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Please	complete	all	that	is	required	before	submitting	your	application.

Page	1

Select	District	(LEA)	Name:

Listed	alphabetically	by	District

261600010000	ROCHESTER	CITY	SD

Select	School	Name:

Listed	alphabetically	by	school	name	(Priority	Schools	followed	by	Focus	Schools)

261600010041	SCHOOL	41-KODAK	PARK

Lead	Contact	(First	Name,	Last	name):

Michele	Alberti

Title	(for	Lead	Contact)

Executive	Director	of	School	Innovation

Phone	number:

585-262-8324

Fax	number:

585-263-3292

Email	address:
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michele.alberti@rcsdk12.org

Grade	Levels	Served	by	the	Priority	School	Identified	in	this	Application:

K-6

Total	Number	of	Students	Served	by	the	Priority	School	Identified	in	this
Application:

530

School	Address	(Street,	City,	Zip	Code):

279	Ridge	Road	West,	Rochester,	NY	14615

Status	of	School:

For	electronic	review	purposes,	please	select	the	best	descriptor	for	the	status	of	the	school.

Priority	School	-	no	current	funding	of	SIG	1003g/SIF

Select	the	SIG	Model	for	this	School	Application

Applicants	must	submit	the	SIG	Model	chosen	for	this	particular	School	Application	here.
ReviewRoom	will	direct	your	application	based	on	the	chosen	model.

NOTE:	Please	be	certain	that	the	selection	chosen	here	in	ReviewRoom	matches	the	signed
application	cover	page	that	is	submitted	in	hardcopy.		If	there	is	a	discrepancy,	the	signed
application	cover	page	will	be	used	to	identify	the	model	chosen	for	submission.
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PROPOSAL NARRATIVE 

KODAK PARK SCHOOL #41 

I. DISTRICT-LEVEL PLAN 

I.A.  District Overview 

I.A.i.  Theory of Action Guiding RCSD Strategies to Support Lowest Achieving Schools 

The Rochester City School District (RCSD) has an urgent need to improve student 

achievement.  Poverty is a fact for most Rochester families, and too many children come to 

school hungry, troubled, unprepared and in need of social emotional support due to trauma. For 

2016-17 school year, 28 schools are in priority status and 13 schools are in focus status. 

RCSD’s Theory of Action is grounded in the belief that all children can succeed if 

students and staff are given the time, opportunities, and support they need.  The District’s 

focused plan for improving student success will: 

 Close the opportunity gap by providing quality early education, more instructional time,

social-emotional supports, better technology in the classroom, and additional services

through community partners;

 Provide high quality instructional experiences and enrichment opportunities that include

rigorous curricula, access to materials that help students access and meet NYSCC Learning

Standards, textbooks, excellent instruction, Career and Technical Education (CTE) programs,

and positive engagement in arts, music, sports, extracurricular activities, and Advanced

Placement courses;

 Reduce suspensions and learning disruptions including misbehavior, truancy, retention, and

dropout; reduce special education referrals through improved effectiveness in Tier 1

instruction, Tier 2 & Tier 3 interventions; initiate Restorative Practices; Help Zones and

implementation of the new Code of Conduct;

 Improve outcomes on achievement scores, graduation rates, and college and career readiness;

 Recruit, develop and retain highly effective, diverse teachers and other professionals who are

committed to success for all students;

 Create a culture in which all adults assume responsibility for student success and families are

respected as primary teachers; and

 Stabilize finances by stemming enrollment loss, reducing charter expansion, and attracting

new families.

To bring about school improvement and prepare all students for post-secondary success, 

RCSD continues to be committed to CCLS. Schools are centering instruction on the Common 

Core and improvement plans must focus on the identified “High Impact Key Approaches” 

below:  

 Common formative assessment

 Differentiation of lessons, intervention, and acceleration through use of a defined RTI

process

 Deep application of the Danielson Framework

 More and better learning time/Expanded Day

 Environment of respect and rapport with a culture for learning in a supportive environment in

every classroom and school
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 Implementation of research-based models such as Expeditionary Learning, International

Baccalaureate, and significant partnerships with respected institutions of higher education

 Design and implementation of a guaranteed and viable Common Core based curriculum

containing culturally relevant content for all grade levels and courses

I.A.ii.  Actions That Support the Turnaround of Lowest Achieving Schools 

RCSD’s District Comprehensive Improvement Plan (DCIP) is aligned with the State’s 

Diagnostic Tool for School and District Effectiveness (DTSDE) to improve student achievement 

and prepare students for college and careers.  It outlines goals and strategies for improving 

schools and identifies measurable targets for graduation rate, academic performance, social 

emotional needs and school climate.  The DCIP concentrates on the DTSDE tenets and connects 

concretely to all School Comprehensive Education Plans (SCEPs). 

To achieve the goals of the DCIP, RCSD aligns its resources to ensure they are used 

where they are needed most, that is, in the classroom.  Ongoing data analysis and monitoring of 

plan implementation provide regular opportunities to learn, reflect, and take quick, informed 

actions to make progress toward improving student achievement.  A shared capacity built on the 

DTSDE tenets informs professional learning.   

Teaching and Learning Department leaders, School Chiefs, and principals actively 

monitor and evaluate teacher practices to ensure that instructional methods reflect the highest 

quality expectations for all children.  School chief’s primary responsibilities are to develop the 

leadership capacity of principals leading Priority Schools. These chiefs regularly visit the school 

sites to which they are assigned and coach principals on all facets of their school improvement 

work. A new Principals’ Advisory Group is forming prior to the opening of the 2016-17 school 

year to ensure that the principal’s voice is heard and valued related to school and District issues. 

Instructional and teacher practices are evaluated by the Charlotte Danielson Rubric for Teacher 

Effectiveness.  The RCSD Teaching and Learning Division monitors and evaluates the extent to 

which the Core Instructional Program is implemented effectively.  

Rochester’s Interim Superintendent places a high priority on using resources to increase 

the quality and quantity of classroom instruction while at the same time expanding student 

supports.  Three academic priorities drive District improvement: 

 Reading By Third Grade - Identifying instructional strategies and student supports that will

increase student literacy by the pivotal third grade year.  This critical initiative includes

expansion of high quality pre-K programs for three and four year olds, strengthened,

culturally relevant curriculum using best practices for reading instruction, use of reading

teachers to provide specific interventions, utilization of formative assessments to measure

progress, and multiple opportunities for summer learning.

 More and Better Learning Time - Driving efforts to add more time to the school day and

school year and using the extra time effectively.  This time is devoted to mitigating the

opportunity gap that adversely affects students who live in poverty. Engaging enrichment

activities enhance Common Core Learning Standards. Expanded time allows students to

avoid pull outs from core instruction. Community-based opportunities are coupled with

school-wide learning activities. A robust summer learning program is part of this effort.

 Instructional Excellence - Coordinating the resources that will help school leaders and

teachers improve the quality of teaching and learning. Selected District schools serve as
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demonstration sites for particular practices. Four key strategies are employed. These include 

instructional coaches, use of formative assessment to measure and adjust instruction, regular 

classroom walk throughs to collect live classroom data, and use of a principal data dashboard 

to provide a visual snapshot of daily school operations data to better focus on continuous 

improvement.  District teacher mentors partner with probationary teachers to introduce them 

to District curricula, assessment, and defined practices. 

 

I.A.iii  Evidence of RCSD Readiness for System-Wide Improvement in Priority Schools 

 RCSD leadership, both in central administrative offices and schools, have participated in 

targeted leadership academies to develop a foundation of strong leadership for improvement in 

the instructional core within a context unique to Rochester.  District chiefs, directors, principals, 

and assistant principals have gained a better understanding of the technical requirements for the 

Common Core State Standards through intensive workshops and executive coaching.  All leaders 

are continuing to manage organizational elements coherently to support the District’s 

instructional goals and use data to inform decisions.   

 District officials continue to participate in DTSDE training and are working with Outside 

Educational Experts and NYSED officials in conducting school reviews on a regular basis.  The 

Office of Professional Learning, Office of School Innovation, and Executive Directors of 

Curriculum, along with the Secondary School Chief, are participating in the DTSDE Professional 

Learning Community and developing a District-level plan for utilizing the DTSDE tool to guide 

adult learning and District-wide improvements in planning and effectively implanting a system 

for differentiated instructional support for teachers and leaders.    

            Data analysis related to DCIP goals will occur throughout the school year to monitor the 

progress of the planned activities and the impact of DCIP SMART goals on student outcomes. At 

the conclusion of the school year, a summary of the DCIP will be used to guide the plan for the 

subsequent year. Areas of focus for 2016-17 address the Standards of Practice for DTSDE tenets 

and provide the District framework for school improvement.  
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I.B.  Operational Autonomies 

I.B.i.  Operational Autonomies 

In 2012, RCSD established a goal to expand the school day for students.  In an effort to 

gain more flexibility for expanded day schools, a process for Earned Autonomy with 

Accountability was drafted in spring 2015 and implemented in SY15-16.  The crux of the 

process is to gain building-level operating flexibility in the areas of scheduling and staffing.  

There is flexibility for schools in the master schedule to increase teacher collaboration.    

A standardized schedule within the Core Instructional Program supports students meeting 

all grade level and course requirements, and significant flexibility is allowed in its 

implementation to individualize programs at Priority Schools.  Teachers complete a survey that 

allows the principal and leadership team to review the personal preferences of staff regarding 

positions and the use of time to support the expansion of the school day.  The goal is to provide 

staff with at least one of their requested preferences.  In addition, staff have been asked to 

identify areas in which they can offer specialized support and enrichment during the expanded 

learning day.  Teacher schedules may be staggered, with negotiated hourly pay rates for time 

worked beyond the contractual working day.  Expanded learning offerings are reviewed and 

adjusted each marking period.  All priority schools, in collaboration with their School-Based 

Planning Teams, have autonomy to identify how the school day will be expanded to meet the 

Commissioner’s requirement that Priority Schools add 200 or more additional student contact 

hours per year.    

Autonomy will also be provided to schools in the selection of educational programs.  

Programs that address the unique needs of the school within the framework of the Core 

Instructional Program and reflect the needs of high ELL and SWD populations, as well as 

suggestions made by NYSED during the 2015-2016 DTSDE reviews, may be adopted. 

Community partners to support expanded learning were approved through a District-wide 

Request for Proposal process during the school year.  Schools may review the menu of approved 

providers and meet with partners to individualize program offerings that support the school-wide 

instructional priority and focus area for expanded learning.  

During the 2016-17 budget development process, each school principal met with the 

Chief Financial Officer, school chief and other District personnel to individually customize the 

school’s budget. Priority schools were able to advocate for additional resources to address 

specific needs related to student achievement. District Office positions were cut to allow more 

robust staffing in buildings. This was a first step, with a new CFO, to establish building level 

budgets. School budgets reflect differentiated staffing based on factors such as projected school 

enrollment, special education student population, English as a New Language student population, 

teacher-student established ratios by grade level, and specialty school or program status.  

I.B.ii.  Adopted Board of Education Policies That Provide Evidence of Autonomies 

BOE Policy 2265, School-Based Planning, recognizes the school as the essential unit of 

District productivity and accountability.  The Board provides school staff with latitude and 

authority over decisions that affect student performance (e.g., selection and assignment of staff, 

appropriation of allocated resources, curriculum emphasis, design of instruction, placement and 

grouping of students, use of instructional time), based upon law, policy, contractual agreements, 

research, and sound educational practice.  The type of improvement that the Board seeks is 

dependent on the energy, capability, and resourcefulness of teachers, administrators, and parents 
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at individual sites, forming active and responsive communities that are committed to the quality 

of children’s education and that occupy a powerful role in shaping school experience. 

   

I.B.iii.  Additional Evidence of Operational Autonomies 

The language in Section 24.5(a), of the Contractual Agreement between RCSD and the 

Rochester Teachers Association (RTA) details how the District and RTA can agree on 

schools/positions to be exempted from the voluntary transfer process (see attachment).  The 

purposes for such exemptions shall be to enhance the District’s ability to recruit new staff, 

provide stability, and/or support organizational change as well as develop respect for a school’s 

culture.   

The Collective Bargaining Agreement further allows schools to individualize contractual 

agreements through the Living Contract process pertaining to parent-teacher conferences, teacher 

assignments, teaching conditions, teacher facilities, flexible length of the pupil day, job sharing, 

and reports to parents.  

As it relates to Priority Schools in Receivership status, The Superintendent Receiver and 

the Rochester Teachers’ Association recently entered into an agreement providing greater 

authority to these schools in the areas of the professional day and responsibilities, District-wide 

professional development, vacancies and transfers, and teaching conditions. These authorities 

have provided principals with greater flexibility and autonomy in key areas related to staffing 

and teaching and learning. 

  



ROCHESTER CITY SCHOOL DISTRICT 
Supporting Labor-Management Documentation 

 
 
 

SECTION 24 

VACANCIES AND TRANSFERS 
 
5.       Procedures  Members of the unit may file a voluntary transfer request by the last 
day of the first semester of each school year.  Such requests must be received in the 
Department of Human Capital Initiatives by the above date.  A separate application 
must be used for each school.  The Association shall receive copies of all such 
requests.  The parties agree to meet and review these provisions in October.   All 
changes shall have the Agreement of both parties prior to implementation.  Any 
changes to this Section shall be published in the District Bulletin Board and sent to all 
teachers. 
 
          a.       Exempting Positions and Schools from Voluntary Transfer 
 
By January lst of each school year the Superintendent and RTA President may identify 
a number of specific positions and/or schools that will be exempted from the voluntary 
transfer process.  The purposes for such exemption shall be to enhance the District’s 
ability to recruit new staff, provide stability, and/or support organizational change as well 
as respect for a school’s culture.  Such positions and/or schools shall be mutually 
agreed to by the Superintendent and the Association President. 
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I.C.  District Accountability and Support 

I.C.i.  Fulfillment of All Federal Requirements of Intervention Model 

Under the guidance of the Teaching and Learning Department (Organizational Chart 

attached), School Chiefs and the Office of School Innovation oversee the work of improving 

low-achieving schools.  The Office of School Innovation serves as the District’s turnaround 

office and was created to oversee the work of improving schools.  A cross-functional executive-

level team that includes the Superintendent, Deputy Superintendent of Teaching and Learning, 

General Counsel, and the Executive Director of School Innovation has created a monthly review 

process to support the implementation of Receivership/Priority School plans.  This progress 

monitoring of implementation will ensure all federal requirements of the intervention model are 

fulfilled.  School Chiefs are onsite in schools to regularly observe plan implementation, and 

written reports are regularly reviewed. Principals also meet with the Superintendent to report 

progress and request support as needed. 

I.C.ii.  Coordination of RCSD Turnaround Efforts by Senior Leadership 

The leadership structure that holds primary responsibility for District turnaround efforts 

is the Department of Teaching and Learning.  The department leadership team consists of the 

Deputy Superintendent for Teaching and Learning, School Chiefs (4), Chief of Curriculum and 

Special Programs, Executive Directors of School Innovation, Specialized Services, Student 

Support Services, and core instructional areas. The Department of Teaching and Learning 

utilizes the latest educational research and methodologies to develop innovative schools, 

programs, and policies that increase school performance and evaluates progress on work. 

 The Office of School Innovation (OSI) deploys “OSI Ambassadors” that serve as 

liaisons for planning, implementing, and reporting School Improvement Grant (SIG) and School 

Innovation Fund (SIF) grant awards.  OSI ensures compliance of these grant opportunities with 

NYSED requirements and alignment of these grant opportunities to the overall District priorities, 

DTSDE review findings, and the School Comprehensive Education Plan strategies.  OSI also 

oversees the More and Better Learning Time Priority and Title I academic supports, with a 

Director of Expanded Learning and Associate Director of School Innovation overseeing these 

two initiatives.   

The Executive Director of School Innovation collaborates with RCSD’s School Chiefs to 

conduct regular examination of school-wide data and ensure redesign/improvement efforts are 

progressing according to the specified plan.  Each School Chief supervises a cluster of schools 

and reports directly to RCSD’s Deputy Superintendent of Teaching and Learning.  The Chiefs 

assist their principals with daily instructional and operational responsibilities and evaluate 

Priority School principals in all elements of school improvement.  

The School Chiefs focus specifically on student growth and achievement, effective 

instructional practices, academic and behavioral interventions and support, and parent, family, 

and community engagement in Priority Schools.  In 2015-2016, the Superintendent created an 

additional Chief position, Chief of Curriculum and School Programs, to ensure ongoing 

evaluation and program effectiveness.  The Chief of Curriculum and School Programs brings an 

evaluation framework to the Core Instructional Program, including cycles of review and 

evaluation to provide assurances that the curriculum is implemented with fidelity and leads to 

shifts in teacher practice and student achievement gains. 
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 The District’s Deputy Superintendent for Teaching and Learning works with principals 

on specific issues affecting the implementation of effective school turnaround.  Executive 

coaches, funded by various revenue streams, serve as high-level mentors, and provide guidance 

in a coaching capacity to ensure principal development.  The cross-departmental Office of 

Professional Learning provides instructional coaches in English Language Arts (ELA) and 

Mathematics to teachers at all Priority Schools in support of consistent implementation of the 

Common Core Curriculum across the District. 

 

I.C.iii.  Organizational Structures to Ensure Accountability And Support 

Each Priority School is assigned a District-level ambassador from the Office of School 

Innovation who serves as the lead party in preparing all NYSED-mandated reports related to 

grant funding and action planning.   The Deputy Superintendent for Teaching and Learning 

directly oversees the work of the School Chiefs, who bear primary responsibility for working 

collaboratively with all department members to effectively serve schools. 

 The Department of Teaching and Learning has written a guidance document that was 

shared with all principals detailing measurable targets, both quantitative and qualitative, that 

demonstrate how a school can effectively move along the rating continuum of the School 

Comprehensive DTSDE Rubric for Tenets 2-4.  This work ensures the school vision links 

directly to the implementation of the Common Core Learning Standards and that delivery 

methods are immersed in best practice research.  As a result, principals are better able to monitor 

their data and align specific reform efforts to the NYSED evaluation tool. 

 The debriefing process for each of the DTSDE reviews involves the School Chiefs in 

reviewing and prioritizing review findings, creating a plan for implementation of 3-5 prioritized 

recommendations, and documenting progress and artifacts related to the execution of such plans.  

Following the review of the school, a cross-functional team, comprised of the Office of School 

Innovation, Office of Teaching and Learning, and the Office of Professional Learning, meets as 

part of a regularly scheduled progress monitoring visit.  The purpose of the meeting is to review 

and provide additional central office support to schools related to these findings.  One of the 

goals included in the District Comprehensive Instructional Plan for SY15-16 includes use of the 

DTSDE results to support principals in their instructional leadership. 

 Targeted school-based site visits are conducted regularly under the direction of the 

School Chief, school leadership team, and as needed, core curriculum directors.  These visits 

take the form of comprehensive walk-throughs where effective instructional practices and 

indicators are reviewed.  The three indicators include performance-based data, evidence of 

differentiation, school climate, and attendance.  Following the walk-through, various forms of 

debriefing sessions take place to plan for, and then ensure, appropriate levels of subsequent 

action. 

 

I.C.iv.  Details for Planned Interactions 

The Offices of School Innovation and Teaching and Learning work collaboratively to 

support the implementation of the SIG plans.  Details regarding these interaction are described 

below. 
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District Transformation Support Plan 

Interaction Frequency Person Responsible 

Performance Management 

Plan 
Every 5 weeks 

Deputy Superintendent of Teaching and Learning; 

OSI Executive Director; School Chiefs; 

Director of Expanded Learning; OSI Ambassador; 

Principal; Partners; Community Engagement 

Team; School-Based Planning Team 

Fiscal Performance Review Monthly 

Deputy Superintendent of Teaching and Learning; 

Office of School Innovation; Budget Personnel; 

Office of Professional Learning; Office of Grants 

Budget Review Biweekly 

Deputy Superintendent of Teaching and Learning; 

Office of School Innovation; Office of Grants; 

Senior Budget Analysts 

School Visits 
Biweekly 

(at a minimum) 

Deputy Superintendent of Teaching and Learning; 

School Chiefs 

School-Based Planning Team  Monthly Principal 

Integrated Intervention Team 

(IIT) Visit 

2015-2016 

School Year 
NYS IIT 

DTSDE Review Year-End RCSD DTSDE Team 

SCEP and Related Data 

Review 

Quarterly 

(at a minimum) 
Executive Cabinet & School Teams 

Coaches Daily ELA and Math Coaches 

 

  



Rochester City School District - Department of Teaching and Learning
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I.D.  Teacher and Leader Pipeline 

I.D.i.  Recruitment Strategies That Ensure Equal Access to High-Quality Educators 

Successful recruitment efforts rely heavily on strategic efforts throughout the year. The 

need to promote flexibility in teaching staff reaches beyond recruitment of new teachers.   

RCSD’s Office of Human Capital Initiatives (HCI) has established three overarching 

goals to help ensure that the District has a comprehensive approach for recruiting, evaluating, 

and sustaining high-quality personnel.  This approach affords schools the ability to ensure 

success by addressing the needs of their community.  These goals are to:  

1) Reduce the number of staff vacancies on the opening day of the 2016-2017 school

year as compared to the 2015-2016 school year by 10%, with particular emphasis on

high needs areas (i.e., bilingual and special education), and reduce the number of

itinerant staff in 2016-2017 as compared to 2014-2015 by 5%.

2) Increase diversity by 5% over the 2015-2016 established baseline in targeted areas of

need, including management, and new school-based hires.

3) Improve the quality of new hires and stability of new hires by 10% as measured by

evaluations and staff retention rates.

Actions have been taken for targeted recruitment and staffing to address quality, 

diversity, and high need areas.  For the 2016-17 school year, the District has already hired 22 

ESOL teachers, 33 special education teachers, and 7 bilingual teachers. 

While the level of staff retention is high compared to other urban districts, there is a 

concern as to the validity of this indicator and its reflection related to teacher quality.  Career in 

Teaching (CIT) mentors and peer reviewers are being trained and calibrated utilizing the lead 

evaluator training and process, thereby developing a unified lens related to instructional quality.  

Alignment of professional learning across the District, inclusive of CIT, is a continued focus of 

improvement.  

In addition, RCSD has a Master’s Degree Reimbursement Program to support initial 

teachers as they earn their mandatory New York State professional teaching certification.  

Teachers with multiple certifications provide many benefits to the educational system.  RCSD 

also has a predetermined agreement to use funds to pay for a second Master’s 

Degree/Certification for teachers seeking additional certification in shortage areas.  This tuition 

reimbursement incentive encourages teachers to obtain multiple certifications.  The District 

publicizes these benefits to attract experienced, qualified teachers for high need areas.   

Acquisition of the new AppliTrack Recruitment System supports the active management 

of the candidate application lifecycle, including planning, recruiting, candidate screening, hiring, 

and new employee on-boarding.   

I.D.ii.  Altering Hiring Processes to Ensure Availability of Staff Who Will Achieve Change 

The Department of Human Capital Initiatives placed advertisements to recruit for all 

teacher tenure areas in late February 2016 and will continue this practice annually.  Previously, 

the District did not recruit candidates until true vacancies were identified, which caused 

substantial delay in the hiring process and loss of qualified candidates.  The first annual District 

Career Fair was held onsite in March, and it will be repeated in years to come. The District has 

also expanded its geographic area to recruit highly qualified teachers and administrators 
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nationally.  Urban areas were saturated with vacancy announcements using national search 

engines.  All vacant positions are posted and undergo a full recruitment process prior to selection 

of an applicant.   

RCSD continues to utilize a centralized master scheduling process.  This process allows 

for the creation of consistent and compatible schedules throughout the District.  Students’ 

instructional needs drive the master schedule, which then determines staffing levels and hiring 

needs.  These new schedules reduce the number of part-time and itinerant positions and increase 

the attractiveness of RCSD employment.  Centralized master scheduling also allows the District 

to identify vacancies earlier in the staffing process to facilitate a more extensive search for 

qualified applicants.   

I.D.iii. Training Programs to Build the Capacity of Leaders 

History and Past Funding.  Between July 2008 and June 2014, three individual initiatives 

– Dream Schools (Transformation Leadership Cohort); Rochester Leadership Academy; and the

SUPES Academy introduced school leaders to data-driven decision-making, use of technology, 

and research-based instructional leadership practices.  St. John Fisher College served as the lead 

agency for the Leadership Academy, which was funded by Title I.  The SUPES Academy served 

250 RCSD leaders and included executive coaching, and was funded by the Systemic Supports 

for School and District Turnaround grant. 

More recently, RCSD benefitted from STLE Grants. RCSD applied for three STLE 

grants to enhance the career ladders already in place.  It was recognized that the structures for 

preparing, supporting and promoting individuals within the District were incomplete and 

required refinement to work systemically and in alignment with District goals.   

Current.  All certified administrators within RCSD are taking part in training on the 

Danielson Framework for Teaching rubric, the rubric RCSD uses to assess teacher performance 

as part of the currently approved APPR agreement.  The intent is to engage learners so that they 

may understand the characteristics needed by school leaders to: 

 Create and sustain improvement in teaching;

 Develop a common understanding of the Danielson Framework components and

rubric and be able to identify key differences among the levels of performance in the

rubric;

 Align specific examples of practice to the components in the Framework;

 Improve the quality of professional conversation that engages teachers in reflection

and professional growth;

 Deepen the understanding of the components to the element level and how they are

evidenced in classroom practices;

 Understand student engagement and be able to distinguish it from compliance and

participation in the classroom;

 Improve reliability and consistency for collecting and scoring evidence of an observed

lesson; and

 Collect, calibrate, and share observation evidence with colleagues.

Additionally, moving forward for the 2016-2017 school year, the District is in 

conversation with national leaders in talent management to reframe the systems for developing a 

pipeline for school leadership.   The project is focused on the identification and development of 
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potential building level leaders in the District.  This work has been identified as a key priority as 

the new superintendent transitions into the District.  

 

I.D.iv. Training Programs to Build the Capacity of Teachers 

History and Past Funding.  Teachers have been offered multiple opportunities to take part 

in District-wide training that supported their growth and development into effective and highly 

effective teachers.  The District utilized Race to the Top Funds (RTTT) to structure supports 

using Network Teams.  RCSD used three Network teams to support teachers, one focused on 

Common Core State Standards (CCSS), another worked on Annual Professional Performance 

Review (APPR), and the third team targeted Data Driven Instruction (DDI).    

 Between 2013-2015, a vision for the instructional coaching model was created and a job 

description clearly defined the essential roles and responsibilities of a coach.  Instructional 

Coaches applied for the position and were thoroughly screened, followed by interviews with 

members of the Office of Professional Learning and the Career in Teaching panel.  Qualified 

candidates were chosen and placed into buildings.  A system of reflection and accountability was 

also put into place.  Coaches received specific professional learning (professional learning 

standards) on coaching, the adult learning theory and the “role” of coach.  They did not serve at 

the discretion of the building administrator but were held accountable for carrying out their roles 

on a daily basis to work collaboratively with teachers, modeling, co-teaching lessons, assisting 

with differentiated instruction, developing materials, collecting and analyzing data, and 

observing and providing feed-back to teachers.  The coaches are required to submit logs, are 

observed, evaluated and receive feedback on a regular basis.  

 Current.  RCSD has streamlined all instructional professional learning to support District 

capacity, implementation of Common Core State Standards (CCSS) in English-Language Arts, 

implementation of CCSS in Mathematics, and Data-Driven Instruction/Inquiry.  This approach 

aligns to current recommendations from the completed DTSDE school reviews.   

 Further, the Division of Teaching and Learning and the Office of Professional Learning 

are seeking teachers to serve as Teacher Facilitators at each school to support the work under 

Danielson’s Framework for Teaching. Teacher Facilitators will lead training activities in their 

schools for their colleagues on the Framework for Teaching.  They will learn all requisite 

knowledge and skills during the lead evaluator training.  The intent is for teachers to develop 

their understanding of the Framework components so that they are prepared to take an active role 

in their own growth and learning through purposeful and meaningful observations.   Most 

importantly, teachers will be able to use the Framework for Teaching to reflect on their own 

practices to engage in professional conversations with both supervisors and colleagues that will 

impact the quality of teaching and learning for all.  

            RCSD, in partnership with the Rochester Teacher Center, is writing a comprehensive, 

culturally relevant K-2 comprehensive curriculum. Teachers-in-residence in pilot schools will 

introduce the curriculum to classrooms and receive specific and immediate feedback from 

colleagues.  Teachers will also engage in a series of courses entitled “Knowing our Students: 

Their Culture, Heritage, and Realities” throughout the 2016-17 school year.  These courses are 

designed to introduce teachers to the trauma experienced by many students and how it affects 

their learning.  It will recommend strategies on building successful relationships with students 

and their families.  This course is based on the work of Dr. Joy DeGruy’s Relationship Model. 
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Another featured professional development initiative tied to building a positive school 

climate in underperforming schools is Restorative Practices and Trauma Informed Instruction. 

 

I.D.v.  RCSD-Offered Training Events in Year 1 

See Attachment 

  



District-Offered Training Events Chart 

Training Programs to Build the Capacity of Teachers 

September 1, 2016 – June 30, 2017 

Math 
Professional Learning 

Experience/Method 

Specific Personnel Desired Outcomes Methods for 

Monitoring/ 

Evaluating 

CCLS and Module Unpacking Exec Director of 

Mathematics, math 

lead teachers, OPL 

Instructional 

Coaches, MSP 

Instructional 

Coaches, classroom 

teachers 

Effective planning 

based on CCLLS and 

quality curriculum 

resources 

Classroom visits,  

student performance  

on NWEA and NYS 

Tests 

Studies in progressions in 

grade level bands of K-2, 3-5, 

6-9 

Exec Director of 

Mathematics, math 

lead teachers, OPL 

Instructional 

Coaches, MSP 

Instructional 

Coaches, classroom 

teachers 

Teachers more familiar 

with CCLS 

progressions 

Classroom visits,  

student performance  

on NWEA and NYS 

Tests, pre/post test 

Studies in vertical progressions 

and tasks  K-9  

Exec Director of 

Mathematics, math 

lead teachers, OPL 

Instructional 

Coaches, MSP 

Instructional 

Coaches, classroom 

teachers 

Teachers familiar with 

vertical progressions 

and tasks 

Classroom visits,  

student performance  

on NWEA and NYS 

Tests, pre/post test 

Studies in progressions and 

tasks  HS Geometry CCLS  

Exec Director of 

Mathematics, math 

lead teachers, OPL 

Instructional 

Coaches, MSP 

Instructional 

Coaches, classroom 

teachers 

Teachers will work 

collaboratively to 

explore progressions 

documents in 

Geometry CCLS.  

They will create 

curriculum 

supplements based on 

this exploration that 

will be shared district-

wide.   

Classroom visits,  

student performance  

on NYS Regents  

Exams in 

Mathematics 

Studies in progressions and 

tasks  HS Algebra 1 CCLS  

Exec Director of 

Mathematics, math 

lead teachers, OPL 

Instructional 

Coaches, MSP 

Instructional 

Coaches, classroom 

teachers 

Effective planning 

based on CCLLS and 

quality curriculum 

resources 

Classroom visits,  

student performance  

on NYS Regents  

Exams in 

Mathematics 

 



 

Training Programs to Build the Capacity of Teachers 

September 1, 2016 – June 30, 2017 

English Language Arts 
Professional Learning 

Experience/Method 

Specific Personnel Desired Outcomes Methods for 

Monitoring/ 

Evaluating 

Workshops 

Collegial Circles 

 

Executive 

Directors of 

English 

ELA TOAs   

Instructional 

Coaches 

eDoctrina 

Teachers will use 

common 

assessment data to 

make curricular and 

instructional 

decisions  

PD registration  

eDoctrina usage 

and reports 

Walkthrough data 

DTSDE 

accommodations 

and data 

Attainment of 

SCEP Goals 

         

Workshops 

Collegial Circles 

 

Executive 

Directors of 

English 

ELA TOAs   

Instructional 

Coaches 

eDoctrina  

Teachers will learn 

how to use rubrics 

as instructional 

tools to improve 

student writing   

PD registration  

eDoctrina usage 

and reports 

Walkthrough data 

DTSDE 

accommodations 

and data 

Attainment of 

SCEP Goals 

 

Workshops 

Collegial Learning Circles 

Online Courses 

Executive 

Directors of 

English 

ELA TOAs   

Instructional 

Coaches 

eDoctrina 

Teachers and 

administrators will 

learn explore 

phonemic 

awareness and 

phonics strategies to 

make informed 

decisions that will 

improve student 

reading 

PD Registration 

Walkthrough data 

Attainment of SCEP Goals 

 

Workshops 

Collegial Learning Circles 

 

Executive 

Directors of 

English 

ELA TOAs   

Instructional 

Coaches 

eDoctrina 

Reading teachers 

learn the research 

behind primary and 

adolescent literacy 

approaches and 

strategies to 

improve student 

reading 

PD Registration 

Walkthrough data 

Attainment of SCEP Goals 

 

 

 



 

Training Programs to Build the Capacity of Teachers 

September 1, 2016 – June 30, 2017 

ELL, Bilingual and LOTE 

Professional Learning 

Experience/Method 

Specific 

Personnel 

Desired Outcomes Methods for 

Monitoring/ 

Evaluating 

DMI Training on 

fractions for 3rd grade 

teachers. 

Methods: 

Workshop 

Lesson Study 

TBD (Vacancy) Total Participation 

Strategies- Informal 

Assessments 

Peer walkthrough 

5 times a year for a 

total of 20 

classrooms 

Teachers, counselors, 

support staff will attend 

professional development 

on culturally responsive 

pedagogy, classroom 

management and race  

TBD (Vacancy) Strategies for 

enhancing academic 

discourse and 

collaborative 

conversations 

Student recordings 

of collaborative 

conversations, 

transcripts shared 

on googleDocs 

walkthroughs 

Teachers will participate 

in workshops that will 

highlight specific titles that 

are culturally responsive 

and how to align the 

contents to the ELA shifts 

in the common core 

TBD (Vacancy) differentiate 

evidenced based 

learning while 

providing student 

choice for 

demonstrating 

understanding and 

create rubrics for 

potential outcomes   

Monthly network 

showcase  

Newsletter 

exhibition 

 

 

 

 

 

 

 

 

 

 

 

 



 

Training Programs to Build the Capacity of Teachers 

September 1, 2016 – June 30, 2017 

Cultural Responsiveness  
Professional Learning 

Experience/Method 

Specific Personnel Desired Outcomes Methods 

for 

Monitoring/ 

Evaluating 

DMI Training on 

fractions for 3rd grade 

teachers. 

Methods: 

Workshop 

Lesson Study 

Rochester Teacher 

Center 

Dr. Goodwin 

Culturally responsive 

teachers realize not only 

the importance of 

academic achievement, but 

also the maintaining of 

cultural identity and 

heritage (Gay, 2000); they 

understand and practice 

culturally responsive 

teaching to respond to the 

diverse needs of students; 

respecting the cultures and 

experiences of various 

groups and then use these 

as resources for teaching 

and learning.  

Self-

Reflection 

journals; 

attendance 

and 

behavioral 

logs  

 

Teachers, counselors, 

support staff will attend 

professional 

development on 

culturally responsive 

pedagogy, classroom 

management and race  

Multicultural books 

list that are aligned 

with the modules of 

Common Core 

Build ELA Common Core 

reading and writing skill 

with the use culturally 

relevant text that are 

engaging and of various 

reading levels; teach how to 

validate home language and 

bridge students to academic 

language   

Student 
work 
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I.E.  External Partner Recruitment, Screening, and Matching 

I.E.i.  Processes for Utilizing External Partner Organizations  
RCSD’s theory of action holds that closing the opportunity gap and providing students 

more and better learning time, in part through effective community partnerships, can mitigate the 

effects of poverty.  This necessitates a more efficient procurement, management, and evaluation 

strategy, allocating resources toward District priorities. 

            The District’s Purchasing and Procurement processes contribute by obtaining the best 

value for goods and services, specifically the Request for Proposal (RFP) process which 

identifies high-quality, cost-effective, and dependable community partners.  RCSD’s RFP 

process follows all regulations for public entities and Board policy in posting, bidding, and 

reviewing proposals.  The resulting list enables schools to select a viable partner. 

 In recent years, the RFP for Expanded Learning and Supplemental Academic Service 

(SAS) providers has become more rigorous, including proof of organizational capacity, 

alignment with RCSD’s priorities and with Common Core Learning Standards, and an evidence-

based approach and/or track record of demonstrated success in increasing student achievement or 

other indicators.  Using the approved list, all schools actively participate in the Consultation 

Process to ensure the partner’s ability to support the school’s plan for improvement and to 

enhance the school’s ability to manage partnerships.   

 Once partners are selected and services are underway, various District-level staff, 

including School Chiefs and School Ambassadors, work with school-based leadership to conduct 

regular progress monitoring toward deliverables.  Furthermore, RCSD partners are evaluated 

annually based on: 

 Quality of services (including rigor, engagement, student/staff satisfaction, and student 

outcomes) 

 Service delivery (including timeliness, provision of substitutes, etc.) 

 Customer service 

 Data-based rationale for continuation/discontinuation of services 

 Cost effectiveness, including the availability of similar quality services for free or at 

lower cost (e.g., Service Corps, retired executives) 

 Youth Program Quality Intervention (YPQI) data if available (YPQI is a continuous 

improvement approach to professional learning, and should not be used for evaluation 

purposes, but participation does reflect on the organization.) 

 

I.E.ii. Processes That Ensure Access to Effective Partners 

In anticipation of a grant award, the Office of School Innovation and the school’s 

leadership work together to ensure that partner selection for grant-related services aligns with 

school programming.  A consultation process is used that includes the potential partner, the 

school leadership team, and a representative of OSI.   

            After consultation is completed and a scope of services is agreed upon, the contract is 

initiated with the Legal Department.  If Board of Education (BOE) approval is required, the 

timeline for a fully executed contract aligns with scheduled BOE meetings.  However, 

RCSD’s BOE has pre-approved, through the RFP process, a number of potential community 

partners, thus ensuring that Priority Schools have access to external partner support once the 
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grant is awarded and the implementation period begins.  School Innovation has also conducted 

this proactive approach for professional service contracts not governed by the RFP to ensure that 

services are ready to be deployed as quickly as possible after award. 

 

I.E.iii. Roles of the District and School Principal in Utilizing Partner Organizations 

When a school needs services, they select a partner agency from the RFP’s approved 

partner list.  The school leadership team receives support from their school chief, OSI 

Ambassador, and the Director of Expanded Learning as they conduct a comprehensive analysis 

of the school priorities, including DTSDE findings and recommendations, and assess potential 

partner matches.  The final match is made based on a partner’s ability to meet school needs, and 

overall alignment with the District Comprehensive Improvement Plan (DCIP), the School 

Comprehensive Education Plan (SCEP), and the parameters of funding sources.   

 Once selected, a more detailed consultation process occurs among the partner, school, 

and District staff to ensure the right services are engaged to accomplish the goals and objectives 

and achieve expected outcomes.  This allows a detailed contract, including clearly articulated 

evaluation criteria, metrics, and expectations to be initiated in a timely way. 

            Emphasis is placed on partner evaluation throughout the service delivery period.  The 

Grant Monitor and OSI Ambassador assigned to support the school work directly with the 

principal and the partner, holding every partner accountable for contractually required 

deliverables.  Selected partners, school staff, and the District examine the identified performance 

targets bimonthly (at a minimum) and make mid-course adjustments if needed.   
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I.F.  Enrollment and Retention Policies, Practices, and Strategies 

I.F.i.  Description of School Enrollment* 
 

School 
Student 

Enrollment 

SWD ELL 

ELA Performance 

Index (PI) 

Math Performance 

Index (PI) 

Students Percent Students Percent School District School District 

#41 559 73 13% 26 5% PI 25 PI 32 PI 39 PI 41 

* Data reported for 2014-2015 

RCSD is a school of choice district where all K-6 and K-8 have similar demographics 

and programming, with the exception of School 35, which hosts a bilingual student program and 

School 50, which is the host of an ELL SIFE program.  All RCSD high schools are by choice 

and are not based on feeder patterns, thus all schools have SWD continuums and services for 

ELL students. 

 

I.F.ii. Ensuring Access to Diverse and High Quality Programs Districtwide 

RCSD continually works to improve the quality of all schools and offers students an 

innovative portfolio of school options.  All RCSD students entering kindergarten, Grade 7, and 

Grade 9, inclusive of ELL, SWD, and students performing below grade level, are invited to 

participate in the District’s schools of choice selection application process.  Students in all other 

grades can submit a school transfer application if desired. 

  In December of each year, the District mails application booklets to families of students 

in sixth and eighth grade, and to children entering Kindergarten.  This booklet describes each 

elementary and secondary school, including the school’s unique features.  Families must submit 

an application form that identifies the student’s top five school choices by the end of January for 

secondary students and by March 1 for prospective Kindergarten students.   Student placement is 

completed using a computerized lottery system.  Students are placed in their first choice school 

whenever possible.  Immediate placement is made for kindergarteners who have older siblings in 

a school, live within one-half mile of their first choice school, wish to attend their “home” or 

neighborhood school, or participate in the school's Pre-K program.  

   Students With Disabilities (SWD) are provided with appropriate special education in 

accordance with their Individual Educational Plan (IEP) and have equal access to all aspects of 

the District’s curriculum and placement process.   

 New provisions are in place for English Language Learners to address the buildings that 

are disproportionate or serve highly mobile populations.  The District created a standardized 

schedule that has built-in supports for all students.  For Special Education or ELL students who 

are not proficient, the schedule allows for flexible periods that permit double blocks of ELA and 

math if students require ramp-up protocols.   

 

I.F.iii. Ensuring Similar Student Populations in All RCSD Schools 

As described above, RCSD allows student selection for placement in District 

schools.  All schools have a percentage of programs reserved for ELL and SWD students.  These 

programs and the number of seats in each one are identified by the Department of Teaching and 

Learning to ensure both student and school support as designated by the master plan to provide 

equitable services and school opportunities.   The Departments of Specialized Services and 
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English Language Learners offer a variety of programs that provide school- and student-level 

support.   
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I.G.  District-Level Labor and Management Consultation and Collaboration 

I.G.i.   Districtwide and School-Level Consultation and Collaboration Process 

Full and transparent efforts to consult and collaborate with leaders of RCSD’s teacher 

and administrator labor unions occurred in several phases in order to develop this SIG plan.   

The Interim Superintendent met with the Board of Education for the Rochester City 

School District to communicate with them that the grant opportunities were available and to 

recommend specific schools to move forward.  There had been a separate work group of the 

Board of Education that had met several times during the previous school year to review possible 

opportunities and reform models to accelerate student achievement.  The work developed during 

those sessions was used to make several decisions.  The Deputy Superintendent of Teaching and 

Learning, and the Executive Director of School Innovation met separately with the 

administrators’ union regarding the plans to move forward with the grant opportunities.  

Additionally, meetings were held to discuss the opportunities, impact and plan for collaboration 

with the teachers’ union and the parent group.   

Initial planning for the School Improvement Grants began during the School 

Comprehensive Education Plan (SCEP) writing process.  School Based Planning Teams (SBPT) 

which consist of administrators, teachers, other school support staff and parents, met multiple 

times to create the plan for the 16-17 SCEP.  These plans were used as a guide for the School 

Improvement Grant writing.  At the opening of the grant opportunity, schools organized their 

SBPTs to collaborate on the grant writing application.  These SBPTs were responsible for the 

collaboration and writing of the grants with a School Ambassador from the RCSD Office of 

School Innovation. 

As completed, all grant applications were shared electronically and publically with each 

school group of stakeholders (administrators, teachers, other school personnel and parents).  

Additionally, copies of each grant were sent to the administrator and teachers’ unions, and also 

to the District-level parent group.   

I.G.ii. Verification of Appropriate Stakeholder Group Consultation and Collaboration 

 The Consultation and Collaboration Form (Attachment A) has been completed. 

 

 

  





Title I Section 1003(g) School Improvement Grant Rochester City School District 

Kodak Park School #41   July 2016 

II. SCHOOL-LEVEL PLAN

II.A.  Needs of Systems, Structures, Policies, and Students

II.A.i.  Description of Student Population Served

Kodak Park School #41 was named a Struggling School in 2015, and has operated with the 

Superintendent as Receiver beginning with the 2015-2016 scool year with a two-year window to 

make Demonstrable Improvement on its metrics. School # 41 serves 530 students in grades pre-K 

through 6, and is located in a primarily industrial area of Rochester. The majority of students (88%) 

are economically disadvantaged, and the student body’s diversity and sub-group breakdown is: 

 61% African-American

 21% Hispanic

 13% White

 4% Asian

 13% Students with Disabilities; and

 6% English Language Learners

School 41’s children are bussed to school from all over the city.  The Rochester 

community’s high child poverty rate of 51%, coupled with increasing levels of community 

violence, result in a student body that has experienced significant trauma. Mental health data from 

the 2014-2015 school year reveal that 87% of the District’s students have experienced a childhood 

traumatic event; and 40% have experienced three or more. The research is clear that childhood 

trauma, and the chronic toxic stress associated with poverty, impact brain development and thus 

behavior and learning. Trauma and toxic stress are often at the center of a student’s school 

problems, mental health challenges, substance use, physical health issues and/or juvenile justice 

involvement. This means, whether or not it is fully recognized, educators are working with 

survivors of trauma. Furthermore, a trauma-informed system recognizes and attends to the needs 

of both the recipients of services as well as the staff.  

This year, School 41 recorded over 2,000 disciplinary referrals and eight mental health 

arrests of young children. In addition, the staff survey results report serious concerns about the 

climate and state of social-emotional well-being; only: 

 18% of staff agree that “We have an effective system for developing and building

student social-emotional health.”;

 17% report a positive, upbeat culture; and

 34% describe the school as proactively reaching out to students who may be having

difficulties, socially, emotionally and academically.

These numbers underscore the extreme need to equip the school to more effectively address 

the social-emotional needs of students.  

School 41 was identified as a Struggling School, and placed into Receivership in July 2015. 

As such, the school has specific Receivership Metrics toward which it must show improvement. 

Over the past several years, the school has consistently posted very low NYS proficiency rates, 

with 2014-2015 proficiency rates of 3% and 6% in ELA and Math, respectively. While scores are 

not available at the time of writing, the NWEA Map assessments project that 4% and 5% will have 
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scored proficiently on the 20152016 exams. These projections also show that the school is on-

track to meet its Progress targets for its Receivership indicator of increasing the share of students 

who score Level 2 and above on each NYS exam.  

The NWEA data below indicate that 27% of students made their growth target in Reading, 

and 14% scored at the national norm for their grade. The same pattern held true for Math. The fact 

that this is an increase from prior year signals potential to transform, but also underscores that the 

school’s current ability to foster acceleration and achievement is compromised. 

On this same measure, a higher share of Students with Disabilities showed growth, with 

30% hitting their reading target and 42% doing so in math. A smaller share (8% and 10% 

respectively) met or exceeded the national norm for the appropriate grade.   

II.A.ii.  Description of Diagnostic School Review

Kodak Park School 41 received a District review led by an Outside Educational Expert in 

February 2016. The review team conducted all the required review events to gather evidence and 

visited 26 classrooms during the three day review. Extraordinary circumstances noted by review 

team: new principal appointed August 2015, Expanded learning program launched in September 
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2015 and a number of teacher absences during three day review so that the team could not visit 

those classrooms.  

 

In addition to this review process, the Quarterly Progress Reporting required by 

Receivership, has been conducted in conjunction with the Community Engagement Team.  This 

work complements the ongoing review and needs assessment done by the Chief of School 

transformation.   
 

II.A.iii.  Community and Family Input in School Review 

The formal review followed NYSED’s DTSDE process, and thus included a parent focus 

group and community partner interviews, as well as the parent liaison. There was not a parent 

survey with a reliable response rate conducted this year; however, parent representatives have been 

increasingly involved in school leadership roles such as SBPT, and on the required Community 

Engagement Team. The input of parents and community partners was elevated formally this year 

through the inaugural “Data for a Day”  (M. Ginsberg 2008) protocol which provided a structured 

way to gather stakeholder observations of the expanded day program and come to collective 

decisions about how to strengthen the program.   

 

II.A.iv.  Results of Systematic School Review 

 Kodak Park School 41 received a “Stage 2” rating in all Tenets except in Tenet 4, where it 

received a “Stage 1” rating. The report highlighted the implementation of new initiatives including 

a “Walk to Intervention” model for reading across all grade levels and utilization of AIMS web 

reading Benchmarks conducted three time a year with regular progress monitoring; weekly 

collaborative teacher meetings twice a week, facilitated by the new Data Coach; and the use of a 

teacher on assignment for restorative practices and professional development for the entire school 

staff on how to use restorative conversations. The review and principal’s self-reflection made note 

of the volume and intensity of social emotional and behavioral needs and how this compromised 

the administrative team’s ability to conduct walkthroughs.  A suggestion was made that the 

principal seek out an electronic walkthrough tool and this has been completed with an order for 

the Administrative Observer and related instructions for use. 

 

 In terms of curriculum, the review noted that teachers are using the Engage NY Common 

Core modules as scripts for Math and ELA, and that there was no format or expectation for 

formal lesson planning. Plans that did exist did not include information on how data informed 

instruction and did not list strategies to adjust curriculum to meet the needs of specific 

subgroups.  Most teachers designed their instruction at the lower levels of Bloom’s taxonomy.   

 

 The school received a “Stage 1” rating in Tenet 4: Teacher Practices and Decisions. 

Classroom visits revealed low levels of cognitive engagement, and predominantly teacher-led, 

whole-group instruction. Where small groups were observed, the work was not tailored to diverse 

needs. There was little student writing observed, and the review team recommended that teachers 

use rubrics to explain expectations to students and provide them with explicit feedback on growth 

and how to improve.  It was also observed that student behavior was disruptive and in many cases 

not addressed by the classroom teacher.   
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 Social Emotional needs have presented a challenge at Kodak Park School 41 and the review 

team made note of this. The review team did note the early steps to implement restorative practices 

and the effort of the school leader in developing new partnerships with community agencies to 

address the social emotional developmental health needs of the students with community agencies.  

 

 After hearing from parents that they had not been given much in the way of communication 

on how to help their child improve, the review team suggested that a schedule be created for parent 

teacher conferences. It also noted that parent involvement is low but there is more consistent parent 

participation on the School Based Planning Team and the Community Engagement team.   

 

II.A.v.  Prioritizing Identified Needs for SIG Plan Implementation 

The DTSDE review and Receivership Metrics have influenced the development of the 

SCEP plan and this SIG 7 application. The District and school staff have identified the need for 

improved instructional delivery through comprehensive lesson planning, data-driven instruction, 

differentiated interventions and job-embedded professional development in areas of balanced 

literacy and data analysis.  This is in direct response to the rating of “Stage 1” on the DTSDE 

review Tenet 4 which states Teachers engage in strategic practices and decision making in order 

to address the gap between what students know and need to learn, so that all students and 

pertinent subgroups experience consistent high levels of engagement, thinking and achievement.  

The school has also set a priority in addressing the social emotional well-being of students 

through continued training and implementation of Restorative Practices and implementation of 

Trauma Informed practices through a partnership with CCSI. This is a direct result of the over 

2000 office discipline referrals made this year. 

 

Although the survey of full staff and student body were not administered in time for the 

review, the data they provided was very helpful in underscoring the key needs to be addressed in 

this plan.  
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II.B.  School Model and Rationale

II.B.i.  Rationale for Selection of SIG Model

The Rochester City School District, in conjunction with School-Based Planning Team and 

other staff stakeholders, has chosen Transformation as the reform model for School 41. Several 

key factors make this the most viable model at this time. The most significant is that as a 

Receivership school, the transformation was begun this year, without the additional resources 

afforded by a School Improvement Grant. A new principal was placed at the beginning of 2015-

2016 school year, and the work of instituting new expectations and practices is underway. Based 

on recent invoking of Receivership powers, through a negotiated MOU with the teachers’ union, 

the school leader articulated the expectations in an “Election to Work” agreement and had the 

ability to involuntarily transfer staff; as a result of this process almost 40% of teaching staff will 

be replaced at School 41 this coming year. This fact, in addition to some very incremental emerging 

positive trends in reading instruction and Response to Intervention mean that the Transformation 

model would supply resources to augment and accelerate the emerging culture shift begun in Year 

1 of Receivership.  

The need to provide better core instruction and more targeted intervention is clear from the 

fact that less than a third of students met their individual growth goals after a year of instruction. 

The need to radically alter the school climate and build caring relationships is evidenced by the 

over 2000 incidents of students being removed from class and 288 suspensions. Moreover, 

Transformation is a viable model here because the school leadership has shown the capacity and 

readiness to lead it. Compelling evidence to consider is the instructional groundwork laid this year 

including launching a walk to intervention structure and providing weekly job-embedded PD to 

build the basics of reading instruction. On the school culture side, the school demonstrated 

readiness by participating in the District’s ROC Restorative professional learning community to 

advance their understanding of restorative practices, and worked to cultivate a partnership with 

mental health experts that will support the school in becoming trauma informed and responsive.  

In short, the Transformation model is the best fit to provide strategic resources to propel 

this school down the path of improvement. The emerging data from this first year demonstrate that 

the current leader has selected the right improvement strategies; the new Receivership powers 

coupled with the additional SIG resources will enable these strategies to firmly take root and drive 

increases in student achievement. 

II.B.ii.  Key Design Elements of SIG Model

The School 41 Transformation Plan provides the school community the opportunity to 

implement the following research-based systems and structures: 

1. Establish a positive school culture, anchored in restorative practices and a trauma-

responsive approach;

2. Establish a balanced literacy framework and a system of response to intervention;

and

3. Implement Expanded Day model with fidelity, including more teacher

collaboration, data-driven instruction and intervention, and quality enrichment.
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School 41’s approach meets the three requirements of the model because it is operating a 

fully expanded school day, and because the Receivership Memorandum of Agreement with the 

Rochester Teacher’s Union allows for flexibilities in the typical scheduling, staffing and curricular 

operations. Furthermore, the Receiver and Principal have more options for recruiting, retaining 

and removing staff under this MOA.  

Key Strategy 1: Develop a positive school culture, anchored in restorative practices and a 

trauma-responsive approach. 

The volume of disciplinary incidents, the DTSDE recommendation, survey results and the 

input of school and District stakeholders all prioritize this as a fundamental aspect of the work to 

transform School 41. The section above outlines the rationale clearly; moreover, the school 

community took steps in the 2015-2016 school year that have established a foundation for this 

work. First, the school expressed interest and commitment in attending the District’s new 

professional learning community on restorative practices. Participation afforded the school the 

opportunity to train a small group as trainers who could then model for staff and begin to apply 

the practices with students. Secondly, the school team began to learn about trauma and its impact 

on the brain and behaviors, and began to cultivate community partnerships that will help the school 

learn to be responsive to this reality, finding more effective ways to respond to students. Based on 

these actions and commitments, the school shows a readiness to tackle one of its greatest needs. 

However, a more schoolwide system approach is needed, which is what this grant would allow. 

Understanding how restorative practices as a philosophy transform school climate, and how they 

overlap with being trauma-responsive is critical, and this is the work the school proposes to take 

on. 

As background, the use of restorative justice as a productive way of repairing the harm 

associated with committing a crime has been demonstrated to be effective on the international 

scale. In recent years, restorative justice has come to schools, with large urban districts such as 

Oakland, Los Angeles, Chicago, Philadelphia and Pittsburg implementing broad initiatives to 

overhaul disciplinary policies and practices in this way. This is because of the emerging evidence 

that punishment and suspension have historically failed to change negative behavior, and that most 

urban districts, including ours, struggle with disproportionate rates of punishment. Restorative 

justice uses a process of “circle” to bring students together to: 

1. Express emotions, reflect on, and take responsibility for their actions;

2. Build understanding of how others were impacted by their actions, and build empathy

3. Jointly create a way forward that remedies the harm done.

The premise behind restorative justice is that since students (or any people) have voice in 

designing the way to repair the harm, and since the practice prizes the building and repairing of 

relationships, people are more motivated to change the behavior in the future.  

Restorative justice—these alternative approaches to addressing wrongdoing—are a subset 

of the larger umbrella “restorative practices.” Restorative practitioners know that when you build 

a positive school community by intentionally fostering the relationships between and among adults 

and students, everyone feels more connected to each other. They know that when a school 

designates time, space and protocols to nurture relationships, reflection, ownership and self-

regulation, students and adults are more mindful of their behavior, and more equipped to resolve 
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inevitable conflicts. The theory is that if this type of climate is built proactively, the formal 

restorative justice is more effective when you need it. 

One of the most recent and comprehensive evaluations of the impact of Restorative 

Practices comes from the 2014 Implementation Evaluation of Oakland City School District, which 

shows results including: 

 A 40% reduction in the number of suspensions of African-American students for defiance

over one year, with a 37% decrease in the suspension rate;

 70% of staff surveyed attributing improved school climate to restorative practices;

 The number of student participants suspended over time dropped by half over the three

years of implementation;

 Students reported improved ability to feel empathy, handle emotions and resolve conflicts;

 Classrooms and schools considered to be “high implementers” of restorative practices were

significantly associated with reduced suspensions and increased graduation.
Citation: Restorative Justice in Oakland Schools Implementation and Impacts, Prepared by Data in Action, LLC for 

The Office Of Civil Rights U.S. Department Of Education, September 2014. 

More recent emerging work from this district, while unpublished, is also showing a link to student 

reading achievement scores. 

The International Institute of Restorative Practices (IIRP) has also conducted 

evaluations of their work in schools implementing the SaferSanerSchoolsTM Whole-School 

Change approach; these find reduced suspensions and increased attendance. The Rand 

Corporation is in process of completing two rigorous randomized control studies of their work in 

Pittsburg schools and in the State of Maine; both are funded through federal grants and will be 

released in September 2016. Overall, the body of national research is convincingly showing that 

when implemented well, restorative practices can significantly reduce negative student outcomes 

such as disciplinary infractions, suspensions and recidivism, and increase student and staff 

engagement.  

This whole school framework (SaferSanerSchoolsTM) provided by the International 

Institute for Restorative Practices Graduate School is what is proposed for School 41. Adopting 

the model recognizes the magnitude of capacity building and careful implementation it takes, and 

supplies a two-year school support model to help schools move from awareness to robust 

implementation. Not only does the program provide for 100% staff participation and job-

embedded training, it also provides built-in onsite support, assessment mechanisms and a solid 

sustainability program to achieve organizational change. 

It is important to note that for restorative practices to work effectively, schools must be 

focused on the proactive, positive community building aspects of the work at least 80% of the 

time. Routinely utilizing peace/talking circles for community-building and for academic discourse 

is critical to build the habits and relationship, setting the stage for the 20% of the time and effort 

when you need to use these tools to address wrongdoing. School 41 is taking steps this summer to 

ready itself for this work, building the expectation of morning meeting time into the master 

schedule and having a team work this summer to write the first month of “circle scripts” that will 
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help establish the habits and relationships in the fall. The building blocks are in place; the 

SaferSanerSchoolTM framework will provide the structured support to deepen and sustain the 

mindset shifts and practices.  

It is clear that a restorative school places emphasis on equipping students and adults with 

the social-emotional tools to reflect and regroup, express feelings, to build metacognition about 

their actions, and to repair harm that they have done in order to move forward. These skills are 

essential to all individuals, but especially for student bodies in which rates of trauma (including 

exposure to violence, marginalization and effects of poverty) run high. Utilizing other resources, 

School 41 was able to forge a partnership with Coordinated Care Services, Incorporated and a 

psychologist, Dr. Elizabeth Meeker, a leading expert on trauma. This partnership will provide an 

infusion of staff professional development and consulting to help the school alter its practices and 

systems to better accommodate the ways that trauma has affected students and families.  

To ensure that all staff share a similar language and understand their role in supporting 

trauma-informed practices, there will be two full-staff trainings. Trauma 101: Orientation Training 

covers the essential elements of a trauma-informed system and how that understanding can be 

applied to daily practice within an educational setting. Trauma 102: Building Resiliency builds up 

the foundation and focuses on specific strategies that school personal can implement with students 

to promote healthy attachment, self-regulation and competence in order to develop and strengthen 

essential skills to be successful in school. As the SaferSanerSchool model provides sustained and 

job-embedded professional learning and coaching cycles, this partnership will also be integrated 

into that ongoing improvement work at the school through a mix of workshops, coaching and 

consultation. Key topics will include: 

 Understanding ACEs (adverse childhood experiences), trauma and brain development

 Understanding toxic stress associated with poverty and racism

 Building resiliency through relationship building

 Trauma exposure response and burnout

 Self-care and compassion practices

 Communication practices and responses to behavior to build trust and collaboration

Understanding the effects of trauma mean shifting our kneejerk response to misbehavior 

from “what’s wrong with you?” to a more empathetic, “what happened to you?” It means changing  

views about the origins and functions of negative behaviors, and being willing to unlearn habitual 

responses and develop new responses based on the brain research about trauma and resilience. It 

is clear that being trauma informed and responsive fit squarely under the restorative practice 

umbrella, which at its core is about working with each other to restore wholeness through 

respectful and responsive relationships. Any professional learning will be positioned this way, to 

help staff build the mental coherence necessary to embrace new approaches.  

For School 41 to become a restorative, trauma-responsive place, new systems need to be 

put into place. School 41 proposes two structural elements. In a restorative school, most of the 

behaviors that are typically sent to the administrator for “disciplinary consequences” will first be 

addressed through a restorative conversation or conference. This requires space and time to do. A 
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teacher on assignment released to focus full-time on restorative practices is a must, as is the 

establishment of a Help Zone.  

This position will help coach faculty in the use of proactive relationship building circles, 

and more effective ways of addressing misbehavior within classrooms, but as all adults incorporate 

that into daily practice, the role will focus more on actually running the circles/conferences when 

there are conflicts to solve. In other schools where we have this position in place, the RP teacher 

has conducted over 300 circles. Investing the time to facilitate the circles, then to check back in 

with both the wrongdoer and the person harmed, and to build tight communication protocols are 

what enable restorative approach to build accountability and students’ sense of responsibility for 

whatever they did. 

The Help Zone is the physical space and system that allows schools to manage the new 

flow of student behavior and to address needs in a more trauma-responsive, less punitive way. The 

Help Zone is a calm place where students can reflect and regroup and come up with a plan of 

action. It will be staffed by our partner The Center for Youth Services, with a crisis prevention 

interventionist, who is trained in restorative conversations and de-escalation techniques. This room 

will be the first response when a student needs to be out of class, with an emphasis on returning 

the child to class quickly, feeling more ready to learn. The Help Zone staff will utilize a data 

collection system that allows the school leadership and student support teams to identify patterns 

about student and teacher use of the room. This will inform interventions moving forward.  

Key Strategy 2: Establish a strong balanced literacy framework and response to intervention 

system. 

In 2000, the U.S. Department of Education’s National Reading Panel produced research and 

recommendations making it clear that the best approach to reading instruction is one that 

incorporates a balance of: 

 Explicit instruction in phonemic awareness

 Systematic phonics instruction

 Methods to improve fluency

 Ways to enhance comprehension

Meeting the needs of diverse readers is no small task. At School 41, the goal for the balanced 

literacy approach is for teachers to address diverse student needs by providing differentiated 

instruction—using the results of diagnostic assessments to identify students' strengths and needs, 

forming small groups of students with similar needs, and then planning instruction to target those 

needs. Typically, this means that teachers implement reading instruction in small guided reading 

groups as well as in whole class formats focusing on explicit instruction in phonemic awareness, 

phonics, fluency and comprehension.  

Guided Reading has evolved over the years, and takes several years to learn to do well.  Fountas 

& Pinell (2013) indicate that the real payoff comes when teachers are adept enough with guided 

reading structures that they can begin teaching for strategic action or “on your feet” interaction 

with the students. “Understanding the reading behaviors that are evident in a student who is 
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processing well helps the teacher detect inefficient or ineffective reading and take steps to offer 

support, When students engage in smooth, efficient processing of text with deep understanding 

they can steadily increase their abilities. That means much more than just moving up levels; the 

goal is to build effective processing systems.  It isn’t easy, but guided reading offers that 

opportunity.” (Fountas & Pinnell 2013) The following graphic explains the systems of strategic 

actions that take place simultaneously in the brain during the complex process of reading. School 

41’s plan is to devote significant amounts of professional learning to building full faculty capacity 

for guided reading. 

Although a quality reading curriculum will provide the foundation for effective instruction, 

teachers will need to adapt their instruction for students who struggle (and for high-achieving 

students as well). This will be addressed using the Walk to Intervention model at School 41 by 

instituting and resourcing these steps: 

1. Using AIMS Web and NWEA Benchmark Assessment data to determine groups based on

similarity of need;

2. Creating groups of students with individualized learning plans that are explicit and

systematic;

3. Increasing opportunities for practice  by using a daily Walk to Intervention schedule with

an intervention prevention teacher;
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4. Providing appropriate text at students' instructional reading levels; 

5. Progress monitoring student growth weekly for Tier 3 or bi-weekly for Tier 2 and once a 

month for students at or above grade level; and  

6. Monitoring teachers’ attendance at data meetings where they look at data and change 

intervention program or group based on data. 

Key Strategy 3: Implement Expanded Day model with fidelity, including more teacher 

collaboration, data-driven instruction and intervention, and quality enrichment. 

School 41 will be entering its second year of the National Center for Time & Learning’s 

model of expanded learning time, running from 9 – 4:30 and maximizing time through embedded 

partnership with community partners, which enables provision of daily data-driven intervention 

blocks, ninety minutes a week of engaging enrichment for students and 120 minutes a week of 

teacher collaboration time. The essential elements of the framework are explained fully in the 

relevant section of this proposal; School 41 has shifted from the operational launch focus of the 

prior year to a more nuanced improvement stance. It is vetting a new partner this summer, 

expanding the enrichment opportunities and providing professional learning and modifying the 

schedule to strengthen the quality of interventions.  

The most important shift is that while last year expanded learning time felt like a “new” 

thing that was added to the day, and suffered because many teachers did not chose to work the 

additional time, this year, the schedule allows it to be more woven throughout the day. 

Furthermore, with the new Memorandum of Agreement between the Rochester Teacher’s Union 

and the Receivership schools, all teachers remaining at School 41 will work the expanded day, 

building cohesion and decreasing the amount of attention paid to operational aspects of the 

program. In short, it will truly feel like an expanded day in which the full resources of the school 

and partners can be focused on the essential elements of programming.  

II.B.iii.  Model Selection Process 

In many respects, the Community Engagement Team and the School-based Planning Team 

have worked on this design all year long, since becoming a school in Receivership. The School 

Comprehensive Education Plan was revised in late fall, the CET participated in progress 

monitoring quarterly, and there were two spring work sessions on the SCEP for the upcoming year. 

All of these were opportunities to continue to reflect and assess the school’s ongoing improvement 

strategies, including the spring’s vote to formally commit to learning to be trauma-responsive.  

 

Furthermore, the Memorandum of Agreement between the Superintendent as Receiver and 

the Rochester Teacher’s Union, signed June 3, 2016, was the result of much collaboration with 

multiple stakeholders. It resulted in the articulation of an Election to Work agreement and 

subsequent conversations with each teaching staff about what the plan for the future was. In this 

way, the decisions about the school’s identified priorities and practices were made clear, and each 

individual had a personal say about whether to sign on.  

 

Specific to the grant application, both School-based Planning Team and the Community 

Engagement Team were notified of the opportunity, provided the materials and are participating 

in the submission of the application. A final meeting will be held on July 7th.  
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II.C.  Determining Goals and Objectives

II.C.i. ELA Goal and Objective

ELA Goal: The broad goal is to establish a balanced literacy framework, inclusive of 

intervention, such that the school will achieve these targets during the 1617SY: 

Objective 1.1: Ensure that all primary teachers have professional learning on the Core Knowledge 

skills block and all teachers K-6 do so for guided reading by December, 2016. 

Objective 1.2: By the end of October, all classrooms will be implementing guided reading, 

evidenced by lesson plan review and walkthrough data. All students needing Tier 2 and 3 

interventions will have individual learning plans developed. 

Objective 1.3: 100% of classrooms will administer and collaboratively review the District 

common formative assessments. 

Objective 1.4: Utilize the expanded learning time and staffing resources to increase and effectively 

layer academic and social emotional support resulting in a 10% reduction in students needing Tier 

2 & 3 interventions in grades K-6 from Fall to Spring benchmarks. Improve the matching of 

research-based interventions – Tier 3 – (LLI, Corrective Reading, Reading Mastery, Wilson, 

remediation guide, Really Great Reading Phonics Interventions) Intervention teachers trained in 

three of 6, classroom teachers in at least 2 by end of January 2017. 

Objective 1.5: There will be two schoolwide writing process assignments, developed by grade 

levels, administered and analyzed through a looking at student work protocol. Using this data, by 

Fall 2017, there will be schoolwide expectations and framework for writing instruction.  

Objective 1.6: Provide 60-120 minutes of weekly teacher collaboration time at each grade level, 

focused on data and on planning rigorous differentiated lessons utilizing higher ordered questions 

and integrating a walk through tool used by administrators. 

Objective 1.7: By Spring 2017, increase the number/percent of students who achieve their growth 

target to 40% and the share who meet/exceed grade level norm to 25% on NWEA MAP reading. 

Specifically, in 3rd grade, 20% of students will meet the national norm.  

Objective 1.8: Exceed the Receivership progress target metric: Increase “All students scoring 

Level 2 and above” to 30%.  

II.C.ii. Math Goal and Objective

Math Goal: The school will develop a system of math intervention, such that students show 

significant growth: 

Objective 2.1: Use RCSD common formative assessment in grades 3-6 three times a year as a 

benchmark to assess ongoing student progress and set an individual growth target for priority 

standards which will be progress monitored within eDoctrina. 
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Objective 2.2: Use expanded learning time, and math coaching support, to create a “math clinic” 

approach to intervention, providing and supporting a differentiated small group time to address 

individual learning needs. 

 

Objective 2.3: Exceed the Receivership progress target metric: Increase “All students scoring 

Level 2 and above” to 35%. 

II.C.iii. Additional Goals and Objectives 

 

Goal 3: Establish a positive culture, anchored in restorative practices and trauma-

responsiveness, such that the number of referrals and suspensions will decrease by 50%.  

 

Objective 3.1: Every day starts with morning circle for 100% of staff and students. Provide time, 

the clear expectation and support structures for all staff to implement Morning Meeting in their 

daily schedule with students, providing the first layer of universal programming.  

 

Objective 3.2: Utilize Help Zone, with clear processes including data collection.  

 

Objective 3.3: Secure SaferSanerSchoolTM whole school change support from International 

Institute for Restorative Initiatives; develop and implement work plan for the year. 

 

Objective 3.4: Full leadership / anchor team participates in the foundational training 

SaferSanerSchoolTM by January. 

 

Objective 3.5: Provide full staff with “Introduction to Restorative Practices” by the end of 

October.  

 

Objective 3.6: Increase the school’s understanding of trauma and select two trauma-responsive 

strategies to try; work with CCSI to develop feedback and evaluation.  

 

Objective 3.7: Increase number of referred families taking advantage of mental health services.  

 

Goal 4: Implement Expanded Day model with fidelity, including more teacher collaboration, 

data-driven instruction and intervention, and quality enrichment. (Please note that this goal 

feeds into the ELA, Math and Climate goal because we use the additional time to accomplish 

that work.) 

 

Objective 4.1: Survey students on interest for enrichments, work with partners to improve quality 

and engagement, and survey students for satisfaction. 

 

Objective 4.2: Conduct the “Data for a Day” protocol that allows stakeholders to collaboratively 

gauge quality of expanded day programming, and make improvements mid year. 

 

II.C.iv.  School-Level Baseline Data and Target-Setting Chart 

 

 The School-Level Baseline Data and Target Setting Chart (Attachment B) has been 

completed. 
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Attachment B 
School-level Baseline Data and Target-Setting Chart 

PLEASE NOTE:  
RCSD proposes to resubmit in August, to reflect 15-16 data and Receivership metrics. 

SCHOOL:  Kodak Park #41 Unit 

District 
Average    
SY 14-15 

Baseline 
Data              

SY 14-15 
except 
where 
noted 

Target for 
2016-17 

Target for 
2017-18 

Target for 
2018-19 

Target for 
2019-20 

Target for 
2019-20 

I. Leading Indicators         
a. Number of minutes in the school 

year 
min 74,334 69,160 81,450 81,450 81,450 81,450 81,450 

b. Student participation in State ELA 
assessment  

% 91% 95% >95% >95% >95% >95% >95% 

c. Student participation in State 
Math assessment 

% 88% 95% >95% >95% >95% >95% >95% 

d. Drop-out rate % 8% NA NA NA NA NA NA 
e. Student average daily attendance % 89% 91% 92.5% 94% 95% 95% 955 

f. Student completion of advanced 
coursework: includes AP, IB, and 
8th grade HS credits 

% NA NA NA NA NA NA NA 

g. Suspension rate: rate per 100 
students/BEDS enrollment: 
duplicated count 

rate 
40 out 
of 100 

9 out 
of 100 

49 out 
of 100 

44out 
of 100 

40 out 
of 100 

36 out 
of100 

32 out 
of 100 

ga. Suspension rate: rate per 100 
students/BEDS enrollment: un-
duplicated count 

rate 
15 out 
of 100 

5 out 
of 100 

22 out 
of 100 

20 out 
of 100 

18 out 
of 100 

16 out 
of 100 

14 out 
of 100 

h. Number of discipline referrals- 
reported as # of incidents 

num 12,153 359 1008 504 252 126 63 

i. Chronic absenteeism rate- 10-
19.9% absenteeism 

% 33 20% 26.5% 24.5% 22.5% 19.5% 17.5% 

Ia.   Severely Chronic absenteeism 
rate- 20% and higher 

% NA 9% 9% 8% 8% 7% 7% 

j. Teacher attendance rate % 93% 94%      

k. Teachers rated as “effective” and 
“highly effective” disaggregated 
by category: Target in 15-16 may 
be lower than baseline due to 
changes in APPR. 

% 91% 

79.5% 
only 

rating 
data 

(15-16) 

Final APPR data for 15-16 not yet available, so 
cannot set targets accurately. 

l. Hours of professional 
development to improve teacher 
performance 

num NA 
92.5 

(15-16) 
95 100 105 110 115 

m. Hours of professional 
development to improve 
leadership and governance 

num NA 
125 

(15-16) 

 
125 

 

 
125 130 130 140 

n. Hours of professional 
development in the 
implementation of high quality 
interim assessments and data-
driven action 

num NA 
1245 

(15-16) 
1293 1300 1310 1320 1330 

II. Academic Indicators         
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SCHOOL:  Kodak Park #41 Unit 

District 
Average    
SY 14-15 

Baseline 
Data              

SY 14-15 
except 
where 
noted 

Target for 
2016-17 

Target for 
2017-18 

Target for 
2018-19 

Target for 
2019-20 

Target for 
2019-20 

a. ELA performance index PI 32/97 25 27 29 31 33 35 
b. Math performance index PI 41/85 39 41 43 45 47 49 
c. Student scoring “proficient” or 

higher on ELA assessment 
% 5% 3% 5% 10% 12% 15% 20% 

d. Students scoring “proficient” or 
higher on Math assessment 

% 7% 6% 10% 12% 14% 16% 20% 

e. Average SAT score score NA N/A N/A N/A N/A N/A N/A 
f. Students taking PSAT % NA N/A N/A N/A N/A N/A N/A 
g. Students receiving Regents 

diploma with advanced 
designation 

% 8 N/A N/A N/A N/A N/A N/A 

h. High school graduation rate- by 
cohort 

% 51 N/A N/A N/A N/A N/A N/A 

i. Ninth graders being retained %  N/A N/A N/A N/A N/A N/A 
j. High school graduates accepted 

into two or four year colleges 
% 71 N/A N/A N/A N/A N/A N/A 
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II.D.  School Leadership

II.D.i.  Characteristics of the School Principal

Ms. Lisa Whitlow transitioned to Kodak Park School #41 as the School Principal in 

August, 2015.  She has had a depth of experience in the Rochester City School District as a Speech-

Language Pathologist for close to 10 years, a Teacher Coordinator of Special Education, and an 

Assistant Principal for approximately 13 years.  In the course of the last academic year, Ms. 

Whitlow has begun to effectively transform the culture of School 41, and has reframed the thinking 

of personnel regarding how to best meet the academic as well as social-emotional needs of all 

students. She has established and maintained a clear vision to ensure all professionals in the school 

understand the expectation that they fully implement high quality, deeply rigorous curriculum 

aligned to the Common Core Learning Standards.  In doing so, she has coached some personnel 

to transition from the school, while others have chosen to retire, thus seeking to ensure that she 

and her team establish and maintain a well-focused instructional and positive social-emotional 

learning environment for the school community. 

As a Priority School Leader, Miss Whitlow has demonstrated the ability to identify and convey 

the importance of effective teaching and learning, by taking an active part in the district-wide 

Danielson Framework professional Development series, and effectively conducting instructional 

learning walks/walkthroughs, applying the protocols.  By also deliberately developing a site-based 

PD and related improvement plan reflective of DTSDE feedback and related site-based 

performance, attendance, and behavioral data, Ms. Whitlow reframed the school’s theory of action 

to target: 

 Establishing a Balanced Literacy Framework;

 Walk to Intervention;

 Restorative Practices;

o Including establishing a Trauma-informed school with practices recognized to

meet the needs of all students and subsequently build resiliency in students; and

 Grade-level data review and planning meetings.

Ms. Whitlow and her team have also re-established SBPT – to include parent 

representation and active, contributive engagement, thus creating opportunities for meaningful 

dialogue with educators, students and families, seeking to deliberately enhance reciprocal 

communication, to strengthen partnerships, and to achieve identified goals.  

Ms. Whitlow’s leadership style is focused on student learning, developmental and 

performance-based outcomes, and personnel development.  This year has proven that she 

effectively bring people along, using data and evidence to make decisions – to include targeted 

relationships with partners, families, students, staff, central office and outside agencies to best 

meet the differentiated and holistic needs of not only the students, but the school community.  Her 

diligence and sustained focus, coupled with her instructional background in literacy development 

and then providing professional, reflective observation feedback for teacher development has been 

documented to drive student growth. 



Title I Section 1003(g) School Improvement Grant Rochester City School District 

Kodak Park School #41   July 2016 

Miss Whitlow’s focus has been on measurable outcomes – seeking deliberate results in 

student-by-student progress, as she has initiated the school’s first Walk to Intervention RtI model 

that is proven and sustainable and has further developed grade-level team time to coach and ensure 

that teacher teams not only exchange information, but review data in a manner that guides their 

planning, instructional practices, and building professional learning.  

The goal of advancing student achievement remains critical – with all work and PD with 

focused alignment to and with the district’s priorities and school’s SCEP goals.  Consistency in 

School-Based and Leadership Team SCEP review has been at the core of Miss Whitlow’s transition 

into School 41 as the new principal, noting that she recognizes that the SCEP is a tool, a deliberate 

roadmap and guide that will foster not only goal setting, but action planning, plan execution, and 

ultimately, goal attainment. 

II.D.ii.  Biography of the School Principal

Please see previous section and the attached resume for Ms. Whitlow. Ms. Whitlow has 

spent her professional career serving RCSD students, moving from a speech-pathologist to 

administration after participating in a District administrative program partnership with St. John 

Fisher College. Over the years, the District has chosen to invest in Ms. Whitlow through the 

National Principal Leadership Institute and the Leadership Academy at St. John Fisher. These 

experiences have prepared her leading this Receivership school at a difficult.  

II.D.iii.  Action Steps to Put Leadership in Place

N/A 

II.D.iv.  Duties of the Assistant Principal

As instructional leaders, Assistant Principals ensure instructional practices and strategies 

are aligned to CCLS and include instructional activities that accommodate all students and lead to 

inquiry and high levels of engagement and support. Assistant principals organize, administer, 

supervise and evaluate all educational and support programs within the building. They assume 

responsibility for the instructional program within the building including: class organization, 

student placement, scheduling, monitoring pupil progress, standardized testing, and providing 

instructional materials. The assistant principal also provides leadership and plans for participation 

in planning of professional development and instructional meetings, for all school programs and 

serves on school-wide and other professional committees, and cooperates in planning parent 

meetings. Assistant Principals also conduct informal and formal observations of teachers using the 

Danielson Rubric.  They will also work with the principal to create a schedule for unannounced 

walkthroughs that are adhered to weekly.  They will meet with the Principal to share updates on 

walkthroughs and observations at weekly administrative meetings. 

At School 41 the Assistant Principals are also trained in Restorative Practices and are 

charged with using the restorative questions and conversations when assisting students with 

behavioral or social emotional concerns.  Moving into this school year it is imperative that the 

assistant principals turn students around and get them back into class or stay in the room without 

bringing students to their offices. They will also participate in training on becoming a trauma 
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informed school and will use the strategies taught to assist in the reduction of suspensions and 

office discipline referrals. 

 

Assistant Principals will also participate in Deep Data Dives three times a year along with 

the principal, data coach and intervention prevention teachers in order to familiarize themselves 

with current Benchmark data and intervention and program decisions for the grade levels they 

supervise.   
 

Beginning in the 2013-2014 school year, the Rochester City School District has chosen to 

execute the work of a School Implementation Manager internally, through the creation of School 

Ambassadors who operate from the Office of School Innovation, and in conjunction with the Chief 

of School Transformation. Each School Ambassador works closely with the school leadership 

teams in 4-7 schools to facilitate the implementation of SIG strategies through granular, weekly 

support. This embedded relationship is coupled with integration into cross-functional leadership 

roles at the District level, to ensure that the schools receive timely, targeted supports and to 

troubleshoot systemic barriers to school transformation. The very active approach has allowed the 

District to move from compliance-based reporting structures to driving progress through active 

cycles of progress monitoring and problem-solving. RCSD’s improvement in this area has been 

noted both by school leaders and by NYSED’s School Turnaround Office.  

 

II.D.v.  Supporting Leadership Profile 

The leadership team consists of the Principal, two Assistant Principals (one Assistant 

Principal for Grades Pre K- 2 and another for Grades 4-6), one Expanded Learning Resource 

Coordinator, one Coordinating Administrator for Special Education (CASE), one Data Coach, and 

a Teacher on Assignment for Restorative Practices. During the 15-16SY, many of these positions 

were new and/or added midyear. During this summer, there will be a few adjustments to the team, 

based on the Principal’s assessments of capacity to lead transformation. Interviews are underway 

and expectations about the functioning of the leadership team are being developed more explicitly. 

In some cases, the barriers are based on District decisions and contractual issues, however, we are 

working to remedy these. 

 

The Data Coach is a critical member of the leadership team, and will remain.  The role of 

the Data Coach is to work with small groups of teachers in analyzing data and using data to 

differentiate instruction; facilitate grade level team meetings; observe teacher collaborative 

meetings and provide feedback and guidance to teachers; observe students in class and monitor 

progress on specific learning plans; support teachers in the use of state and local data systems; 

support the RTI problem solving team sharing data and explicit student needs with parents and the 

team members. The data coach will also assist the principal in gathering and stream lining all the 

data from various resources to best design professional development for teachers.  The data coach 

will also assist teachers in the development of individual student learning plans and track the plans 

in an electronic format. 

 

The Expanded Learning Resource Coordinator is responsible for implementation of 

Expanded Learning Time (ELT), and we have made a personnel change in this position; hiring is 

underway. Responsibilities include:  the creation of a master schedule designed to support student 

instructional needs and provide choice for enrichment activities through the use  of student 
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surveys; collaboration with community partners to ensure implementation of “More and Better 

Learning Time,”; oversee the quality of intervention and enrichment opportunities.  

 

The Coordinating Administrator for Special Education (CASE) provides support for 

students with IEPs by ensuring compliance is maintained. This person was new in 2015-2016 

school year and is growing into the leadership team; with new leadership team structure, the 

instructional supervision will become more aligned. The CASE oversees all aspects of special 

education programming and compliance matters at the building level. These responsibilities 

include scheduling, facilitating, and documenting meetings for special education eligibility; 

completing program reviews for already classified Students with Disabilities; and assisting 

teachers and parents in the implementation of their students’ Individualized Education Plans.  

  



  

39 Chadwick Manor.  
Fairport, NY 14450 

Phone: 585-943-3134   
EMAIL: 
Lisa.whitlow@rcsdk12.org 

  

Lisa Whitlow 

  

Experience  

2015-Present Rochester City School District     Rochester, NY 

Principal, Elementary School 41  

 Acquire and supervise the building’s human resource so that the 
educational and other programs of the building are effectively utilized 

 Evaluate and supervise teachers, administrators, custodial staff and 
clerical staff 

 Assign staff within the building to particular teaching or support positions 

 Provide leadership in establishing and implementing educational goals 
and objectives for the school and in evaluating the attainment of those 
goals and objectives 

 Direct the planning of building level staff development activities and in-
service day programs. 

 Foster and maintain effective two-way communication between the 
community and the school 

 Develop relationships with individuals and community groups which 
foster support for school goals, objectives and programs 

 Prepare and implement a budget which will adequately support school 
programs 

 
 

2002-2015 Rochester City School District Rochester, NY 

Assistant Principal, Elementary School; 4, 43, 17 

 Evaluate and supervise teachers 

 Conduct interviews for teachers, custodians, and other support staff 

 Facilitate implementation of Common Core Standards & Curriculum 

 Create master instructional schedule grades K-8 

 Develop & implement PBIS program school wide 

 Design and implement a new collaborative intervention team 

 Facilitate the educational support services team 

 Provide professional development on a variety of instructional and 
behavioral topics 

 Develop behavior intervention plans for struggling students 

 Develop teacher improvement plans  

 Investigate new instructional programs for use with at risk students 



 Maintain purchase documentation for budgeting 

 Order textbooks and instructional materials 

 Develop systems for providing feedback to classroom teachers 

 Applied for and manage NYS Education Response to Intervention 
Grant (1 of 14 schools in NYS) 

 Supervise RTI Literacy Coaches 

 

2006 & 2007 Rochester City School District Rochester, NY 

Summer School Principal, 17, 4 

 Created school on Chancery SMS  

 Selected and assigned teaching staff to specific grade levels. 

 Created handbook for summer school staff. 

 Conducted weekly staff meetings to review and monitor  

 

1992-2002 Rochester City School District Rochester, NY 

Speech Language Pathologist 

 Provided speech language service to students with communication 
disorders or disabilities 

 Conduct evaluation for CSE 

 Write thorough Speech Language Reports 

 Maintain Medicaid documentation and records 

 

 

 

Education 1987-1991 SUNY Geneseo Geneseo, NY 

 B.S., Bachelor of Science in Communication Sciences and Disorders 

 

1991-1992 Nazareth College Rochester, NY 

 M.S. Ed., Master of Science in Education 

 

2001-2002 St. John Fisher College Rochester, NY 

 M.S. Ed., Master of Science in Educational Leadership 

 

 

Committees 2015-Present              School #41 Community Engagement Team 

 Monitor and review the ELT program 

 Monitor progress towards Receivership Metric 

 Participate in monthly meetings with partners 

 Train team on Data in A Day Protocol 

 

 

 



2015-Present              #41 Instructional Leadership Resource Team 

 Identify key priorities for the school year 

 Monitor ELT enrichments and differentiated supports 

 Create surveys for students about ELT 

 Review data from Walk to Intervention (AIMS Web & NWEA) 

2010-2012              RCSD RTI Steering Committee 

 Develop guidance document for RCSD for the implementation of 
Response to Intervention 

 Pilot AIMS web benchmarking and progress monitoring 

2007-Present              School Based Planning Team       

 Develop SCEP Plan 

 Identify instructional needs for the building 

 Plan professional development for all staff 

 

2012                          RCSD Retention Committee 

 Develop guidelines for District retention policy for the Academic and 
Assessment Document 

 

2013-2014            RCSD Discipline Committee 

 Work collaboratively with administrators and teachers to review the 
RCSD Discipline policy 

 

 

  

Certifications  

   School Administrator/Supervisor   Permanent  9/1/07  

   School District Administrator   Permanent 9/1/07 
   Teacher of Speech & Hearing Handicapped Permanent 9/1/98 
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II.E.  Instructional Staff 

II.E.i.  School-Based Instructional Staff Effectiveness 

The final APPR data are not available at the time of writing; however, based on the 

administrator teacher observation and evaluation data (Danielson Framework), 79% of teachers 

were effective or highly effective. Please note that based on recently invoked Receivership powers, 

49% of instructional staff is being replaced this coming year.  

 

II.Eii. School-Based Staffing 

The School 41 staffing picture will change significantly in the 2016-2017 school year as a 

result of the new Memorandum of Agreement between the Rochester Teachers Association and 

the Rochester City School District, under Receivership Powers.  Teachers that remain at School 

41 and any who are selected to come to School 41 must sign an Election to Work agreement which 

articulates the specific expectations for the school. (See attached EWA & MOA.) In summary the 

EWA states Kodak Park School #41 is a school committed to improving academic outcomes for 

all students by providing a comprehensive core instructional program aligned to the CCLS and 

the use of a tiered intervention model to set individual learning plans. We are also committed to 

improving social emotional development through the use of restorative practices and trauma 

responsiveness.  Restorative Practices, when broadly and consistently implemented, will promote 

and strengthen positive school culture and enhance pro-social relationships within the school 

community.   
 

Of the 33 Pre-K –Grade 6 classroom teachers and resource consultant teachers, 16 signed 

the EWA and elected to remain, two resigned, two retired and 13 were involuntary displaced. This 

is a 49% change in the classroom instructional staff, almost reaching the Turnaround threshold. 

The special subject and related service staff totals 17.  Of this group, 12 teachers elected to remain 

and signed the EWA, one resigned, and four were involuntarily displaced. 

 

II.E.iii.  Characteristics and Core Competencies of Key Instructional Staff 

In addition to the overall areas of improvement and key competencies outlined above, 

staff who will be part of this transformation plan will need to be philosophically aligned with 

restorative approaches, and willing to engage in structured teacher collaboration and embedded 

professional learning, particularly around the instructional priority. They will need to be willing 

to work hard, work differently and take action to implement more robust and consistent systems. 

Furthermore, due the Receivership MOA signed on June 3, 2016 and the Election to Work 

Agreement classroom teachers will be required to work the expanded learning time for additional 

pay.  

 

Beyond these characteristics necessary in all staff, the additional positions proposed in 

this transformation plan will be critical in meeting the needs of students at School 41. Please note 

that there are other critical positions such as the Data Coach, but they are not being included in 

this proposed SIG budget.  

Intervention Teacher (2) – These certified teachers will have proven ability to improve 

students’ literacy achievement, and the primary function of this role is to deliver direct intervention 

services to students, especially in the area of reading. A portion of the intervention teachers’ time 

will be spent in data meetings with each grade level to determine flexible groupings and match 

students to appropriate interventions. This deployment of these teachers will be determined by the 
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school principal, in the response to intervention model outlined in previous sections, and will 

function as a complement to the District-provided Reading Teacher who serves grades K-2. The 

Intervention Teachers will be prime architects and a direct part of the proposed plan for School 41 

to design and deliver a Walk to Intervention/Skills model at all grade levels. 

 

Teacher on Assignment for Restorative Practices- This teacher will be responsible for the 

development and successful coordination of all conflict resolution and restorative practice 

trainings, and the development of circle protocols and questions for morning meetings. The TOA 

for Restorative will also be a member of the RocRestorative, a districtwide Professional Learning 

Community.  The TOA will share information and training updates at instructional leadership team 

meetings, and collect and analyze data from Help Zone referrals. This position will be part of the 

lead role in working with the proposed SaferSanerSchool model and community partners such as 

Coordinated Care Services, Inc, Genesee Mental Health and Center for Youth to build school-wide 

capacity to operate in a restorative way. The TOA must also be familiar with the trauma informed 

schools training from CCSI and work closely with Dr. Meeker to align the trauma and restorative 

work. 

 

II.E.iv.  Mechanisms to Acquire and Assign Instructional Staff 

The staffing process for a Receivership school changed this year (for the upcoming 16-

17SY) with the signed Memorandum of Agreement between the Rochester Teachers Association 

(RTA) and the Superintendent as Receiver. Receivership schools took on an exempt status thus 

giving the principal increased decision-making rights on who transfers into the building.  The 

powers also allowed the building principal to involuntarily displace teachers.  The teachers who 

were not displaced were provided with an Election to Work Agreement committing to the changes 

being made at School 41. As a result of these decisions, School 41 will have just shy of 50% new 

staff in the building, and is currently interviewing candidates and extending offers. The critical 

difference is that the principal, as the Superintendent Receiver’s designee will have final selection, 

rather than accept placements based on seniority simply to fill a vacancy. 
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II.F.  Partnerships

II.F.i.  SIG Partner Organizations

There are three significant partners in the Transformation Plan for School 41: 

The International Institute for Restorative Practices (IIRP) offers a two-year 

implementation support program for schools launching a whole-school change approach to 

restorative practices. This Safer Saner Schools model has a track record of reducing negative 

behaviors and suspensions and of increasing student and staff morale and engagement in 

urban schools with similar demographics and challenges. The consultant service is a two-year 

plan, including full staff training, deeper training for leadership team, onsite coaching and 

planning, professional materials, train-the-trainer approach to capacity building, and built-in 

progress monitoring tools. This partnership is a main focus of School 41’s Transformation Plan. 

IIRP will work with the school leader, a “school culture leadership team” anchored by a teacher 

on assignment to lead the work at the school, and the School Ambassador/appropriate District 

staff, to develop the customized implementation plan for School 50. The plan will include: 

 Foundational training for the leadership team;

 Full staff training in introductory restorative practices;

 A schedule of professional learning for the year;

 A schedule of monthly implementation check / coaching phone calls and

periodic site visits;

 Materials for teachers, staff and families to use;

 A progress monitoring framework and feedback cycles;

 Consultation at the District level to integrate this work with the emerging

supports for the system wide movement toward restorative schools.

The IIRP consortium has provided professional development and services to hundreds of 

schools and other organizations since 1994 and direct services to delinquent and at-risk youth since 

1977. The IIRP was formally constituted as the training arm of the consortium in 2000. Since 2000, 

the IIRP has been providing services to schools in major urban centers throughout the country and 

has trained thousands of educators in the U.S. and internationally. Currently, IIRP is involved in 

three national research studies with RAND Corporation and Johns Hopkins University. 

The National Institutes of Health are supporting the first randomized controlled trial of 

restorative practices, conducted by RAND Corporation at 16 schools in Maine, where IIRP is 

supporting local trainers from the Restorative Justice Project of Midcoast Maine in overseeing 

Whole-School Change implementation.  

Beginning in the 2015-2016 school year, all employees — from cafeteria workers to the 

principal — in 22 Pittsburgh city schools began utilizing techniques taught by the IIRP under a $3 

million grant from the U.S. Justice Department. Part of the grant funds a Rand Corporation study 

of how well the program works, the first part of the evaluation is due in September 2016. 
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The IIRP is currently partnering with the Johns Hopkins University School of Education 

to conduct a three-year randomized field trial evaluation of the IIRP’s Whole-School Change 

Program, Safer Saner Schools. The study will establish the impact of school-wide restorative 

practices on reducing disparities in discipline and overall rates of suspensions, arrests and 

expulsions in high poverty-area middle and high schools that also have significant proportions of 

students of color. This study includes 15 middle and high schools in Chicago, Illinois; Los 

Angeles, California; Philadelphia, Pennsylvania; Boston, Massachusetts; Washington, D.C.; 

Brooklyn, New York; San Antonio, Texas; and Baton Rouge, Louisiana.  

The IIRP project team includes a core team of full-time instructors/consultants and faculty, as 

well as an extended network of restorative practices experts in the field of education. All IIRP 

instructors bring a depth of experience in education and youth service, and all have worked with 

challenging student populations. Most have held or currently hold posts as administrators in 

schools and youth-serving agencies. 

The Center for Youth Services is a nonprofit with a long history in Rochester, and with a 

multitude of school-based programs that support the social-emotional well-being of young 

people. The Center has developed a staff position, Crisis Intervention / Prevention, who 

functions as an embedded part of the school staff, and partners with the school in creating a 

proactive tiered system of social-emotional supports. This trained professional is onsite for the 

full school day, working to help more students be ready and able to learn by: 

 Supplementing the existing school services and capitalize on academic learning

for all students;

 Providing immediate crisis response;

 Offering a “matched intervention” for presenting social and emotional behaviors

focusing on violence prevention;

 Providing a safe environment by implementing restorative practices

 Providing parental engagement opportunities in crisis situations as well as

prevention and intervention opportunities;

 Providing groups and workshops (evidence-based curriculum) as well as

individual interventions, to youth and families; and

 Expanding resources, by facilitating timely access to community resources.

As noted above, the emphasis of this model will be on prevention education (skill-based 

violence prevention and disruptive behaviors), immediate crisis response, restorative practices and 

information and referrals.  It is essential to understand that the age and stage of development of 

elementary school age youth requires a connection with families.  The needs of the families, 

particularly of the growing number of young, underserved, single-parent families, must be taken 

into account.  The Center for Youth staffing reflects this need. The lead staff person will be a Crisis 

Intervention/Prevention Education Specialist, trained to deliver a variety of best-practice and 

research-based services (i.e., groups, workshops, curricula), with the primary focus of violence 

prevention.  The Center is committed to using research-based curricula (Get Real About Violence 

(GRAV) and Life Skills) and science-based strategies to deliver both universal prevention lessons 

and targeted groups. Prevention Education workshops are designed to provide age-appropriate, 

accurate information and to build or enhance skills thus increasing protective factors in areas such 
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as: drug/alcohol use and abuse, communication, decision making, problem solving, negotiation 

and conflict resolution, refusal skills, anger and stress management. Each workshop has 

established outcome objectives and is highly interactive, experiential and skill-based. 

 

All staff are trained in restorative practices and see building relationships as a priority. 

With an on-site Center for Youth staff, the evolving needs of the school community will more 

easily be identified and responded to.  The initial and ongoing assessment of needs, the support 

and in-service training of teachers, and the planned duplication between the research-based best-

practices and classroom learning’s will be more easily facilitated. The Crisis 

Intervention/Prevention Education Specialist will act as a conduit to additional resources from The 

Center for Youth and to community referrals.  

 

Center staff will offer teachers/staff in-services and consultation, and parent trainings utilizing 

research-based models focusing on Crisis as an Opportunity.  Our work with children and families 

in crisis is well-proven at the elementary, middle and high school level.  Furthermore, Center staff 

come with protocols for data collection, coordination and communication. The Center commits to 

find staff that are a responsive fit for the school, and is a genuine partner in adapting to shifting 

needs as the year progresses. This flexibility to respond to the school’s needs across the emerging 

tiered system of supports is invaluable, especially as the school is just beginning to design and lift 

a significant whole school change approach which will require new systems, new practices and 

will likely require mid-course adaptations.  

  

There are a host of emerging partnerships being cultivated to support students, but these 

do not require funding or are not included in propose SIG budget, and therefore not included on 

supporting attachments or in the budget. In particular the trauma-responsive training and school-

level consulting on how to become a trauma responsive school, is through a partnership with 

Coordinated Care Services, Inc. The key personnel are listed here: 

 

Elizabeth Meeker, PsyD; Elizabeth is Director of Training and Practice Transformation for 

Coordinated Care Services, Inc. where she provides technical assistance in System of Care 

development, particularly in the area of Trauma Informed Care. She is also a Clinical Consultant 

for the Monroe County Office of Mental Health (MCOMH). Elizabeth presents and consults on a 

range of topics including trauma-informed care, trauma, grief and loss, and family engagement. 

She served as the first Coordinator of The Consortium on Trauma, Illness, and Grief in Schools 

(TIG), a program that provides training and consultation to assist the nineteen school districts in 

Monroe County in being prepared to respond to crisis situations. In addition to her administrative 

and consultation work, Dr. Meeker is a licensed clinical psychologist and has a private clinical 

practice specializing in children and adolescents. She completed her pre-doctoral training at 

Hutchings Psychiatric Center in Syracuse, NY. She received her PsyD in Clinical Psychology from 

Indiana State University; a MS in Psychology from Indiana State University; and a Bachelor of 

Arts in Psychology from Wellesley College.  

 

Gwen Olton, MA, RN Gwen works on the Training and Practice Transformation team 

developing, implementing and evaluating programs aimed at creating and supporting viable 

change initiatives. Formerly a Complex Care Manager under the Health Care Innovation Award 

through the Center for Medicare and Medicaid Innovation, Gwen worked on continuous process 
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improvement, partnering with local organizations to provide and coordinate services and meet 

national benchmarks. She has experience in residential treatment facilities, both in direct care and 

nurse coordination roles, providing patient and family centered services and trainings. Gwen also 

works in a number of community organizations as a conflict and communication consultant, 

mediator and restorative justice facilitator. She has experience implementing collaborative 

decision making and restorative processes as well as trained other facilitators in these roles. Gwen 

studied philosophy with a focus in ethics at the University of Rochester. She also received degrees 

in nursing from St. John Fisher College and a master’s in conflict resolution from Arcadia 

University. 

 

II.F.ii.  Evidence of Partner Effectiveness 

The International Institute for Restorative Practices has evidence of school improvement 

within its area of focus. The second partner, The Center for Youth Services, was vetted through a 

District RFP to provide specific social-emotional crisis prevention and intervention services, for 

which they have documented success in our schools and in surrounding areas. Therefore, their 

intent is to support, but not lead the overall school turnaround. The information outlined in the 

Attachment Cs is provided in that context.   

  

II.F.iii.  Accountability Mechanisms for Partners 

Emphasis is placed on partner evaluation throughout the service delivery period.  The 

School Ambassador and School Chief assigned to support the school work directly with the 

principal and the partner, holding every partner accountable for contractually required 

deliverables.  Selected partners, school staff, and the District examine the identified performance 

targets bimonthly (at a minimum) and make mid-course adjustments if needed. This ongoing 

progress monitoring is supplemented by a year-end review as part of the renewal decision.  
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Attachment C 
Evidence of Partner Effectiveness Chart 

Partner Organization  
Name and Contact Information and 
description of type of service provided.  

Schools the partner has successfully supported in the last 
three years 
(Attach additional trend-summary evidence of the 
academic success of each school, as well as any other 
systematic evaluation data to demonstrate the impact of 
partner-services.)  

References / Contacts 
(Include the names and contact information of 
school and district personnel who can provide 
additional validation of the successful performance 
of the partner in the increase of academic 
performance and turnaround of the identified 
schools.) 

International Institute for Restorative 
Practices, SaferSanerSchoolsTM whole 
school change model 

Keith Hickman 
Director of Continuing Education, 
IIRP 
267-406-3901  
khickman@iirp.edu 

The service provided will be the two-
year implementation of the whole 
school change model, 
SaferSanerSchoolsTM, which provides a 
structured way for schools to become 
restorative communities that have 
improved school climate.  

1. Baltimore City Public Schools: since May 2012
Safer Saner School Whole School Change Program.
Our current contract expires in 2018. Two specific
schools, Glenmount and National Academy
Foundation. Supporting pdf evaluations show
positive trend data on school climate surveys and
on chronic absence and suspension rates.

Erik Bandzak, Coordinator, Climate Support 
and Alternative Programming;  

Phone: 443-361-9251 

Email: ECBandzak@bcps.k12.md.us 

2. School District of Philadelphia, since March 2012.
There are 3 schools that completed the program
and 6 that are still active. For information on the
results of the use of restorative practices, please
see, The transformation of West Philadelphia
High School at www.safersanerschools.org/the-
transformation-of-west-philadelphia-high-school-
fullversion. Additional information can be found 
in the article, “Making a Difference, in 
Educational Leadership” (article enclosed 
“Making a Difference). 

Jody Greenblatt. Deputy School Climate and 
Safety 
Phone number: 215-400-5988 

Email: _jgreenblatt@philasd.org 

3. Bethlehem Area School District since August
2011. Has completed the program with positive
results. Data for the two high schools can be
found in the Bethlehem Data Sheet (Bethlehem
pdf).

Joe Roy, Ed.D, Superintendent 

Phone number: 610-861-0500 x60250 

Email: jroy@basdschools.org 

tel:267-406-3901
mailto:khickman@iirp.edu
http://www.safersanerschools.org/the-transformation-of-west-philadelphia-high-school-fullversion
http://www.safersanerschools.org/the-transformation-of-west-philadelphia-high-school-fullversion
http://www.safersanerschools.org/the-transformation-of-west-philadelphia-high-school-fullversion
mailto:_jgreenblatt@philasd.org
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Partner Organization  
Name and Contact Information and 
description of type of service provided.  

Schools the partner has successfully supported in the last 
three years 
(Attach additional trend-summary evidence of the 
academic success of each school, as well as any other 
systematic evaluation data to demonstrate the impact of 
partner-services.)  

References / Contacts 
(Include the names and contact information of 
school and district personnel who can provide 
additional validation of the successful performance 
of the partner in the increase of academic 
performance and turnaround of the identified 
schools.) 

4. Pittsburg Public Schools; started January 2015, to 
provide SaferSanerSchool model in 22 schools in 
the district. Funded through federal, Department 
of Justice grant, being evaluated by RAND. 

Yasmeen Davis, Project Manager, Pursuing 
Equitable Restorative Communities (PERC)  
Phone: 412-529-3985 
Email: ydavis1@pghboe.net 

The Center for Youth 
905 Monroe Avenue 
Rochester, New York  14620 
Paul Clark, Director of School Based 
Programs- (585) 473-2464 
 
Services:  
Crisis Intervention/Prevention Services 
The Center services:  

 offer “matched interventions” for 
presenting social and emotional 
behaviors; 

 provide parental engagement 
opportunities in crisis situations as well 
as prevention and intervention 
opportunities; 

 provide immediate crisis response; 

 provide re-entry support back into the 
classroom; 

 remain responsive to school needs as 
identified by the administration and 
teaching faculty; 

 provide ongoing professional 
development for staff with a focus on 
restorative practices, trauma-informed 
care and crisis as an opportunity; 

 Nathaniel Rochester Community School No.3 1. Rodney Moore, Principal- (585)454-3525 

 John Williams School No.5 2. Joanne Wideman, Principal- (585) 325-2255 

 Roberto Clemente School No.8 3. Laurel Avery-DeToy, Principal- (585) 262-
8888 

 Dr. Walter Cooper Academy School No.10 4. Camaron Clyburn, Principal- (585) 324-2010 

 James P.B. Duffy School No.12 5. Michele Liguori-Alampi- (585) 461-3280 

 John Walton Spencer School No.16 6. Carla Roberts, Asst. Principal- (585) 235-
1272 

 Enrico Fermi School No.17 7. Caterina Leone-Mannino, Principal- (585) 
436-2560 

 Dr. Charles T. Lunsford School No.19 8. Eva Thomas, Principal- (585) 328-7454 

 John James Audubon School No.33 9. Larry Ellison, Principal- (585) 482-9290 

 Dr. Louis A. Cerulli School No.34 10. Carmine Peluso, Principal- (585) 458-3210 
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Partner Organization  
Name and Contact Information and 
description of type of service provided.  

Schools the partner has successfully supported in the last 
three years 
(Attach additional trend-summary evidence of the 
academic success of each school, as well as any other 
systematic evaluation data to demonstrate the impact of 
partner-services.)  

References / Contacts 
(Include the names and contact information of 
school and district personnel who can provide 
additional validation of the successful performance 
of the partner in the increase of academic 
performance and turnaround of the identified 
schools.) 

 expand resources, by assisting in 
facilitating timely access to community 
resources; and  

 create a prevention/intervention 
model that encourages a systemic 
environmental transformation. 

 
 



School Climate Indicators

School #

School Name

Data as-of

421

National Academy Foundation

Enrollment, Suspensions YTD as-of 6/16/14

93 

19 

74 

53 

14 

39 

All Students Students with Disabilities General Education 
Students 

Total # Suspension Incidents 
compared to same point in time last year 

School Year 2012-2013 School Year 2013-2014 

69 

47 

School Year 2012-2013 School Year 2013-2014 

# Suspended Students 
compared to same point in time last year 

1.35 

1.13 

School Year 2012-2013 School Year 2013-2014 

Avg. # of Suspensions per Student 
Suspended 

compared to same point in time last year 

647 
703 

All Students 

Current Enrollment  

compared to same point in time last year 

School Year 2012-2013 School Year 2013-2014 

This is unofficial # of out-of-school suspensions that occurred at 
your school this school year. With data cleansing, this number is 

subject to change. 

 
*Did both groups (i.e. SWD and GE Students) move in the same 
direction? 
 

*If yes, and they both moved up, what happened in your school 
overall that was different from the prior year that would make student 
and adult behaviors more disruptive? 
 
*If yes, and they both moved down, great job! Think about what 
happened in your school overall that allowed for students and adults 
to have positive relationships. Keep doing that! 
 
*If no, what is different about the higher group than the prior year? 
For example, were there new teachers who need more 

This is unofficial # of students suspended at your school this school 
year. With data cleansing, this number is subject to change.  

 
*Were more students suspended this year? 
 

*If yes, what was different than in the prior year? An 
enrollment increase? New grades being added? Is there a 
school-wide disruption like construction? New teachers? 
 
*If no, great job! Perhaps the preventative strategies you 
implemented worked! 

Of the students who have been suspended at your school, on 
average, how many times were they suspended? 

 
The goal is to legitimately get this number as close to 1.00 as possible.  

 

*Is this year's number greater than last year's? 
 

*If yes, on average, the same students are getting suspended more 
often. These students need stronger interventions. Contact your SSL 
to help you identify the specific students and appropriate support 
systems, like an SST referral. 
 
*If no, great job! The students and adults are implementing effective 
strategies to prevent, intervene on, and respond to difficult situations. 
Keep it going!  

This is the number of students that were enrolled in your school 
on the last day of school. 

 
These numbers give you context for what's to follow. 

 

*Did your enrollment move significantly in either 
direction? If so, why? 
 

*If it's higher, you might see a jump in other areas below. 
Enrollment increase , however, plays only one part in change 
and is not necessarily the entire explanation. 
 
*If it's lower, do the data below line up with the expectations 
you have about smaller school size? 

Questions to Ponder Your Data 

SOURCE: Enrollment = SY1314 Unofficial SMS Data as-of 6/16/14; SY1213 Unofficial SMS Data, Last Day of School SY1314 (i.e. 6/12/13 on the District calendar) 
SOURCE: Suspensions = SY1314 Unofficial SMS Data as-of 6/16/14; SY1213 Official MSDE File 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.



School Climate Indicators

School #

School Name

Data as-of

421

National Academy Foundation
Suspensions YTD as-of 6/16/14

93 

30 

13 
24 

6 10 8 
2 

53 

12 9 11 7 
13 

1 0 

School Total 6 7 8 9 10 11 12 

Total # Suspensions by Grade 
compared to same point in time last year 

School Year 2012-2013 School Year 2013-2014 

12 

37 
35 

3 
6 

4 

32 

11 

4 
2 

Cafeteria Classroom Hallways & 
Stairwells 

School Grounds Other 

# Suspensions by Location 
compared to same point in time last year 

School Year 2012-2013 School Year 2013-2014 

48 

5 2 

11 

0 

27 
21 

6 5 4 4 

13 

Fighting Incite 
Disturb. 

Attack 
(Staff) 

Refusal to 
Obey Sch. 

Policies 

Weapons 
(SWD) 

Other Codes 

# Suspensions by Offense Code 
compared to same point in time last year 

School Year 2012-2013 School Year 2013-2014 

Your Data Questions to Ponder 

These are unofficial # of suspensions per location at your school this 
school year. With data cleansing, these numbers are subject to 

change. 

 
*Which location showed the greatest increase? 
 

*What's different at this location compared to the prior year? Less 
staff assigned there? Did a traumatic event occur at that location 
that could trigger a student or adult to behave disruptively? 
Something else? 
 

*Which location showed the greatest decrease? 
 

*What's different at this location compared to the prior year?  More 
staff there?  Something else? Can this difference be applied to 
other locations? 

These are unofficial # of suspensions by offense at your school this 
school year. With data cleansing, these numbers are subject to 

change. 

 
*What offense showed the greatest increase? 
 

*Did something happening in the community that could impact 
student behavior inside the school? Were preventative strategies in 
place in your school, like Mindfulness or de-escalation tactics? 
 

*What offense showed the greatest decrease? 
 

*What could have helped this decrease? Can those same strategies 
be applied to other student and adult behaviors? 

SOURCE: Suspensions = SY1314 Unofficial SMS Data as-of 6/16/14; SY1213 Official MSDE File 

Your Data 

Questions to Ponder 

These are unofficial # of suspensions per grade level at your school this school year. With data cleansing, these numbers are subject to change.  

*Which grade showed the greatest increase? 
 

*What's different with this grade level compared to last year? Less staff? Enrollment increase? Something else?  
 

*Which grade showed the greatest decrease? 
 

*What's different with this grade level compared to last year?  More staff there?  Are any Alternatives -to-Suspensions being implemented? Are 
any preventative practices like de-escalation tactics being implemented? Is something else happening?  
*Can these strategies be applied to other grades? 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.



School Climate Indicators

School #

School Name

Data as-of

421

National Academy Foundation
Q4 ARCA as-of 6/16/14

13.2

*Which grade has the highest rate? 
 

*What's different with this grade level? Less staff? Something else? 
 

*Which grade has the lowest rate? 
 

*What's different with this grade level? More staff there? Are any Alternatives-to-Suspensions being implemented? Are any preventative practices like de-
escalation tactics being implemented? Is something else happening?  
 

35.1 

18.8 15.8 
19.5 

55.4 

41.5 

50.0 

School Total 6 7 8 9 10 11 

At-risk for Chronic Absence Rate (%) by Grade 

Q4, School Year 2013-2014 

Questions to Ponder 
Of all of the students currently enrolled in your school, how many are At Risk of becoming Chronically Absent? 

 
*Do both groups (i.e. SWD and GE Students) have similar At-risk for Chronic Absence rates? 
 

*If yes, are there common barriers that can be identified and potentially addressed, such as students struggling academically?  
 
*If no, what is different about the higher group? For example, are there new teachers who need more support/training? Transportation issues? 

Your Data - QUARTER 4 
NOTE: ALL 12th graders are excluded from this analysis. 

Questions to Ponder 

NOTE: City School's "At-risk for Chronic Absence" is defined differently from "Official EOY Chronic Absence." For more details on the calculations, please refer to the video tutorial at: 

http://www.bcpss.org/bbcswebdav/institution/C.S.Tech/Academic/ARCA%20tutorial/player.html 
 
SOURCE: At-Risk for Chronic Absence = Unofficial SMS Data Q4 as-of 6/16/14 

Q4 Unsubmitted 
Attendance Rate 

(as-of 6/16/14) 

THIS IS YOUR QUARTER 4 RATE. 
 

The Unsubmitted Attendance Rate shows how much of your school's attendance has not been properly submitted in SMS. 
This number should be as close to 0% as possible.  

35.1 

36.4 

34.8 

All Students Students with Disabilities General Education Students 

At-risk for Chronic Absence Rate (%) 

Q4, School Year 2013-2014 

NOTE: The number of days absent needed to be identified as ARCA depends on the number of days the student is enrolled during the given time 
frame, in this case that is Quarter 4. So, it may be different from student to student. For more details on the calculations, please refer to the video 

tutorial at: http://www.bcpss.org/bbcswebdav/institution/C.S.Tech/Academic/ARCA%20tutorial/player.html 

Your Data - QUARTER 4 
NOTE: ALL 12th graders are excluded from this analysis. 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.



School Climate Indicators

School #

School Name

Data as-of

421

National Academy Foundation
YTD ARCA as-of 6/16/14

33.3

Year-to-Date (YTD) 
Unsubmitted 

Attendance Rate 
(as-of 6/16/14) 

THIS IS YOUR YTD RATE. 
 

The Unsubmitted Attendance Rate shows how much of your school's attendance has not been properly submitted in SMS. 
This number should be as close to 0% as possible.  

Your Data - YTD 
NOTE: This is a different calculation than Official EOY Chronic Absence rates. 

NOTE: ALL 12th graders are excluded from this analysis. 

20.2 

25.3 

18.7 

All Students Students with Disabilities General Education Students 

At-risk for Chronic Absence Rate (%) 

YTD, School Year 2013-2014 

Questions to Ponder 

Of all of the students currently enrolled in your school, how many are At Risk of becoming Chronically Absent?  
 
*Do both groups (i.e. SWD and GE Students) have similar At-risk for Chronic Absence rates? 
 

*If yes, are there common barriers that can be identified and potentially addressed, such as students struggling academically?  
 
*If no, what is different about the higher group? For example, are there new teachers who need more support/training? Transportation issues? 
 

NOTE: City School's "At-risk for Chronic Absence" is defined differently from "Official EOY Chronic Absence." For more details on the calculations, please refer to the 

video tutorial at: http://www.bcpss.org/bbcswebdav/institution/C.S.Tech/Academic/ARCA%20tutorial/player.html 
 
SOURCE: At-Risk for Chronic Absence = Unofficial SMS Data YTD as-of 6/16/14 

20.2 

11.9 12.9 
16.8 

35.8 

16.9 
20.4 

School Total 6 7 8 9 10 11 

At-risk for Chronic Absence Rate (%) by Grade 

YTD, School Year 2013-2014 

Your Data - YTD 
NOTE: This is a different calculation than Official EOY Chronic Absence rates. 

NOTE: ALL 12th graders are excluded from this analysis. 

Questions to Ponder 

*Which grade has the highest rate? 
 

*What's different with this grade level? Less staff? Something else? 
 

*Which grade has the lowest rate? 
 

*What's different with this grade level? More staff there? Are any Alternatives-to-Suspensions being implemented? Are any preventative practices like de-
escalation tactics being implemented? Is something else happening?  
 
*Can this difference be applied to other grades? 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.



School Climate Indicators

School #

School Name

Data as-of

421

National Academy Foundation
YTD Attendance as-of 6/16/14

92.0 

90.6 

92.0 
91.2 

93.3 

91.5 91.7 

93.4 
92.5 

95.3 95.5 

93.5 

87.0 

92.9 
91.8 

94.2 

School Total 6 7 8 9 10 11 12 

Attendance Rate (%) by Grade 
compared to same point in time last year 

School Year 2012-2013 School Year 2013-2014 

92.0 

92.5 

91.80 

91.90 

92.00 

92.10 

92.20 

92.30 

92.40 

92.50 

92.60 

All Students 

Cumulative Attendance Rate % 
compared to same point in time last year 

School Year 2012-2013 School Year 2013-2014 

Your Data - YTD 

This is the unofficial attendance rate of your school this school year. 
With data cleansing, this number is subject to change. 

 
*Did attendance increase or decrease? 
 

*If it increased, great job! Think about what happened in 
your school overall that allowed for students to keep 
wanting to/able to return? Keep doing that! 
 
*If it decreased, what happened in your school overall 
that is different from the prior year that kept students 
from attending? Was something different in the 
community? MTA/Bus route changes? Flu epidemic? 

Questions to Ponder 

Your Data - YTD 

Questions to Ponder 

This is the unofficial attendance rates of the grade levels of your school this school year. With data cleansing, this number is subject to change.  
 
*Which grade showed the greatest increase? 
 

*What's different with this grade level compared to last year?  More staff there?  Are any Alternatives-to-Suspensions being implemented? Are any 
preventative practices like de-escalation tactics being implemented? Is something else happening?  
 

*Which grade showed the greatest decrease? 
 

*What's different with this grade level compared to last year?  Less staff? Enrollment increase? Something else?  
*Can this difference be applied to other grades? 

SOURCE: Attendance = SY1314 Unofficial SMS Data as-of 6/16/14; SY1213 Unofficial SMS Data, through 6/30/13 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.



School Climate Indicators

School #

School Name

Data as-of

421

National Academy Foundation
SST YTD as-of 6/16/14, Withdrawals YTD as-of 6/16/14

18 

12 

School Year 2012-2013 (EOY) School Year 2013-2014 (YTD) 

Total # of Withdrawals 
compared to same point in time last year This is the unofficial # of withdrawals at your school this school 

year. With data cleansing, this number is subject to change.  

 
 

How many students in your school  have withdrawn from the 
District since the first day of school? 

 
*Were all steps of due diligence performed? 
 
*Do you know the details of why the student withdrew? 
 
*What resources/supports or alternatives were offered to the 
student before the withdrawal? 
 
*What re-engagement strategies will you be implementing to 
bring the student back to your school? 
 

Your Data Questions to Ponder 

Your Data Questions to Ponder 

SOURCE: SST = SY1314 Unofficial SMS Data as-of 6/16/14 
SOURCE: Withdrawals = SY1314 YTD Unofficial SMS Data as-of 6/16/14; SY1213 EOY = Official MSDE files.  
W43 (Death) and W85 (21 before start of school year) are not included. 

168 

18 

# of Q4 General Education ARCA Students and 
SST Referrals 

# of Q4 GE ARCA 
Students WITHOUT SST 
Referral 

# of Q4 GE ARCA 
Students WITH SST 
Referral 

Of all of the General Education students who are At-Risk of being 
Chronically Absent in Q4, how many have had an SST referral for any 

reason at any point during the school year? 
 

*How many students who are ARCA in Q4 were referred to the SST at 
any point this school year? 
 
*Of those referred to SST, do you know many of them have an SST 
Plan? 
 
*Of those referred to SST, do you know how many of them do not have 
an SST Plan? Why do they not have a plan? 
 
*Do you know who those students are and why they are absent? 
 
*What does your school do to prevent chronic absence?  (Think Tier I 
and Tier II supports.) 
 
*How do you document your preventive and supportive strategies and 
monitor progress that don't reach the level of an SST referral? 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.



Relationships 

Teaching & 
Learning 

Environment 

Safety 
School 

Climate 

Climate Report 
End-of-Year (EOY) comparison  

(SY1213 v. SY1314) 

This report displays indicators that reflect, or show the impact of, the four components of school climate:  
 

Relationships  
Are your students experiencing positive relationships with their peers and adults that help them want to 

come to school? Are the adults in your school modeling positive behaviors that help students learn to 
respond appropriately to difficult situations? 

 
Teaching & Learning 

Is the classroom environment supportive and engaging enough to help students want to come to school and 
be active learners? 

 
Safety 

Do your students feel physically, mentally, and emotionally safe enough to want to come to school and be 
active learners and positive participating members of the school community? 

 
Environment 

Does the environment reflect a strong investment in the school and help students want to come to school? 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.



School Climate Indicators

School #

School Name

Data

235

Glenmount Elementary/Middle

Enrollment, Withdrawals, and Transfers

Did students enroll in your school? Did they stay?

0 

1 

Total # of Withdrawals 

School Year 2012-2013 School Year 2013-2014

544 538 

Official 9/30 Total Enrollment 

School Year 2012-2013 School Year 2013-2014

Did your enrollment move significantly in 
either direction compared to the prior year? If 

so, why? 
 
 

Was enrollment higher? You might see a jump in other 
areas below. Enrollment increase , however, plays only one 
part in change and is not necessarily the entire explanation. 

 
Was enrollment lower? Why? 

SOURCE: Enrollment = Official 9/30 MSDE files 
SOURCE: Withdrawals = Official MSDE files (i.e. "Terminal A-file"). W43 (Death) and W85 (21 before start of school year) are not included. 
SOURCE: Transfers = Official SY1314 MSDE file (i.e. "Complete A-File"). Transfers that occurred between 9/1/13 and 6/16/14 were included in this analysis. 

How many students in your school withdrew 
from the District? 

 
 

Do you know the details of why the student withdrew? 
 
What resources/supports or alternatives were offered 
to the student before the withdrawal? 
 
What re-engagement strategies did you implement to 
bring the student back to your school? 
 
Were all steps of due diligence performed before the 
withdrawal? 

How many transferred out of your school to go 
to another school in the District (i.e. T10 in 

SMS)? 
 

Why did your students leave your school? 
 

How many students transferred into your 
school from other schools in the District (i.e. 

R10 and E10 in SMS)? 
 

Did they stay? 

32 

42 

# of Exits to Other City Schools (T10) # of Entries from Other City Schools
(E10 and R10)

Total # of SY1314 City Schools Transfers 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.
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School Climate Indicators

School #

School Name

Data

235

Glenmount Elementary/Middle
Official EOY Chronic Absence

How many of your students faced significant barriers to attendance this 
past school year?

0.0

18.5 

33.7 

15.4 
16.8 

30.4 

13.9 

All Students Students with Disabilities General Education Students

Official EOY Chronic Absence Rates (%) 

School Year 2012-2013 School Year 2013-2014

Of all of the students who were enrolled in 
your school for at least 90 days, how many 

missed more than 20 days of school? 
 
 

Do SWD and GE Students have similar Chronic Absence 
rates? 
 
Yes? Were there common barriers that can be identified and 
potentially addressed? 
 
No? What is different about the group with the higher rate? 
For example, were there new teachers who need more 
support/training? Transportation issues? Homelessness? 

18.5 17.8 

25.4 
24.0 

11.9 12.7 

7.7 

14.0 

23.4 
21.0 

19.1 
16.8 

20.9 

12.5 

16.0 

20.0 

11.4 11.8 

18.9 

10.4 

15.1 

30.2 

School Total Pre-K K 1 2 3 4 5 6 7 8

Official EOY Chronic Absence Rates (%) by Grade 

School Year 2012-2013 School Year 2013-2014

Of all of the students who were enrolled in your school for at least 90 days, how many missed 
more than 20 days of school? 

 

Which grade had the highest rate? Why? What's different with this grade level compared to the others? Were there high 
numbers of substitute teachers for that grade? 
 
Which grade had the lowest rate? Why? What's different with this grade level compared to the others? Can this difference 
be applied to other grades to help bring those students to school?  

End-of-Year (EOY) 
Unsubmitted 

Attendance Rate 
(as-of 6/18/14) 

The Unsubmitted Attendance Rate shows how much of your school's attendance that was not properly 
submitted in SMS. 

 
This number should be as close to 0% as possible.  

SOURCE: Official EOY Chronic Absence = Official EOY MSDE files 
SOURCE: Unsubmitted Attendance = Unofficial SMS data 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.
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School Climate Indicators

School #

School Name

Data

Did these interventions work?

158

235

Glenmount Elementary/Middle
Out-of-School Suspensions and Expulsions

Were Alternatives-to-Suspension involving "student voice" in place in 
your school?

76 

33 

43 

25 

12 13 

All Students Students with Disabilities General Education
Students

Total # Suspension Incidents 

School Year 2012-2013 School Year 2013-2014

41 

21 

School Year 2012-2013 School Year 2013-2014

Total # Suspended Students 

How many times were your students 
suspended at your school? 

 
How did the SWD and GE Students move? 
 
Did both student groups move up? What happened in 
your school overall that was different from the prior year that 
would make student and adult behaviors more disruptive? 
 
Did both student groups move down? Great job! Think 
about what happened in your school overall that allowed for 
students and adults to have positive relationships. Keep 
doing that! 
 
Did they move in different directions? What is different 
about the higher group than the prior year? For example, 
were there new teachers who need more support/training? 

How many students were suspended at your 
school? 

 
Were more students suspended this year? 
 
Yes? What was different than in the prior year? What 
Alternatives-to-Suspension are being implemented to reverse 
this trend? 
 
No? Great job! How/Why did your preventative strategies 
work? 

13 

3 

School Year 2012-2013 School Year 2013-2014

# Students with Multiple Suspensions How many students were suspended more 
than once at your school? 

 
How does this compare to the prior year? 
 
What supports were in place before the suspensions were 
given? 
 
What supports will be provided going forward? 

SOURCE: Suspensions = Official MSDE Files 
NOTE: # Students with Multiple Suspensions - Only students who are suspended multiple times by this school are included in the analysis. There may be students enrolled in this school who 
have suspensions from other schools but only one at your school - they are not included here. 

Total # Days Excluded 
due to Suspensions 

(SY1314 only) 
How many days were your students excluded from your school due to suspensions?  

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.
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School Climate Indicators

School #

School Name

Data Out-of-School Suspensions and Expulsions

Did these interventions work?

235

Were Alternatives-to-Suspension involving "student voice" in place in 
your school?

Glenmount Elementary/Middle

SOURCE: Suspensions = Official MSDE files 

76 

0 2 1 

10 

23 

1 
5 

1 
6 

27 25 

0 1 0 1 0 
5 

0 
5 3 

10 

School Total Pre-K K 1 2 3 4 5 6 7 8

Total # Suspension Incidents by Grade 

School Year 2012-2013 School Year 2013-2014

How many times were your students in each grade suspended at your school? 
 

Which grade showed the greatest increase? What's different with this grade level compared to last year? Less staff? 
Enrollment increase? Other? Were any Alternatives-to-Suspension implemented?  

 
Which grade showed the greatest decrease? What's different with this grade level compared to last year?  More staff?  
Were any Alternatives-to-Suspension implemented? Were any preventative practices like de-escalation tactics 
implemented? Can these effective strategies be applied to other grades? 

6 

31 

14 

8 

17 

6 
8 

6 

2 3 

Cafeteria Classroom Hallways &
Stairwells

School Grounds Other

Total # Suspension Incidents by Location 

School Year 2012-2013 School Year 2013-2014

Where did the suspendable acts happen? 
 
Which location showed the greatest increase? What's 
different at this location compared to the prior year? Less 
staff assigned there? Something else? 

 
Which location showed the greatest decrease? What's 
different at this location compared to the prior year?  More 
staff there?  Something else? Can this difference be applied to 
other locations? 

15 

4 
2 1 

21 

3 

30 

4 4 3 3 2 2 

7 

Attack
(Staff)

Fighting Bullying Sex.
Activity

Attack
(Std)

Weapons
(SWD)

Other
Codes

Total # Suspension Incidents by Offense 

School Year 2012-2013 School Year 2013-2014

What were the most frequent suspensions for? 
 

What offense showed the greatest increase? Why? Were 
preventative strategies in place in your school, like 
Mindfulness or de-escalation tactics? 

 
What offense showed the greatest decrease? What could 
have helped this decrease? Can those same strategies be 
applied to other student and adult behaviors? 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.
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School Climate Indicators

School #

School Name

Data

STUDENTS 96.2

90.0SY1314 Response Rate (%)STAFF

SY1314 Response Rate (%)

What can you do to address your students' and staff's concerns?

The data show how the respondents feel; they reflect the students' and staff's perceptions of your school 
and may not align with your feelings or perceptions. 

Students respect each other.

I feel like I belong at this school.

I feel safe at this school.

28.6 30.9

38.6 54.9

SY1213 SY1314

The school administration supports the staff in performing 
their duties.

69.0

Staff feel safe at this school.

How did your students and staff  feel about relationships and safety in 
your school?

Glenmount Elementary/Middle
Annual School Survey - select results

How do you feel about these results? Do they align with your perceptions? Are they consistent or 
inconsistent with other data on your school's climate?

80.6 88.6

54.1

Students picking on/bullying other students is not a 
problem at this school.

38.3 57.9

Data show the percentage of respondents who agree  with the given statement.

SY1213 SY1314

24.2 27.2

235

SOURCE: Annual School Survey, 2013 and 2014 
NOTE: Data highlighted in red identify those questions where less than 50% of the respondents agreed.  
NOTE: You can find the complete results of your School Survey at: http://www.baltimorecityschools.org//site/Default.aspx?PageID=24842 

This report is a product of the Office of Student Support and Safety, Baltimore City Public Schools.
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Copyright International Institute for Restorative Practices, 2017 

1

Restorative Practices Research and Evaluations 

What is Restorative Practices and Justice? 
Restorative practices is a social science that studies how to build social capital and achieve 
social discipline through participatory learning and decision-making. The International Institute 
for Restorative Practices (IIRP) is the world’s leading and largest provider of restorative 
practices professional development, graduate education and educational resources.  

IIRP views restorative justice practices as a subset of restorative practices. Restorative justice 
practices are reactive, consisting of formal or informal responses to crime and other 
wrongdoing after it occurs. The IIRP's definition of restorative practices also includes the use of 
informal and formal processes that precede wrongdoing, those that proactively build 
relationships and a sense of community to prevent conflict and wrongdoing. 

I. National Research Proposes “Overturn of Zero-Tolerance Policies”
In the United States and Canada, zero-tolerance policies were adopted in various 
schools and other education venues and became popular policy in 1994. These policies 
gained further popularity after the Columbine High School tragedy. Under required 
federal legislation, states were required to follow the highly punitive practices or 
jeopardize losing federal funding. Critics of the policies believe that it contributes to the 
school-to-prison pipeline by treating behavioral problems as criminal justice issues and 
disproportionately targeting African American and Latino students most often. In 2014 
under President Obama’s administration, guiding principles were established and sent 
to school districts across the country to pivot away from zero-tolerance policies.

• U.S. Department of Education: Guiding Principles A Resource Guide for 
Improving School Climate and Discipline (2014)

• U.S. Department of Education Office for Civil Rights: Civil Rights Data Collection 
(2014)

• Breaking Schools’ Rules: A Statewide Study of How School Discipline Relates to 
Students’ Success and Juvenile Justice Involvement (2011)

• A Study of Zero Tolerance Policies in Schools: A Multi-Integrated Systems 
Approach to Improve Outcomes for Adolescentsjcap_27 by Journal of Child and 
Adolescent Psychiatric Nursing (2011) 

http://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf
http://ocrdata.ed.gov/Downloads/CRDC-School-Discipline-Snapshot.pdf
http://ppri.tamu.edu/files/Breaking_Schools_Rules.pdf
http://www.ncjfcj.org/sites/default/files/Zero%20Tolerance%20Policies%20in%20Schools%20(2).pdf
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• Are Zero Tolerance Policies Effective in the Schools? An Evidentiary Review and
Recommendations by American Psychological Association (2008)

• Department of Justice: The Effects of Restorative Justice Programming: A
Review of the Empirical (2005)

II. National Organizations Recommend Restorative Practices
The counter research against zero-tolerance policies inspired several nationally 
recognized organizations to support the Department of Education’s findings and 
contribute their own research and articles, which recommended policy changes and 
alternative discipline approaches including restorative practices.

• From Reaction to Prevention: Turning the Page on School Discipline by AFT
(2015-16)

• What Further Research is Needed by WestEd (2015)

• Restorative Justice in U.S. Schools: Summary Findings from Interviews with 
Experts by WestEd (2015)

• Advancing School Discipline Reform by The National Association of State Boards 
of Education (2015)

• Rethinking Student Discipline and Zero Tolerance by RAND Corporation (2015)

• School to Discipline Consensus Report by Justice Center Council for State 
Governors (2014)

• American Federation of Teachers (AFT) Resolution Supporting Restorative Justice 
(2014)

• A Generation Later: What We’ve Learned about Zero Tolerance in Schools by 
Vera Institute of Justice (2013)

• How School Discipline Feeds the School to Prison Pipeline by NYCLU (2013)

• Multiple Responses, Promising Results: Evidence-based, Nonpunitive 
Alternatives to Zero Tolerance by National Education Association (2011)

• Dismantling the School-to-Prison Pipeline by NAACP Legal Defense and 
Educational Fund (2005)

III. Higher Education Adopts Restorative Practices Programs
The field of restorative practices is the focus of current research in higher education 
institutes nationwide — by Johns Hopkins University and Diplomas Now, supported by 
the Atlantic Philanthropies, and by RAND Corporation, supported by the National 
Institutes of Mental Health and the U.S. Department of Justice. These projects are a few 
examples of universities exploring a wide range of outcomes, including restorative 

http://www.apa.org/pubs/info/reports/zero-tolerance.pdf
http://www.antoniocasella.eu/restorative/Latimer_2005.pdf
http://www.aft.org/ae/winter2015-2016/skiba_losen
http://jprc.wested.org/wp-content/uploads/2015/07/Restorative_Justice_Future_Research.pdf
https://www.wested.org/wp-content/files_mf/1447101213resourcerestorativejusticeinusschoolssummaryfindingsfrominterviewswithexperts.pdf
http://www.air.org/sites/default/files/downloads/report/Advancing-School-Discipline-Reform-Sept-2015.pdf
http://www.rand.org/blog/2015/10/rethinking-student-discipline-and-zero-tolerance.html
https://csgjusticecenter.org/wp-content/uploads/2014/06/The_School_Discipline_Consensus_Report.pdf
http://www.aft.org/resolution/support-restorative-justice-programs-schools-receive-public-funds
http://www.vera.org/sites/default/files/resources/downloads/zero-tolerance-in-schools-policy-brief.pdf
http://www.nyclu.org/files/publications/nyclu_STPP_1021_FINAL.pdf
http://www.nea.org/assets/docs/alternatives-to-zero-tolerance.pdf
http://www.naacpldf.org/files/publications/Dismantling_the_School_to_Prison_Pipeline.pdf
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practices’ effects on graduation rates, social competency, academic achievement, 
alcohol abuse and bullying. Research findings will be released in fall/winter 2016. Other 
numerous university campuses have adopted the practice of restorative practices to 
address conduct, behavior and conflict.  
 

• RAND Corp Randomized Control Study: 22 Pittsburgh Public Schools Supported 
by Department of Justice Grant (2015)  

•  John Hopkins University Study: 15 Diplomas Now Urban Schools Supported by 
Atlantic Philanthropies (2014) 

• The Promise of Restorative Practices to Transform Teacher-Student Relationships 
and Achieve Equity in School Discipline by Dr. Anne Gregory, Rutgers University 
(2014) 

• RAND Corp Randomized Control Study: 14 Maine Schools Supported by NIH 
Grant (2013)  

• Association of Catholic Colleges and University Restorative Programs 

• UC Berkley Restorative Justice Center  

• University of Birmingham Restorative Justice Program  

• University of Denver Restorative Justice Program 

• Governors State University Restorative Justice Program  

• Eastern Mennonite Center for Justice and Peacebuilding 

• University of Kentucky Restorative Justice Program 

• Marquette University Restorative Justice Initiative  

• Missouri State University Justice Coalition  

• University of Minnesota Center for Restorative Justice and Peacemaking  

• University of Oregon Restorative Justice Program 

• University of Saint Joseph Restorative Justice Program  

• Simon Frasier University Restorative Justice Program  

• Skidmore Restorative Justice Project 

• Stanford University Restorative Justice Program 

• Suffolk University Center for Restorative Justice 

• University of Texas Austin Institute for Restorative Justice and Restorative 
Dialogue 

• University of Vermont Restorative Justice Programs 

http://restorativeworks.net/2015/08/pittsburgh-schools-go-restorative/
http://restorativeworks.net/2014/03/safersanerschools-research/
http://www.tandfonline.com/doi/abs/10.1080/10474412.2014.929950
http://restorativeworks.net/2013/09/nih-fund-first-randomized-control-trials-restorative-practices-16-maine-schools/
http://www.accunet.org/i4a/pages/index.cfm?pageid=3780
http://www.accunet.org/i4a/pages/index.cfm?pageid=3780
http://www.birmingham.ac.uk/schools/law/courses/llm/modules/LLM-restorative-justice.aspx
http://www.du.edu/studentlife/studentconduct/restorativejustice/
http://www.govst.edu/Academics/Colleges_and_Programs/College_of_Arts_and_Sciences/Division_of_Humanities_and_Social_Science/Criminal_Justice/Restorative_Justice,_Certificate/
http://www.emu.edu/cjp/restorative-justice/
http://www.uky.edu/studentconduct/restorative-justice
https://law.marquette.edu/rji/
http://associations.missouristate.edu/morjc/
http://www.cehd.umn.edu/ssw/rjp/
https://uodos.uoregon.edu/Programs/ConflictResolutionServices/RestorativeJusticeProgram.aspx
http://www.usj.edu/academics/schools/school-of-humanities-social-sciences/history-society/criminal-justice-restorative-justice/
https://www.sfu.ca/crj/about.html
http://www.skidmore.edu/campusrj/
https://communitystandards.stanford.edu/student-conduct-process/restorative-justice
http://www.suffolk.edu/college/centers/14521.php
http://www.utexas.edu/research/cswr/rji/ourinitiatives.html
http://www.uvm.edu/conferences/restorativejustice/
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• University of Wisconsin Restorative Justice Project

• Zehr Institute for Restorative Justice

IV. Research Uncovers Racial Disparities in Suspensions and Expulsions
The growing numbers of student suspension and expulsion rates, particularly of African
American and Latino students, under zero-tolerance policies sparked national and state
interest to learn more about these data. The findings in this section detail the alarming
disparities in school discipline and suggest social discipline alternatives to help close
this gap.

• Civil Rights and the School-to-Prison Pipeline in Oklahoma Part 1 (2015)

• Civil Rights and School-to-Prison Pipeline in Oklahoma Part 2 (2015)

• The Civil Rights Project

• Expansive Survey of America's Public Schools Reveals Troubling Racial
Disparities by U.S. Department of Education (2014)

• You Can’t Fix What You Don’t Look At: Acknowledging Race in Addressing
Racial Discipline Disparities: Indiana University (2014)

• How Educators Can Eradicate Disparities in School Discipline: A Briefing Paper
on School-Based Interventions: Indiana University (2014)

• The Achievement Gap and the Discipline Gap: Two Sides of the Same Coin? by
Anne Gregory, Russell J. Skiba, and Pedro A. Noguera (2011)

• The Growth of Incarceration in the United States: Exploring Causes and
Consequences (2005)

V. Case Study Research: Schools Showing Promising Results
The research reports published in national and higher education journals challenged
many school districts to rewrite their discipline policies and implement school climate
change reform using restorative practices. This section lists various impact studies from
districts and schools from around the country.

• Los Angeles Unified School District (LAUSD) Successful School Climate
Committee Report: Discipline Foundation Policy – Restorative Justice (2016)

• Newark Public Schools: Presentation to the NJ State Board of Education by
Superintendent Christopher Cerf (2015)

• Improving School Climate: Evidence of Schools Implementing Restorative
Practices by IIRP (2014)

• Restorative Justice in Oakland Schools: Implementation and Impacts (2014)

https://law.wisc.edu/fjr/rjp/
http://zehr-institute.org
http://www.reddirtreport.com/red-dirt-news/part-i-youth-incarceration-and-oklahoma%E2%80%99s-school-prison-pipeline
http://www.reddirtreport.com/red-dirt-news/part-ii-youth-incarceration-and-oklahoma%E2%80%99s-school-prison-pipeline
https://civilrightsproject.ucla.edu/research
http://www.ed.gov/news/press-releases/expansive-survey-americas-public-schools-reveals-troubling-racial-disparities
http://www.indiana.edu/~atlantic/wp-content/uploads/2014/12/Acknowledging-Race_121514.pdf
http://www.indiana.edu/~atlantic/wp-content/uploads/2014/03/Disparity_Interventions_Full_031214.pdf
http://www.indiana.edu/~atlantic/wp-content/uploads/2011/11/Gregory-et-al.-The-Achievement-Gap-and-the-Discipline-Gap-Two-Sides-of-the-Same-Coin.pdf
https://boe.lausd.net/sites/default/files/03-15-16TAB1SchoolWidePositiveBehavior.pptx_.pdf
http://www.state.nj.us/education/sboe/meetings/2015/October/public/Superintendent's%20State%20Board%20Presentation_10-07_Final.pdf
http://www.iirp.edu/pdf/ImprovingSchoolClimate.pdf
http://www.ousd.org/cms/lib07/CA01001176/Centricity/Domain/134/OUSD-RJ%20Report%20revised%20Final.pdf
http://johnjay.jjay.cuny.edu/nrc/NAS_report_on_incarceration.pdf
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• Chicago Public Schools Mid-Year Data: 60 Percent Fewer Out of School 
Suspensions So Far This Year, 69 Percent Reduction in Expulsions (2014-15) 

• Ed White School Restorative Discipline Evaluation (2012-13)  

• Human Impact Partners on School Discipline and Restorative Justice Polices in 
Los Angeles, Oakland, Salinas and Merced, California (2012) 

• School-based restorative justice as an alternative to zero-tolerance policies: 
Lessons from West Oakland (2010) 

• Findings From Schools Implementing Restorative Practices by IIRP Graduate 
School (2009) 

• Denver Public Schools Restorative Justice Project: Year Three End of Year 
Report (2009) 

• IIRP Report for the 2001-2003 cohort at: 
http://www.iirp.edu/article_detail.php?article_id=Mzky 

• IIRP Report for the 2003-2006 cohort at: 
http://www.iirp.edu/article_detail.php?article_id=NTc2 

http://cps.edu/News/Press_releases/Pages/PR1_3_19_2015.aspx
http://www.utexas.edu/research/cswr/rji/pdf/Ed-White-Evaluation-2012-2013.pdf
http://www.humanimpact.org/projects/hia-case-stories/school-discipline-and-restorative-justice/
https://www.law.berkeley.edu/files/thcsj/10-2010_School-based_Restorative_Justice_As_an_Alternative_to_Zero-Tolerance_Policies.pdf
http://www.iirp.edu/pdf/IIRP-Improving-School-Climate-2009.pdf
http://www.rjcolorado.org/restorative-justice-in-schools.html
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II.G.  Organizational Plan 

II.G.i.  Management and Team Structures and Lines of Reporting 

Please see attached organizational chart and schematic of team planning for School 41, 

which outlines general leadership teams as well as supporting teams which will support the daily 

operations and guide the school forward.  
 

II.G.ii.  Function of Management and Team Structures in Day-to-Day Operations 

Two relatively new teams with comprehensive vison and a focus on driving improvement 

will be launched this year, and the new leader will need to establish a system of interconnectedness 

between and among the new and pre-existing teams. These new global teams are: 

 

1) Instructional Leadership Team (ILT) which is part of the evidence-based expanded learning 

model launched this past school year. The team has worked to plan expanded day, and is charged 

globally with implementation and performance management of the school’s overall program for 

accomplishing the 7 Essential Elements. This team is comprised of the administration, 

Instructional and Data Coaches, intervention prevention teachers and the TOA for Restorative 

practices.  

 

2) A Community Engagement Team, required by the formal notification of Receivership status on 

7/16/15. This team is comprised of the Principal, Assistant Principals, ELRC, TOA for Restorative, 

teachers from primary and intermediate grade levels, the RTA representative, Community Partners 

(Asbury Methodist, Center for Youth, Quad A for Kids and Genesee Mental health) and parents. 

 

Existing teams that function regularly are outlined in the aforementioned schematic chart, 

which also specifies their meeting frequency. 
 

II.G.iii.  APPR Implementation Plan  

RCSD has an SED approved APPR Plan that it is currently in effect through the hardship 

waiver process, and anticipates submission of an APPR plan compliant with new regulations prior 

to the 2016-2017 school year.  RCSD teachers give post-tests for SLO. All administrators and 

evaluators have been trained and passed training using the Danielson Rubric.  Observations, 

including information from the pre- and post-observation conferences, are tracked in the District’s 

ePerformance (PeopleSoft) system.  Principals may review the status of observations and 

evaluations, as well as see content, for all building-based staff. Reports on status are also provided 

on a weekly basis to the Principal’s supervisors. Data is used to drive the relevant professional 

development for struggling teachers. 

 

II.G.iv.  Calendar of Events for APPR Implementation 

2016-2017 Task 

9/20 
Teachers rated Developing or Ineffective must receive a Teacher Improvement Plan (TIP) or 

Development Plan.  

9/22 Deadline for Teachers filing an appeal. 

10/15 Teacher goal-setting meeting must be completed. 

10/21 Teachers must complete Quarter 1 SLOs in eDoctrina and submit for review. 
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10/28 District must submit teacher evaluation data to NYSED for 2015-2016 school year. 

10/25 District approval of Quarter 1 SLOs in eDoctrina. 

10/31 - 11/4 Q1 Post Assessment Window. 

11/10 Teachers must complete Semester 1/Quarter 2/Full Year course SLO entry in eDoctrina. 

11/30 First formal observation for non-tenured teachers is due. 

12/9 District approval of Semester 1/Quarter 2/Full Year course SLOs in eDoctrina. 

1/17 - 1/27 Semester 1/Quarter 2 post assessment window. 

2/10 Teachers must complete Quarter 3/Semester 2 course SLO entry in eDoctrina. 

3/3 District approval of Quarter 3/Semester 2 SLOs in eDoctrina. 

3/20-3/31 Quarter 3 post assessment window. 

4/1 Evaluations for administrators rated ineffective or developing are due. 

4/7 
Quarter 4/Semester 2/Full Year Post Assessments and answer keys must be finalized and 

delivered to IM&T for entry into eDoctrina. 

4/13 Teachers must complete Quarter 4 SLOs in eDoctrina. 

4/30 
Second formal observation for non-tenured teachers and formal observation for tenured teachers 

is due. 

5/5 District approval of Q4 SLOs in eDoctrina. 

5/15 
Non-tenured teacher evaluation review meeting must take place. Unannounced observations 

must be completed prior to completion of teacher evaluation. 

5/30-6/9 Secondary Semester 2/Full Year Post Assessment Window. 

5/30-6/16 Elementary Semester 2/Full Year Post Assessment Window. 

6/1 
Teacher evaluation review meeting must take place. Unannounced observations must be 

completed prior to completion of teacher evaluation. 

8/4 Principal evaluations due. 

 

  



Kodak Park School 41 Organizational Chart 
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II.G.iv.  Calendar of Events for APPR Implementation Rochester City School District 

2016-

2017 
Task 

9/20 
Teachers rated Developing or Ineffective must receive a Teacher Improvement Plan (TIP) or 

Development Plan.  

9/22 Deadline for Teachers filing an appeal. 

10/15 Teacher goal-setting meeting must be completed. 

10/21 Teachers must complete Quarter 1 SLOs in eDoctrina and submit for review. 

10/28 District must submit teacher evaluation data to NYSED for 2015-2016 school year. 

10/25 District approval of Quarter 1 SLOs in eDoctrina. 

10/31 - 11/4 Q1 Post Assessment Window. 

11/10 Teachers must complete Semester 1/Quarter 2/Full Year course SLO entry in eDoctrina. 

11/30 First formal observation for non-tenured teachers is due. 

12/9 District approval of Semester 1/Quarter 2/Full Year course SLOs in eDoctrina. 

1/17 - 1/27 Semester 1/Quarter 2 post assessment window. 

2/10 Teachers must complete Quarter 3/Semester 2 course SLO entry in eDoctrina. 

3/3 District approval of Quarter 3/Semester 2 SLOs in eDoctrina. 

3/20-3/31 Quarter 3 post assessment window. 

4/1 Evaluations for administrators rated ineffective or developing are due. 

4/7 
Quarter 4/Semester 2/Full Year Post Assessments and answer keys must be finalized and 

delivered to IM&T for entry into eDoctrina. 

4/13 Teachers must complete Quarter 4 SLOs in eDoctrina. 

4/30 
Second formal observation for non-tenured teachers and formal observation for tenured teachers 

is due. 

5/5 District approval of Q4 SLOs in eDoctrina. 

5/15 
Non-tenured teacher evaluation review meeting must take place. Unannounced observations 

must be completed prior to completion of teacher evaluation. 

5/30-6/9 Secondary Semester 2/Full Year Post Assessment Window. 

5/30-6/16 Elementary Semester 2/Full Year Post Assessment Window. 

6/1 
Teacher evaluation review meeting must take place. Unannounced observations must be 

completed prior to completion of teacher evaluation. 

8/4 Principal evaluations due. 
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II.H.  Educational Plan

II.H.i.  Curriculum to be Used

The District has begun a review of curriculum, outlining the regular cycle of review, 

professional development and implementation. For the 16-17SY, curriculum will adhere to the 

CCLS and maintain the rigor driven by the instructional shifts, while emphasizing the teacher’s 

role in curriculum development and the need to provide more culturally relevant curriculum. The 

modules on Engageny.org will provide the basic backbone, while the district will actively support 

teachers in making reasonable decisions as to activities, supplemental texts and/or resources that 

are accessible and relevant for students based on the needs of the students in their classrooms.  

In order for teachers to make these reasonable adjustments, there must be a systemic 

investment in capacity building so that teachers can implement the "plan-teach-assess-reflect" 

cycle in unit/lesson plans. The District has set a goal and arranged supports such that teachers in 

75% of Priority schools will be implementing this cycle by 3rd quarter of 2017, as evidenced by 

90% participation in Understanding by Design training in these schools.  

This work began at School 41 in the 2015-2016 school year, with school-based 

opportunities in the Understanding by Design learning modules. The collaborative planning time 

and job-embedded professional learning will continue to support and push teacher teams in lesson 

design that is standards-based and responsive to ongoing assessment of student need. As noted in 

other sections, the balanced literacy framework will be the nexus of this work for much of the year. 

II.H.ii.  Instructional Strategies to be Used in Core Courses and Common-Branch Subjects

Over the past two years, District curricular efforts have focused on implementing the 

CCLS, specifically the NYSED EngageNY modules, and supporting the instructional shifts, in 

particular the incorporation of more informational text; increasingly complex text coupled with 

close reading; and an emphasis on text-based written responses. At this point, the efforts are 

focused on deepening the application of the shifts, particularly in raising the level of questioning 

and engagement, and in differentiating the instruction to support all learners.  

The District is working toward building a shared understanding that higher level 

questioning and thinking occurs when students are actively engaged in content that is relevant and 

interesting to them. Teacher-led instruction should be brief with the purpose of posing an 

interesting question or topic for students to explore. Differentiating experiences for students will 

allow them to engage in rigorous tasks and resources through a well-designed learning plan that 

leads to outcomes that demonstrate higher levels of student achievement. There are many key 

research-based strategies forthcoming this year that will help attain this vision: 

 A committed effort to training the majority of teachers in a formal Understanding by

Design process to address the shortcomings in lesson design consistently noted in the

majority of DTSDE reviews over the past two years. School 41 began this work last year

and will certainly continue.

 Relatedly, the District has developed common formative assessments for ELA and Math

in grades 3-9, which allow grade level teams to be clear about the standards, performance

indicators and success criteria. These assessments are available in the online platform
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eDoctrina, which allows teachers’ time to be spent on the application of the results rather 

than the analysis. These assessments are complemented by the fall-winter-spring cycle of 

NWEA. This initiative is grounded in Hattie’s meta-analysis that finds cycles of common 

formative assessment to have the one of the strongest positive correlations with student 

achievement. 

 The evidence-based curriculum, Project CRISS: Creating Independence through Student-

owned Strategies, is a research-validated framework for teaching and learning that will

equip our students with the tools necessary for success in college and career while also

creating true lifelong learners.  Project CRISS provides teachers and students with a

framework for teaching and learning to access the critical points (engagement, higher-level

questioning, and differentiation) that lead to student success.  Project CRISS was validated

by 2010 What Works Clearinghouse through two research studies in which they “consider

the extent of evidence for Project CRISS on adolescent learners to be medium to large for

the comprehension domain.”  Teachers in grades 4 and above will complete the 12 hour

CRISS Introductory Workshop, implement three strategies as a grade-level team, and

receive classroom support through the form of modeling and coaching in order to align CC

module lessons to the CRISS Framework for Teaching & Learning.

 Embarking on a Digital Transformation, which is a 3-year multi-phase plan that will result

in one-to-one technology, but more importantly in more engaging, more personalized

learning for students.

 As the formative assessment work has deepened, so too has the ability to provide better

matched interventions. The options for blended learning tools, linked to NWEA or other

assessments, have increased and there are a variety of web-based individualized programs

available to schools; these include i-Ready, Compass and Lexia.

II.H.iii.  School Calendar and Daily Class Schedule

School 41 adopted the National Center for Time & Learning’s Expanded Learning Time 

model which adds almost 300 hours to the year, adding time in an embedded model that allows for 

greater differentiated supports to be provided to all students, provides teachers with structured time 

to collaborate, and engaging enrichment for students. Community partners are integrated into the 

school day. Expanded learning allows district and community efforts to be focused on ensuring 

that all students have the time and support necessary to learn, while providing a well-rounded 

educational experience focused on college and career readiness.   

School 41 began to implement this evidence-based model of expanded day which 

incorporates the 7 essential elements listed below, this year and will move toward a more refined 

program in 16-17. Done well, the school embeds these structures into their normal operating 

framework, using the additional time more effectively to accomplish student social-emotional and 

academic goals. This is the shift that will be made at School 41 this year. All teachers will now 

work the expanded time, which means that this time can truly be used to focus on the improved 

differentiation (guided reading) and intervention system outlined above. Furthermore, enrichment 

will be more aligned to student interest and run by newly selected partners, all of whom are 

committed to the restorative, trauma-responsive culture that is being built. Lastly, the schedule has 

been adjusted so that the time is more suited to the developmental needs of students. All the 

elements listed in the table below are in place, and the school is committed to progress monitoring 

and continuous improvement through surveying of students and the “Data in a Day” framework 

which will see teams of stakeholders (teachers, administrators, community partners, parents and 
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students) conducting walkthroughs with a focused observation tool and then making collective 

quality improvement recommendations.  

Features Requirements 

Focused School wide Priorities 

New school day/year driven by a small set of priorities to 

improve student achievement 

 No more than three school wide priorities, including one

school-wide instructional focus

 Clear and measurable goals that monitor progress

towards priorities

Rigorous Academics 

All student schedules include challenging ELA, math, 

science, and social studies courses 

 Time allocated to academic instruction reflects student

needs

Differentiated Supports 

All student schedules include academic intervention or 

acceleration taught primarily by certified teachers 

 At least 120 minutes weekly

 Students grouped based on data identifying academic

needs

Frequent Data Cycles 

Systemic approach to analyzing and responding to data 

to improve instruction 

 At least 60 minutes of weekly collaboration for all core

academic teachers to analyze and respond to data

 School wide protocols for analysis

 4 to 6 interim ELA and math assessments yearly

Targeted Teacher Development 

All teacher schedules include weekly opportunities to 

collaborate with peers to strengthen instruction 

 At least 60 minutes weekly grade level and/or content

area collaboration for all teachers, in addition to the 60

minutes each week for data analysis

 School wide protocols for collaboration

 Administrators participate in and support collaboration

Engaging Enrichment 

All student schedules include enrichment courses beyond 

traditional district offerings 

 All students receive at least 90 minutes each week for

enrichment

 Enrichment offerings are based in part on student

interests and choice, with opportunities for mastery

Enhanced School Culture 

School-wide plan to build a culture of high academic and 

behavioral expectations 

 Time to recognize achievement and reinforce positive

behavior at least monthly.

Chart source: Deveaney, E. American Institutes of Research (AIR) “Assessment of Progress in Implementation of 

Expanded Learning Time: Rochester City Schools”, February 2015. 

II.H.iv.  Data-Driven Instruction

At School 41, the day-to-day work of applying student data to both instruction and to 

intervention is led by the Data Coach. The coach obtains data from the NYSED ELA and Math 

performance indicators, as well as from the NWEA and AIMS web benchmarks. The Data Coach 

will schedule three Deep Data Dives after Benchmark testing to work with grade level teams, 

instructional coach and the intervention prevention teachers to create Tier 2 and Tier 3 intervention 

groups and assist in the development and monitoring of individual student learning pans.  These 

intervention groups will be seen during the “Walk to Intervention” model at all grade levels. The 

Data Coach will work with teachers to use research based intervention programs, including online 

tools such as Compass and Lexia, which also provide progress monitoring. 

Beyond intervention is the work to utilize data to make adjustments to the curriculum and 

planning in core instruction. Building cycles of formative assessment, including protocols for 
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looking at student work particularly to carry out the writing priority, will be part of the weekly 

data meetings. 

Through effective scheduling, grade level teams will have at least 60-80 minutes of 

collaborative time, twice a week. The first will focus on data and its application to lesson planning, 

progress in walk to intervention and the use of differentiated instruction. The second will be more 

planning, standards and curriculum, Both times offer the opportunity for real job-embedded 

professional learning in data-driven instruction. 

II.H.v.  Academic, Socio-Emotional, and Student Support

School 41 has worked to formalize the Response to Intervention Problem Solving Team to 

be more aligned with the intent and guidance around Response to Intervention. There is an 

established meeting pattern and referral process, although there is still work to be done around the 

use of data to identify social emotional need, and to build the expectations and strategies for 

delivering and progress monitoring interventions in the classroom. The school leader, Ms. 

Whitlow, has been recognized across NYS as an expert practitioner of RTI and was largely 

responsible for helping another Priority school be released from accountability status through 

implementing RTI with fidelity. Building School 41’s capacity to run an effective RTI process is 

well within her area of expertise, and is underway. 

The District has identified this as a need, based on systemic DTSDE reviews and the lack 

of sufficient student growth. There is a work-team poised to publish an RTI Guidance Document 

in later July to guide RTI teams and classroom teachers at the building level (particularly the 

Decision trees and Data Protocols that are expected to be used), and focus on Tier 1 instructional 

practices. School 41 has an established system for identifying Tier 2 and Tier 3 students for reading 

and math interventions.  All students are assessed three times a year in reading and math and 

individual learning plans are created. They are establishing a system to address the Tier 2 and Tier 

3 social emotional needs, interventions and a data collection system. School 41 began the work of 

creating an RTI Problem solving team this past school year and had success in getting parent 

participation at meetings to discuss student performance with the  members of the team 

(psychologist, intervention prevention teacher, Data Coach, TOA for restorative and 

Administrator).   

The District is also working to help schools become more adept at supporting the 

behavior side of the RTI pyramid, framing the work in terms of proactive social-emotional 

development, relationship building, and effective problem-solving systems, included in RTI. The 

school’s full-time social worker can be an asset in coordinating this system, and the launch of the 

Help Zone will promote the responsive problem solving orientation we need. Done within the 

context of a schoolwide approach to building relationships (restorative practices), this Help Zone 

is critical in organizing the multi-tiered levels of social-emotional support. 

II.H.vi. School Climate and Discipline

The Rochester City School District has committed to interrupting past practice which 

included an overreliance on suspensions doled out at disproportionate rates, and a loss of 

instructional time and resources devoted to social-emotional support. We are partnering with our 
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community to secure resources to shift toward a restorative approach to school discipline, have 

recently adopted a new Code of Conduct to codify this shift, and have invested more in social-

emotional supports, within a long-term vision and plan.  

The main thrust of this Transformation Plan is to fundamentally alter the climate and culture of 

School 41, directly addressing the observed student need. Engaging the International Institute of 

Restorative Practices to partner for a two-year implementation support program increases the 

likelihood of implementing a whole school approach with fidelity. This Safer Saner Schools 

model has a track record of reducing negative behaviors and suspensions and of increasing 

student and staff morale and engagement in urban schools with similar demographics and 

challenges. It provides the structured approach to transforming the relationships and interactions 

between and among staff and students through a focus on building restorative school-wide 

protocols, language and discipline policies and practices. The two-year strategy will include: 

 Deep foundational training for the leadership team;

 Training all staff that interact with students, inclusive of lunchroom, clerical, transportation

and support staff;

 Development of structures and schedules for professional learning for the year;

 A schedule of monthly implementation check / coaching phone calls and periodic site

visits;

 Materials for teachers, staff and families to use;

 A plan for progress monitoring and feedback cycles;

 A plan for how to integrate this work with the emerging District community of practice for

schools who want to become restorative, including training and certifying up to 12 staff to

build sustainable capacity.

As the school invests time and energy in relationships with students, this provides the important 

base upon which restorative approaches to wrongdoing are most effective. It also strengthens the 

ability to know our students. This space is where the learning about trauma and trauma-

responsiveness / cultural pedagogy will begin to flourish. School 41 will be partnering closely with 

Coordinated Care Services, Inc., and a clinical expert in trauma, Dr. Elizabeth Meeker, to 

deliver year-long professional learning, strategy consultation and onsite coaching.  

The Help Zone, which will open for business in September 2016, staffed by partner Center 

for Youth, will play a critical role in the school’s approach to managing behavior and meeting 

student need. The Help Zone meets several needs simultaneously by: 

 Providing a rapid, non-punitive response to student behavior, and views behavior as an

expression of some legitimate student need;

 Helping to identify that need, and functions as a point of access to match students to

available resources;

 Triages student behaviors so that administrators are involved only in appropriate cases,

freeing them for instructional leadership;

 Promoting student habits of expression, reflection, problem solving/repair and return to

class; and

 Tracking usage patterns so that school leaders can proactively intervene with students and

teachers as suggested by the data.
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School 41 staff will roll out a new common language chart called PAWS (See attached 

Matrix) developed by the Restorative Practices PLC over the summer. This work represents a 

bridging from a previous PBIS system that had become ineffective toward a school approach that 

is founded on restorative relationship building and working to framing positive behaviors in that 

way.  Teachers will be provided training in August and students will be explicitly taught common 

language and expectations at grade level assemblies, in classrooms and provided models in all 

areas of the building.   

After analyzing the discipline and behavioral data during the school year the school leader 

with District support sought out partnerships to address children exposed to trauma.  Training 

began in the 2015-2016 school year on three half days to help staff develop an understanding of 

adverse childhood experiences (ACEs) and vicarious trauma.  School 41 will also engage in 

professional development with Coordinated Care Services Inc. to become a trauma-informed 

school for the 2016-2017 school year.  The school community will begin to understand that the 

trauma-informed principles of safety, trust, choice, collaboration and restoring power must be 

experienced and upheld by the entire school community, including staff, students and families.  

This approach aligns seamlessly with the restorative initiatives and will be crucial to turning the 

social emotional culture of School 41 around while reducing office discipline referrals and 

suspensions. 

II.H.vii.  Parent and Community Engagement

School 41 has a variety of ways it fosters home school communication and parent 

engagement, including utilizing a full range of modes such as RoboCalls, print, agendas, Class 

Dojo, website and email. It also hosts the traditional school events such as Orientations, Open 

Houses, conferences as well as regularly scheduled informal events such as “Family Reading 

Night” and “Health and Wellness Fair” to build relationships, share and obtain information and 

input. Most events are well-attended, but the school has identified a need to engage parents more 

in communication and learning tied to how families can support achievement. 

Building a systems approach to prioritizing what type of information and tools might be 

most useful to share with parents, as well as developing clear school-wide expectations for home-

school communication will be important this year. In addition, the SaferSanerSchool support for 

restorative approaches includes resources that the school can share with parents, so that they are 

beginning to use the same language and approach to reflection and problem-solving at home with 

their children. The District has also made a commitment to train parent liaisons and offer parent 

training opportunities as well.  

An additional component of parent engagement will be the Community Engagement Team, 

a required part of the emerging Receivership regulations. Formal notification of Receivership 

status was received on July 16, 2015, and the timelines for forming the team are already underway. 
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II.I.  Training, Support, and Professional Development 

II.I.i.  Involvement of School Leadership and Staff in Plan Development 

The PD Plan is a natural outgrowth of the ongoing needs assessment and reorganizing work 

done this year. The Principal, Instructional Leadership Team and School based Planning team met 

to identify needs and topics pertaining to the three key strategies.  A schedule was created and 

SBPT approved the topics and plan. For example, the trauma strand of PD was voted on a priority 

for the 16-17SY by SBPT, after considerable discussion. Similarly, after working to launch Walk 

to Intervention, the school leadership team and teachers identified the need for training in more 

evidence-based reading interventions and in guided reading.  

 

II.I.ii.  Professional Learning Plan for Year 1 
 

Please see attached.  

 

II.I.iii.  Evaluation and Modification of Professional Learning Plan 

The type of evaluation is dependent upon the strand of the professional learning. For 

example, the social-emotional strand (restorative practices, trauma-responsiveness) will be 

assessed by the degree of staff training, the level of implementation of circles and strategies, and 

ultimately through reductions in disciplinary incidents. These data points will be reviewed on a 

regular cycle, set up with school leadership team, and ideally with SBPT. 

 

At a leadership level, application of the professional development must be assessed, in the 

classroom. The school leadership team will utilize an online tool called the Administrative 

Observer to conduct frequent targeted walkthroughs in a forum that automatically aggregates to 

show schoolwide trends. This will be helpful in evaluating the real-time effects of discrete PD 

topics. For example, if a team has devoted time to learning how to develop tiered learning targets 

and higher-order questions, administrators could focus on collecting classroom evidence of those 

two practices, and bring that data back to the team the following month. Overtime, this culture of 

ongoing evaluation and continuous inquiry is what results in more learning. 

  



 

 

2016-2017 Professional Learning Plan                     
 Kodak School #41 

Receivership Metric/Key 
Strategy 

Alignment 

Professional Learning 
Topic 

Dates Expected Outcomes/ 
Receivership Targets 

Presenter/Facilitators Method/s for 
Monitoring 

Key Strategy 1: Develop a positive 
school culture, anchored in 
restorative practices, and a trauma-
responsive approach. 
 

Restorative Practices 
School Safety 

Aug 2016-June 
2017 

15% reduction in Serious 
Incidents 

TOA Restorative 
Partners in Restorative 
Initiative 
Coordinated Care Services, 
Inc. 

Help Zone Data 
Suspension Data 
Office Discipline 
Referral(ODR) Data 

Trauma Informed School 
School Safety 

Aug 2016-June 
2017 

15% reduction in Serious 
Incidents 

Trainer from Coordinated 
Care Services, Inc. 

Help Zone Data 
Suspension Data 
ODR Data 

Dealing with Difficult Disengaged 
Youth 

Aug. 10, 2016 50% reduction in Office 
Referrals 

Brian Mendler ODR Data 
Suspension Data 

Collegial Book Circle: 
Understanding Poverty 

Oct-Dec 2016 50% reduction in Office 
Referrals 

Principal Staff Feedback 

Autism Spectrum Disorders 
Behavior Management 

Sep 2016-June 
2017 
 

50% reduction in Office 
Referral 

University of Albany 
webinar series 
 

FBA/BIP data 

SaferSanerSchoolTM  

Foundational Training 
Oct 2016-Jan 
2017 

50% reduction in Office 
Referrals and suspensions 

SaferSanerSchoolTM  

 
Help Zone Data 
Suspension Data 
ODR Data 

     
 

Key Strategy 2: Establish a strong 
balanced literacy framework and 
response to intervention system. 
(Balanced Literacy) 
 

Balanced Literacy: planning, 
establishing, executing and using 
data to drive guided groups 

Sept 2016-June 
2017 
Weekly during 
Teacher 
Collaboration 
Meetings 
 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

Data Coach 
Administrative Team 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

Higher Ordered Questions Sept -Dec 2016 
Weekly during 
Teacher 
Collaboration 
Meetings 
 
 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

Data Coach 
Administrative Team 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 
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Planning using the Backwards 
Design approach/UDL 

Nov 2016 Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

ELA Directors Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

Introduction to Differentiating 
Instruction 
 

Sept –Dec 2016 
Weekly during 
Teacher 
Collaboration 
Meetings 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

Data Coach Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

Differentiating Reading 
Instruction 

Sept 2016-June 
2017 
Weekly Teacher 
Collaboration 
Meetings 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

Data Coach Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

Key Strategy 2: Establish a strong 
balanced literacy framework and 
response to intervention system. 
(Establishing a School-Wide Response 
to Instruction and Intervention 
Framework) 
 

Response to Intervention 
Framework 

October 2016 
Revisit in Jan 
2017 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

Data Coach 
Administrative Team 
 

RTI Staff survey 

RtI Problem Solving Team 
Process and Protocols 

Oct 2016-Dec 
2017 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

RtI Problem Solving Team 
Members 
 

RtI PST Data 
AIMSweb Plus Data 
NWEA-MAP Data 

AIMSweb Plus Documentation 
System  

Sept-Dec 2016 
Ongoing during 
Data Team 
Meetings 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

Data Coach 
Intervention Prevention 
Teachers –on-Assignment 

AIMSweb Plus Data 
AW Progress Monitoring 
Schedules 
 

Intervention Goal Setting Oct 2016 Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

Data Coach 
Intervention Prevention 
Teachers –on-Assignment 

AIMSweb Plus Data 
 

Key Strategy 2: Establish a strong 
balanced literacy framework and 
response to intervention system. 
(Response to Intervention – Reading 
Interventions) 
 

Using the Core Knowledge 
Remediation Guides  

Sept –Dec 2016 
Revisit after 
Winter Benchmark 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 

Data Coach 
Intervention Prevention 
Teachers –on-Assignment 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

Leveled Literacy Intervention 
System 

Oct 2016 
Revisit after 
Winter Benchmark 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 
 

Data Coach 
Intervention Prevention 
Teachers –on-Assignment 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 
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Really Great Reading Phonics 
Intervention 

Sept-Nov 2016 
Revisit after 
Winter Benchmark 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 30%. 
 

Data Coach 
Intervention Prevention 
Teachers –on-Assignment 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

Key Strategy 2: Establish a strong 
balanced literacy framework and 
response to intervention system. 
(Response to Intervention-Math 
Interventions) 

Understanding RCSD Common 
Formative Assessments and E-
Doctrina in Math 

Oct 2016 
Revisit after each 
benchmark 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 35%. 

Math Coach 
Data Coach 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

Differentiating Math Instruction Sept 2016-June 
2017 
Weekly Teacher 
Collaboration 
Meetings 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 35%. 

Math Coach 
Data Coach 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

I-Ready Math Intervention 
System 

Sept 2016 Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 35%. 

Math Coach 
Data Coach 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 

Establishing Math Clinics Oct 2016-June 
2017 

Exceed the Receivership 
progress target metric: 
Increase “All students scoring 
Level 2 and above” to 35%. 

Math Coach 
Data Coach 

Walkthroughs; 
formal/informal 
observations; review of 
lesson plans 
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II.J.  Communication and Stakeholder Involvement/Engagement 

II.J.i. Communication with All Stakeholders on SIG Implementation 

 In terms of assessing and communicating progress, SBPT and the school leadership team 

will need to identify the key milestones and leading indicators they will monitor at each meeting, 

along with a protocol for doing so. Formally, the quarterly monitoring reports—which combine 

quantitative data with narrative assessment of barriers and adaptations—will be conducted by 

school’s assigned School Ambassador in conjunction with SBPT and the Community Engagement 

Team, which both representatives from all constituencies. These reports will be publically 

available and referenced in SBPT and PTA meetings at appropriate times. 
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II.K.  Project Plan Narrative/Timeline

II.K.i.  Key Strategies for the Year 1 Implementation Period

A summary of the Year 1 Implementation Plan begins on the next page. 

II.K.ii.  Early Indicators of a Successful SIG Plan Implementation Period

Recognizing that school transformation takes time, and also recognizing the urgency of the 

dire student performance, School 41 must experience “early wins” that will visibly change the 

school experience for students, families and staff in Year 1. The expectation is that: 

 At least 85% of the full staff will be trained in the introductory restorative workshops, and

will regularly implement common community-building protocols such as Peace Circles;

 The number of referrals originating from classrooms will be reduced by 50% over the

prior’s September and October, and then over prior year;

 The suspension rate and unduplicated suspension rate per 100 students will decrease by

20%;

 Walk to Intervention will occur daily in each grade level, ensuring that all students receive

targeted differentiation in small groups;

 The gap between School 41’s mean RIT and the national norm mean RIT will shrink from

Fall to Spring at every grade level in Reading.

 The number/share of students receiving Tier 2 and Tier 3 interventions will be reduced

10% from Fall to Spring.

 A clearly articulated school-wide approach to the instructional priority on balanced literacy

will be evident and student work will show improvement from fall to spring on selected

common formative assessments at each grade level.

II.K.iii.  Leading Indicators of Success

School 41 is in Receivership and as such participates in very active progress monitoring 

and quarterly reporting cycles. The Office of School Innovation assigns a School Ambassador who 

works weekly with the principal and at least monthly with the Community Engagement Team to 

review data and artifacts, assess progress and problem solve barriers. The key leading indicators 

that will be reviewed routinely and used to shape responsive action include: 

 Receivership Level 1 and 2 Metrics (see metrics on file)

 Number / percent of students chronically absent;

 Number of students receiving Tier 2 or Tier 3 reading interventions;

 NWEA fall, winter and spring data; % of students making target and meeting national

norm;

 Participation data and student trends from the common formative assessments;

 # of disciplinary incidents, Help Zone visits and suspensions;

 # of classrooms conducting Morning Meetings / circles;

 Minutes from grade level teams;

 Targeted walkthrough data from instructional leadership team

Most of this data is easily accessible through SPA, the District’s internal data warehouse.  

The School Chief and School Ambassador will also conduct joint walkthroughs, and embedded 

progress monitoring related to SIG-reporting, which will regularly prioritize these leading 

indicators. 
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Kodak Park School 41 Year 1 Implementation Timeline 

Key Strategy 1: Develop a positive school culture, anchored in restorative practices and a trauma-responsive approach. 

Goal 3: Establish a positive culture, anchored in restorative practices and trauma-responsiveness, such that the number of referrals and suspensions will decrease 

by 50%.  

Objectives Fall 2016 Winter 2017 Spring 2017 
Summer 2017 (Year 

2) 

Objectives 3.1: Every day starts with 

morning circle for 100% of staff and 

students. Provide time, the clear 

expectation and support structures for 

all staff to implement Morning 

Meeting in their daily schedule with 

students, providing the first layer of 

universal programming 

 Provide PD to entire staff on Morning Meeting

 Provide Staff with Morning Meeting Book

 Restorative Team provide Circle Scripts for first 30

days

 Provide time, the clear expectation and support

structures for all staff to implement Morning Meeting in

their daily schedule with students,

 Monitor,

support,

Survey staff,

adapt

 Monitor,

support, Survey

staff, adapt

 Adapt plan for

following year

Objective 3.2: Utilize Help Zone, 

with clear processes including data 

collection. 

 Provide Staff with Guide on Help Zone Procedures

 Introduce Help Zone Concept with CFY to entire Staff

Sept. 2016

 Analyze Data,

monitor, adapt

 Analyze Data,

monitor, adapt

 Survey Students

 Survey Teachers

 Adapt plan for

following year

Objective 3.3: Secure 

SaferSanerSchoolTM whole school 

change support from International 

Institute for Restorative Practices; 

develop and implement work plan for 

the year. 

 Initiate contract with International Institute for

Restorative Practices

 Identify lead team.

 Develop workplan.

 Hold introductory training with full staff.

Implement work plan for the year, 

including trainings. 

Assess, adapt, plan 

for following year. 

Offer, attend required 

trainings. 

Objective 3.4: Full leadership / anchor 

team participates in the foundational 
 Full leadership / anchor team participates in the

foundational training by January.

 Develop work plan from training

 Turnkey train key support staff

 Assess and plan

for following

school year
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training SaferSanerSchoolTM by 

January. 

Objective 3.5: Provide full staff with 

“Introduction to Restorative 

Practices” by the end of October 

 Provide PD Sept-Oct

 Hire TOA Restorative;  to model in each classroom

team building circle Sept-Nov.

 Monitor,

support, adapt

 TOA to

collect data on

circles

 Monitor,

support, Survey

staff, adapt

 TOA to collect

data on circles

 Survey Students

 Survey Teachers

 Adapt plan for

following year

Objective 3.6: Increase the school’s 

understanding of trauma and select 

two trauma-responsive strategies to 

try; work with CCSI to develop 

feedback and evaluation. 

 Provide full staff training on Trauma Informed Approach

 Create work plan

 Implement work plan

 Survey Teachers

 Adapt plan for following year

Objective 3.7: Increase number of 

referred families taking advantage of 

mental health services.  

 Provide Training to Staff

 Set parent meeting for information sharing by end of

October

 Create system for referral and tracking of referral with

RTI Problem solving team by end of September

 Implement work

plan

 Analyze Data

 

 Implement work plan

 Survey Teachers

 Adapt plan for following year

 Analyze Data

Key Strategy 2: Establish a strong balanced literacy framework and response to intervention system. 

ELA Goal 1: The broad goal is to establish a balanced literacy framework, inclusive of intervention, such that the school will achieve established targets during 

the 1617SY. 

Objectives Fall 2015 Winter 2016 Spring 2016 
Summer 2016 (Year 

2) 

Objective 1.1: Ensure that all primary 

teachers have professional learning 

on the Core Knowledge skills block 

and all teachers K-6 do so for guided 

reading by December, 2016. 

 PD for all K-3 teachers on Core Knowledge Skills

Block By October 7, 2016

 PD for all 4-6 on Guided Reading (utilize strategic

Action Wheel)

 K-3 teachers use end of unit assessments

 Monitor pacing

 1-6 Teachers use Guided Reading Levels to bucket

students after Aims Web Benchmark

 Create Guided reading Groups by end of October

 Set Guided reading Schedule

 Monitor student progress and change leveled text as

needed

 Continue to use end of unit

assessments grades K-3

 K-3 teachers and Data Coach look at

data weekly

 Monitor pacing of Core Knowledge

Skills units

 Teachers conduct a running reading

records

 Adapt plan for

following year

 Analyze Data
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Objective 1.2: By the end of October, 

all classrooms will be implementing 

guided reading, evidenced by lesson 

plan review and walkthrough data. 

All students needing Tier 2 and 3 

interventions will have individual 

learning plans developed. 

 Provide sample guided reading lesson plan formats to

teachers

 Administrators create walk through schedule during

guided reading times

 Tier 2 & Tier 3 individual learning targets complete by

end of October

 Monitor

student

progress and

change

leveled text as

needed

 Analyze

progress

monitoring

data weekly at

data meetings

 Adapt, change

intervention if

necessary

 Monitor student

progress and

change leveled

text as needed

 Analyze

progress

monitoring data

weekly at data

meetings

 Adapt, change

intervention if

necessary

 Analyze Data

 Adapt plan for

following year

Objective 1.3: 100% of classrooms 

will administer and collaboratively 

review the District common 

formative assessments. 

 Provide training on Common Formative Assessments at

data meeting Sept-October

 Set a CFA schedule

 Utilize weekly teacher collaboration

time, facilitated by Instructional

and/or Data Coach, to conduct

common formative assessment cycles

 Analyze student performance

 Adjust individual learning plans if

needed

 Provide PD on Edoctrina

 Analyze Data

 Adapt plan for

following year

Objective 1.4: Utilize the expanded 

learning time and staffing resources 

to increase and effectively layer 

academic and social emotional 

support resulting in a 10% reduction 

in students needing Tier 2 & 3 

interventions in grades K-6 from Fall 

to Spring benchmarks 

 Review master schedule with staff by September 9,

2016 

 Provide PD on RTI research and theory

 Set walk to intervention schedule at Deep Data Dive

with Instructional team and Data Coach

 Provide PD to staff of the RTI Problem solving team

 Group students for WTI

 Utilize weekly teacher collaboration

time, facilitated by Instructional

and/or Data Coach, to conduct

common formative assessment cycles

 Implement Walk to Intervention

 Analyze progress monitoring data

 Adapt, change intervention if

necessary

 Analyze Data

 Adapt plan for

following year

Objective 1.5: There will be two 

school wide writing process 

assignments, developed by grade 

levels, administered and analyzed 

through a looking at student work 

protocol. Using this data, by Fall 

2017, there will be school wide 

expectations and framework for 

writing instruction.  

 Create writing assignment

for each grade level at

collaborative teacher

planning time by the end of

November

 Identify a looking at

student work protocol by

end of September

 Implement writing tasks

 Use LASW analyze data

 Survey teachers on process

 Adapt

 Adapt plan for

following year

 Create guidelines
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 Train teachers at

collaborative meetings how

to use LASW Protocol

Objective 1.6: Provide 60-120 

minutes of weekly teacher 

collaboration time at each grade 

level, focused on data and on 

planning rigorous differentiated 

lessons utilizing higher ordered 

questions and integrating a walk 

through tool used by administrators 

 PD on Higher orders

questions at weekly

collaboration time first

semester

 PD on differentiated

instruction first semester

 PD for administrators on

walk through tool by end of

September

 Review lessons for higher ordered questions.

 Review lesson plans for DI strategies

 Analyze progress monitoring data

 Use walk through tool and share data with teachers

 Analyze Data

 Adapt plan for

following year

Math Goal: The school will develop a system of math intervention, such that students show significant growth 

Objectives Fall 2016 Winter 2017 Spring 2017 Summer 2017 (Year 

2) 

Objective 2.1: Use RCSD common 

formative assessment in grades 3-6 

three times a year as a benchmark to 

assess ongoing student progress and 

set an individual growth target for 

priority standards which will be 

progress monitored within eDoctrina. 

 PD for teachers on Understanding RCSD Common

Formative Assessments and E-Doctrina in Math

 Analyze student data and revisit after each

benchmark

 Set individual student targets

 Analyze student

data and revisit

after each

benchmark

 Adapt, change

intervention if

necessary

 Analyze student

data and revisit

after each

benchmark

 Adapt, change

intervention if

necessary

 Analyze Data

 Adapt plan for

following year

Objective 2.2: Use expanded learning 

time, and math coaching support, to 

create a “math clinic” approach to 

intervention, providing and 

supporting a differentiated small 

group time to address individual 

learning needs. 

 Use collaborative meetings to train teachers on math

clinic

 Provide sample lesson plan formats for teachers to

use for small differentiated groups

 Monitor

 Analyze data

 Monitor

 Analyze data

Objective 2.3: Exceed the 

Receivership progress target metric: 

Increase “All students scoring Level 

2 and above” to 35%. 

 PD for teachers on differentiated instruction

 Establish ‘Math Clinic” schedule and topics

 Train teachers on I-Ready Math Intervention System

 Monitor, analyze

data and make

adjustments

 Monitor I-Ready

Math

 Monitor,

analyze data and

make

adjustments

 Analyze data

 Student surveys

 Adapt and plan

for following

year
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Intervention 

System r 

progress on 

Key Strategy 3: Implement Expanded Day model with fidelity, including more teacher collaboration, data-driven instruction and intervention, and quality 

enrichment.  

Please note that most of the work in this integrated into the other strategy and goals.  

Objectives Fall 2016 Winter 2017 Spring 2017 Summer 2017 (Year 

2) 

Objective 4.1: Survey students on 

interest for enrichments, work with 

partners to improve quality and 

engagement, and survey students for 

satisfaction.  

 

 Create and administer survey to students in grades 3-

6 to start.  

 Analyze and share data with providers. 

 Survey students 

on satisfaction. 

 Adjust 

 Survey on 

satisfaction and 

on interest for 

next year. 

 Use data to 

recruit and plan 

with partners. 

Objective 4.2: Conduct the “Data for 

a Day” protocol that allows 

stakeholders to collaboratively gauge 

quality of expanded day 

programming, and make 

improvements mid year.  

 

  Organize the team, train in protocol. 

 Conduct walkthrough data collection 

 Interpret data and make recommendations. 

 Adjust 

accordingly 
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II.K.iv.  Ensuring that  Required Elements of the Selected Model Have Been Met 

The transformation model requires that the Rochester CSD 1) choose a new leader to lead 

change and work to attract and retain only staff who are capable of and motivated to transform the 

school; 2) expand the learning day; and 3) provide flexibilities in staffing, length of day, and other 

operating parameters.  This plan, in the context of the newly negotiated Receivership MOA, meets 

all of these three criteria. The school leader has spent her first year identifying and clearing the 

path for the key strategies, will enter this upcoming school year with almost 50% new staff, all 

required to work the longer day and commit to the transformation plan elements. This plan is both 

visionary and pragmatic, and as such has a high likelihood of succeeding as a transformation that 

will significantly improve the experience provided to the children and families of School 41.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



























   

 

   

PLEASE NOTE: Discrepancies between Attachment D and the Year 1 FS-10 are due to rounding. 

Attachment D – School 41 

Budget Summary Chart 

Agency Code 2 6 1 6 0 0 0 0 0 0 4         1 

Agency Name Rochester City School District  

Year 1 Implementation Period 
(September 1, 2016 - June 30, 2017) 

 

 Year 2 Implementation Period 
(July 1, 2017 - June 30, 2018) 

 

 Year 3 Implementation Period 
(July 1, 2018 - June 30, 2019)  

 

Categories Code Costs Categories Code Costs Categories Code Costs 

Professional Salaries 15 $243,576 Professional Salaries 15 $259,160 Professional Salaries 15 $285,335 

Support Staff Salaries 16  Support Staff Salaries 16  Support Staff Salaries 16  

Purchased Services 40 $135,607 Purchased Services 40 $118,500 Purchased Services 40 $84,075 

Supplies and Materials 45 $4,261 Supplies and Materials 45 $2,444 Supplies and Materials 45 $3,248 

Travel Expenses 46  Travel Expenses 46  Travel Expenses 46  

Employee Benefits 80 $101,006 Employee Benefits 80 $104,727 Employee Benefits 80 $110,978 

Indirect Cost (IC) 90 $15,550 Indirect Cost (IC) 90 $15,168 Indirect Cost (IC) 90 $16,364 

BOCES Service 49  BOCES Service 49  BOCES Service 49  

Minor Remodeling 30  Minor Remodeling 30  Minor Remodeling 30  

Equipment 20  Equipment 20  Equipment 20  

Total $500,000  Total $499,999  Total $500,000 

 

Year 4 Implementation Period 
(July 1, 2019 - June 30, 2020) 

 

 Year 5 Implementation Period 
(July 1, 2020 - June 30, 2021) 

 

 TOTAL Project Period 
(September 1, 2016 - June 30, 2021)  

 

Categories Code Costs Categories Code Costs Categories Code Costs 

Professional Salaries 15 $283,402 Professional Salaries 15 $282,720 Professional Salaries 15 $1,134,194 

Support Staff Salaries 16  Support Staff Salaries 16  Support Staff Salaries 16  

Purchased Services 40 $85,697 Purchased Services 40 $87,368 Purchased Services 40 $511,247.42 

Supplies and Materials 45 $4,076 Supplies and Materials 45 $3,309 Supplies and Materials 45 $17,338 

Travel Expenses 46  Travel Expenses 46  Travel Expenses 46  

Employee Benefits 80 $110,516 Employee Benefits 80 $110,354 Employee Benefits 80 $537,581.44 

Indirect Cost (IC) 90 $16,308 Indirect Cost (IC) 90 $16,250 Indirect Cost (IC) 90 $79,640 

BOCES Service 49  BOCES Service 49  BOCES Service 49  

Minor Remodeling 30  Minor Remodeling 30  Minor Remodeling 30  

Equipment 20  Equipment 20  Equipment 20  

Total $499,999  Total $500,001  Total $249,999 



   

 

   

PLEASE NOTE: Discrepancies between Attachment D and the Year 1 FS-10 are due to rounding. 
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BUDGET NARRATIVE 

Budget Expenditure 
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r 1
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r 2
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r 3
 

Y
ea

r 4
 

Y
ea

r 5
 Description of Expenditure  Sustainability Plan 

MAJOR PROJECT ACTIVITY:  Establish a positive culture, anchored in restorative practices and trauma-responsiveness, such 
that the number of referrals and suspensions will decrease by 50%. 

Teacher on Assignment 

– Restorative Practices 
15 $64,692  $67,027   $69,447   $71,954   $74,552  

Direct service to students, 

running circles and 

conferences, working with 

Help Zone to meet student 

need. Liaison for 

SaferSanerSchool model. 

Possible that need would 

decline, once entire staff is 

deeply trauma-responsive 

and expert in restorative 

practices. Also possible 

that District would fund 

after grant, based on data / 

demonstrated need, as long 

as it continues to be 

aligned with DCIP 

priorities. 

Teacher Hourly Pay for 

PD – Restorative and 

trauma 
15 $24,750 $29,039    $25,716  $22,558  $0 

Allows for 750 hours to be 

paid on Saturday or after 

school PD and/or staff 

meetings, focused on 

restorative practices, including 

trauma-responsiveness. Per 

Receivership MOU, must be 

able to offer mandated PD 

twice. 

Build capacity in early 

years, particularly with 

almost 50% new staff. 

Afterward, do not need to 

pay extra, or other 

structures such as the PD 

Incentive can kick in. 

SaferSanerSchools 

contract 
40 $50,000 $61,000 $0 $0 $0 

Contract with International 

Institute for Restorative 

Initiatives for whole school 

support (PD, coaching, data 

collection, etc.) 

Two-year engagement, 

then have built capacity to 

do on own. 

Help Zone Contract 40 $52,500 $52,500 $52,500 $52,500 $52,500 

Funds 1.0 crisis interventionist 

from Center for Youth to staff 

this room fulltime. Help Zone 

is first rung of social-

emotional support ladder, 

designed to be responsive to 

This is cost-effective way 

of staffing this needed 

social-emotional support. 

Is a District priority, will 

have to incorporate into 
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 Description of Expenditure  Sustainability Plan 

need, triage and provide 

access, and return students to 

class quickly. 

budget or seek other 

revenue to support. 

Hourly pay for 

expanded day 
15 $0 $29,039 $51,278  $44,982  $ 59,065  

Pay for teachers to work 

expanded day. $41 / hour 

The District funds 

compensation for the 

longer day through a 

variety of sources, using 

SIG and other grant funds 

where available. As long as 

expanded day is required 

and/or effective, funding 

will be invested. 

MAJOR PROJECT ACTIVITY:  Establish a strong balanced literacy framework and response to intervention system. 

Intervention Teacher 

(2.0) 
15 $129,384 $134,055  $138,894  $143,908  $149,103  

2.0 teachers are critical 

component of Walk to 

Intervention model, delivering 

targeted and evidence-based 

interventions to small groups, 

100% student facing positions. 

District/school will have to 

utilize other funding 

sources such as SAS or 

1003a. 

Teacher Hourly Pay for 

PD – Guided Reading 
15 $24,750 $0 $0 $0 $0 

Allows for 750 hours to be 

paid on Saturday or after 

school PD and/or staff 

meetings, focused on guided 

reading. Per Receivership 

MOU, must be able to offer 

mandated PD twice. 

Once this capacity is built 

and teachers plan and teach 

this way, this cost will go 

down. Focus on first two 

years in building consistent 

schoolwide practices.  

PD on Guided Reading 40 $5000 $0 $0 $0 $0 
To bring a content-specific 

trainer in. 
Need will not continue. 

MAJOR PROJECT ACTIVITY:  Implement Expanded Day model with fidelity, including more teacher collaboration, data-driven instruction 
and intervention, and quality enrichment. 
Materials for Expanded 

Day, Intervention, 

and/or Trauma-

responsiveness 

45 $4,261  $2,444       $3,248  $4,076  $3,309  

Funds materials such as math 

games, enrichment-specific 

needs, and potentially 

Either continue to use what 

had purchased, do without, 

or seek other sources.  
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Budget Expenditure 
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 Description of Expenditure  Sustainability Plan 

therapeutic materials for 

classrooms.  

MAJOR PROJECT ACTIVITY:  Districtwide Improvement 

DTSDE Review costs 40 $5,000 $5,000  

  

Contract cost of one DTSDE 

review. 

Utilize 1003a to carry out 

mandated reviews, and 

continue to keep in-district 

staff certified to do reviews 

as well.  

District setaside 40 $23,107 $0  $30,000   $30,000   $30,000  

To fund emerging social-

emotional needs, as we roll 

out new Code of Conduct and 

tiered supports. 

District setaside as a 

stream of revenue will 

remain, although funding 

priorities may shift in 

future years. 

Employee Benefits 80 $101,006 $104,727  $110,978  $110,516   $110,354  

Benefits include: 

- NYS Teachers Retirement 

@ 14.13% OR 

NYS Employees Retirement 

@ 15.18% 

- Social Security @7.65% 

- Unemployment Insurance @ 

0.75% 

- Workers Compensation 

Insurance @ 0.50% 

- Health Insurance @ 

$14,280/FTE 

Benefits will be paid by the 

same funding source as 

salaries. 

Indirect Costs 90 $15,550  $15,168   $16,364   $16,308   $16,250  

Indirect Costs are calculated at 

the approved restricted rate of 

3.6%. 

Indirect Costs will be 

calculated at the approved, 

annual restricted Indirect 

Cost Rate. 
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Kodak Park School 41 Team Structure 

 

Teams meet monthly, The SBPT and the CET both have parents who attend monthly team meetings. 

•Teachers

•Administrators

•TOA for Restorative

•Social Worker

•CFY Crisis Intervention 
Staff

•Parents

•Center for Youth

•GeneseeMental Health

•CCSI

•Asbury Methodist

•Parents

•Teachers

•Administrators

•Parent Liaison

•APs

•CASE

•ELRC

•Data Coach

•Instructional Coach

Instructional 
Leadership  

Team
SBPT

Restorative 
PLC

Community 
Engagement 

Team


