 Open one new phase-in school as a pre-K, K and grade 1 site, another with an arts 

exploratory theme; this will increase seats in elementary schools in “Good 

Standing”. 

 Expand the District’s Newcomer Academy specifically designed for secondary 

students who are new to the country and who need to learn English. 

 Consider other options as recommended by the Board of Education, community 

members, and/or parents as the redesign effort evolves. 

The District has also made use of the Community Schools funding from the state, 

which allows the District to convert more than a dozen schools into community schools.  

This will keep the buildings open during after-school hours to provide students and their 

families with more wrap-around services, ranging from parent outreach and job training 

to mentoring and connections to health care. 

The District is committed to re-invent currently struggling schools through this 

schema. It will require full effort and cooperation among parents and other stakeholders 

under the direction of the Board of Education. 

 Student supports and parent engagement are also major factors in the overall effort to 

significantly improve student attendance and achievement. The school choice initiative 

continues, and the Say Yes Program continues to partner with the schools to offer wrap 

around services to support academic achievement and empowerment of both students and 

their families. Extended learning time and summer school are parts of the full equation.  

 

http://www.buffaloschools.org/spotlight.cfm?sp=289&school=0
http://www.buffaloschools.org/spotlight.cfm?sp=289&school=0
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iii. District Readiness 

Despite a series of short-term superintendents and changes to personnel, the District 

Board of Education and the staff of the BCSD remain committed to serving its students 

and their families in meaningful and successful ways.  In August of 2015, the Board of 

Education hired Dr. Kriner Cash as the Superintendent.  Dr. Cash comes to Buffalo with 

over 30 years of experience in public education and higher education.  The District 

Comprehensive Improvement Plan has been aligned with the Superintendent’s New 

Education Bargain.  (See Appendix A New Education Bargain) 

In addition to the key strategies and Redesign Plan, the District Comprehensive 

Improvement Plan (DCIP and Consolidated Application) processes include stakeholder 

input from the onset through every aspect of the plans of action. The collaborative 

structure involves a cyclical design of data-driven planning, implementation, monitoring 

and evaluation that will guide the direction of the District and allow for adjustments. (see 

Appendix B DCIP Flow Charts) 

Data analysis will occur throughout the school year to monitor the progress of the 

planned activities and the impact of DCIP SMART goals on student outcomes. At the 

conclusion of the school year, a summary of the DCIP will be used to guide the plan for 

the following year. Schools will be aware of District priorities as they prepare to update 

their School Comprehensive Education or School Improvement Grant continuation plans. 

Areas of focus for 2016-17 address the Standards of Practice for DTSDE tenets and 

provide the District framework for school improvement. The selection of stakeholders 

will be in accordance with the District’s shared decision-making plan and CR 100.11.  
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B. Operational Autonomies 

i. Operational Autonomies  

The BCSD has offered autonomies to Priority Schools in the areas of staffing, school-

based budgeting, use of time during and after school, program selection, and the selection 

of educational partners over the past two years, and will continue this practice into the 

2016-17 school year.  While striving to attain “Good Standing” is an outcome for all 

schools, means to achieve the goal are dependent on many school level factors. The 

School Leadership Team is the primary vehicle for the development of school-based 

decisions on school practices, budgets, programs and staffing. The Office of School 

Leadership continuously assesses the needs of schools and addresses them through 

provision of resources, establishment of new practices, and monitoring of results.   

 

Staffing: Principals have a voice in staffing Priority Schools through the continuation of 

a process that gives responsibility for screening and selecting staff to the school principal. 

School principals offer increased opportunities, accompanied by compensation, for 

participation in professional development and to teachers who serve as Extended 

Learning Time instructors.  

 

School-Based Budgeting: In 2014, the BCSD introduced a new school-based budgeting 

system rooted in the belief that school funding and other resources should be 

differentiated based on students’ needs. The process was developed through a committee 

of stakeholders and remains in place with minor modifications. A significant part of the 

building level process requires engagement with the Site-Based Management Team at 

each school. These teams include a cross-section of the school community including 

parents and students. 

The Budget Office allocates differentiated school funding based on the following key 

factors: projected student enrollment, special education student population, English as a 

New Language student population, school grade level configuration, teacher-student 

established ratios by grade level, and specialty school or program status. For 2016-17, 

Priority Schools will have a Kindergarten class size of 20, which is lower than the 

established class size for either Focus Schools or Schools in Good Standing. State 

mandates and the collective bargaining agreement stipulate certain required staffing 

levels. This information is contained in the School Based Budget Development Guide. 

(Appendix C pp. 9-11 - 5. Staffing and School Budget Process) 

 

Use of Time During and After School: The District model for use of ELT requires an 

academic focus (intervention and enrichment) and an emphasis on strategies that support 

a whole-child approach to learning. A Director of ELT coordinates the delivery of high-

quality, curriculum-based after school educational activities that are aligned with CCLS 

and that support college and career readiness.  

School Leadership Teams along with their community partner organization have the 

autonomy to design an Extended Learning Time program that meets the needs of its 

students.  ELT is scheduled Monday through Friday for two hours immediately following 

the end of the school day.   The District Curriculum, Assessment and Instruction Division 

content specialists assist schools to plan for the academic portions of the program. 
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Program Selection: Because NYS has adopted the Common Core State Standards and 

there is a District commitment to college and career readiness for all students, the District 

maintains a lead role in establishing curriculum and common District Benchmark 

Assessments. The elementary grades K-6 utilize either the Core Knowledge Language 

Arts (CKLA) at four school sites or Journeys/Senderos resources as its core Reading 

program, with the Common Core State Standards at each grade level guiding 

instructional emphases. Priority Schools may utilize SIG or other funding to select 

ancillary materials to augment the basic program resources.  

A recent example of a school-initiated and District-supported initiative is the Step Up 

to Writing resource as a means to develop fundamental writing skills across the content 

areas that will increase student achievement. All teachers K-9 have been trained in the 

implementation of high leverage writing strategies and scaffolds to effectively teach all 

students while meeting the needs of struggling learning. This writing resource is an 

example of the District responding to a need from schools and addressing it by providing 

training and support. A new position of Director of Reading has also been established to 

further support schools to implement a strong research-based reading program with 

appropriate assessments, a universal screener, and strong, timely interventions. The 

District’s RtI plan is under revision and will allow principals greater autonomy to select 

specific interventions based on student need. 

Mathematics instruction is guided by the state curriculum modules and teachers use 

modules materials as core teaching materials. Schools are provided with the “Finish 

Line” District approved supplemental math materials for academic intervention and 

enrichment. Finish Line Math intervention is Common Core aligned with mini-lessons to 

support module instruction and the needs of struggling learners. 

 

Educational Partner Selection: At the commencement of the School Improvement 

Grant application process, the District issued a Request for Proposal (RFP) to solicit 

responses from educational consultants/vendors interested in forming partnerships to 

address leadership development, teaching practices, and school climate issues in schools 

applying for SIG funds.  Since that time, this District has maintained a list of approved 

partners from which principals may choose.  Principals and District administrators may 

recommend additional partners to add to the list as new and continuation grants are 

written.  Principals have the autonomy to select partners from the approved list or speak 

directly with vendors and suggest that they be added to the list. 

   

 

ii. Adopted BOE Policies 

Although there are no formally adopted Board of Education policies that explicitly 

outline operational autonomies for Priority Schools, these schools have autonomy to: 

1. Use discretionary funds as needed in the school-based budgeting process  

(see Appendix C) 

2. Direct the preparation of SIGs and SCEPs to address specific school priorities.  

3. Determine how to utilize funds from 1003(a) for leadership and professional 

development. 

4. Determine school “BIG Rocks” based on the District’s articulated “Three Big 

Rocks” (see Appendix D) 
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iii. Supporting Labor-Management Documentation (see Appendix E) 
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C.  District Accountability and Support 

i.    Meeting Federal Requirements 

Buffalo City School District has the resource capacity to ensure that all federal 

requirements of the schools’ chosen models are fulfilled and will continue to be fulfilled 

throughout the duration of the grant. The Offices of School Leadership, Grants, and Legal 

Counsel have the combined personnel and experience to understand and monitor the 

stated requirements. In the Office of School Leadership, five associate superintendents 

oversee the work of the implementation of all SIG grant awards. In particular, the BCSD 

has a history of receiving and administering School Improvement Grants. Specifically, 

there are two personnel in the Office of School Leadership, whose responsibilities are 

focused on all logistics related to the design, implementation, monitoring, and reporting 

on progress through the use of performance management reports and through 

consultation with the schools administering the funds.  Via this application a third 

supervisor is requested to complete this work.  These administrators communicate 

regularly with the District’s Grants Office, where there is two personnel assigned to the 

oversight for the proper use of awarded SIG funds. The Office of Legal Counsel is 

directly involved with the review of all contracts awarded through SIG funds, and the 

Board of Education must approve all contracts with a total budget that meets or exceeds 

$10,000. As performance management reports are written and reviewed, the associate 

superintendents meet with these personnel, along with the school principal and members 

of the school staff, to thoroughly discuss progress and needs for support.  

 

    ii Senior Leadership 

The leadership structure that holds primary responsibility for District turnaround 

efforts is the Division of Teaching and Learning. The division leadership team consists of 

the Chief Academic Officer (CAO), Assistant Superintendent for Curriculum, 

Assessment and Instruction, and Assistant Superintendent for Special Education. (see 

Appendix F – Organizational Charts) 

The Office of School Leadership assumes direct responsibility for leadership 

development (Tenet 2) of Priority School principals and their school leadership teams. 

Their responsibilities include direct monitoring of the turnaround efforts and evaluations 

of school principals. Performance management reports, SIG grants, DTSDE 

recommendations reviews, and the quality of school improvement efforts are critical 

components of the work of this office. Associate superintendents visit their assigned 

schools on a daily rotational basis and spend approximately 50% of their time in school 

buildings to accomplish their work. They apply both pressure and support to school 

improvement efforts.  

Through their advocacy at the District level, these associate superintendents 

communicate needs to the Superintendent’s Cabinet and to the CAO. Mechanisms are 

established to resolve issues and respond to requests for information or specific support.  

Priority school principals meet monthly with an established agenda to pull together those 

personnel within the District Office who need to be involved to understand problems and 

reach solutions. Some issues on the agenda for the upcoming school year include 

placement of students and special education classes in buildings and programs. 

Preliminary solutions have been established and will continue to be discussed and refined 

through use of this communication/problem solving advisory group. Traditional monthly 
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administrative meetings are utilized to share critical information, such as NYSED 

regulation changes, Board of Education policy changes and decisions, and other relevant 

information that requires the opportunity for questions and clarification. Professional 

development for administrators is also part of this regular monthly meeting structure, and 

effective building practices are shared.  

 

iii. Accountability and Support 

On a quarterly basis, formal progress monitoring sessions are held at each school. 

Data reports that address the requirements for the performance management reports are 

reviewed in tandem with the school’s school improvement grant or SCEP. School 

leadership teams are guided as they make data-based decisions grounded in the DTSDE 

recommendations and their school action plans. The process is guided by four essential 

elements: 

 

1. Data: Gaining a clear picture of progress against benchmarks, annual targets, and 

goals. 

2. Questions: Drilling down to root causes and issues influencing student 

performance. 

3. Action items: Developing actions to address root causes. 

4. Follow-up: Tracking progress on action items. 

 

In concert with the Office of School Leadership, the Offices of Curriculum, 

Assessment and Instruction; Shared Accountability; and Special Education are intricately 

connected within the Teaching and Learning Division. Each contributes to the 

coordinated District effort to improve student learning and achievement. The Office of 

Curriculum, Assessment and Instruction defines the viable curricula based on Common 

Core State Standards, District level assessments, and teaching practices that are most 

likely to result in achievement gains. Professional development initiatives are planned 

and supervised by this office. The Office of Shared Accountability is responsible for the 

implementation of the DTSDE process, the APPR process, data collection and reporting, 

assessment logistics, and research and evaluation efforts. The Office of Special Education 

monitors compliance with federal and state regulations for the education of students with 

disabilities and works closely with the other offices to plan and modify instructional 

practices. 

Working as one unit, the Division of Teaching and Learning is led by the CAO, who 

sets systems and structures in place to guide all initiatives and works with all offices to 

set priorities, establish systems to achieve them, and monitor the quality of its efforts.  

Meetings among department leadership are held weekly with specific agendas, 

including review of calendars, initiatives, problems, ideas, and planning. All relevant 

issues are discussed and plans are enacted with primary responsibility assigned. The 

CAO attends all principal meetings and engages building leaders in discussions leading to 

improved practices. Small group meetings are held on timely topics. The CAO brings 

critical matters to the Superintendent of Schools on a regular basis through Cabinet level 

and individual meetings. 
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External partners work at both the District and school levels. Principals meet with 

external partners monthly, and Supervisors of Turnaround regularly attend sessions and 

meetings to track work and monitor quality. (See school plans for details) 

iv. Timeframe and Persons Responsible (see Appendix G) 
 



mdixo148
Text Box
APPENDIX F
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D. District Teacher Leader Pipeline 

i. Recruitment 

ii. Hiring Procedures 

During the past year, BCSD restructured its Department of Human Resources. Staff are 

now implementing new recruitment strategies to attract leaders and teachers for high-

poverty and high-minority schools. Table 1 identifies specific goals to help the District 

meet this need and strategies that are currently in use or under consideration. 
 

Recruitment Goals and Strategies 
 

Goals Strategies  

Increase capacity 

of the Human 

Resources 

department. 

 The District created a new title of HR Manager with the 

responsibility of directly overseeing the staffing and hiring 

responsibilities of the department.  She manages the candidate 

pool for all subject areas, resulting in an increase in the total 

number of available candidates and minority candidates. 

Previously, recruitment, screening, and selection of candidates 

was a lower Priority for this office; it is now a major focus.  

 The department has been restructured to create teams that focus 

on specific groups of schools, in alignment with the service 

structure of the Office of School Leadership (OSL).  Each school 

has a specific, designated point of contact in HR and OSL to 

provide more customized service.   
Strengthen 

partnerships with 

local colleges, 

universities, and 

other teacher 

preparation 

programs that 

have candidates 

who meet BCSD 

needs.  

 The HR Manager and team have developed stronger partnerships 

with local colleges and universities. These relationships have led 

to on-campus recruitment opportunities beyond traditional student 

job fairs, as well as referrals from the career office. When 

students visit the career office, staff are more knowledgeable 

about District opportunities and better equipped to identify 

appropriate matches for students. 

 BCSD staff recently attended a multilingual conference and 

rented a 

booth to recruit multilingual candidates. 

 Developed recruitment tools such as thumb drives with video 

intended to attract diverse talent to BCSD, and a direct link to the 

Career page for applications. 
 Maintaining partnership with Teach for America (TFA) to recruit 

candidates for positions that the District typically struggles to fill.  
 Partnering with Niagara University to offer 78 teachers and 

administrators TLQP (Teacher/Leader Quality Partnership) 

certification training in response to the needs of the ESL 

population. 

 

 In response to our request for high-need ESL teachers, TFA 

arranged for a local college to cross-train TFA candidates to 

obtain TESOL certification. 
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Goals Strategies  

Provide 

recruitment 

incentives. 

 The Teachers of Tomorrow grant provides a recruitment 

incentive of up to $3,400 per year, for a maximum of four 

years. 

Refine the BCSD 

interview process 

to better identify 

candidates for 

high-need 

schools. 

 The District uses electronic application software and we are in the 

final stages of enhancing and upgrading the application and 

onboarding process. 

 The District’s restructured hiring process places responsibility for 

interviewing and selecting staff squarely with the school principal. 

Human Resources received training to assess principals’ 

interviewing techniques. Principals received training to help them 

with the hiring of teachers. 
 Working with web designer to update HR page: provide more 

information to potential candidates about employment and culture 

of working at BCSD  

 The selection process includes interviews along with discussion of 

the hiring panel to determine the best fit for those receiving job 

offers. 
 

i.  District-wide Training and Support to Build Leader Capacity  

 One of the first steps in supporting Priority school principals during the change 

process involves providing tools, training, and strategies to focus the majority of their 

time on instructional leadership. As described in Section C of this narrative, newly hired 

principals and other school leaders receive intense support from the Office of School 

Leadership through weekly school visits and monthly school principals meetings.  

 Through various means, the District has established opportunities for Priority 

School principals to become familiar with the early research base for turning around a 

low-performing school.  The training programs have included: 

1.    Leadership elbow coaching for Priority School principals from the Associate 

Superintendents for School Leadership, and by National Urban Alliance, 

Research for Better Teaching and West Ed as selected by principals.  

2.    Participation by a cadre of District and school leaders in the Turnaround Schools 

Leadership Institute.   

3.    Participation in Harvard School of Education’s Leadership Institute, The Harvard 

Educational Leadership Academy / National Institute for Urban School Leaders. 

 Funding for these professional development experiences have come from SIG, 

1003(a), Title IIA and some District operating funds.  

 

 iv. District-Wide Training and Support to Build Teacher Capacity 

 District-level training programs, initiated through funds from SIG and Title IIA and 

Title III, have been offered to teachers with a focus on: 

1. Culturally responsive teaching behaviors and strategies. (Skillful Teaching) 

2. Teaching strategies to effectively meet the unique needs of students with 

disabilities and English Language Learners. (SIOP and Specially Designed 

Instruction) 

3. Understanding and implementing the NYS curriculum modules with an 
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emphasis on the required instructional shifts. 

4. Training on the concepts and processes of data-driven instruction. (DDI) 

Funding sources for these initiatives include SIG, Title IIA, Title III, and some District  

operating funds. 

 

     v. Training Events for 2016-17 

   (See Appendix H) 
 



Appendix H - District-wide Training Programs – Teacher Capacity 

July 1, 2016 – June 30, 2017 

 

Specific Agent/Organization Desired Outcomes Method for Outcomes 

Analysis and Reporting 

Skillful Teaching 

Professional Learning 

Community / BPS PD 

Facilitators 

To enhance implementation of 

learned strategies with an 

emphasis on the Growth 

Mindset, use of DDI to 

examine student work. 

Classroom observations will 

be the vehicle for gathering 

evidence of applied strategies 

by teacher participants. 

CCLS – ELA and Math – 

BPS Directors and 

Supervisors of ELA, Math, 

Social Studies and Science 

To improve teacher 

understanding of the 

Common Core Learning 

Standards for their grade 

level following initial 

implementation of the NYS 

curriculum modules; to share 

effective practices and deepen 

shared understanding of grade 

level rigor. 

Principals will continue to 

observe Common-core 

aligned instruction from daily 

classroom visits, Learning 

Walks, and other means to 

evaluate implementation of 

Common Core Learning 

Standards. 

Specially Designed 

Instruction – BPS Special 

Education Directors and 

B.O.C.E.S. RSE – TASC 

Facilitators 

To improve teachers’ 

capacity to teach special 

education students Common 

Core rigorous curriculum 

while meeting IEP goals and 

providing necessary 

accommodations. 

Learning Walks will be 

conducted using the 

checklist/protocol offered by 

Specially Designed 

Instruction presenters; data 

will be analyzed to check 

level and quality of 

implementation. 

SIOP Sheltered Instruction 

Observation Protocol / Center 

for Applied Linguistics 

through Pearson 

To build understanding of the 

facets of SIOP and the unique 

needs of learners who are 

acquiring English as a new 

language; to build capacity 

for classroom implementation 

of SIOP research-based 

strategies. 

Priority Schools receive 

classroom visits both 

internally by principals and 

ENL coaches, and externally 

by a SIOP coach; evidence of 

SIOP strategies and quality of 

implementation provide data 

for analysis and 

improvement. 
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E. District External Partner Recruitment, Screening, and Matching 

i. Selection Process 

During previous planning processes for SIG grants, schools indicated that they 

needed assistance in selecting effective service providers. In response to this need, the 

District established a list of providers through a Request for Proposal (RFP) process.  

Priority schools are required to select providers from this list or they may request that a 

provider be added to the list. The principals and school representatives from Priority 

schools in SIG Cohort 7 will meet with District leadership to assist them in selecting a 

partner to best meet the needs of the students and school.   

The Request for Proposals was posted on June 15, 2016 and it closed on June 29, 

2016.  The selection process will begin on July 29, 2016. Reviewers who represented a 

cross-section of District stakeholders, including District personnel and school leadership 

team representatives, used a rubric and rating sheet in the selection process. Prior to 

reviewing proposals, reviewers will be given the opportunity to examine the RFP and a 

chart that outlines all submissions. The completed rubrics will be collected and tabulated. 

A final list of providers will be created. 

ii. Procurement and Budget Timelines 

By September 1 2016, the District leaders will facilitate the contracts, Board of Education 

approvals and procuring funding to begin the services at the start of the school year.   All 

contracts that exceed $10,000 must be approved by the Board of Education. For 

subsequent implementation periods, contracts will be prepared and presented to the Board 

of Education during the preceding months of July and August.   

iii. Identification, Screening, Selecting, Matching, and Evaluating Partner 

Organizations   

As stated, a list of approved vendors results from an RFP process. District and 

building leaders may contribute to building the list on an ongoing basis. Once the 

selection process is completed, principals have autonomy to speak directly with vendors 

and choose partners that best fit the goals and objectives of their school improvement 

plans. 

There is a need to improve upon the evaluation process of partners to assess the 

impact of the services.  District leaders, in collaboration with the principals, will conduct 

meetings every other month to assess the level of implementation and ensure fidelity to 

the program.  Principals will have monthly meetings with the partners to ensure that the 

programs are properly implemented, professional development and supports are being 

provided, and problem solve any challenges that may exist.  At each professional 

development session, evaluations from teachers and administrators will be completed and 

analyzed.  The partners will create a tool for school administrators to use to monitor 

fidelity of implementation and will serve as a guide for leaders to assess the main 

components of the program.  The District will hire an internal program evaluator via the 

School Improvement Grant to develop a process to assess the impact of each partner 

using multiple data sources to best correlate the program’s services and improvement in 

outcomes.  This process will allow school and District leaders to identify whether the 

partnership should continue, discontinue or be modified. 
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F. District Enrollment and Retention Policies, Practices, and Strategies 

i. Enrollment Similarities and Differences 
 

As shown in the table below, enrollment of students with disabilities (SWDs) at 

Priority Schools for the Cohort 7 SIG application hover around the District average of 21 

percent. Twelve Priority Schools have a lower percentage than the District average. 

Fourteen schools have 20 percent or higher.  Each school follows the District’s 

continuum of services to ensure that students with disabilities are in the least restrictive 

environment possible in their respective schools.  
 

School Enrollment Characteristics 

Priority 

School 
Enrollment 

Percentage 

of ELL 

Students 

Percentage 

of SWDs 

Percentage Below 

Proficiency in ELA 

Percentage Below 

Proficiency in 

Mathematics 

18 512 34.4% 23.2% 93.8% 84.8% 

32     760 0.8% 21.3% 89.4% 93.4% 

61 298 0.7% 21.8% 97.1% 94.2% 

82 429 1.6% 28.9% 90.2% 86.6% 

131 377 

38.2% 15.6% 

100% (7-8) 

87.8% (9-12) 

100% (7-8) 

92.7% (9-12) 

200 77 6.5%  16.9%  72% 95.6% 

205 640 30.8% 19.8% 74.3% 95.9% 

 

 

All of these schools’ ELA and Math Performance fall below the K-8 and 9-12 District 

averages which are: 
 K-8 Below Proficiency 9-12 Below Proficiency 

ELA 86.2% 55.1% 

Math 82.7% 79.7% 

 

Students with limited English proficiency represent 13.4 percent of BCSD’s total 

enrollment. However, freestanding English as a second language (ESL) and bilingual 

programs are consolidated in select District elementary schools to provide program 

continuity and monitoring and to facilitate the provision of professional development, 

extended learning opportunities, and native-language supports for students and families. 

However, ELLs have access to all District high school programs. ESL services are 
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provided at all District high schools with enrolled ELLs. (City Honors does not have any 

ELLs enrolled.)  

ii. Policies and Practices Ensuring School Access 

Students with disabilities who need Resource Room (RR) /Consultant Teacher (CT) 

/Integrated Co-Teacher (ICT) services have school choice, as do all other District 

students. Special education students, with the exception of New York State Alternate 

Assessment students, are accessing the general curriculum. All students with disabilities 

have the opportunity to take the entrance examinations for criteria-based schools and may 

attend if they meet the criteria. Each school in BCSD offers some level of service for 

students with disabilities. Students in Grades K–8 have access to response to intervention 

programming. 

The District ELL policy outlines BCSD’s commitment to ensuring equitable 

educational opportunities for ELLs, beginning with appropriate identification and 

placement. In addition, BCSD’s CR Part 154 plan outlines its assurances with regard to 

the education of ELLs. BCSD concentrates bilingual and freestanding ESL programs in a 

limited number of elementary schools to maintain program quality; provide continuity 

from grade to grade; and target supports such as professional development, extended-day 

programs, and native-language supports.  

 

iii. Strategies to Address Disproportionality 

Because more than 28.3% percent of BCSD schools are Priority schools, we must 

broaden and differentiate our approach to serving them. We know that in a District of this 

size, it is critical for schools to have the supports they need to implement their plans 

effectively while meeting District, state, and federal requirements. As part of a redesign 

plan process, the District superintendent is working to coordinate the strategies set forth 

in the DCIP, SCEPs and SIGs to ensure that all grants and programs operating in BCSD 

focus on increasing access to diverse and high-quality school programs for the District’s 

lowest performing students.  

BCSD has developed a set of decision rules, based on multiple measures, to balance 

the placement of special classes throughout the District.  Placement at Priority schools is 

considered only after all options at Focus and Good Standing Schools have been 

exhausted.  Different types of special classes are coded according to severity of needs and 

then graphed to evaluate equity among schools.  The goal is for each school to have a 

balance of high need classes and lower need classes.  The following coding is used for 

comparison:   

 

High Need - 6:1:1, 8:1:1, 12:1:1 - Medium Need - 6:1:1 Autistic class, 8:1:1 Autistic 

class 

 

Low Need - 6:1:1 Alt. Assessed class, 12:1:2 Medically Fragile class, 15:1 

 

The process begins with the review of the following data: 

 Enrollment 

 Number and percentage of Students With Disabilities 

 Number and percentage of English Language Learners 

 Types of classes currently at the school 
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 Percentage of students in special classes 

 Number of students receiving Integrated Co-teaching, Resource Room, 

Consultant Teacher 

 School Status: Priority, Focus, Good Standing 

 Space available in the school building 
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G. District Level Labor and Management Consultation and Collaboration 

i. Consultation and Collaboration 

The BCSD process to develop plans for each Priority School emphasizes consultation 

and collaboration with school leadership, teachers and stakeholders.  

During the week of June 20, 2016 principals met with their faculty and staff and 

notified them of the SIG 7 opportunity.  Meetings with school staff were held first, 

followed by separate meetings for parents and community members. District staff and 

school leaders jointly led the meetings.  

The development of the school-level plans kicked off the week of June 20, 2016, with 

a planning session facilitated by District leadership and attended by teams of leaders and 

teachers from each school as well as representatives from the Buffalo Teachers 

Federation (BTF). The President of Buffalo Council of Supervisors and Administrators 

was kept informed of the progress of the SIG writing process. Subsequently, each school 

team facilitated its own SIG writing session. During the months of June and July, District 

representatives from the Office of School Leadership and the Office of State and Federal 

Programs continued to work side by side with school teams to develop comprehensive 

school-level SIG plans.  

Principals scheduled meetings with stakeholders to review the draft plans. The 

purpose of the meetings was for stakeholders to provide feedback on the draft school 

plans.  

          

Meeting Schedule for Review of School Plans 

School Meeting – Draft of Plan Meeting – Final Plan 

Dr. A Pantoja School #18 June 23, 2016 July 13, 2016 

Montessori School #32 June 30, 2016 July 13, 2016 

Arthur O. Eve School #61 

 

July 11, 2016 July 14, 2016 

Early Childhood Center #82 June 22, 24, 27, 2016 July 11- 14, 2016 

Alternative School #131 July 7, 2016 July 13, 2016 

Bennett High School #200 June 30, 2016 July 12, 2016 

Riverside High School #205 July 5, 2016 July 13, 2016 

 

On July 13, 2016 school plans were reviewed and edited by District, school staff 

and other stakeholders.  
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II. School-level Plan –Transformation Model 
 
A.  Assessing the Need of the School Systems, Structures, Policies, and Students 

     The Academy School, also known to the NYSED as the Alternative School, will hereto 
within this document be referred to as the Academy School.  The Academy School, located at 
425 South Park Avenue, houses grades 7 – 12, and has several programs under the same BEDs 
code.  These programs are: 
• The Pathways Academy at East High School  
• Grades 7 – 8 Alternative Education Program under Principal Nate McCrea; this program and 

the principal will be moved to another BPS location for school year 2016-17 (students in this 
program remain assigned to their home school BEDs code, they are not reported under the 
Academy School's BEDs code, but the principal is currently assigned to The Academy 
School's BEDs code) 

• The Newcomer Academy Program is housed at Lafayette School #204; the District is 
currently applying for a BEDs code for The Newcomer Academy; all student data from 
previous years referenced throughout this document is reflective of all students currently 
under the Academy School’s BEDs code, as referenced above; however, this plan has been 
written with the assumption that The Newcomer Academy will receive its own BEDs code 
 

     The Academy School was created in 1975 to house students who were disruptive, 
chronically suspended, and otherwise unsuccessful in the traditional school setting. The main 
campus (or "Center School") was at 280 Oak Street (formerly the home to Boys Vocational 
High School), along with several satellite sites were established in instances of overcrowding 
and also to offer more specialized programs. The satellite sites included the "City-As-School" 
program at 320 Porter Avenue, home of an internship program for Alternative High students, 
the Fulton Bilingual Program at 220 Fulton Street for bilingual students, and the Fulton Junior 
High Program for junior high school students. Students who met criterion were allowed to 
either return to the traditional high school setting or graduate from Alternative High. 
     The school's facilities were lacking due to budgetary reasons, and the school was finally 
closed in 2003. Academy School 131 was created in 2006 to serve as the alternative program 
in Buffalo. Currently, the Oak Street campus serves as a combination of office space for the 
City of Buffalo as well as residential apartments. 
     The new alternative program (known as The Academy School) began in 2006 and was 
originally operated through a firm called Resultech and was located at former School 44, 1369 
Broadway. The Resultech partnership was dissolved in 2008 due to backlash from 
administrators and students. 
     The school began with two campuses, one at Public School 44 at 1369 Broadway Street for 
grades 9-12, and the other at 1409 East Delevan Avenue for grades 7-8. In 2011, the elementary 
program was moved to School 40 in the Babcock area. The high school program was moved 
to School 4 on South Park Avenue in 2014. Since its inception, the school has added two 
addition programs.  Pathways Academy to meet the needs of our over – aged, uncredited, first 
time freshman and Newcomer Academy for English language learners (ELLs) who have had 
interrupted or limited formal education before entering a US school. 
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The Alternative School 
     Alternative Education programs within The Academy Schools provides an increased 
service environment to students at-risk for school dropout and those not maximizing their 
potential for school success.  Such students may be in need of a more individualized and 
supportive approach to their schooling.  The philosophy around alternative education is small 
class size, individualized and differentiated instruction, and being able to meet the immediate 
needs of the student population.  Students also receive intense behavior modification 
counseling aimed to assist them in a successful return to the regular classroom.  

 
i. Student Population 

     The Alternative School enrollment data, per BEDS that was collected as part of 
NYSED’s Student Information Repository System (SIRS), shows the following ethnic 
breakdown: 13.1% white, 11.5% Hispanic or Latino, 72.1% Black, 2.2% Multiracial, .6% 
Asian/Pacific, and 0% American Indian. The data in this report also show that 61% of the 
students are economically disadvantaged, 0.6% are English Language Learners, and 16.9% 
are students with disabilities. In addition, 100% of our students receive free breakfast, lunch 
and snacks due to the Title I Community Eligibility Provision. In 2014 the Academy’s 
School four – year graduation rate (including August graduates) was 13%, significantly 
below the Districts 60.5% average. It is anticipated that the school will have the same 
student demographics in the 2016-2017 school year, thus the student needs will be similar. 
     Students at the Pathways Academy enter their ninth grade turning age 16 or older within 
the respective school year.  Students generally do not have severe behavior concerns that 
require intensive support.  Students are placed in general education classes, and students 
with disabilities are accommodated through the Integrated Co-Teaching Model or Special 
Class (6:1:1 setting).In the 15-16 school year, 0.03% of the student body was classified as 
English language learner; 35% of the student body was classified as a student with a 
disability; and 100% received free or reduced lunch. 
 

ii. Diagnostic School Review Process 
     The systemic, in-depth diagnostic school review of the Academy School was conducted 
using the Diagnostic Tool for School and District Effectiveness (DTSDE). This on-site 
review compares school and district practices to the optimal conditions of learning, as 
defined by the DTSDE rubric, and provides an evaluative understanding of how the entire 
school community is functioning to address student achievement. Over the past three years, 
The Academy School has participated in one District-led Review (January 2013) NYSED 
Modified Review (January 2014) and one School Review with District Oversight 
(November 2015).  Please see Appendix 1: Diagnostic Tool for School and District 
Effectiveness (DTSDE). These reviews have displayed that a majority of practices at the 
Academy School are at level 1 due to the fact that best practices are not being implemented 
across the school that supports academic achievement. 
     Between the three DTSDE reviews and the School Comprehensive Education Plan 
(SCEP), the school has accumulated a great deal of data around the implementation of 
practices that are aligned to the five tenets in the DTSDE Rubric and the components of the 
SCEP.  As a result, the school community gained a thorough understanding of the critical 
strengths, needs, and system gaps, along with a sense of urgency, for what needs to be done 
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in order to transform the Academy School to improve student outcomes.  This data serve as 
a baseline for the transformational design of the Academy School. 
     The findings from these reviews have been discussed with staff and community 
stakeholders in various venues including but not limited to faculty meetings, grade level 
meetings, Site Based Management Team (SBMT) meetings, and parent nights. 
 

iii. Evidence of Community and Family Input 
     The following are evidences of community and family input collected by the school 
review team:  
• The school provided results of a student survey that 18 students (15 percent) completed.  
• The school provided results of a staff survey that 26 staff members (100 percent) 

completed.  
• Reviewers conducted focus groups with students, staff, and parents 
 

iv. Existing School Capacity, Strengths, and Needs 
     The following strengths and existing capacity for Academy School #131 @ School #4, 
as well as systematic gaps and needs, were reported in the most recent DTSDE Review 
(November 2015): 
Existing School Capacity:   
• The student/teacher ratio is not more than 15:1 
• The current extended learning time (ELT) program, in partnership with Northwest Buffalo 

Community, will be leveraged to continue offering the students of the Academy additional 
instructional time and extracurricular activities. 

• There is an expectation that teachers use the unit plans and pacing calendars outlined by 
the Buffalo City Schools District. 

Strengths: The school has many programs and resource that can be implemented to address 
the needs of the student population: 
• The school has a 21st century program that provides on-site tutorial services and extended 

day programming to all students who that attend the Academy School. Students enrolled 
in the program extend their school day by 2 hours per day allowing them to recover credits 
of courses previously failed, accrue credits for new courses, and receive tutorial services 
for courses in which they might be currently struggling. 

• The school has many Common Core Learning Standards (CCLS)-aligned curriculum 
resource, such as the modules from EngageNY, for both ELA and mathematics. 

• The school has access to an assessment system, Illuminate, which can be used to collect 
timely student data based on instruction. 

Needs: The following themes have been consistent across the DTSDE review that has taken 
place: 
• To date (November 2015) the school leader has yet to conduct formal observations aligned 

to instructional practices for teachers in the school and the school leader has reported that 
only 5-10 teachers have received feedback via a checklist that the school leader and 
assistant principal use when they visit classes unannounced.  

• An examination of several unit plans provided by teachers in the school demonstrates that 
there are few to no adjustments made to address interventions targeted for the students of 
the school. The school leader stated that a formal outline for adjusting the unit plans and 
pacing calendars does not exist. The absence of a plan to assist teachers with adjusting the 
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instructional material has led to inconsistent practices aligned to meeting the needs of 
various student subgroups that exist in the school. 

• Teachers use assessments to determine how students understand the unit work and at 
times, reviewers noted that teachers asked students to recap answers to questions; 
however, to date, the data from these assessments have not been synthesized and tracked 
for this school year. 

• The school does not have a curriculum that the staff uses for PBIS. (Positive Behavioral 
Intervention and Support) However, the school is in the beginning stages of discussing 
learning about and adopting a Restorative Justice curriculum next school year. 

 
     Pathways Academy, entering its second year of implementation, will continue to support 
students in meeting their academic goals through a small class structure, full time guidance 
counselor, full time social worker, mentoring programs, full training of staff and students in 
Restorative Justice, and Trauma Informed Care (ACES).  Upon reflection of the 2015-16 
school year, Pathways Academy would continue to thrive best in a singular setting to allow 
for the differentiation of student needs and management in order to achieve the NYS 
requirements towards graduation. The small class size of no more than 60 per grade level, 
allows staff to build mentoring relationships.  The beginning stages of the Career and 
Technical Education Xerox program will allow students to have an opportunity to build 
their employable skill set for post – secondary education and employment opportunities.  
Students will be able to have hands on training skills in the development, production and 
design of products needed at the school and community level.  Students will be able to 
develop a working entrepreneurial relationship within the school community, and beyond.  
These skills, combining with the CDOS standards will give Pathways students the 
affordability to become productive, global 21st century competitors. 
 

v. How the School and District Will Prioritize Identified Needs During Implementation 
     The systemic school review of the DTSDE enabled the school to identify cause-effect 
connections between system gaps and student achievement and prioritize critical needs that, 
when addressed, will accelerate student performance and growth. After analyzing the two-
year Regents Trend data (Please see Appendix 2: Two – Year Trend Data) and the 2014-
2015 DTSDE review, the leadership team engaged in root cause analysis focusing on key 
processes to ensure students are better equipped to meet achievement targets. The team 
reached consensus and identified the following priority needs: 
• Teachers develop and ensure that unit and lesson plans used include data-driven 

instruction (DDI) protocols that are appropriately aligned to the CCLS and NYS content 
standards and address student achievement needs (DTSDE 3.3) 

• Teachers provide coherent, and appropriately aligned Common Core Learning Standards 
(CCLS) instruction that leads to multiple points of access for all students (DTSDE 4.3) 

• To improve instructional practices through targeted professional development that will 
directly address the findings in the DTSDE review and analysis of Regents trend data 
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B. School Model and Rationale 

i. Rationale for Model and Key Design Elements 
     When selecting a model for the Alternative School, the district carefully compared the 
School Improvement Grant (SIG) models to the district’s “Three Big Rocks” initiative and 
the school’s needs as evidenced from summative data and the DTSDE Review. These big 
rocks were adopted to address common needs across the district’s lowest performing 
schools. However, through needs assessments, these big rocks were aligned to meet the 
needs of students at the Alternative School. The “Three Big Rocks” for school improvement 
are: 
• Leadership – specifically the observation of instruction and effective feedback to 

nurture the best possible teaching in every classroom; 
• Data driven instruction – using data to continuously improve teaching; and 
• Fostering collaboration – through the effective facilitation of a professional learning 

community that is focused on student achievement. 
 
     The principal is a critical element of successful school reform. For the Alternative 
School, the following are the highest priority to increase academic achievement: 
• Visit and observe classrooms daily 
• Clearly articulate and recognizing the instructional shifts in practice and provide 

actionable feedback to teachers on instructional practices more aligned with the CCLS 
including a close focus on the needs of struggling students 

• Ensure that time for grade level teams is focused on student data and grounded 
around curriculum and teaching practices 

• Guide the management of school schedule, teacher professional development and 
school culture to ensure that school and district interim benchmark assessment 
scores are used to drive instruction and that teachers are in fact analyzing such data 
to re – teach and adjust instruction based on student needs. 

 
ii. Process by Which Model Was Chosen 

     The District began its model selection process by developing a school profile of the 
characteristics of the Academy School which includes its students, leadership, core 
competencies, and instructional staff. The District then conducted an assessment of the 
external partners available to lead the effort. BCSD gave additional consideration to district 
policies and collective bargaining agreements that currently address, limit, create barriers, 
and provide support for each of the intervention models. BCSD then sought to identify the 
improvement strategy that would yield the most immediate, substantial and long term gains 
in learning and success for the Alternative School. The evaluation was based on findings of 
the Diagnostic School Review that was conducted by the district and an external partner. 
The Buffalo City School District has developed a district-level comprehensive plan that 
fully supports the requirements of a transformational model, as follows: 
• Recruiting and hiring school leaders with the experience, training, and skills needed for 

dramatic school improvement 
• Focusing all work on the Superintendent’s six-point “New Education Bargain With 

Students and Parents”  
• Selecting and implementing an instructional model based on student needs and the 
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maximization of staff strengths 
• Implementing district and school-wide systems to ensure the continuous use of data to 

inform and differentiate instruction 
• Providing sufficient operational flexibility, including moving toward a decentralized, 

school-based system of professional development and budgeting 
• Conducting monthly principal meetings for priority school principals in order to build 

skill and capacity to use data to drive instructional decisions and to create opportunities 
for schools to break out by level (elementary and high school) 

• Building autonomy and authority for principals to make on-site, data-based decisions to 
accelerate improved student outcomes 

• Reorganizing the district and implementing a district-level systemic supports grant to 
ensure ongoing technical assistance 
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C. Determining Goals and Objectives 

i. English Language Arts Goals and Objectives 
     In the 2014 – 15 school year, the ELA performance index for 7th and 8th grade students 
was 25, which indicated that students cannot perform at grade level and are unable to 
demonstrate are proficiency on the assessment. The ELA goal will be an increase of 17.5 
points each year of the grant (targets set in Attachment B), to close the gap between 7th and 
8th grade students at the Academy School with the district’s 7th and 8th grade student of 
52.1 points.  
     In the 2014 – 15 school year, the ELA performance index for the 9 – 12 students was 
43.9, which indicates that students cannot perform school at grade level and are unable to 
demonstrate proficiency on the Regents or Common Core exam. The ELA goal will be an 
increase of 15.6 points each year of the grant (targets set in Attachment B), to close the gap 
between high school students at the Academy School  with the district’s high school students 
of 124 points.  
     ELA students at the Academy School will follow the Common Core aligned ELA 
curriculum and use the EngageNY curriculum modules. Students who have not achieved 
proficiency (levels 1, 2) will be provided Academic intervention services (AIS) support. 
During common planning time, ELA teachers will use the data-driven instruction (DDI) 
process to identify individual student’s skill deficit, monitor the success the student has 
towards attaining the identified skill, and re-teach as necessary. If a student needs more 
support services, small group tutoring or one-on-one tutoring will be provided by Gear Up 
from the University at Buffalo. Additional support will be provided by the Title I reading 
specialist through integrated co – teaching and/or through a pull – out model; a program that 
provides intensive mentoring, tutoring, SAT preparation and character building, to ensure 
student success as they prepare to enter a college. To obtain the aforementioned goal of a 
performance increase of 17.5 points on the 7th and 8th grade ELA and a performance 
increase of 15.6 points for high school ELA each year of the grant, teachers will: 
• develop and ensure that unit and lesson plans used include data-driven instruction (DDI) 

protocols that are appropriately aligned to the CCLS and NYS content standards and 
address student achievement needs (DTSDE 3.3) 

• design and implement a fully functional system aligned to the district's Annual 
Professional Performance Review (APPR) to conduct targeted and frequent observation 
and track progress of teacher practices based on student data and feedback (DTSDE 2.2) 

• improve instructional practices through targeted professional development that will 
directly address the findings in the DTSDE review and analysis of Regents trend data 

 
 
 

ii. Mathematics Goals and Objectives 
     In the 2014 – 15 school year, the math performance index for 7th and 8th grade students 
was 10, which indicated that students cannot perform at grade level and are unable to 
demonstrate proficiency on the assessment. The math goal will be an increase of 19 points 
each year of the grant (targets set in Attachment B), to close the gap between 7th and 8th 
grade students at the Academy School with the district’s 7th and 8th grade students of 59.7 
points.  
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     In the 2014-2015 school year, the math performance index for the 9 – 12 students was 
53.7, which indicates that students cannot perform at grade level and are unable to 
demonstrate proficiency on the Regents or Common Core exams. The math goal will be an 
increase of 14.6 points each year of the grant (targets set in Attachment B), to close the gap 
between high school students at the Academy School with the district’s high school students 
126.7 points. 
     Math students at the Academy School will follow the Common Core aligned math 
curriculum and use the EngageNY curriculum modules. Students who have not achieved 
proficiency (levels 1, 2) will be provided academic intervention services (AIS). During 
common planning time, math teachers will use the data-driven instruction (DDI) process to 
identify individual student’s skill deficit, monitor the success the student has towards 
attaining the identified skill, and re-teach as necessary. If a student needs more support 
services, small group tutoring or one-on-one tutoring will be provided by Gear Up. 
Additional support will be provided by the Title I math specialist; a program that provides 
intensive mentoring, tutoring, SAT preparation and character building, to ensure student 
success as they prepare to enter a college. To obtain the aforementioned goal of a 
performance increase of 19 points on the 7th and 8th grade math assessment and a 
performance increase of 14.6 points 
for high school math assessment each 
year of the grant, teachers will: 
• develop and ensure that unit and 

lesson plans used include data-
driven instruction (DDI) protocols 
that are appropriately aligned to the 
CCLS and NYS content standards 
and address student achievement 
needs (DTSDE 3.3) 

• design and implement a fully 
functional system aligned to the 
district's Annual Professional Performance Review (APPR) to conduct targeted and 
frequent observation and track progress of teacher practices based on student data and 
feedback (DTSDE 2.2) 

• improve instructional practices through targeted professional development that will 
directly address the findings in the DTSDE review and analysis of Regents trend data 

 
Assessment of Objectives 
     The Academy School teachers will develop and ensure that unit and lesson plans used 
include data-driven instruction (DDI) protocols that are appropriately aligned to the CCLS 
and NYS content standards and address student achievement needs (DTSDE 3.3). 
     The Academy School teachers will adopt the DDI process (culture, analysis, action and 
assessment) for using data in order to bring evidence to bear on their instructional decisions 
and improve their ability to meet students’ learning needs.  The process can be understood 
as cyclical (see Figure below).  It includes a step for collecting and preparing data about 
student learning from a variety of relevant sources.  After preparing data for examination, 
teachers will interpret the data and develop hypotheses about factors contributing to 
students’ performance and the specific actions they can take to meet students’ needs. 
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Teachers then will test these hypotheses by implementing changes to their instructional 
practice. Finally, they will restart the cycle by collecting and interpreting new student 
performance data to evaluate their own instructional changes. 
     The Academy School will provide students with instruction and interventions in direct 
response to their academic areas of need. Data from multiple sources (district formative 
assessment, Regents, classroom assessments) will be reviewed and discussed during 
common planning meetings (Tuesday and Thursday DDI Day). The teams will conduct item 
analyses to identify needed student skill development and develop action plans to attend to 
those specific needs, whether that means re-teaching to the whole class, in small groups, or 
individually. Follow-up assessments will inform the degree to which students make 
progress, and if not, what other strategies or interventions can be taken to address the 
students’ lack of progress. The common planning meetings will include the following 
components: 
• Assessment: Prior to these meetings teachers  will set an agenda that focuses on using the 

most updated data relative to a specific, timely topic.  
• Analysis: During these meetings teachers will follow the cycle of inquiry, using data to 

state hypothesis about their teaching and learning practices and then testing those 
hypotheses. 

• Action: At the end of each meeting, the teachers will be prepared to enact a data-based 
inform action plan that examines and modifies their instruction to increase student 
achievement in the area of focus for the meeting.  
Please see Appendix 14: Data Analysis Meeting Minutes Form. 

 
Administration will create a culture of evidence-based, results-oriented practice by: 
• Providing time on a continuing basis for teachers to discuss the data and to work together 

to develop solutions.  The Academy teachers will have two days per six-day cycle to 
conduct data analysis and action planning within their subject area.   

• Offering professional learning opportunities in the DDI process.  High-quality 
professional development is of critical importance in ensuring that teachers and other 
school professionals have the necessary skills to implement and sustain the DDI process. 

• Providing support for teachers who are struggling to implement new teaching strategies 
for re-teaching difficult standards.  Common planning time is an opportunity to develop 
teachers’ skills in data analysis and to brainstorm and share effective instructional 
strategies. 

• Collecting lesson plans to look for evidence of re-teaching.  Administrators will collect 
lesson plans bi – weekly for evidence of instructional adjustment as the teachers collect 
immediate and valuable information during common planning time about their students 
that informs and influences how they teach, as well as where and what is reviewed, re-
adjusted, and re-taught. 
 

     The Academy School administrators will design and implement a fully functional system 
aligned to the district's Annual Professional Performance Review (APPR) to conduct 
targeted and frequent observation and track progress of teacher practices based on student 
data and feedback (DTSDE 2.2). 
     Administrators will develop a strategy for visiting more classes for the purpose of 
examining student and teacher interactions. In addition, they will provide evidence - based 
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feedback and strategies for teachers to develop better student-teacher relationships during 
the instructional period. Protocols for monitoring and feedback will be aligned to the 
District’s APPR guidelines as well as the NYSUT Tristate Rubrics. Administrators will 
build a calendar for these classroom visit. 
• Announced Observations  

The administrators will utilize Marzano’s pre-conference form to guide the conversation 
before a teacher is observed. Please see Appendix 3: Planning Conference Form. The 
conference will be used to set a date for the observation, review the lesson plan and any 
relevant details regarding the observation, and to identify specific lesson delivery 
strategies on which the teacher is requesting feedback.    

• After the observation 
A post evaluation conference will be conducted using the Marzano’s post-conference 
form. This will provide teachers with feedback and suggestions as well as answer any 
questions they might have. Please see Appendix 4: Post - Observation Conference Form. 
Oral feedback will be given as soon as possible after the observation and no later than the 
end of the following working day. It will be given at the scheduled time in a suitable and 
private environment. Written feedback will be provided within five working days of the 
observation taking place. If issues emerged from an observation that were not part of the 
focus of the observation as recorded in the planning and review statement, these should 
also be covered in the written feedback and the appropriate action discussed with the 
teacher.  

• The administrators will conduct “look – fors” in their daily walkthroughs. These 
walkthroughs will provide a structured, team – based approach to gathering information 
on instruction and learning within the classroom. The focus of related “look – fors” will 
generated from professional development initiatives which include but are not limited to 
Common Core Learning Standards, objective writing, and project – based learning. 
 

     The Academy School teachers will improve instructional practices through targeted 
professional development that will directly address the findings in the DTSDE review and 
analysis of Regents trend data. 
     The Academy School will provide staff ongoing, high-quality job-embedded 
professional development that is aligned with the school’s comprehensive instructional 
program and designed with school staff to ensure that they are equipped to facilitate 
effective teaching and learning and have the capacity to successfully implement the SIG 
school reform strategies. 
     The Academy School has built a professional development plan that supports the 
implementation of the school improvement: 
• School-wide data-driven structure 
• NYSUT rubric training 
• Lesson objective writing 
• Reading, writing, speaking and listening skills in all core subject 
• Culturally responsive practice  
• Multi–tiered system of support  
• Restorative practice 
• Step Up to Writing 
• Uniform note taking (Cornell Notes) 
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• Advisory 
• Project – based learning  
• Trauma informed care (ACES) 
Please see Appendix 5: Professional Learning Plan. 
 

iii. Additional Goals and Objectives – N/A 
 

iv. School Level Baseline Data – please refer to Attachment B 
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Alternative #131 Elementary/Middle Baseline Attachment B 
School-level Baseline Data and Target-Setting Chart 

SCHOOL-LEVEL 
BASELINE DATA AND TARGET 
SETTING CHART 

Unit  District 
Average 
2014-15 

Baseline 
Data  

2014-15 

Actual 
2015-16 
(when 

available) 

Target for 
2016-17 

Target for 
2017-18 

Target for 
2018-19 

Target for 
2019-20 

Target for 
2020-21 

I. Leading Indicators          

a. Number of minutes in the 
school year 

min 73,320 77,520 77,520 77,520 77,520 77,520 77,520 77,520 

b. Student participation in 
State ELA assessment  

% 89% 50% TBD 95% 95% 95% 95% 95% 

c. Student participation in 
State Math assessment 

% 83% 39% TBD 95% 95% 95% 95% 95% 

d. Drop-out rate % 19% N/A N/A N/A N/A N/A N/A N/A 

e. Student average daily 
attendance 

% 87.6% 70.1% 79.6% 81.6 83.6 85.6 87.6 89.6 

f. Student completion of 
advanced coursework 

% 66.4% N/A N/A N/A N/A N/A N/A N/A 

g. Suspension rate % 14% 30% 31% 28% 25% 22% 19% 16% 

h. Number of discipline 
referrals  

num 917 929 1029 979 929 879 829 779 

i. Chronic absenteeism rate % 46% 69% 58% 56 54 52 50 48 

j. Teacher attendance rate % 91% 95% 94.9% 9.5% 96% 96.5% 97% .5% 

k. Teachers rated as 
“effective” and “highly 
effective”  

% 83% 50% 65% 71% 78% 86% 95% 100% 

l. Hours of professional 
development to improve 
teacher performance 

num 1279 414 368 442 530 636 763 915 

m. Hours of professional 
development to improve 
leadership and governance 

num 146 185 73 150 180 216 259 311 

n. Hours of professional 
development in the 
implementation of high 
quality interim 
assessments and data-
driven action 

num 123 291 130 156 187 225 270 324 

II. Academic Indicators          

a. ELA performance index PI 52.1 25.0 TBD 42.5 60.0 77.5 95.0 112.5 

b. Math performance index PI 59.7 10.0 TBD 29.0 48.0 67.0 86.0 105.0 

c. Student scoring 
“proficient” or higher on 
ELA assessment 

% 14% 0% TBD 10% 20% 30% 40% 50% 
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d. Students scoring 
“proficient” or higher on 
Math assessment 

% 17% 0% TBD 10% 20% 30% 40% 50% 

e. Average SAT score score 1194 N/A N/A N/A N/A N/A N/A N/A 

f. Students taking PSAT % 66.7% N/A N/A N/A N/A N/A N/A N/A 

g. Students receiving Regents 
diploma with advanced 
designation 

% 8% N/A N/A N/A N/A N/A N/A N/A 

h. High school graduation rate % 60.7% N/A N/A N/A N/A N/A N/A N/A 

i. Ninth graders being 
retained 

% 5.9%/8.
5% 

N/A N/A N/A N/A N/A N/A N/A 

j. High school graduates 
accepted into two or four 
year colleges 

% 70.9% N/A N/A N/A N/A N/A N/A N/A 

*Telephone calls will be conducted with LEAs to consider interim data and progress being made toward yearly 
targets 
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D. School Leadership 

i. Characteristics and Core Competencies of the School Principal 
     It is essential that the Academy School is led by a principal who is highly qualified to 
take on the unique of the students who attend this school. The principal will be someone 
who is prepared to motivate staff to continually improve their practice while keeping acute 
focus on improving student outcomes.  The core competencies necessary in a leader to meet 
the needs of the school and produce gains include an ability to create systems and structure 
for staff and leadership to engage in collaborative work, which will support overall student 
achievement.  The principal will plan for a comprehensive approach to professional support 
that is focused on capacity building for a group of experienced teachers.  This professional 
support, derived from real time student data and teacher observations, will provide 
intentional focus on teachers’ delivery of robust instruction to students.  Given the at - risk 
student population, the principal will support teachers in planning instruction with multiple 
access points that allow for engagement and hands – on learning. In short, the school leader 
must be able to motivate the school community, ensure quality instruction is taking place, 
create and maintain a positive school environment and put systems and structures in place 
that will allow the school to grow and be successful. The leader must also be able to build 
relationships and grow capacity of the staff. 
     To ensure that the Academy School will be transformed into a culture of learning and 
high student success, BCSD has identified specific leadership competencies for turnaround 
principals to successfully produce dramatic gains in student achievement. These 
competencies are outlined in School Turnaround Leaders: Competencies for Success 
(Public Impact, 2008) and address four major categories: 
1. Driving for results: This cluster of competencies is concerned with the turnaround 

leader’s strong desire to achieve outstanding results and the task-oriented actions 
required for success. Competencies in this cluster include: 
• Achievement  
• Initiative and persistence  
• Monitoring and effectiveness 
• Planning ahead 

2. Influencing for results: This cluster of competencies is concerned with motivating others 
and influencing their thinking and behavior to obtain results. Turnaround leaders cannot 
accomplish change alone but instead must rely on the work of others. Competencies in 
this cluster include: 
• Impact and influence  
• Team leadership  
• Developing others 

3. Problem – solving: This cluster of competencies is concerned with turnaround leader’s 
thinking applied to organizational goals and challenges. It includes data analysis to 
inform decisions, making clear logical plans that people can follow, and ensuring a strong 
connection between school learning goals and classroom activity. Competencies in this 
cluster include: 
• Analytical thinking  
• Conceptual thinking 
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4. Showing confidence to lead: This competency, essentially the public display of self- 
confidence, stands alone and is concerned with staying visibly focused, committed, and 
self-assured despite the barrage of personal and professional attacks common during 
turnarounds. Competencies in this cluster include: 
• Self-confidence 
 
     In addition to the competencies that are evident in turnaround principals, the principal 
must zero in on the highest priority activities that in turn lead to better outcomes. The 
district has identified “Three Big Rocks,” or actions that will lead to high levels of 
achievement for all students: Instruction, Data-Driven Instruction and Inquiry, and 
Collaboration. 
 
Instruction: In order to meet the needs of the school and produce dramatic gains in 
student achievement, the principal must expect and nurture the best possible teaching in 
every classroom through a cycle of observation and feedback. The principal must spend 
quality time in classrooms a priority by spending one to three hours per day in classroom 
collecting evidence and sharing evidence – based feedback to teachers on daily 
instructional practices to more closely align with the Common Core Learning Standards 
(CCLS), including a close focus on the needs of struggling students. Specific focus on 
SIOP strategies and project - based learning must be an emphasis. 
Data-Driven Instruction and Inquiry: The principal will use data to continuously 
improve teaching. This includes using end-goal tests, common formative assessments, 
progress monitoring data, and other data to guide the management of the school schedule, 
teacher professional development, and school culture. The principal will also ensure that 
teachers and staff conduct test-in-hand analysis meetings and reteach/adjust teaching 
practice based on analysis of student progress against the CCLS.  
Collaboration: The principal will foster constant sharing of ideas and resources by 
ensuring that teacher collaboration within and across grades and subjects exists to enable 
students to have access to a robust curriculum. The principal will create and prioritize 
time for grade-level/content area teams to anchor their work in the standards. 

 
ii. Principal’s Biography 

The 2016 – 17 school leader has not yet been identified. Please refer to section iii. 
 

iii. Action Steps Necessary to Put a New Leader in Place (if applicable) 
     BCSD is continuously refining its approach to the recruitment, selection, and 
development of principals uniquely competent to serve in the role of principal of a 
transformational school. The process is multiphase and builds on the work of Public Impact 
and its research on consistent cross-sector findings of turnaround leadership actions. The 
principal selection process for the Academy School will be rooted in the Checklist for 
Determining Priority School Leader Qualifications. Please see Appendix 6: Checklist for 
Determining Priority School Leader Qualifications. 
 

iv. Principal Job Description and Duties 
Please see Appendix 7: Recruitment Bulletin for Principal. 
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v. Current Supporting Leadership 
     The current school leader of The Academy School is Michael Mogavero. He has been 
the principal of the school for the past five years. (July 2011-July 2016). He has 29 years’ 
experience as a teacher and administrator.  His Physical Education background has given 
him the ability to be versatile working with instructional classroom practices and integrating 
sports and athletics as an important piece to develop well-rounded individuals.  Mr. 
Mogavero’ s effectiveness lies in his ability to collaborate and lead staff to work together 
on current trends for classroom instruction, offering professional development opportunities 
and behavioral management strategies for at risk students. Mr. Mogavero is exceptional at 
motivating students in the alternative setting, fostering success both academically and 
behaviorally, coupled with good healthy life choices and decisions.  Mr. Mogavero 
continues to work with staff on new ideas and practices supporting students that are at risk 
by introducing Restorative Practices, circle groups and collaborating with the community 
through partnerships with SAY YES Buffalo, Mid Erie and UB’s Gear Up. See Appendix 
8: Principal’s Resume. 
     The Pathways Academy at East is supported by an on-site Assistant Principal.  The 
Assistant Principal has a background in special education and student support services. 
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E. Instructional Staff 

i. Effectiveness Ratings of Staff 
     According to the 2014-15 school report card, 100% of the core classes were taught by 
Highly Qualified teachers and 33% of the teaching staff had fewer than three years’ 
experience. The table below displays the distribution of teachers at the Academy School 
based on the districts approved APPR system. 
 

Number of Instructional Staff identified as Highly Effective 13 (50%) 
Number of Instructional Staff identified as Effective 4 (15%) 
Number of Instructional Staff identified as Developing 1 (4%) 
Number of Instructional Staff identified as Ineffective 1 (4%) 
Number of Instructional Staff whose rating was unable to be 
determined 7 (27%)* 

Total Number of Instructional Staff with an Overall 
Composite Effectiveness Score 26 (100%) 

* These teachers are out on leave (e.g. maternity, disability, etc.). 
 
100% of the Pathways Academy staff during the 2015-16 school year achieved a score of 
effective based upon the HEDI rating. 
 

ii. Current School Staffing Profile 
     The current staff at the Academy School has been relatively consistent in the last three 
to four years. All teachers are certified in the areas in which they teach. The challenge that 
many teachers have is their lack of training in dealing with at – risk students. One of the 
major focus in professional development training will be on restorative justice practices 
with MTSS and trauma informed care (ACES). Please refer to the professional development 
portion of this application (section I) for details on trainings. 
     During the 2015 – 16 school year, the Academy School #131 employed 28.3 FTE 
instructional staff members:  13.2 FTE content area teachers (ELA, math, science, and social 
studies); 5.0 FTE special education teachers; 0.6 FTE ENL teachers; 1.2 FTE career and 
technical education teachers; 1.0 FTE Instructional Coaches and Coordinator; 1.6 FTE 
physical education teachers; 1.0 FTE teachers of languages of other than English; 1.0 
guidance counselors; and 1.7 FTE special area teachers (art, music, library). The Student 
Support Team consisted of 2.0 FTE. 
     During the 2015 – 16 school year, the Pathways Academy employed 7 FTE instructional 
staff members: 5 FTE content area teachers (ELA, math, science, and social studies); 3 FTE 
special education teachers; 0 FTE ENL teachers; 1 FTE career and technical education 
teachers; 0 FTE Instructional Coaches and Coordinator; 0.6 FTE physical education 
teachers; 0 FTE teachers of languages of other than English; 1 guidance counselors; and 0 
FTE special area teachers (art, music, library). The Student Support Team consisted of 3 
FTE. (1.0 Social Worker, 0.5 School Psychologist, 0.5 CSE Chairperson. There is no data 
for the 2014-15 school report card, due to the opening of the school in September 2015. 

 
iii. Characteristics and Core Competencies of Key Instructional Staff 
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     Individual teachers have the largest single school effect on student performance. 
Documented experience also indicates that individual teachers can affect rapid and dramatic 
student learning improvements within their own classrooms. As BCSD transfers, recruits, 
and hires teachers, the district will search for and develop teachers with unique 
characteristics and competencies identified by Public Impact’s School Turnaround Teacher: 
Competencies for Success (Public Impact, 2008). The four competency clusters represent a 
consistent pattern of thinking, feeling, acting, and speaking that are essential to teachers’ 
success at the Academy School. 
 
Driving for Results. This competency cluster is concerned with the teacher’s strong desire 
to achieve outstanding student learning results and the task-oriented actions required for 
success. Major actions include setting high goals for oneself and one’s students; making 
persistent, well-planned  efforts to achieve these goals despite barriers and resistance; 
holding others accountable for doing their part to achieve success; and putting in extra effort 
to ensure success when others fall short. 
Influencing for Results. This cluster is concerned with motivating others—students, other 
school staff, and parents—and influencing their thinking and behavior to obtain student 
learning results. Teachers in school improvement environments will use a variety of 
influencing tactics—such as inspiring students who have become resistant and apathetic 
from repeated failure, grasping and responding to unspoken student needs and motivations, 
and simultaneously supporting and prodding colleagues to collaborate on the path to school 
– wide success—as the situation requires. The relationships teachers form are for the 
purpose of influencing others to enhance student learning, not for the purpose of personal 
bonding. 
Problem Solving. This cluster is concerned with a teacher’s approach to planning, 
organizing, and delivering instruction. It includes analyzing data to determine student 
learning needs and next steps; considering alternatives for materials, methods, and levels of 
instruction; making clear, logical, step-by-step plans that both the teacher and students can 
follow; and clarifying the connection between school learning goals and classroom activity. 
Personal Effectiveness. This cluster is concerned with the teacher’s self-management of 
emotions and personal beliefs that affect student learning. Major elements include 
exhibiting  self-control when faced with stressful, uncomfortable, and unfamiliar situations; 
maintaining  confidence in oneself and a willingness  to keep improving despite the many 
small failures that are likely to accompany such a challenging  role; actively embracing the 
constant changes needed to ensure student learning in a high-challenge, high-change 
situation; and holding and maintaining a strong belief in the human potential for learning 
and improvement, despite significant  pressure to settle for less. 

 
iv. Process for Hiring and Placing New Staff 

     Buffalo Public Schools (BPS) follows established recruitment and hiring guidelines for 
instructional staff. Opportunities to work in the district are posted on the BPS website, 
announced in local and national publications, and advertised at recruitment fairs. From these 
efforts, a pool of qualified candidates is created that is shared with school administrators 
when vacancies occur. Principals and their teams have the opportunity to interview and 
recommend candidates for employment. Additional notes about BCSD hiring guidelines 
include the following: 
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• The voluntary transfer process allows a teacher to pursue an override to a principal’s 
decision not to accept him or her to fill a vacancy. 

• Involuntary transfers are difficult unless documentation in the teacher’s file indicates that 
the teacher’s performance is not a good fit for the school’s needs. 

• The principal needs to be clear and explicit about expectations for instructional staff at the 
school when the principal and the teacher are engaged in the transfer conversation. 

 
 
Pathways Academy 
• As the Pathways program continues to grow, so does our teaching staff.  Each school 

year we are looking to add additional FTE to the core subject areas, Specials, Foreign 
Language and Student Support.  Teachers are given the opportunity to apply for these 
positions through the district website allowing for a brief understanding of the 
program as well as supports that will be put in place to help guide their instructional 
and mentoring practice.  

• Teachers are selected based on the candidates that come from each department 
director. 

• A uniformed questionnaire, and rubric are used as benchmarks for scoring purposes.  
A uniformed team comprised of at least 1 building administrator, a parent, a current 
teacher and other person TBD sits on the interview panel discuss the program design 
and ways staff can enhance student achievement.  
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F. Partnerships 

i. Implementation Partners and Their Roles 
• Northwest Community Buffalo Health Care Center – Northwest Community Buffalo 

Health Care Center through the 21st century program provides on-site tutorial services 
and extended day programming to all that attend the Alternative School.  Students 
enrolled in the 21st program extend their school day by 2 hours per day allowing them 
to recover credits of courses previously failed, receive tutorial services for courses they 
might currently be struggling in and provide enrichment activities.   

• Say Yes to Education (SYTE) – SYTE provides support services to the address the 
academic, social and emotional, and health needs of students at School 74. Our SYTE 
facilitator is responsible for the development of an integrated and coordinated continuum 
of services for students and their families, which support school-wide outcomes of 
academic achievement, improved attendance, improved discipline, community agency 
family support, mental health services, social emotional supports, and parent involvement. 
Through our partnership with SYTE, we will be able to conduct regular home visits and 
meetings, provide counselors to address social marginalization and alienation, and provide 
free legal services and referrals to help our students and families with legal issues that 
may interfere with a child’s ability to succeed in school.  In addition, SYTE will provide 
a metal health clinic. 

• Say Yes Mental Health Clinic – SYTE will staff a mental health clinic, through Gateway 
Longview, with one full time counselor who will provide services to students in grades 7 
– 12. The clinic will have one counselor onsite  

• University of Buffalo (UB) Gear Up – UB assigns a graduate student to the Academy 
School #4 to work with 7th and 8th grade students on providing tutoring services in math, 
ELA, social studies, and science. Additionally, this individual will track the progress of 
7th and 8th grade students as they are promoted to the next grade level, and continue 
follow up support into high school. S/he is a representative on the Academy’s School – 
Based Management Team (SBMT) and is a contributing member in decision making 
plans. Gear Up also funds field trips and student incentives. 

• Mid–Erie Counseling and Treatment Services – This organization provides a counselor 
who works with students grades 7 – 12. The main focus is on students who need the 
highest level of behavioral intervention support as identified by office discipline referrals 
and suspension data. Services are provided in small group and one to one counseling. The 
counselor also stays in direct contact with the families of the students they see and provide 
family support. It is funded by Catholic Charities. 

• Erie County Health Department – The County provides a Planned Parenthood mobile unit 
once per month to treat and counsel high school students on STDs. This mobile unit’s 
services are coordinated with school’s social worker. 
 

ii. Evidence of Partner Effectiveness 
Please Appendix 9: Evidence of Partner Effectiveness Chart  
 

iii. How External Partners will be Held Accountable for Performance 
     Partner accountability is crucial to the successful implementation of the improvement 
plan. With the support of the Office of School Leadership and the Office of Strategic 
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Alignment, our school will develop and implement a monitoring and evaluation plan to 
ensure that the external partner, school, and district implement the key design elements of 
the SIG plan with fidelity, work together, equally contribute to the partnership, meets goal, 
and build capacity. The primary goal for this evaluation system is to foster an environment 
of continuous improvement. The data made available through evaluation will be used by the 
school, district, and provider to review and renew, on an ongoing basis, the approaches used 
to improve student learning. The primary question of the evaluation will be the following: 
Is adopting this provider’s services helping the school make progress toward its goals, 
especially regarding student learning outcomes? The following formal and structured 
processes will be used: 
• Project Plan. The school, district leadership, and partner(s) will work together to ensure 

that its contractual agreements will serve as effective vehicles to purchase and anchor 
partner services. This process will focus on ensuring that the school’s needs are clearly 
articulated and that services being requested from the provider are clearly defined. The 
school also will work with BCSD and the partner to create a project plan that outlines the 
following: Goals and objectives; expected outcomes, activities, roles and responsibilities, 
timeline and budget. 

• Measurable Outcomes. Accountability of our external partners is based on measurable 
outcomes that lead to student achievement. The evaluation of the successes of a provider’s 
services will be embedded in, or aligned with, the accountability targets set forth in 
Attachment B. Together, the school and partners will identify measurable outcomes that 
define success. These will be the events, occurrences, or changes in conditions, behavior, 
or attitudes that indicate progress towards intended goals. Outcomes are not activity-
based, such as “conduct five training workshops”. To develop outcomes, the school and 
partner will work together to identify what results are expected from partner activities. 

• Monitoring Meetings/Reports. Evaluation of a provider’s services should be ongoing, 
not a once-a-year assessment of measurable outcomes. Ongoing evaluation and ongoing 
communication regarding this evaluation are vital to ensuring that implementation and 
outcomes are kept on track. This ongoing approach will prevent the school, the district, 
and our provider(s) from potentially being surprised by a final evaluation that denotes 
unmet goals or unsatisfactory services. Regular monitoring meetings and reports provide 
an opportunity for all parties to do the following: 
 Document and discuss the degree to which the planned services were delivered and 

assess any variation to the implementation timeline, activities, and budget. 
 Reflect on implementation successes and challenges, upcoming priorities, and impact. 
 Conduct an analysis of relevant leading and lagging indicators from Attachment B for 

which the services were intended to impact. 
 Review supporting documentation to show additional evidence of progress. 
 Determine course corrections if necessary. 

 
     In addition to these formal and structured processes for ensuring effective management 
of provider services, the school will use informal and organic methods to ensure effective 
oversight of provider services. School-based oversight also may include assessing the 
timeliness and accuracy of verbal and written communications with the provider, observing 
provider service delivery techniques, and assessing the effectiveness and efficiency of work 
sessions and meetings held with the provider. The school leader will also solicit informal 
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feedback from teachers, students, and families that have received services from the provider. 
The school will make every effort to provide the provider with feedback throughout the 
period of performance so that minor issues can be resolved and the risks of significant issues 
can be minimized. 
     Additional contract management and oversight will be provided by BCSD. The district 
will designate one representative who will act as the primary contact for this project. The 
representative will be responsible for ensuring clear and effective communication among 
all parties, creating and managing contract documentation, collaborating with the district 
Finance Office, and ensuring that all procurement rules and regulations are followed. 
Throughout the course of the contract, the BCSD representative also will be responsible for 
conferring with any and all parties as necessary to resolve unanticipated issues or 
requirements that might occur during the course of the RFP. 
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Attachment	  C	  and	  Appendix	  9	  

Evidence	  of	  Partner	  Effectiveness	  Chart	  
	  

Partner	  Organization	  	  
Name	  and	  Contact	  Information	  and	  
description	  of	  type	  of	  service	  
provided.	  	  

Schools	  the	  partner	  has	  successfully	  supported	  in	  
the	  last	  three	  years	  
(Attach	  additional	  trend-‐summary	  evidence	  of	  the	  
academic	  success	  of	  each	  school,	  as	  well	  as	  any	  
other	  systematic	  evaluation	  data	  to	  demonstrate	  
the	  impact	  of	  partner-‐services.)	  	  

References	  /	  Contacts	  
(Include	  the	  names	  and	  contact	  information	  of	  school	  and	  district	  
personnel	  who	  can	  provide	  additional	  validation	  of	  the	  successful	  
performance	  of	  the	  partner	  in	  the	  increase	  of	  academic	  
performance	  and	  turnaround	  of	  the	  identified	  schools.)	  

Northwest	  Community	  Buffalo	  Health	  
Care	  Center	  
	  
155	  Lawn	  Avenue	  
Buffalo,	  NY	  14207	  
	  
716-‐876-‐8108	  (T)	  
716-‐876-‐5048	  (F)	  

Grabiarz	  Campus	  School	  of	  Technology	   25	  Lawn	  Ave.,	  Buffalo	  14207	  
Get	  Driving	  Directions	  
Grades	  PK-‐8	  •	  Hours:	  7:55-‐2:35	  
Phone:	  716.816.4040	  
Fax:	  716.871.6115	  
Principal:	  Gregory	  Mott	  

West	  Hertel	  Academy	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  489	  Hertel	  Ave.	  
Buffalo,	  NY	  14207	  
Phone:	  716.816.4150	  
Fax:	  716.871.6111	  
Principal:	  Cecelie	  A.	  Owens	  

Riverside	  Institute	  of	  Technology	   51	  Ontario	  St.	  
Buffalo	  NY	  14207	  
Phone:	  716.816.4360	  
Fax:	  716.871.6046	  
Principal:	  Ella	  Dunne	  

Partner	  Organization	  	  
Name	  and	  Contact	  Information	  and	  
description	  of	  type	  of	  service	  
provided.	  

Schools	  the	  partner	  has	  successfully	  supported	  in	  
the	  last	  three	  years	  
(Attach	   additional	   trend-‐summary	   evidence	   of	   the	  
academic	   success	   of	   each	   school,	   as	   well	   as	   any	  
other	   systematic	   evaluation	   data	   to	   demonstrate	  
the	  impact	  of	  partner-‐services.)	  

References	  /	  Contacts	  
(Include	  the	  names	  and	  contact	  information	  of	  school	  and	  district	  
personnel	  who	  can	  provide	  additional	  validation	  of	  the	  successful	  
performance	   of	   the	   partner	   in	   the	   increase	   of	   academic	  
performance	  and	  turnaround	  of	  the	  identified	  schools.)	  

Say Yes to Education (SYTE)  
712	  Main	  St,	  Buffalo,	  NY	  14202	  
Phone:	  (716)	  247-‐5310	  
David	  Russ	  

Buffalo	  Public	  Schools	   Buffalo	  Pubic	  School	  	  
701	  City	  Hall	  
Buffalo,	  NY	  14202	  
Dr.	   David	   Mauricio,	   Chief	   for	   Strategic	   and	   Innovative	  

Alternative #131 
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Alignment	  
716-‐816.3500	  	  

Partner	  Organization	  	  
Name	  and	  Contact	  Information	  and	  
description	  of	  type	  of	  service	  
provided.	  

Schools	  the	  partner	  has	  successfully	  supported	  in	  
the	  last	  three	  years	  
(Attach	   additional	   trend-‐summary	   evidence	   of	   the	  
academic	   success	   of	   each	   school,	   as	   well	   as	   any	  
other	   systematic	   evaluation	   data	   to	   demonstrate	  
the	  impact	  of	  partner-‐services.)	  

References	  /	  Contacts	  
(Include	  the	  names	  and	  contact	  information	  of	  school	  and	  district	  
personnel	  who	  can	  provide	  additional	  validation	  of	  the	  successful	  
performance	   of	   the	   partner	   in	   the	   increase	   of	   academic	  
performance	  and	  turnaround	  of	  the	  identified	  schools.)	  

University	   of	   Buffalo	   (UB)	   Gear	   Up 
University	  at	  Buffalo	  
367	  Baldy	  Hall	  
Buffalo,	  NY	  14260-‐1000	  	  
Tel:	  (716)	  645-‐6640	  
Fax:	  (716)	  645-‐2479	  
	  

Bennett	  High	  School	  #200	   Bert	  Stevenson,	  Principal	  716.816.4250	  
Burgard	  High	  School	  #301	   Charlene	  Watson,	  Principal	  716.816.4450	  
East	  High	  School	  #307	   Jan	  Bowden,	  Principal	  716.816.4520	  
Lafayette	  High	  School	  #204	   Denise	  Clark,	  Principal	  716.816.4340	  
Riverside	  High	  School	  #205	   Ella	  Dunne,	  Principal	  716-‐816.4360	  

Partner	  Organization	  	  
Name	  and	  Contact	  Information	  and	  
description	  of	  type	  of	  service	  
provided.	  

Schools	  the	  partner	  has	  successfully	  supported	  in	  
the	  last	  three	  years	  
(Attach	   additional	   trend-‐summary	   evidence	   of	   the	  
academic	   success	   of	   each	   school,	   as	   well	   as	   any	  
other	   systematic	   evaluation	   data	   to	   demonstrate	  
the	  impact	  of	  partner-‐services.)	  

References	  /	  Contacts	  
(Include	  the	  names	  and	  contact	  information	  of	  school	  and	  district	  
personnel	  who	  can	  provide	  additional	  validation	  of	  the	  successful	  
performance	   of	   the	   partner	   in	   the	   increase	   of	   academic	  
performance	  and	  turnaround	  of	  the	  identified	  schools.)	  

REACH,	  LLC	  
Monica	  Fields-‐George,	  PhD	  
mfgeorge@reachedslutions.com	  
DTSDE	  Review	  

Education Achievement Authority of Michigan	   Education	  Achievement	  Authority	  of	  Michigan	  
300	  River	  Place	  
Suite	  3600	  
Detroit,	  MI	  48207	  
vconforme@eaaofmichigan.org	  
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G. Organizational Plan 

i. Management and Team Structures 
Please see Appendix 10: Organizational Chart. 

 
ii. Day-to-Day Operations 

     The Associate Superintendent of School Leadership, Sabatino Cimato, will oversee the 
principal of the Academy School. As evidenced by the school level organization chart, the 
Academy School’s leadership team consists of the principal and an assistant principals. One 
of the assistant principals will oversee the Pathways Academy. The Virtual Academy will 
be led by a principal. The leadership team of the Academy School will organize and lead 
five school support teams including the School Based Management Team (SBMT), 
Curriculum and Data Team, Student Support Team (SST), Parent Involvement, and the Safe 
and Civil Schools Team.  Committees will consist of faculty members from the school.  
Special attention will be paid to ensure that faculty is not serving on more than two teams.  
Team meetings will be facilitated by a member of the leadership team and assisted by the 
instructional coach, data coach, and/or a core area lead teacher. The teams will work 
individually and collaboratively, to make data driven decisions and to inform the leadership 
teams on student needs and academic progress as well as teacher professional development 
needs.  This information is used to monitor and revise the Comprehensive Professional 
Education Plan (SCEP).  

 
iii. Annual Professional Performance Review (APPR) Plan 

     Under Education Law 3012-c, principals or assistant principals who have been certified 
as a lead evaluator will observe all probationary and contract teachers. Each teacher will be 
observed a minimum of twice during the year, consisting of one unannounced classroom 
observation and one announced observation, which will include a preconference and post 
conference. The observation plan and calendar will be developed to make sure all teachers 
are receiving the right proportion of teacher observations and supports according to their 
needs. At the start of the year, each principal will assign the assistant principal the teachers 
he or she will be responsible for observing and evaluating. 
     Consistent with the New York State Metrics and Expectations, principals and other 
school leaders will ensure that teachers implement the approved APPR to ensure that 
teachers have a deep, reliable knowledge of how they are evaluated under the district’s 
APPR plan. Principals will continue to develop their knowledge of the New York State 
United Teachers (NYSUT) Teacher Practice Rubric. The district’s Three Big Rocks provide 
a leadership landscape whereby instructional leaders will be able to effectively use all 
measures of student learning, observations, and other evidence to constantly cultivate 
changes in teacher practice and develop school wide instructional strategies aligned to key 
design elements of the school improvement plan.  
     No later than ten days after the start of the school year, any teacher who received a 
composite effectiveness score that results in a rating of Developing or Ineffective will be 
placed on a Teacher Improvement Plan (TIP). The TIP is used to assist teachers in meeting 
district expectations in one, but no more than three, of the APPR criteria, which are aligned 
with the NYSUT Teacher Practice Rubric. The teacher and principal jointly develop the 
plan.   
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     Together, the administrative team will develop a weekly-monthly-yearly observation 
calendar to guide his or her daily schedule. Administrators will systematically track action 
steps and hold teachers accountable to implement recommendations. Specific goals for 
teacher success will be set, and progress toward the goal will be tracked. This will allow 
the principal and the Associate Superintendent for School Leadership, who evaluates the 
principal, to see trends in teacher strengths, challenges, and recommendations throughout 
the year.  

     All teacher observations, student learning objectives approvals, and teacher 
improvement plans will be housed in BCSD’s Professional Growth Data System. Teachers 
and building administrators use this collection of data as another platform for 
communication and feedback between face-to-face sessions. 
     All principal observations and sixty points of other measures are based on the Interstate 
School Leaders Licensure Consortium standards through multiple school visits by the 
Associate Superintendents for School Leadership, who have been certified in accordance 
with Commissioner Regulation 30-2.9. The visits will include a structured review process 
of school documents and classroom visits. One of the visits will be unannounced. The 
Associate Superintendents of School Leadership, also will keep a weekly-monthly- yearly 
observation calendar, using a process similar to the principal’s calendar.  The district will 
review and revise the APPR process based on 3012-d. 
 

iv. Calendar of Events to Support APPR Implementation 
Please see Appendix 11: APPR Calendar Events for 2016 – 2017. 

  





2016-2017 APPR Time Line 
 

July 2016 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

 Principal Lead Evaluator Certification: (PLE 1-9) 

August 2016 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

September 2016 

 TIPS/PIPS due 9/19/16 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

October 2016 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

November 2016 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

December 2016 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

 APPR 3012d Deadline: December 31, 2016 

January 2017 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

 
February 2017 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

March 2017 



 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

April 2017 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

May 2017 

 Lead Evaluator Certification:  Session 1- Observations, SLO, Evidence 

Collection (LE 1,5,6); Session 2 – NYSUT Rubric Training, TIPS, Calibration (LE 

1,2,3,4); Session 3 – Special Education, ENL, Scoring (LE 7,8,9) 

 APPR Deadline: All APPR work must be entered in to eDoctrina by May 25, 

2017. 

 
*Additional dates will be added once a 3012-d plan has been adopted by the District. 
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H. Educational Plan 

Highlights 
• This school will offer a 7 – 12 program, including career and technology education (CTE) 

classes that promote job training.   
• Class size will be kept small to facilitate the personal attention necessary to foster a sense 

of community in the Academy School. The student/teacher ratio will not more than 15:1. 
• Each learner will have a plan that drives services and activities and reflects the strengths, 

skills and talents of each learner. Learners will have a major role in the development of their 
plans and continually assess, articulate, and refine their educational and career goals. 

• Advisory will be a structured part of the school’s schedule in which small groups of students 
will be assigned to a teacher or staff member who assists the student in achieving his or her 
academic and personal goals. 

• The Academy School will become a Restorative Practice school where all voices are heard 
and meaningful relationships exist between members of the Academy School.  Restorative 
Practice is a social science that studies how to build social capital and achieve social 
discipline through participatory learning and decision making. 

• The Academy School will provide student with a virtual learning lab.  Digital students will 
use GradPoint courseware to access a variety of classes and programs that will assist them 
in recovering the credits they may have missed at their home high school. Students therefore 
will be given the final boost they need to graduate with a high school diploma.   

• All students will have the opportunity to participate in district – wide athletic programs. 
 
i. Curriculum 

     Buffalo Public Schools recognizes that each child is unique with individual learning 
styles and interests. For that reason, the district takes pride in offering specialized 
programming for various student populations. Academy School is specific to students who 
are unsuccessful in the traditional school setting. Pathways Academy at East Community 
High School addresses the needs of students who are over aged and under credited. Lastly, 
a new Credit Recovery Program, known as Virtual Academy will start in September 2016 
for students who have failed a course the opportunity to retake that course through an online 
virtual program.  Sites include: Academy School, South Park High School; Riverside High 
School; Burgard High School. 
 
The Academy School 
Career & Technical Education (CTE) – 7 through 12 
     The CTE department will provide the family and consumer science and technology 
programs within the school for the 7th and 8th grade students.  The department will ensure 
that all supplies and equipment are available so that the students receive the 
required NYSED curriculum for middle school CTE students.  This includes career 
awareness regarding high school options available to them within the district.  Students will 
also be included in all district sponsored exploratory career fairs. All curricula are cross-
walked with Common Core math and English standards as well as the NYSED CDOS and 
industry standards. These programs, similar to the CTE high school programs, are hands on 
engaging units that will allow students to explore a variety of career options and develop 
skills necessary to succeed. 
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Career & Technical Education (CTE) 
     Buffalo is going through an economic renaissance and the CTE programs chosen for the 
Academy School will allow our students to take full advantage of the employment 
opportunities.  The CTE programs are:  Building Restoration, Computer Service & Repair 
and Healthcare Cosmetology   Building Restoration; Buffalo is ranked  #1 in the country 
for its housing market and has a large housing stock of historic homes that need to be 
redesigned to meet today’s standards of living.  Students who pick this major will be part of 
this growing field of renovation and restoration. Computer Service and Repair program; 
when Governor Andrew Cuomo announced a "billion dollars for Buffalo" to revitalize our 
economy, it was no surprise that entrepreneurship topped the list; students who take courses 
offered in this program will be taught entrepreneurial skills and be ready to work in any of 
the area businesses designing promotional material or starting their own business. Lastly, 
Healthcare Cosmetology program; The Buffalo Niagara Medical Campus is a consortium 
of the region's premier health care, life sciences research, and medical education institutions, 
all co-located on 120 acres in downtown Buffalo, New York.  Dedicated to creating a world 
class health, science, and innovation district, coupled with Buffalo ranking third for having 
the largest “graying” population (residents over the age of 60), the need for healthcare aides 
is increasing.  Students who take this program will be able to start their careers in the 
healthcare industry with multiple certifications including first aid and CPR Heart Saver and 
have skills to help patients so they can age with dignity. 

 
    At The Academy School, in a setting for students who need an alternative setting to learn, 
CTE will be offered in 10 week blocks, allowing students to design their own engaging 
learning environment.  All students will be required to take a Level 1 introductory 10 week 
session where they will learn the basic of career & financial management, work place safety, 
and entrepreneurial skills. After Level 1, the students can choose from a variety of offerings 
at Level 2 from each of the three CTE program areas: Building Restoration, Computer 
Service & Repair and Healthcare Cosmetology specific skills will be learned and 
documented through an employability profile. Students will be able to complete a series of 
6-10 week units in a designated area of study and move on to Level 3, which will include a 
culminating project and work experience.   Students may also decide to move through any 
or all of the three CTE programs for a variety of 10 week experiences (i.e. 10 weeks in 
Building Restoration unit of Rough Carpentry and10 week unit in Graphic/Business of web 
design). Students will leave The Academy School with a CTE education that fits their own 
college and career interests and be able to move into the world of work or college with the 
skills to be successful. 
     The district will support the development of the three new programs: Building 
Restoration, Computer Service and Repair, and Healthcare Cosmetology and ensure that 
they meet the requirements for the NYSED CTE certification. These will be hands on 
programs offered over four years with a minimum of 810 hours of instruction. Working with 
our partners, supplies and equipment will be purchased and industry level assessments and 
work based experiences developed.  Additionally, all programs will include integrated 
academic credit, college articulation agreements, and advanced study credit toward their 
CTE endorsement. Additionally, the students will be eligible for the 4+1 CDOS option for 
graduation.  Where possible, stackable credentials will be available to CTE students to 
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increase their employability. All curricula are cross-walked with Common Core math and 
English standards as well as the NYSED CDOS and industry standards. District-wide 
professional development offered by the CTE department will be available to all CTE 
teachers. These include, but are not limited to Industry & SLO assessment review & 
evaluation of data, Common Core Technical Area, Math/ELA integration, Work-based 
Learning & Youth Organizations, Guidance Counselor Informational Careers Fairs, and 
High Impact Learning Strategies. For students with disabilities (SWD), a differentiated  
program will be offered  in the Building Trades and provide designated students a skill based 
CDOS credential co – taught by a CTE  teacher and a special education teacher. 
 
English Language Arts (ELA) 
     The Academy School will use a literacy curriculum that is based on units of instruction 
aligned to the Common Core and published on www.engageny.org. The New York State 
Grades 7-12 ELA curricula include six modules that focus on reading, writing, listening, 
and speaking in response to high-quality texts. Each module is intended to last a quarter of 
a school year; the addition of two extra modules allows for teacher choice throughout the 
year. The modules will sequence and scaffold content that is aligned to the CCLS for ELA 
& Literacy and the PARCC Frameworks. Each module will culminate in an end-of-module 
performance task, aligned to the PARCC Frameworks, which will provide information to 
teachers on whether students in their classrooms are achieving the standards. Modules will 
include several units and each unit may include a set of sequenced, coherent progressions 
of learning experiences that build knowledge and understanding of major concepts. They 
will also include daily lesson plans, guiding questions, recommended texts, scaffolding 
strategies, examples of proficient student work, and other classroom resources. 
     A comprehensive contextualized curriculum for each CTE class will integrate academics 
with CTE skills. ELA and Literacy will be supported through hands on CTE instruction. 
Reading, written communications, listening, and speaking are embedded in the career and 
technical education classes at the Academy School. Students who tested below benchmark 
(AIS) and/or student who need more support services will be provided with pull-out small 
groups tutoring or one-on-one tutoring during the school day offered by the Title Reading 
Specialist.  
     In addition, all teachers will be trained to use reading, writing, speaking and listening 
strategies in ways that enhance students’ reading and subject-area achievement. Proficient 
readers can use strategies to get the most from what they read and can construct meaning 
from reading assignments in all of their classes. 
 
Mathematics 
     The school will use a mathematics curriculum that is based on units of instruction aligned 
to the Common Core and published on www.engageny.org. The NYS Courses for Algebra 
I, Geometry, and Algebra II are designed in accordance with PARCC Model Content 
Frameworks for Middle School and High School Mathematics and focus on the standards 
for mathematical practice (make sense of problems and persevere in solving them, reason 
abstractly and quantitatively, construct viable arguments and critique the reasoning of 
others, model with mathematics, use appropriate tools strategically, attend to precision, look 
for and make use of structure, and look for and express regularity in repeated reasoning). 
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     In addition, a comprehensive contextualized curriculum for each CTE class will integrate 
academics with CTE skills. Math and numeracy will be supported through hands-on CTE 
instruction. Reading, written communications, listening, and speaking are embedded in the 
career and technical education classes at The Academy School. Students who tested below 
benchmark (AIS) and/or students who need more support services will be provided with 
pull-out small groups tutoring or one-on-one tutoring during the school day  
 
English Language Learners 
     English as a New Language (ENL) services will be provided in compliance with Part 
154 regulations. ENL instruction will be aligned with the Common Core ELA and 
Mathematics curriculum modules, with appropriate modifications and supports. ENL 
teachers will pull out as per the state mandated requirements as well act as support to content 
teachers assisting with instructional strategies and lesson modifications. Administrators will 
work closely with all teachers who have ELL students in their classes to assure that the 
translation from instructional theory to instructional practice is happening at a rate that is 
beneficial to student achievement. 
     Teachers who need extra support and assistance in helping their students achieve the 
goals of the improvement plan will be provided with extra assistance from their 
administrators and/or other staff development professionals. The monitor/evaluation 
process will assure that ineffective instructional practices will no longer occur. 
 
Special Education 
     The Academy School will provide a wide spectrum of special education services that are 
rooted deeply in an inclusive model, which embraces the idea that students will be 
appropriately supported in the least restrictive environment. These services include 
consultation, resource, and co-teaching, as well as a work study/vocational program. In 
addition, The Academy School has an exemplary community-based program that provides 
specialized support for students that have more substantial needs. 
     As the new school phases in, The Academy School will implement an integrated 
academic and career-focused curriculum. The targeted programs for this proposal has a 
technical curriculum that meets national and New York State standards providing technical 
preparation in a career fields. 

 
Virtual Academy 
     GradPoint courses are aligned to the Common Core State Standards and built from 
instructional design best practices that incorporate video, interactive activities, immediate 
feedback, and assessments to ensure mastery and authentic work. All classes are for course 
credit only. Regent’s exam requirements must be met. 
 
Math English Social Studies Science 
Algebra English 9 Global Studies 9 Biology 
Algebra 2 English 10 Global Studies 10 Earth Science 
Geometry English 11 US History Chemistry 

 English 12 Economics Environmental 
Science 
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  Participation in 
Government  Health 

 
ii. Instruction 

Lesson Planning 
     Lesson planning establishes a road map for instructors of what is taught and how it needs 
to be taught. Lesson planning is a key feature of effective teaching in that it is evidence of 
much deeper, reflective activity.  Because lesson plans incorporate ongoing assessments 
that determine how well learners understand concepts and skills, instructors are able to make 
mid-course changes in instructional procedures or provide additional support to learners. 
Additionally, the practice and application components of the lesson help learners use the 
new skills and knowledge in educational and other settings, thus promoting generalization 
and relevance. Instructors and learners benefit from thoughtful lesson planning. Teacher’s 
lesson plans will provide a framework for instruction, and guide implementation of 
standards-based education. The Academy School’s teachers will intentionally plan lessons 
that will include the instructional objective of the lesson, activate prior knowledge, activities 
that support the desired objective and outcome and plan for guided and independent 
practice. 
 
Objective Writing 
     The Academy School’s teachers will improve their use of instructional objectives to meet 
the Common Core Learning Standards. One of the glaring issues of the Academy School 
noted in the DTSDE is the lack of planned and coherent instructional delivery. The root 
cause of these basic elements is the lack of effective instruction. For example, lesson 
planning lacks instructional objectives that reflect CCLS and expected student outcomes. 
The primary focus on instructional objectives is to better guide teaching and learning in a 
manner that is clearly communicated and focused allowing both students and teachers to 
fully understand the purpose of the lesson, ensuring that learning will be measured. 
     As the teachers engage in the work around instructional objectives particular emphasis 
will be placed on ensuring lessons have a focus and purpose, allow students to articulate in 
their own words what the learning objective is and to what extent they need to show mastery 
to ensure the teacher recognized their learning. Finally, a critical aspect is monitoring 
learning to ensure opportunities to practice review and preview the content are available and 
used regularly in the teaching and learning cycle.  
     The use of scaffold instruction will be pivotal to ensuring student access to learning the 
content that provides multiple access points. For example, teachers will pre-teach unfamiliar 
vocabulary prior to a lesson. Teachers will communicate the purpose of a learning activity 
and the learning goals that are expected to be achieved.  
 
     A request for proposal (RFP) will be written to identify partners that will provide a 
school-wide structure of instructional best practices focusing on academic skills essential 
for college readiness: analyzing a prompt; selective and purpose-driven reading; focused 
note-taking; and integrating sources into texts. 

 
Effective literacy action plan to guide a school wide literacy improvement 
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     The Academy School’s teachers will implement reading, writing and literacy strategies 
into all classes.  The CTE Department has been trained by Southern Regional Educational 
Board (SREB) in the High Schools that Work initiative to implement reading, writing, 
speaking and listening skills in all core subject through the Literacy Design Collaborative 
(LDC).  The CTE Department will turkey the training and provide all teachers professional 
development and a framework to implement LDC.  LDC transforms educator practice 
through the use of online tools and resources that facilitate collaboration, content 
development, and professional learning to effectively implement College and Career 
Readiness Standards (CCRS) in 7–12 classrooms. Through LDC work, teachers, schools, 
and districts engage in a reflective and collaborative process, growing their expertise in 
using the CCRS in instructional planning, ongoing curriculum-embedded assessment, and 
results analysis. 
 
Effective note taking action plan to guide school wide note taking improvement 
     The Academy School’s teachers will implement the Cornell note taking process within 
their classroom.   Cornell Notes is an effective research based note-taking system. Marzano, 
Pickering, and Pollock (2001) identified note 
taking as one of the research based strategies 
for increasing student achievement. The mind 
engages in three activities to actively 
summarize (deleting things, substituting things, 
and keeping things). In order to make these 
decisions students must spend time analyzing 
the information at a much deeper level. This 
shifts their understanding toward a more 
lasting, and integrated awareness of the content. 
The summarization component of Cornell 
Notes is among the top nine most effective teaching strategies increasing comprehension 
and retention. 
 
Effective writing action plan to guide school wide writing improvement 
     Step Up to Writing is an organizational program that teaches explicit writing strategies 
within the writing process (pre-writing, drafting, revising, editing, final copy, proofreading, 
sharing) to help students organize their thinking and their writing.  
 
Using Engagement Strategies to Facilitate Student’s Learning and Success 
     Students will be actively engaged and use hands-on lessons that require students to use 
multiple modalities of learning and higher-order thinking to construct meaning and 
knowledge. The use of engagement strategies is a powerful teaching tool critical in 
promoting student’s achievement because it focuses students on learning, supports learning 
specific skills and concepts and provides children positive associations with learning. 
 
Career and Technical Education  
     At The Academy School, in a setting for students who need an alternative setting to learn, 
CTE will be offered in 10 week blocks, allowing students to design their own engaging 
learning environment.  All students will be required to take a Level 1 introductory 10 week 
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session where they will learn the basic of career & financial management, work place safety, 
and entrepreneurial skills. After Level 1, the students can choose from a variety of offerings 
at Level 2 from each of the three CTE program areas: Building Restoration, Computer 
Service & Repair and Healthcare Cosmetology where specific skills will be learned and 
documented through an employability profile. Students will be able to complete a series of 
6-10 week units in a designated area of study and move on to Level 3, which will include a 
culminating project and work experience.   Students may also decide to move through any 
or all of the three CTE programs for a variety of 10 week experiences (i.e. 10 weeks in 
Building Restoration unit of Rough Carpentry and10 week unit in Graphic/Business of web 
design). Students will leave The Academy School with a CTE education that fits their own 
college and career interests and be able to move into the world of work or college with the 
skills to be successful. 
     The district will support the development of the three new programs: Building 
Restoration, Computer Service and Repair, and Healthcare Cosmetology and ensure that 
they meet the requirements for the NYSED CTE certification. These will be hands on 
programs offered over four years with a minimum of 810 hours of instruction. Working with 
our partners, supplies and equipment will be purchased and industry level assessments and 
work based experiences developed.  Additionally, all programs will include integrated 
academic credit, college articulation agreements, and advanced study credit toward their 
CTE endorsement. Additionally, the students will be eligible for the 4+1 CDOS option for 
graduation.  Where possible, stackable credentials will be available to CTE students to 
increase their employability. All curricula are cross-walked with Common Core math and 
English standards as well as the NYSED CDOS and industry standards. District-wide 
professional development offered by the CTE department will be available to all CTE 
teachers. These include, but are not limited to Industry & SLO assessment review & 
evaluation of data, Common Core Technical Area, Math/ELA integration, Work-based 
Learning & Youth Organizations, Guidance Counselor Informational Careers Fairs, and 
High Impact Learning Strategies. For students with disabilities (SWD), a differentiated  
program will be offered  in the Building Restoration and provide designated students a skill 
based CDOS credential co – taught by a CTE  teacher and a special education teacher. 

 
Project Based Learning and Cooperative Learning 
     The CTE Department will work with the Academy School’s teachers to develop a series 
of four-to-six authentic and rigorous real-world projects that provide students opportunities 
to master technical and academic standards and the 21st century skills necessary for college 
and career success. The training team includes CTE teachers and academic content teachers 
who collaborate to develop real-world projects that capture students’ interests and 
aspirations and spark their critical thinking and problem-solving skills. Such collaboration 
helps students make the connection between what they are learning in the classrooms and 
postsecondary studies and the workforce.\ 
 
Virtual Academy 
     The Virtual Academy provides a personalized course of study to meet NYS learning 
standards and all graduation requirements for a New York State diploma. Students may take 
advantage of courses being available 24 hours per day, 7 days a week, and flexible sessions 
that will occur three times per day. Virtual Academy is a public alternative to the traditional 
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classroom and serves 9th to 12th grade students in multiple locations in the Buffalo Public 
Schools. Entrance into the program is on a space available basis using the following 
preference order: 
• At-risk seniors in danger of not graduating 
• Students transferring into the school whose transfer status makes it difficult or impossible 

to complete credits during the entering semester 
• At-risk juniors who need to get back on track prior to the senior year 
• Other students as deemed necessary by the school administration (i.e. truancy concerns, 

etc.) 
• Schedule flexibility to accommodate work or family care responsibilities. 

 
Pathways Academy 

     Pathways Academy, entering its second year of implementation, will continue to 
support students in meeting their academic goals through a small class structure, full time 
guidance counselor, full time social worker, mentoring programs, full training of staff and 
students in Restorative Justice, and Trauma Informed Care (ACES).n  Upon reflection of 
the 15-16 school year, Pathways Academy would continue to thrive best in a singular 
setting to allow for the differentiation of student needs and management in order to achieve 
the NYS requirements towards graduation. The small class size of no more than 60 per 
grade level, allows staff to build mentoring relationships.  The beginning stages of the 
Career and Technical Education Xerox program will allow students to have an opportunity 
to build their employable skill set for post – secondary education and employment 
opportunities.  Students will be able to have hands on training skills in the development, 
production and design of products needs at the school and community level.  Students will 
be able to develop a working entrepreneurial relationship within the school community, 
and beyond.  These skills, combining with the CDOS standards will give Pathways students 
the affordability to become productive, global 21st century competitors. 
 

iii. Use of Time 
     The school day will start at 7:55AM and end at 2:25PM for students in grades 7 – 12 to 
receive a first – class instruction.  
     The District’s model of extended learning time (ELT) for 2016 – 17 is a three part 
framework:  academic enrichment, positive youth development, and health and wellness; 
placing an emphasis on strategies that support a whole – child approach to learning. A 
Director of ELT coordinates the delivery of high – quality, curriculum – based after school 
educational activities that are aligned with CCLS and that support college and career 
readiness. 
     School Leadership Teams (SLT) have the autonomy to design an ELT program that 
meets the needs of its students.   ELT can be scheduled with flexibility regarding the time 
of day (before or after school) that the program is offered, the number of hours per week, 
and program offerings. The District Curriculum, Assessment and Instruction Division 
content specialists will assist schools to plan for the academic portions of the program. 
     In addition, there will be a 21st Century program that will start at 2:25PM and end at 
4:25PM. This program will provide skillful tutoring to students attending Alternative 
School, as well as those living in the surrounding community. 
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Please see Appendices 12 and 13: 2016 - 2017 Approved District Calendar and Example of 
Teacher Schedule and Example Teacher Schedule. 
Data/Driven Instruction/Inquiry (DDI) 
     The Academy School’s teachers meet daily in DDI Teams focusing on the school-wide 
goals of improving academic and behavioral outcomes for students and aligning curriculum 
to the Common Learning Standards (CCLS). The school leadership team will work with 
teachers during common planning time to make data part of an ongoing cycle of 
instructional improvement. Please see Appendix 14: Data Analysis Meeting Minutes Form. 
The process of using data to improve instruction can be understood as cyclical (see Figure 
below). It includes a step for collecting and preparing data about student learning from a 
variety of relevant sources, Regents, district common formative assessment, and classroom 
assessment. After preparing data for examination, teachers will interpret the data and 
develop hypotheses about factors contributing to students’ performance and the specific 
actions they can take to meet students’ needs. Teachers will test these hypotheses by 
implementing changes to their instructional practice. Finally, they will restart the cycle by 
collecting and interpreting new student performance data. 
     The school will establish a strong culture of data use to ensure that data-based decisions 
are made frequently, consistently, and appropriately. This data culture will emphasize 
collaboration across and within subject areas to diagnose problems and refine educational 
practices.  
• Collect and prepare a variety of data about student learning (Assessment).  

To gain a robust understanding of students’ learning needs, teachers will collect data from 
a variety of sources. Such sources include but are not limited to annual state assessments, 
district and school assessments, curriculum-based assessments, chapter tests, and 
classroom projects. 

• Interpret data and develop hypotheses about how to improve student learning 
(Analysis).  
Working as teams, teachers will interpret the data they have collected and prepared. In 
interpreting the data, teachers will identify each class’s overall areas of relative strengths 
and weaknesses so that teachers can allocate instructional time and resources to the 
content that is most pressing. Teachers will identify students’ individual strengths and 
weaknesses so that assignments, instructional methods, and feedback can be adapted in 
ways that address students’ individual needs. 

• Modify instruction to test hypotheses and increase student learning (Action).  
After forming hypotheses about students’ learning needs, teachers will test their 
hypotheses by carrying out the instructional changes that they believe are likely to raise 
student achievement. The kinds of changes they choose to implement may include but are 
not limited to one or more of the following: 
 allocating more time for topics with which students are struggling 
 reordering the curriculum to shore up essential skills with which students are struggling 
 designating particular students to receive additional help with particular skills (i.e., 

grouping or regrouping students) 
 attempting new ways of teaching difficult or complex concepts, especially based on best 

practices identified by teaching colleagues 
 better aligning performance expectations among classrooms or between grade levels  
 better aligning curricular emphasis among grade levels 
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     The Academy School principal will monitor and support the data-driven culture by 
learning about data use alongside staff members, encouraging questions, and creating an 
atmosphere of trust. 

 
iv. Student Support 

Multi-Tiered System of Support (MTSS) 
     Through MTSS, The Academy School will provide the appropriate level of instruction 
and intervention, as well as behavioral & health supports for all students. Using performance 
data (academic, attendance and behavioral) yielding from Infinite Campus, to monitor the 
learning rates and social emotional development of students, help educators make informed 
instructional decisions to meet the needs of students from different backgrounds, levels of 
language proficiency, learning styles, and levels of attainment. 
     Our Multi-Tiered System of Support Team will meet weekly to review our academic, 
attendance and behavior data to look for trends and create a plan accordingly. The team 
consists of a social worker, school psychologist, students support chair, guidance counselor, 
academic intervention specialist, special education teacher and administration. 
     The foundation of this is using a problem solving cycle during common plan time, which 
utilizes data to drive decisions around academics and behavior. The MTSS team will review 
the data and engage in the following cycle: 
 

Step I:   Problem Identification –What exactly is the problem? 
Define the problem by determining the difference between actual student 
performance and what is expected. Ask, “What 
specifically do we want students to know, 
understand and be able to do when compared to 
what the actually know, understand and are able 
to do?” When engaged in problem solving at the 
individual student level, the team should strive 
for accuracy by asking, “What exactly is the 
problem?” 

Step II:   Problem Analysis –Why is the problem 
occurring? 
Analyze the data to determine why the problem 
is occurring. Generate hypotheses (reasons why 
students are not meeting performance goals) founded on content area knowledge of 
evidence-based practices, alterable variables, and instructionally relevant domains. 
Gather assessment data to determine valid/non valid hypotheses. Link validated 
hypotheses to Instruction/intervention so that hypotheses will lead to evidence-
based instructional decisions. Ask, “Why is/are the desired goal(s) not occurring? 
What are the barriers to the student(s) doing and knowing what is expected?” The 
team must then design or select instruction to directly address those barriers. 

Step III:  Intervention Design and Implementation –What exactly are we going to do about 
it?  
Develop and implement a plan driven by the results of the team’s problem analysis 
by establishing a performance goal for the individual student or group of students 
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and developing an intervention plan to achieve that goal. Then, delineate how the 
student’s or group of students’ progress will be monitored and how implementation 
integrity will be supported. Ask, “What are we going to do?” 

Step IV: Response to Instruction/Intervention – Is the plan working? 
Measure the response to instruction/interventions by using data gathered from 
progress monitoring at agreed-upon intervals to evaluate the effectiveness of the 
intervention plan based on the student’s or group of students’ response to the 
intervention. Progress-monitoring data should directly reflect the targeted skill(s). 
Ask, “Is it working? If not, how will the instruction/intervention plan be adjusted 
to better support the student’s or group of students’ progress?” Team discussion 
centers on how to maintain or better enable learning for the student(s). 

 
Please see Appendix 15 MTSS Progress Monitoring Worksheet. 
 
     The application of a problem-solving across the three tiers is the most critical component 
of an effective MTSS system. The problem-solving process is critical for making needed 
instructional adjustments to ensure continual improvements in both the level of student 
performance and the student’s rate of progress. The problem-solving process in MTSS is a 
recursive, self-correcting, ongoing methodology for effective decision making at all levels 
of the system (academic, attendance, and behavior).  Teachers will use the problem solving 
cycle to monitor and adjust student placement the Tier’s. 
 
Pathways Academy 
     At Pathways Academy, students are afforded an opportunity within small class sizes to 
build mentoring relationships with instructional and support staff.  As a part of the program, 
all staff are to be trained within the Restorative Justice model along with Trauma Informed 
Care.  A unique trait for the Pathways Academy is a Therapeutic Crisis Room for academic 
support in lieu of an In School Suspension Room.  This room developed by the Assistant 
Principal will allow students to maintain school hours and accessibility to the program while 
being supported in an environment to meet their needs. 

 
Advisory 
     The Academy School will implement an Advisory model to ensure that the school culture 
and climate is conducive to both learning and instruction, while providing opportunities for 
the school and students to work collaboratively to address social and emotional issues that 
have served as obstacles in students being able to access continuous success. The advisory 
model will focus on promoting personalized and caring relationships between adults and 
students. Given the fact that many of the Academy School students have had significant 
challenges with social interaction in previous schools, positive personal relationships with 
school staff and sufficient bonding with peers will be the keys to student success at the 
Academy School.  Research indicates that interventions opportunities that can be provided 
through Advisory improve school climate, learning, and student attachment to school, which 
increases student achievement and decreases the rates of high-risk behaviors that lead to 
dropout.  
     Advisory will be a non-credited bearing class that will provide opportunities for students 
to develop and understanding of their role in their success and how a quality education can 
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serve as a catalyst to their future aspirations. To achieve this, students will be exposed to 
five components of the school’s advisory model that will support student growth and 
development. Advisory will use resources such as: 
• CollegeEd curriculum, created by the College Board. This is a standards based college 

planning and career exploration program for middle and high school students. It provides 
lessons and activities designed to help students develop the skills to meet their goals in 
life. CollegeEd topics are organized around three consistent themes: "Who Am I?", 
"Where Am I Going?" and "How Do I Get There?"   

• Project GRAD College Readiness grade appropriate curriculum. Project GRAD is a 
national Pk-16 college preparatory program, designed to develop the college going 
mindsets of students that reside in impoverished communities. 

• NYSED Career Technical Education resources that assist students with exploring interest 
through a computer-based platform. 

• CASEL(Collaborative for Academic, Social, and Emotional Learning) 
• International Institute for Restorative Practices 
 
     These resources will be used to support the implementation of the following Advisory 
components: 
 
• Personal and Academic Planning: This component will enable students to understand that 

preparation is the key to working toward success. Students will develop plans that that 
outline personal and academic goal setting. Plans will outline activity that the student 
commits to engaging in, (with the assistance of staff), over the course of the current 
academic year and subsequent years. The plan will be revisited periodically to enable to 
students and staff members to make adjustments that support continual growth.  

• Life Skills: This component will provide students with essential life skills that cultivates 
the students’ social and emotional development. Given the previous challenges that 
students have confronted in their former school environment, this component will be 
essential in helping students develop skills based in social and emotional learning; self-
management, social awareness, relationship skills, responsible decision making, and self-
awareness. 

• Restorative Practices: This component will support the growth and health of students by 
building school-wide social capital and responsible social discipline through participatory 
learning and decision making. The restorative practice  that will be addressed include 
addressing and discussing the needs of the school community and how the student plays 
an essential role in this; building relationships between educators and students; reducing 
and improving harmful behavior; repairing harm and restoring positive relationships; and  
resolving conflict. 

• Career Exploration: This component, which will be linked to the school’s CTE 
programing, will assist students to further explore career interests. Students will take 
career interest inventories and be able to explore those careers, inclusive of the preparation 
pathways that lead to the careers.    

• College Readiness: This component will provide opportunities for students to receive 
curriculum that helps develops the college going mindset of students. Students will be 
introduced to grade level curriculum designed to educate them on the personal and 
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financial benefit of college attendance and how their participation can enhance their access 
and opportunity to achieve their future career aspiration.  

 
     Advisory will be led by certified teachers who will use school community partnerships 
to support the five components. The advisor will also help build positive relationships 
among students, tracks grades, acts as a liaison between the students, teacher, and parent, 
and encourage academic and personal student success.  
      

Students entering or re-entering the school after any extended absences (three days or 
more, including suspensions), will adhere to a transition plan. Please see Appendix 16: 
Alternative School Entrance/Extended Absence Transition Plan. 

 
v. School Climate and Discipline 

     Positive Behavioral Interventions and Supports (PBIS) is a proactive systems approach 
to establishing the behavioral supports and social culture needed for all students in a school 
to achieve social, emotional, and academic success. As a MTSS model, PBIS applies a 
three-tiered system of support, and a problem-solving process to enhance the capacity of 
schools to effectively educate all students. 
 
The goals of PBIS are to: 
• Increase data-based decision-making on behavior and academic instruction and reinforce 

across all school settings. 
• Increase consistent use and effect of research-based behavioral and academic instructional 

strategies among all school staff at school – wide, classroom, and individual student levels. 
• Reduce use of reactive discipline measures in schools (e.g., office discipline referrals, 

detentions, suspensions, expulsions) for all students. 
• Increase academic achievement levels of all students. 
• Implement effective intervention plans for students with the most comprehensive 

behavioral and emotional needs that support and evaluate their success across home, 
school, and community. 

• Increase capacity of general education settings to successfully educate students with 
disabilities and prevent academic and/or social failures of all students. 

• Increase capacity of schools and districts to address over- and under-representation of 
students by ethnicity relative to discipline, disability status, and academic achievement 
with access to data on these outcomes.  

• Improving attendance by establishing a culture of attendance, acknowledging outstanding 
attendance and supporting students at-risk for chronic absenteeism. 

 
     In Tier 1 of the PBIS model, universal or primary approaches that are preventative in 
nature are put into place (Sugai & Horner, 2002). These approaches are for all students, 
staff, and settings and include the development of school-wide expectations, a behavior 
matrix, and reinforcement systems to reward desired social behavior. Outcomes, systems, 
data, and practices are continually evaluated when providing universal supports (Center on 
Positive Behavioral Intervention and Support). 
     Tier II supports provide targeted interventions to support students who are not 
responding to Universal strategies. Interventions within the Secondary System are more 
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specific to the needs of some children and designed for a smaller number of students who 
require more focused behavioral support. Decisions to implement secondary supports are 
determined based on records of student behavior/student data. Effective Secondary 
interventions are meant to produce measurable changes in behavior and improvement in a 
student’s success. Progress monitoring is used for evaluating student outcomes, determining 
if adjustments should be made to an intervention or if a student needs more intensive 
interventions provided through Tertiary supports. Tier II Interventions may include; Check-
in Check-out (CICO), Social/Academic Instructional Groups, Individualized CICO, Groups 
& Mentoring, Brief FBA/BIP – Functional Behavior Assessment/Behavior Intervention 
Plan:  
     Tier III, supports are designed for individual students who are identified as having 
severe, chronic or pervasive concerns. The goal of Tertiary supports is to diminish problem 
behaviors and increase students’ skills and opportunities for an enhanced quality of life. A 
collaborative teaming process is followed when developing and implementing tertiary 
supports. An individualized comprehensive and developmental approach is utilized in the 
implementation of Tertiary interventions that are designed to reduce risk factors and 
increase protective factors of students. Tertiary interventions support is tailored to meet a 
student’s specific needs and the characteristics and specific circumstances related to the 
student. Tertiary supports allow teams to vary features of the process to provide the most 
individualized behavior support possible. Tertiary interventions may include; complex 
FBA/BIP and wraparound services (Wrap). 
 
     Restorative Practices are non-punitive approaches to student discipline and misbehavior. 
Effective use of RP improves school climate and connectedness by engaging all of the 
parties involved in an altercation (student offender, victim, school community, etc.), and 
offering the student offender a chance to repair the harm that may have been caused by their 
behavior. Restorative Practices focus on the damage, support needs, and root causes that 
arise from a behavioral incident. The goals of restorative justice in schools include; creating 
a restorative and inclusive school climate rather than a punitive one, decreasing student 
suspensions, expulsions, and disciplinary referrals by holding youth accountable for their 
actions through repairing harm and making amends. 
     Restorative practices allow for a shift in practice that results in a culture which is 
inclusive, builds fair process into decision-making, and facilitates student learning to 
address the impact of their actions through an approach that allows for true accountability, 
skill building, cooperation, and mutual understanding.  All adults in the building will be 
trained in the Restorative Practice protocols. 
 
Through restorative practices, members of the school community will: 
• have an opportunity to be heard 
• understand the greater impact of one's actions 
• learn to take responsibility 
• repair the harm one's actions may have caused 
• recognize one's role in maintaining a safe school environment 
• build upon and expand on personal relationships in the school community 
• recognize one's role as a positive contributing member of the school community 
 



1003(g) School Improvement Grant – Cohort 7 
RFP# GC-15-016 

Academy School – 140600010133  
Buffalo City School District    

Pathways Academy 
     Through the interventional support of using Restorative Justice and being trained in 
Trauma Informed Care, staff and students at Pathways utilize a myriad of coping techniques 
to best support student achievement.   Students are given explicit directives on the Buffalo 
Public Schools code of conduct, letters are sent home to parents with acceptable and 
unacceptable behaviors.  Pathways will use a Multi-Tiered System of Support (MTSS) for 
student school wide goals and expectations.  Positive Behavior Intervention Support (PBIS) 
will align with districts goals and initiatives enhancing the best practice model of 
Restorative Justice and Trauma Informed Care.   
     Students with disabilities (SWD) undergo yearly evaluations and have documents 
reviewed by support staff and teachers for Behavior Intervention Plans (BIPS) and 
Functional Behavior Assessments (FBAs).  SWD also have a manifestation determination 
review after being suspended 10 days conducted by the school psychologist.   
Pathways Academy utilizes leveled progressive discipline strategies that allow for behavior 
modification, parental support, and removal from the classroom setting if necessary. 

 
vi. Parent and Community Engagement 

     The school will maintain a Parent Coordinator and a dedicated staff person to serve as a 
liaison between the school and families. The Parent Coordinator and the dedicated staff 
person will provide parent workshops based on the assessed needs of the parents of children 
who attend our school and will work to ensure that our school environment is welcoming 
and inviting to all parents. The Parent Coordinator will also maintain a log of events and 
activities planned for parents each month and file a report. 
     Parent event nights will be held at least one time each month, two hour event that 
includes celebrations of their child’s successes in conjunction with needed services, to be 
determined by parent surveys and communication. The school will maintain an open-door 
policy and encourage our parents to meet their children at lunch or to come in and join their 
child for presentations. 

 
Pathways Academy 
     The Pathways program is housed at East Community High School (ECHS). It will 
partner with ECHS to extend the same opportunities to Pathways families. ELCHS will 
build a systems and capacity that allow school staff and families to establish collaborative 
partnerships that support students’ academic success and transform school by: 
 fostering collaborative decision-making that includes participation from principals, 

parents, teachers, school staff, and community leaders around the school plan 
 Creating a school as a hub of family and community activities and building family-school 

partnerships around student learning 
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I. Training, Support, and Professional Development 

i. School Involvement in Development of Plan 
     The school professional development plan was developed by the building leadership 
team and aligned to the implementation of the SIG 7. 
    The principal will be required to attend and participate in all teacher professional 
development sessions in order to ensure fidelity of the implementation of best practices from 
the trainings.  And, the principal will be able to share quality feedback to instructional 
faculty on effective instruction. 

A request for proposal (RFP) will be written to identify partners that can provide support 
to teachers who will help students develop their academic skills, specifically reading, 
writing, inquiry skills, collaboration, and organization skills.  

 
ii. Implementation Period 

Please see Appendix 5: 2016 – 5 Implementation Period Training, Support and 
Professional Development Chart 

iii. Evaluation Plan 
     Evaluation is an integral part of our school’s professional development planning. School 
leaders, staff, and professional development providers, in collaboration with BCSD, will 
track the degree of implementation and impact the planned professional development, 
training, and support have on our school’s improvement goals and our capacity to execute 
the identified strategies. 
     In order to adequately assess the implementation of planned training, support, and 
professional development, data on training, support and professional development activities 
will include careful record keeping including collection of: 
• Did the professional development take place as planned? 
• What were teachers’ perceptions of the professional development? 
• Did the professional development achieve the intended outcomes? 
 
     The Alternative School will analyze professional development outcome data, reflect on 
implementation fidelity, and determining necessary midcourse corrections to ensure that 
professional development is on track to supporting identified school improvement goals. 
Monthly, the school will reflect on the SIG plan goals and objectives alongside relevant, 
up-to date school data. To adequately assess the effectiveness of planned training, support, 
and professional development, data collected on professional learning implementation will 
include careful record keeping and the following quantitative and qualitative data sources: 
• Sign-in sheets to track teacher participation 
• Activity logs to track follow-up support for individual teachers and groups of teachers 
• Activity logs noting the frequency and the duration of weekly instructional visits and 

feedback on the classroom application of new instructional strategies, as well as their 
substantive focus. 

• Surveys and evaluation forms to gauge teacher perception and whether teachers are likely 
to apply new knowledge and skills in their professional practice 

• An analysis of benchmark assessments, common formative assessments, daily formative 
assessments, and student work 
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• Summative evaluations (annually) will focus on whether the professional development 
achieved the intended outcomes as reflected in changes in teachers’ practice and changes 
in student learning. 
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J. Communication and Stakeholder Involvement/Engagement 

i. Regular and Systematic Updates to Stakeholders 
Please see Appendix 17: Regular and Systematic Updates to Stakeholders. 
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J. Communication and Stakeholder Involvement/Engagement 

i. Regular and Systematic Updates to Stakeholders 
Please see Appendix 17: Regular and Systematic Updates to Stakeholders. 

  



























Categories Code

Professional Salaries 15
Support Staff Salaries 16
Purchased Services 40
Supplies and Materials 45
Travel Expenses 46
Employee Benefits 80
Indirect Cost (IC) 90
BOCES Service 49
Minor Remodeling 30
Equipment 20

Categories Code

Professional Salaries 15
Support Staff Salaries 16
Purchased Services 40
Supplies and Materials 45
Travel Expenses 46
Employee Benefits 80
Indirect Cost (IC) 90
BOCES Service 49
Minor Remodeling 30
Equipment 20

Total  $           500,000  Total  $          500,000  Total  $          2,500,000 

 $                      ‐    Minor Remodeling 30 $                     ‐    Minor Remodeling 30 $                        ‐   
 $                      ‐    Equipment 20 $                     ‐    Equipment 20 $                        ‐   

 $             14,563  Indirect Cost (IC) 90 $             14,563  Indirect Cost (IC) 90 $                72,815 
 $                      ‐    BOCES Service 49 $                     ‐    BOCES Service 49 $                        ‐   

 $                      ‐    Travel Expenses 46 $                     ‐    Travel Expenses 46 $                        ‐   
 $           121,336  Employee Benefits 80 $          122,372  Employee Benefits 80 $              584,286 

 $             23,725  Purchased Services 40 $             19,787  Purchased Services 40 $              106,594 
 $                  500  Supplies and Materials 45 $                  500  Supplies and Materials 45 $                48,032 

15 $          1,651,133 
 $               7,428  Support Staff Salaries 16 $               7,428  Support Staff Salaries 16 $                37,140 

Total  $           500,000  Total  $          500,000  Total  $              500,000 

Year 4 Implementation Period
(July 1, 2019 ‐ June 30, 2020)

Year 5 Implementation Period
(July 1, 2020 ‐ June 30, 2021)

TOTAL Project Period
(September 1, 2016 ‐ June 30, 2021)

Costs Categories Code Costs Categories Code Costs

 $           332,448  Professional Salaries 15 $          335,350  Professional Salaries

 $                      ‐    Minor Remodeling 30 $                     ‐    Minor Remodeling 30 $                        ‐   
 $                      ‐    Equipment 20 $                     ‐    Equipment 20 $                        ‐   

 $             14,563  Indirect Cost (IC) 90 $             14,563  Indirect Cost (IC) 90 $                14,563 
 $                      ‐    BOCES Service 49 $                     ‐    BOCES Service 49 $                        ‐   

 $                      ‐    Travel Expenses 46 $                     ‐    Travel Expenses 46 $                        ‐   
 $           100,892  Employee Benefits 80 $          119,355  Employee Benefits 80 $              120,331 

 $               4,280  Purchased Services 40 $             31,256  Purchased Services 40 $                27,546 
 $             46,032  Supplies and Materials 45 $                  500  Supplies and Materials 45 $                     500 

15 $              329,632 
 $               7,428  Support Staff Salaries 16 $               7,428  Support Staff Salaries 16 $                  7,428 

New York State Education Department:

Attachment D ‐ (1003g) Budget Summary Chart for Continuation Plans
Local Education Agency (LEA) 1003(g) School Improvement Grant Application Under 1003(g) of the Elementary and Secondary Education Act of 1965

140600‐01‐0000Agency Code

Agency Name Buffalo City School District ‐ Alternative High School @ 44 ‐ #131

Year 1 Implementation Period
(September 1, 2016 ‐ June 30, 2017)

Year 2 Implementation Period
(July 1, 2017 ‐ June 30, 2018)

Year 3 Implementation Period
(July 1, 2018 ‐ June 30, 2019)

Costs Categories Code Costs Categories Code Costs

 $           326,805  Professional Salaries 15 $          326,898  Professional Salaries
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District/School Budget Item 

B
u

d
g

et 

C
o

d
e
 

Year 1 

2016-17  

Amount 

Year 2 

2017-18  

Amount 

Year 3 

2018-19 

Amount 

Year 4 

2019-20 

Amount 

Year 5 

2020-21 

Amount 

Explanation of Costs  Plan for Sustainability 

District Project 

Administrator (0.20 

FTE) 

15 15,862 16,338 16,829 17,334 17,855 District position to assist 

Grants Department with 

finance management of 

grant.   

The need for this position will be 

reevaluated at the conclusion of 

the grant. 

District Program Evaluator 

(0.21 FTE) 

15 17,850 18,386 18,938 19,507 20,093 District position to evaluate 

the effectiveness of 

programming. 

The need for this position will be 

reevaluated at the conclusion of 

the grant. 

School Instructional Coach 

(1.00 FTE) 

15 55,403 57,066 58,778 60,542 62,359 Support of instructional 

practices in the four content 

areas. Teachers who need 

to work on improving 

instruction in specific areas 

will receive coaching in 

those areas. The 

instructional coach will 

focus on embedding PD to 

all staff regarding 

instructional strategies 

Position will be reduced when 

funding ends. 

School Substitutes – 

Teachers 

15 13,440 13,440 13,440 13,440 13,440 Substitute coverage will be 

provided as necessary to 

deliver job embedded 

professional development 

outside the Common 

Curriculum Planning Time. 

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 
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District/School Budget Item 

B
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et 

C
o

d
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Year 1 

2016-17  

Amount 

Year 2 

2017-18  

Amount 

Year 3 

2018-19 

Amount 

Year 4 

2019-20 

Amount 

Year 5 

2020-21 

Amount 

Explanation of Costs  Plan for Sustainability 

School Substitutes – Admin 15 2,625 2,625 2,625 2,625 2,625 Substitute coverage will be 

provided as necessary to 

deliver job embedded 

professional development 

outside the Common 

Curriculum Planning Time. 

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 

School Teacher Ancillary – 

PD – Daily Rate 

15 54,000 54,000 54,000 54,000 54,000 To allow teachers to 

participate in curriculum 

development, which 

includes aligning the 

curriculum to the CCLS.   

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 

School Admin Ancillary – 

PD – Daily Rate 

15 5,600 5,600 5,600 5,600 5,600 To allow administrators to 

participate in curriculum 

development, which 

includes aligning the 

curriculum to the CCLS 

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 

School Teacher/Student – 

PD 

15 11,396 11,396 11,396 11,396 11,396 To allow teachers to 

participate in curriculum 

development, which 

includes aligning the 

curriculum to the CCLS  

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 

School Admin/Student – 

PD 

15 692 692 692 692 692 To allow administrators to 

participate in curriculum 

development, which 

includes aligning the 

curriculum to the CCLS 

  

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 
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District/School Budget Item 

B
u
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et 

C
o
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Year 1 

2016-17  

Amount 

Year 2 

2017-18  

Amount 

Year 3 

2018-19 

Amount 

Year 4 

2019-20 

Amount 

Year 5 

2020-21 

Amount 

Explanation of Costs  Plan for Sustainability 

School Discussion Leader 

– Teacher – PD 

15 2,005 2,005 2,005 2,005 2,005 To allow teachers to 

participate in curriculum 

development, which 

includes aligning the 

curriculum to the CCLS  

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 

School Discussion Leader 

– Admin – PD 

15 2,068 2,068 2,068 2,068 2,068 To allow administrators to 

participate in curriculum 

development, which 

includes aligning the 

curriculum to the CCLS 

  

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 

School Teacher Ancillary – 

hourly – ELT 

15 87,696 87,696 87,696 87,696 87,696 To provide students with 

after school opportunities 

through extended learning 

time. 

When the grant concludes, the 

ELT services will be included in 

the school based budget or 

funded by alternative sources. 

School Admin Ancillary – 

hourly – ELT 

15 22,592 22,592 22,592 22,592 22,592 To provide students with 

after school opportunities 

through extended learning 

time. 

When the grant concludes, the 

ELT services will be included in 

the school based budget or 

funded by alternative funding 

sources. 

School Curriculum 

Committee – 

Teacher 

15 27,311 24,729 24,708 24,686 24,664 To allow teachers to 

participate in after-hours 

curriculum development, 

which includes aligning the 

curriculum to the CCLS.  

This can also allow the 

Leadership Team to assess 

the effectiveness of the 

turnaround plan and adjust 

where necessary. 

At the conclusion of the grant, 

teachers will have developed a 

curriculum library that will be 

available for long term use. 
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District/School Budget Item 

B
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et 
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Year 1 

2016-17  

Amount 

Year 2 

2017-18  

Amount 

Year 3 

2018-19 

Amount 

Year 4 

2019-20 

Amount 

Year 5 

2020-21 

Amount 

Explanation of Costs  Plan for Sustainability 

School Curriculum 

Committee – 

Admin Chair 

15 5,645 5,645 5,645 5,645 5,645 To allow administrators to 

participate in after-hours 

curriculum development, 

which includes aligning the 

curriculum to the CCLS.  

This can also allow the 

Leadership Team to assess 

the effectiveness of the 

turnaround plan and adjust 

where necessary. 

At the conclusion of the grant, 

teachers will have developed a 

curriculum library that will be 

available for long term use. 

School Teacher Assistants 

– PD - hourly 

15 2,620 2,620 2,620 2,620 2,620 To provide opportunities 

for professional 

development 

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 

School Engineer – 

overtime 

16 2,432 2,432 2,432 2,432 2,432 To provide opportunities 
for professional 
development 
 

As the grant concludes, teachers 

will be knowledgeable about 

program delivery and 

instructional strategies to support 

the sustainability beyond the 

period of the grant. 

School Teacher Aide – PD 

– hourly 

16 4,996 4,996 4,996 4,996 4,996 To provide opportunities 

for professional 

development 

As instructional practices change 

to meet the needs of the diverse 

population of the new phase-in 

school, common planning 

meetings will be the vehicle for 

delivering job embedded 

professional development. 

School Contract Services – 

DTSDE Survey – 

PLC Associates 

40 3,000 3,000 3,000 3,000 3,000 This is a requirement of the 

grant 

As the grant ends, this will not 

be needed. 

School Contract Services – 

DTSDE Review 

40 0 12,500 12,500 12,500 12,500 DTSDE Review Priority 

School Requirement  

As the grant ends, this will not 

be needed. 
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District/School Budget Item 
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Year 1 

2016-17  

Amount 

Year 2 

2017-18  

Amount 

Year 3 

2018-19 

Amount 

Year 4 

2019-20 

Amount 

Year 5 

2020-21 

Amount 

Explanation of Costs  Plan for Sustainability 

School Custodian Contract 

– hourly 

40 0 14,476 10,766 6,945 3,007 To provide opportunities 
for professional 
development 
 

As the grant concludes, teachers 

will be knowledgeable about 

program delivery and 

instructional strategies to support 

the sustainability beyond the 

period of the grant. 

School Minor Equipment – 

Laptops 

45 1,280 1,280 1,280 1,280 1,280 Students will be completing 

online credit recovery 

classes. 

As the grant ends, this will not 

be needed. 

School Minor Equipment – 

Laptop Cart 

45 40,950 0 0 0 0 Storage and charging of 

laptops for Digital 

Pathways Program. 

As the grant ends, this will not 

be needed. 

School Instructional 

Materials 

45 4,800 0 0 0 0 To provide instructional 

materials to support the 

curriculum.   

The materials will be utilized 

throughout the grant period. 

District/School Employee Benefits 80 282 500 500 500 500 As per District Guidelines As the grant ends, this will not 

be needed. 

District/School Indirect Cost 90 100,892 119,355 120,331 121,336 122,372 Indirect Cost was 

calculated at the Approved 

Restricted Indirect Cost 

Rate of 3%. 

Once the five-year grant period 

has ended, Indirect will not be 

necessary. 

 GRAND TOTAL  $500,000 $500,000 $500,000 $500,000 $500,000   
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Putting Children and Families first to ensure high academic achievement for all. 
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