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I. District-level Plan - Turnaround, Restart, and Transformation Models 
 

A.  District Overview 
 

i. Describe the district motivation/intention as well as the theories of action guiding key district strategies to support its lowest 
achieving schools and ensuring that all students graduate high school ready for college and careers. 

 

As a “Focus” district with a total of 33 schools -- of which nine are identified as “Struggling” -- 
the Syracuse City School District (SCSD) is committed to turning around all of its 
underperforming schools by accelerating student achievement, closing achievement gaps, and 
ensuring that all students graduate high school with the skills and knowledge to prepare them for 
college and career success. Our theory of action regarding turnaround is that “if the seven 
principles of school turnaround (strong leadership, effective teachers, increased instructional 
time, rigorous instructional programs, use of data to inform instruction, safe and healthy 
students, and family and community engagement/school culture) are present and implemented in 
a systematic manner, and if we build capacity and if we hold appropriate stakeholders 
accountable, then students will make dramatic achievement gains and ours will be schools in 
good standing." 
 
Our commitment is evidenced by bold steps taken to accelerate this turnaround. In July 2011, 
Superintendent Sharon Contreras, Ph.D. initiated comprehensive external reviews by nationally-
recognized experts in school and district reform to review practices, processes and systems, and 
to identify areas for systemic improvement and transformation. Reviewers included: Collier 
Educational Consulting, LLC, Cross & Joftus, LLC, and Schoolhouse Partners, LLC. Areas 
identified for improvement included organizational structure, curriculum, recruitment, selection 
and deployment, professional development, evaluation, retention, and promotion.  
 
In March 2012, Superintendent Contreras engaged representatives from various stakeholder 
groups in the development of a five-year Strategic Plan that contains a clear vision, mission, and 
goals, objectives and strategies that support our theory of action. The plan identifies a set of core 
measures and milestones at critical moments of a student’s educational trajectory, and establishes 
an educational community that graduates every student as responsible, active citizens, prepared 
for success in college, careers and the global economy. Notable elements of the plan include: 
CCSS-aligned ELA and math curriculum frameworks and assessments; rollout and capacity 
building for the Teaching and Learning Framework, including professional development; 
development of a new incentivized teacher and school leader recruiting and hiring system with 
strategic compensation and career pathways; implementation of a multiyear “Advanced 
Management System” connecting evaluations, student performance data and curriculum 
management; and a focus on increasing and improving internal and external communications 
with all stakeholder groups. 
 
ii Provide a clear and cogent district approach and set of actions in supporting the turnaround of its lowest achieving schools 

and its desired impact on Priority Schools. 
 

The SCSD is prepared to build upon its current initiatives, and has launched comprehensive 
district-wide transformation strategies that are focused on four high impact levers that 
incorporate the turnaround principles and will accomplish our desired goal of having all of our 
schools in good standing within three years of the implementation of these initiatives.  
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1) Curriculum and Instructional Programs – Beginning in January 2012, teachers (K-12) 
were involved in writing a new curriculum that is aligned to the Common Core State Standards. 
In addition, SCSD established and has been implementing a comprehensive professional 
development plan that has allowed us to provide our PreK-12 teachers with research-based 
instructional strategies in the areas of Data Driven instruction, ELA and Math.  Through 
collaboration with the Syracuse Teachers Association we have established common planning 
time in our schools, monthly job-embedded and after-school professional development for all 
teachers, and quarterly day-long Saturday Academies on topics that support the curricula and 
instructional programs. This professional development is often delivered by nationally 
recognized experts. (Strong Instructional Program, Using Data to Inform Instruction) 
 
2) High Quality Teaching and Leadership - SCSD was among the very first cohort of districts 
to have a state-approved APPR plan. The plan’s Teaching & Learning and Leadership 
frameworks and rubrics provide a common language that defines expectations aligned to the 
Common Core and links performance with incentives. (Strong Leadership, Effective Teaching) 
 
3) Innovation and District Structure – In 2013-14, SCSD implemented the Innovation Zone 
(iZone), a buffered space within the district in which a cluster of seven low-performing schools 
are given the resources, autonomy, flexibility, and support needed to produce our desired 
outcomes of rapid and sustainable gains in student achievement. The SCSD followed suit in 
2014-15 and 2015-16 with the implementation of additional clusters of high priority schools 
(Cohorts 5 and 6). Lessons learned from the iZone and Cohorts 5 and 6 are the catalyst for 
broader, district-wide reform. Successful practices are expanded with a focus on extending the 
school day and redesigning the schedule which will apply to McKinley-Brighton School. 
(Redesigning the school day – additional time for student learning and collaboration) 
 
4) Standards of Service and Systems of Support - District Central Offices have been 
reorganized to provide more support to school administrators, staff, students and families by 
increasing accountability and improving recruitment, hiring, supporting and retention 
mechanisms. An Office of School Transformation and Innovation (OSTI) provides customized 
support to the lowest performing schools. The OSTI provides a highly specialized school support 
staff with three core functions: streamlined support to pursue innovative and sustainable reform 
efforts; close monitoring of performance and outcomes; and engagement of stakeholders in the 
school transformation process. (Safe school environment, climate, culture and Mechanisms for 
family and community engagement) 
 
iii Describe the evidence of district readiness to build upon its current strengths and identify opportunities for system-wide 

improvement in its Priority Schools.  
 

In alignment with the Regents Reform Agenda and the review findings of external experts, 
significant initiatives have been undertaken in recent years to build upon current strengths, 
provide opportunities to transform our teaching and learning systems, and establish a culture of 
high expectations and co-accountability.  For example:  

• The Superintendent led in the development and adoption of a comprehensive five-year 
Strategic Plan, Great Expectations, that serves as the framework for decision-making. 

• The APPR plan, with frameworks and rubrics for Leadership and for Teaching & Learning, 
was among the first approved by NYSED. 
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• The SCSD has provided extensive professional development on implementation of the CCSS 
in English Language Arts and Math, and on the Teaching & Learning (T&L) Framework and 
Rubric. During the summer of 2015 alone, the professional development calendar included 
over 140 course offerings. More than 900 teachers, administrators and other staff took 
advantage of these summer learning opportunities.  

• The SCSD has established a district-wide data-driven culture through its participation in Race 
to the Top Network Team training, and ongoing turnkey training and intensive professional 
development for teachers and leaders from external experts such as the Achievement Network 
(ANet). The District is working to develop and support a comprehensive end-state Teacher 
and Leader Effectiveness continuum that will achieve a robust systems approach to 
recruitment, development, retention, and equitable distribution of effective teachers and 
school leaders.  

• The District is working to develop and support a comprehensive end-state Teacher and Leader 
Effectiveness continuum that will achieve a robust systems approach to recruitment, 
development, retention and equitable distribution of effective teachers and school leaders. 

• The SCSD has established clusters of schools — an Innovation Zone (iZone) and Cohorts 5 
and 6 schools — to provide models of educational excellence that will foster widespread 
educational reform throughout the District. Overseen by the Office of School Transformation 
and Innovation (OSTI) and supported by the Office of School Reform with the expertise of 
external partners, the iZone and Cohort 5 and 6 schools have informed us of how to prioritize 
turnaround strategies and supports for chronically underperforming schools.  

•  The SCSD secured a federal Turnaround School Leaders Program grant from the United 
States Department of Education. This grant, in partnership with consultants from Education 
First and Public Impact, is specifically focused on the training and capacity building of 
turnaround school leaders (i.e. principals and lead teachers) in those struggling schools.  

• In partnership with Insight Education Group (Insight), all schools receive a school review and 
analysis of their school improvement efforts. This review provides guidance for improvement 
and the development of strategies moving forward. 

 
• In collaboration with our Business Partnership Council, the SCSD is transforming Career and 

Technical Education (CTE) pathways in each of the District’s high schools to ensure 
exceptional programs that provide standards-driven curricula aligned with the Common Core 
Technical Core, CCSS in ELA and Math, and with Cluster Industry Standards. In order to 
ensure that students graduate college and career ready, rigorous curricula is linked with 
technical knowledge, field experiences and work readiness skills identified by our local 
businesses.  

 
• The SCSD continues to utilize national experts on education reform such as Insight, ANet, 

and UPD Consulting to support our transformation efforts and build sustainability. 
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I B. Operational Autonomies 
 
i Describe the operational autonomies the LEA has created for the Priority School in this application. Articulate how these 

autonomies are different and unique from those of the other schools within the district and what accountability measures the 
district has put in place in exchange for these autonomies.  

 
In exchange for greater accountability for performance results, the SCSD is providing no less 
than three operational autonomies to McKinley-Brighton School. The school will utilize 
autonomies that are different and unique from many schools throughout the SCSD.  
 

1) Staffing – Firstly, the principal at McKinley-Brighton School has discretion over staffing. The 
agreement between Syracuse Teachers Association (STA) and the SCSD gives the principal the 
unique opportunity to review the quality of all staff and to retain only those who have the ability 
to be successful in the turnaround effort. The school principal will also be given responsibility to 
prevent ineffective teachers from transferring into the school. Furthermore, staffing in the school 
will be by mutual consent, whereby both the principal and the candidate mutually agree to the 
job placement. (In all other district schools, teachers are assigned by central office staff based on 
certification vacancies created by such factors as retirement, leaves of absence, resignation and 
seniority). As an additional accountability measure, teachers electing to work in McKinley-
Brighton School must commit to and sign a year-to-year Election-to-Work Agreement (EWA), 
which defines the school’s unique working conditions (including but not limited to professional 
development requirements, curricular program and length of the school day and/or school year). 
The principal has been given the authority to enforce the EWA. Staff who do not follow the 
terms and conditions contained therein may be required to transfer. Furthermore, principals are 
held accountable for the quality and effectiveness of their teaching staff. 
 

2) Use of Time During and After School – The instructional day and/or year in the school will be 
collaborative and will exceed the minimum requirement for expanded learning time for 100% of 
the students. Furthermore, the school will establish additional time to be dedicated to 
collaborative planning and professional development. The principal and the school’s 
Instructional Leadership Team will research and study creative scheduling options and develop 
and implement a new schedule that meets both the instructional and socio-emotional needs of 
students as well as the professional development needs of staff.  The Principal will research, 
identify, and contract with educational enrichment partners that can offer additional supports and 
services at McKinley-Brighton School. 
 

3) Educational Partner Selection – External reviewers recommended focusing on doing a few 
things well, because multiple initiatives driven by availability of funds had led to incoherence 
and inconsistency across the district. A conscious decision to follow reviewer recommendations 
was made and the Superintendent directed that programs and practices that were ineffective in 
achieving desired results be abandoned. Having analyzed results of the DTSDE review, District-
level leadership noted a number of common findings and recommendations for the school. 
Senior leadership identified potential partners to provide support and conducted a rigorous 
vetting process to assess for clarity and strength, experience, evidence of success and capacity.  
 
The SCSD Chief Academic Officer has vetted and provided information on a range of partners 
for school improvement. The partners will provide support at the outset of the project. The 
School Leadership Team has already begun to identify additional or unique school-level needs 
that might best be addressed by other organizations. With discretionary funding included in the 
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SIG budget for external partnerships to support professional development and student 
enrichment, the principal will submit recommendations to aid in the implementation of whole-
school turnaround using a blended personalized learning framework. This process will ensure 
that McKinley-Brighton School has access to proven, research-based strategies, and discretion to 
choose appropriate partners to address those needs. The principal and partners will agree upon 
the scope and sequence of service, and partners will be held to these parameters. Following each 
professional development opportunity, staff will complete evaluation surveys and the principal 
will observe to ensure that new knowledge and skill is put into practice.  
 

In exchange for the above referenced autonomies, the principal will be held accountable for 
ensuring that the redesign plan is implemented with fidelity, that student achievement improves 
dramatically and that the school is removed from the Priority list by the 2018-19 school year. 
If—after a reasonable amount of technical assistance and support—the school fails to make 
progress, the leadership team in the school may be replaced.  
 

ii Provide as evidence formally adopted Board of Education policies and/or procedures for providing the school the appropriate 
autonomy, operating flexibility, resources, and support to reduce barriers and overly burdensome compliance requirements.  
 

The Board of Education is committed to providing McKinley-Brighton Elementary School with 
the appropriate autonomies, operating flexibility, resources, and support to reduce barriers and 
overly burdensome compliance requirements. As evidence of this support, the Board of 
Education will adopt a resolution (a copy of the draft resolution is included in Attachment IBa: 
Supporting Labor-Management Documentation) to approve the negotiation of an agreement 
between the Syracuse City School District and the Syracuse Teachers Association. This 
agreement will assure that McKinley-Brighton shall continue to follow state and federal laws and 
regulations, however the school shall be exempt from certain Board rules and District policies 
not directly tied to state and federal laws and regulations. Priority Schools will strive for a model 
of collaboration and shared decision-making at the school site, embodying freedoms from 
locally-imposed constraints.  
 
The principal, in collaboration with the School Leadership Team, will set the school vision, 
create the annual school-specific agreements and achievement goals, coordinate the internal 
appeals process, draft aligned school reform/improvement goals and plans, and monitor 
performance and progress.  
 
 

iii  Submit as additional evidence, supporting labor-management documentation such as formally executed thin-contracts or election-
to-work agreements, or school-based options, that state the conditions for work that match the design needs of Priority School. 

 
A draft Election-to-Work Agreement (EWA) for McKinley-Brighton School is attached. The 
EWA will be signed by both the principal and the staff who elect to work at McKinley-Brighton.  
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SYRACUSE CITY SCHOOL DISTRICT 
BOARD OF EDUCATION 
SYRACUSE, NEW YORK 

 
Resolution Number 

 
R E S O L U T I O N 

 
Authorization to Enter into Memoranda of Understanding 
 
Whereas: McKinley-Brighton Elementary School has been named as a priority school by the 
New York State Education Department; and, 
 
Whereas: the Syracuse City School District must implement whole school redesign with fidelity 
in this school in the 2016-2017 school year; and, 
 
Whereas: the Board of Education recognizes that in order for the whole school redesign plans to 
be successful, this school must be granted the appropriate autonomy, operating flexibility, 
resources and supports to reduce barriers and overly burdensome compliance requirements; and, 
 
Whereas: said autonomy, flexibility, resources and supports shall be reflected in memoranda of 
understanding with the applicable collective bargaining units; now, therefore, be it 
 
Resolved: That the Board of Education authorizes the Superintendent of Schools to negotiate and 
enter into said memoranda of understanding. 
 
Dated:  
 
 



 

 
ELECTION-TO-WORK AGREEMENT:  

MCKINLEY-BRIGHTON ELEMENTARY SCHOOL 
 

The following Election to Work Agreement is the product of collaboration between the Syracuse City School District 
(SCSD) and Syracuse Teachers Association (STA).  Faculty must review and sign this agreement to recommit to the 
school OR voluntarily transfer into McKinley-Brighton Elementary School, thus demonstrating their dedication to the 
school transformation process.   
 
1. Introduction and Commitment  

 

I, ____________________________________________ (name), am voluntarily electing to work at McKinley-
Brighton Elementary School. By signing this Election-to-Work Agreement, I indicate that I understand and agree 
to the vision of the Innovation Framework and the following terms and conditions of my employment. 
 
Commitment Statement: 
 

The students of McKinley-Brighton Elementary School deserve a high-quality education that will prepare each 
and every one for success in college, careers and successful competition in the global economy.  As such, the 
school community must develop and execute a comprehensive reform strategy in order to transform the learning 
environment and substantially improve student achievement.  This represents challenging yet morally necessary 
work that will require the collective efforts and commitment of faculty, staff, and community members at the 
school and district levels.   

 
As a faculty member at McKinley-Brighton Elementary School I understand the tremendous responsibility that 
we have to dramatically accelerate and improve student achievement in our school.  We have the 
unprecedented opportunity and directive to realize these gains by recalibrating expectations and re-imagining 
what is possible in our school.  I understand that I am an integral part of the change process and that we, the 
faculty, have the opportunity and obligation to improve educational outcomes for our students.  I understand that 
we cannot employ the same practices that we have employed in the past and expect radically different results for 
our students in the future. I pledge to actively support and engage in the school’s transformation process; I 
understand that my participation in the reform process will affect the success of our school moving forward.  I am 
driven by the conviction that all students can and will succeed and that we must act with the best interests of our 
students in mind.  
 
Innovation Framework Overview: 
 

In Syracuse, we face a strong imperative to invest in our district’s most struggling schools.  The district has 
instituted the Innovation & Reform Framework so McKinley-Brighton Elementary School can pursue new and 
creative strategies to bring about rapid and significant improvement.   
 
McKinley-Brighton Elementary School will receive increased site-based autonomy and staffing and operational 
flexibility in order to adopt innovative reform strategies.   
 
I understand that the school’s principal and School Improvement Team will receive increased flexibility and 
decision-making authority in exchange for heightened accountability.  I also understand that the faculty will be 
required to perform and work in accordance with the terms of any federal/state school reform plan/s, this 
Agreement, and any work rules identified by the School Improvement Team.  I also recognize that I am a part of 
an important initiative designed to identify and replicate successful school improvement strategies district-wide; 
therefore, I will bring an innovative and collaborative approach to my work.  I understand and agree with the 
following principles, which are foundational to success at McKinley-Brighton Elementary School: 
 



 

 

• All students enrolled in Syracuse City Schools deserve equal access to a high-quality education.   
• Our lowest-performing schools represent our best opportunity to produce dramatic gains in student 

achievement.  
• Rapid and sustainable school turnaround will require innovative and comprehensive improvement 

strategies.  
• Community collaboration, communications, and partner engagement are fundamental to achieving and 

sustaining excellence.   
• A high-performing school district is based on shared accountability and placing the interests of students 

above all others.   
• Strong leadership, quality instruction, effective support structures, and efficient operations directly 

impact student performance.   
• The school community must establish high expectations and strive for continuous improvement in order 

to achieve educational excellence.   
 
I understand that by serving in McKinley-Brighton Elementary School, I will be a leader for reform and innovation 
district-wide.  I will measure my success not only by the success of my students, but also by the extent to which 
promising practices from our school compel lasting and district-wide change and improvement.   
 
While not attempting to be exhaustive, this Election-to-Work Agreement highlights the important terms and 
conditions specific to McKinley-Brighton Elementary School.   
 

2. Professional Learning Community 
 

I understand that the vision for faculty at McKinley-Brighton Elementary School is to build and sustain a 
Professional Learning Community that will improve the quality of all teaching and learning at the school; increase 
collaboration, transparency, and shared accountability amongst staff; and contribute to a school-wide culture of 
excellence and high expectations for all students and all adults. 
 
By signing this agreement, I commit to positive and active participation in all aspects of the Professional 
Learning Community at McKinley-Brighton Elementary School, which may include some or all of the following 
activities:  professional development workshops; coaching; development of and commitment to professional 
growth plans; and common planning across grade levels and/or subject areas.  I understand that teachers will be 
expected to collaborate with their peers (e.g., through learning walks, peer observations, study groups), set 
goals based on evaluation feedback, and actively engage in all aspects of professional development. I 
understand that I must commit to a cycle of ongoing improvement, and I commit to improving my professional 
practice and that of my peers.  
 

3. Flexible Scheduling and Extended Learning Time  
 

I understand that in order to dramatically improve student achievement, we must be more flexible in how we 
structure and format the school day, week, and year.  I will be flexible as the school seeks to expand learning 
time for students and also seeks to maximize efficiency of all instructional minutes with students.  I understand 
that flexible scheduling may, for example, require a longer school day, longer class periods, staggered 
schedules, before-/after-school programming, and/or additional time for professional development and common 
planning. 

 
4. Teaching Assignments 

 

I agree to accept teaching assignments based on student need and program requirements and understand that 
teacher preference may only be considered when not in conflict with student need and program requirements. 

 



 

5. Responsibilities and Expectations 
 

Curriculum, Instruction, and Assessment: 
 Teachers are expected to…  

• Hold high expectations for every student’s academic performance 
• Fully implement SCSD’s guaranteed and viable curriculum 
• Establish learning targets or benchmarks, collect and analyze student data, and use data to drive 

instruction 
• Continually monitor student achievement and tailor instruction accordingly; differentiate instruction to 

address students’ varying learning styles and needs 
• Commit to ongoing development of instructional capacity, especially in regards to delivering content in 

engaging, relevant, and culturally competent ways 
• Reinforce interdisciplinary skills across all content areas (including literacy and numeracy)  
• Use interim or formative assessment to measure students’ comprehension and content mastery over 

time and to adjust instruction accordingly and appropriately  
• Actively participate in team meetings, professional development, common planning time, and the 

professional learning community as a whole; identify practices that meet the needs of students and 
share strategies with colleagues 

 
Student Supports: 

Teachers are expected to…  
• Build and sustain a positive classroom community and develop strong student-teacher relationships 
• Hold high expectations for student conduct; consistently and positively enforce classroom and school 

rules 
• Employ classroom management systems that include positive incentives for individual and class 

cooperation as well as logical consequences for poor behavior choices 
• Provide extended learning time for students 
• Participate in team meetings to identify off-track students and develop strategies to meet those 

students’ needs  
• Collaborate with partner organizations that provide wraparound and student support services 

 
Family and Community Engagement: 

Teachers are expected to…  
• Create opportunities for meaningful and ongoing parent, family, and community involvement 
• Engage family members as active partners in their child’s education and in the school community  
• Participate actively in conferences and build strong relationships with parents/family members; maintain 

ongoing and regular home-school communications 
• Participate in school-wide events and celebrations  
• Model good citizenship through involvement in the community 

 
6. Grievance Procedure 

 

I commit with good faith to attempt to resolve all labor disputes at the building level with the principal and the 
School Improvement Team. 

 
 
7. Voluntary Removal 

 

I understand that I may voluntarily remove myself from McKinley-Brighton Elementary School at the end of the work 
year.  Faculty are hired to work in McKinley-Brighton Elementary School on a voluntary basis and may remove 
themselves at the end of the school year.  Faculty will be asked to inform the principal of this decision verbally by 



 

January 2017 and in writing by February 2017.  SCSD employees who do not return to McKinley-Brighton 
Elementary School, either for personal reasons or because the vision is not in alignment with their personal teaching 
philosophies or practices, shall be ensured the right to transfer to another SCSD school. 
 
8. Authentication/Authorization: 

 

By signing this document, I acknowledge that I have read all of the provisions of this Election-to-Work 
Agreement and that I agree to the terms and conditions outlined herein throughout my employment at McKinley-
Brighton Elementary School during school year 2017-2018.    
 
To be completed by the faculty member: 

 
Faculty name (print): ______________________________________________________________  
 
Faculty signature:  ______________________________________________________________ 
 
Date:   ______________________________________________________________ 

 
 
By signing this document, I acknowledge that I have read all of the provisions of this Election-to-Work 
Agreement and that I commit to honoring the terms and conditions outlined herein at  McKinley-Brighton 
Elementary School throughout school year 2017-18.  
 
To be completed by the school principal:  
 

Principal name (print): ______________________________________________________________  
 
Principal signature: ______________________________________________________________  
 
Date:    ______________________________________________________________  

 
 

 
 
 
 



I C. District Accountability and Support  
 

i. Describe in detail the manner by which the district ensures that all federal requirements of a school’s chosen model are 
fulfilled and continue to be fulfilled throughout the duration of the grant. 

 
The Syracuse City School District has developed and will implement a whole-school change 
model with the goal of achieving dramatic school-level achievement gains such that the school 
will be in good academic standing within three years. The requirement and parameters set forth 
in the Request for Proposals (RFP) serve as the quality standard for, and are part of, the SIG 
plan. The SCSD will fully implement the SIG plan in McKinley-Brighton Elementary School, 
through available resources, including but not limited to the SIG 1003(g) funds. 
 
The SIG plan is designed to meet the requirements of the federally-designed Innovation and 
Reform Framework (Pathway 3: Individualized Learning School Design). This intervention 
model is consistent with the United States Department of Education’s requirements for SIG 
funding. In addition, the SIG plan for McKinley-Brighton Elementary School directly aligns with 
the United States Secretary of Education’s seven (7) turnaround principles. Coupling this 
intervention model’s requirements with the Secretary’s turnaround principles, and the design 
elements of high quality schools, provides a framework for bold and dramatic school change. 
From the programmatic side, the Office of Teaching and Learning and, in the case of Title I 
1003(a) and (g) School Improvement Grants, the Office of School Reform & Professional Data 
Management will ensure that all federal requirements are fulfilled. The SCSD’s Special 
Programs and Accounting Departments ensure that all federal fiscal requirements are fulfilled 
throughout the duration of the grant.  
 
ii. Identify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit an organizational 

chart (or charts) identifying the management structures at the district-level that are responsible for providing oversight and 
support to the LEA’s lowest achieving schools   

 

The Syracuse City School District is fortunate to have a visionary superintendent at the helm to 
steer district and school turnaround efforts. Dr. Sharon L. Contreras, a 2010 graduate of the 
prestigious Broad Superintendent’s Academy, attended Binghamton University where she earned 
a Bachelor of Arts degree in English Literature. She has also earned several degrees from the 
University of Wisconsin-Madison: a Master of Arts in Teaching; a Master of Arts in English 
Literature; a Master of Science in Educational Administration; and a Doctor of Philosophy 
(Ph.D.) in Educational Leadership and Policy Studies. 
 
Dr. Contreras has served as a high school teacher, curriculum specialist, principal, area 
superintendent and assistant superintendent in Rockford, IL; the Chief Academic Officer of 
Clayton County Public Schools in Jonesboro, Georgia, where she is credited for developing a 
rigorous K-12 curriculum, expanding Advanced Placement and gifted programming, introducing 
research-based interventions for struggling students, developing a research and evaluation 
department and parent information/registration center, and significantly improving the high-
school graduation rate; and --just prior to her transition to Syracuse--the Chief Academic Officer 
for Providence Public Schools, where she implemented an Aligned Instructional System, 
improved the graduation rate, and rolled out a Pathways to Prosperity initiative to provide high 
school students with greater access to college and careers. 
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In her first two-and-a-half years in Syracuse, Dr. Contreras successfully led the SCSD in the 
development and adoption of Great Expectations, Syracuse City School District’s Strategic Plan 
(2012-2017). With resounding support from the Board of Education and the Syracuse 
community, the strategic plan defines the important work the district must undertake to ensure 
the realization of its vision: “to become the most improved urban school district in America.”   
 
The SCSD Director of School Reform, Anthony Tolbert, has an extensive background in 
elementary education and school reform. From September 1984 through December 2006, Mr. 
Tolbert has held many roles at the elementary school level, including; community assistant, 
social worker assistant, classroom teacher, administrative intern, vice principal, and principal. In 
December of 2006 he brought his expertise to the district level when he became the Director of 
Elementary Education at SCSD, and in August of 2012 assumed his current position as Director 
of School Reform. In his role as Director of School Reform, his responsibilities include, but are 
not limited to: assistance with the school review process, whether it be state-, district- or school-
led; attending school-based meetings to provide overviews and understanding around the 
DTSDE rubrics; organizing schedules, including follow-up technical assistance session, based on 
input from school-based and central offices staff; assisting with the extraction, verification and 
visualization of various data points to support school-based analysis; and providing direction, 
guidance and feedback on quarterly SIG progress monitoring reports and draft SCEPS.  
 
The attached district-level organizational chart (Attachment I Ca: District Leadership Org Chart) 
reflects the direct-line support to the school available from all departments of the SCSD, 
including the Office of Shared Accountability (OSA), Operations, Talent Management 
(Personnel), and Finance. Chief Officers are in the process of identifying effective employees in 
each department who will serve as a cross-functional work team dedicated to fast-tracking key 
services to the school. The principal will be able to streamline bureaucratic processes, and reach 
out directly to key support personnel.  
 
Lastly, it is vital that McKinley-Brighton works in close alignment with the district’s Office of 
Teaching and Learning, to ensure that all teachers benefit optimally from the outstanding 
initiatives underway to develop both materials and capacity for rigorous Common Core 
instruction. The Executive Directors of Teaching & Learning and Elementary Education serve as 
a key liaison and support for Priority school principals, attending requisite meetings and 
communicating key messages so that school leaders can keep their attention focused relentlessly 
on their individual school buildings. To streamline communications and ensure clarity and 
alignment, the school’s Instructional Coach and Blended Personalized Learning Coach (BPL 
Coach) will collaborate actively with their colleague coaches and content area supervisors from 
across the district.   
 

 

iii.  Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to provide high 
quality accountability and support. Describe and discuss the specific cycle of planning, action, evaluation, and feedback, and 
adaptation between the district and the school leadership.  This response should be very specific about the type, nature, and 
frequency of interaction between the district personnel with school leadership and identified external partner organizations 
in this specific Priority School application 

 
The principal, Renée Burgess, will ensure that all components of the plan are implemented and 
that the goals of the plan are achieved. Ms. Burgess will ensure successful implementation of the 
SIG plan, toward the goal of becoming a “School in Good Standing.” She will directly address 
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any day-to-day obstacles that may arise. To ensure that the program is school-based, the 
principal will have meaningful involvement in all relevant decisions for implementing the SIG 
plan at McKinley-Brighton School; and no program modification will be made without her 
approval. The principal will attend all plan meetings, issue notices of meetings, and follow up on 
all commitments developed at the meetings. The principal will oversee and monitor the external 
partners and address any issues that may arise with their involvement in the project. The 
principal will initiate and coordinate communications within the school about the project (e.g. 
with the School Leadership and Instructional School Teams); as well as communications outside 
of the school (e.g. with the Executive Director of Elementary Education). 
 
All structured interactions between district and McKinley-Brighton school leadership will be 
regularly scheduled (per the table below) and guided by clear protocols to ensure time is well 
spent and that meetings remain data-driven, results-oriented, and anchored in a Plan-Do-Study-
Act cycle to ensure continuous process improvement. Use of the District’s adaptive data 
dashboard will empower the principal and coaches to monitor and assess school-level change on 
a regular and ongoing basis.  
 
iv. For each planned interaction, provide a timeframe and identify the specific person responsible for delivery.  
 

Timeframe of Key Interactions and Persons Responsible 
Interaction Persons Responsible Timeframe 
School-level Data Dashboards 
(operational and achievement data) 

Principal and School Leadership Team 
(with OSA support) 

Semi-monthly through 2016-17; thereafter 
as necessary 

Action meetings Principal  Weekly, utilizing Action Steps protocol  
Instructional Coach Academy, 
Teaching & Learning meetings 

Organized by Chief Academic Officer and 
Teaching & Learning Supervisors, 
attended by all school-level coaches 

Staggered semi-monthly; organized by 
Chief Academic Officer and Teaching & 
Learning supervisors 

School-Support focus meetings Exec. Director of Teaching & Learning, 
the Exec. Director of Elementary 
Education 

Weekly, utilizing Action Steps protocol  

SCSD Senior Staff meetings 
 

Organized by Superintendent, attended by 
Exec. Director of Elementary Education 

Weekly Senior Staff 
 

Board of Education updates and 
workshops 

Principal Quarterly or as requested by Superintendent 
of Schools 

Regular school-level meetings with 
external partners, including ANet, 
Insight Education Group, 
Education Elements, and YMCA 

Principal, School Leadership Team, 
Instructional Leadership Team 

As determined by the Principal 

Implementation updates to the 
principal and SCSD leadership 

Education Elements Monthly 

Implementation updates to the 
principal and school leadership 

Insight Education Group Weekly 

Implementation updates to the 
Superintendent and Chief 
Academic Officer 

Insight Education Group Quarterly 

NYSED quality updates and 
supports 

Chief Academic Officer, Director of 
Special Programs 

As determined by NYSED 
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I D. Teacher and Leader Pipeline 
 
i. Identify and describe recruitment goals and strategies for high poverty and high minority schools to ensure that students in 

those schools have equal access to high-quality leaders and teachers. 
 
The SCSD seeks to recruit and select highly effective teachers and principals as early as possible 
through a comprehensive set of recruitment strategies and rigorous yet candidate-friendly 
selection processes. The SCSD has demonstrated the capacity to attract large numbers of 
candidates with a range of prior experiences from the Central New York region and beyond to 
lead and teach in high-poverty, high-minority schools, particularly through the SCSD’s 
experience staffing seven Innovation Zone schools that launched in the fall of 2013, the five 
Cohort 5 schools that launched in the fall of 2014, and two Cohort 6 schools that launched in the 
fall of 2015. This school year, the SCSD has further expanded and improved its recruitment 
efforts, preparing the SCSD to meet the goal of selecting high-quality candidates for all 
forecasted school leadership vacancies and all known teacher vacancies by the end of July 2016.  
 
The SCSD demonstrated its capacity to meet ambitious recruitment goals most clearly last year. 
For the 2015-2016 school year, the SCSD hired more than 225 teachers and ancillary staff, along 
with 45 school and district leaders. This was a significant increase in the number of vacancies, 
after several years with no more than 100 teacher and ancillary staff vacancies annually. 
Meanwhile, the majority of these new hires were selected to work specifically in one of the 
iZone or Cohort 5 schools. The SCSD staffed roughly 500 teaching positions in the iZone and 
Cohort 5 schools completely through a mutual consent process; every returning, transferring or 
new teacher in an iZone or Cohort 5 school chose (and was specifically selected) to work in that 
school. Through collaboration between the SCSD’s Office of Talent Management, Office of 
School Transformation and Innovation, and principals, the SCSD successfully identified high-
quality candidates with a specific commitment to teach in high-poverty, high-minority, 
historically low-performing schools.  
 
This year, the SCSD has developed several new components to its comprehensive strategy to 
attract great educators to the District’s 33 schools, especially the schools that have historically 
struggled the most: 
• First, the SCSD created vacancy projection models for teacher and school leader positions, 

which allow District leaders to more strategically plan recruitment activities.  
• Second, the SCSD has launched a marketing and branding campaign with a new recruitment 

website for active and passive job seekers: www.JoinSyracuseCitySchools.com. 
• Third, the SCSD has continued expansion and diversification of job advertising through such 

means as: targeting teacher and leader preparation programs (including those at historically 
black IHEs and those with strong reputations for producing excellent educators); paid 
advertisements in Education Week’s Top School Jobs and Monster.com; social media 
including job-specific accounts on Facebook, Twitter, Instagram, and (again) Linkedin; 
representation at more diverse, on-site recruitment fairs; and increasing the number of formal 
partnerships with educator programs at colleges and universities, including a teacher 
residency program for high-need subject areas at Syracuse University. 

•  Fourth, in order to recruit more teachers of color, the district is using an aggressive 
recruitment tool called an Urban Fellowship. Through a partnership with Syracuse University, 
the first round of fellows will attend Syracuse University’s education school this fall for free 
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in exchange for a commitment to teach in the district for five years, and a promise that they 
will live in the city of Syracuse. After five years, they will have a master's degree in teaching, 
to complement their background in teacher preparation. Research has concluded that students 
can learn better when being taught by a teacher of his or her own skin color and background. 
Sarah Leibel, a Harvard University educator, said in a recent college publication that students 
benefit from 'mirrors and windows.' In other words, students learn from seeing themselves in 
reading materials and teachers, and also from experiencing other worlds and perspectives.  

• Fifth, in partnership with Education First and Pubic Impact, the district has continued to build 
the capacity of current aspiring SCSD school leaders with the intent to build a stronger 
pipeline of internal candidates for future school leadership opportunities. This year, the 
program focused on 1st-year vice principals and administrative interns, while also including 
other district-wide instructional leaders such as our strongest teachers on special assignment. 

• Sixth, the SCSD is ensuring that, as the District builds a deeper and wider pool of applicants, 
we are also training and selecting candidates from within that pool with greater precision than 
ever before. In particular, we are employing the Behavior Event Interview (BEI) technique as 
a central part of our selection process for all our building leaders. BEI’s can be one of the 
most reliable tools in predicting an applicant’s future on-the-job performance.  The theory of 
behavior event interviewing is simple. It considers the best way for an organization 
to predict an individual’s future behavior and performance is to have the individual talk about 
their past competencies, behavior and performance.  

•  Seventh, we have a New Principal Institute that was launched in 2014-2015 and continued in 
2015-2016. This program is led and implemented by our top 10 (approximately one-third) 
principals to provide professional development and mentoring for any first-year principal in 
the district. In our first year, this program served 12 principals and another 10 principals this 
past school year.  

•  Finally, we added another eight schools to our portfolio of four additional schools that began 
Opportunity Culture work, which is a set of school design models resulting in new teacher-
leader positions focused on instructional and behavioral support for struggling teachers. These 
Multi-Classroom Leaders are given a stipend (approximately 20% of the average teacher 
salary) to have a reduced teaching load in exchange for coaching, guiding, and mentoring 
colleagues toward proficiency and mastery in specific areas of our teaching frameworks or in 
subject-specific areas. 

  
While making these improvements, the SCSD is also continuing best practices in its selection 
processes. For candidates who are invited to interview for teaching and leadership positions, the 
SCSD uses rigorous selection processes, grounded in rubrics for assessing candidates on core 
competencies of instruction and leadership. The teacher selection rubric is fully aligned with the 
SCSD’s Teaching and Learning Framework, which was approved by the New York State 
Education Department. Similarly, the school leader selection rubric is fully aligned with the 
SCSD’s Building Leadership Framework, which was also approved by NYSED. Stakeholder 
agreement was garnered on necessary core competencies for teachers and leaders to ensure that 
all students have access to a high-quality education and can achieve the highest possible 
academic outcomes.  
 
The District is committed to continuing and expanding the practice of hiring teachers and other 
staff through mutual consent, given that this has been shown to lead to greater satisfaction, high 
levels of effectiveness, and longer retention. 
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ii. Describe the district processes for altering hiring procedures and budget timelines to ensure that the appropriate number 

and types of teachers and principals can be recruited and hired in time to bring schools through dramatic change. 
 
For candidates who are invited to interview for teaching and leadership positions, the SCSD uses 
rigorous selection processes, grounded in rubrics for assessing candidates on core competencies 
of instruction and leadership. The teacher selection rubric is fully aligned with the NYSED-
approved Teaching and Learning Framework. This framework focuses on the practices that are 
particularly effective in teaching students of color, students with disabilities, English language 
learners, and economically-disadvantaged students. The teacher selection rubric is fully aligned 
with the SCSD’s NYSED-approved Teaching and Learning Framework. The SCSD teacher 
hiring process components, screening tools (including the EPI, which uses a comparable four-
domain framework of effective instructional practice), and scoring mechanisms are all linked to 
the core competencies of the SCSD Teaching and Learning Framework. Similarly, the school 
leader selection rubric is fully aligned with the SCSD’s Building Leadership Framework, which 
was also approved by the New York State Education Department. Stakeholder agreement was 
garnered on necessary core competencies for teachers and leaders to ensure that all students have 
access to a high-quality education and can achieve the highest possible academic outcomes.  
 
The revised process for hiring teachers includes: early recruitment of highly effective candidates, 
more rigorous application screening, initial interview, teaching demonstration/video, reference 
checks, and school site interview. The SCSD began using a new online application (PATS) on 
December 20, 2012. This year, the SCSD continues to use these best practices for selection of 
candidates, while transitioning to a new, more user-friendly online application system 
(TeacherMatch) that also includes a research-based online assessment for teacher applicants. 
 
A major change in the hiring process is the specific focus on both a review of teaching materials 
and a teaching demonstration, which are evaluated and scored with the core competency rubric.  
Candidates must also demonstrate knowledge of pedagogy and content areas. Candidates are 
required to complete performance tasks and role play scenarios. Staff members involved in the 
hiring process were trained in using these tools. SCSD’s top teaching experts (e.g., “superstar” 
teacher leaders, coaches or department heads) assist in the review of candidates. The District’s 
known teaching vacancies have nearly been filled, ensuring new hires are fully prepared for the 
start of the school year.    
 
The process for hiring new principals and leaders includes: early recruitment of highly effective 
candidates; more rigorous application screening; initial interview; reference checks; on-site 
interview components including question-and-answer sessions, a data task, and a teacher 
observation activity; a stakeholder interview and Behavioral Event Interview; and superintendent 
approval. A rubric guides each step of the process. During the application process, the candidates 
create a vision for the school, which includes data-driven decision-making. They discuss their 
leadership and education philosophy, participate in role-plays, and complete performance tasks. 
All new principals were selected by the end of June for the 2016-2017 school year. 
 
The annual budget process is crucial to the timely and effective staffing of classrooms with high-
quality teachers. The SCSD budget is normally first approved by the Board of Education in 
March and is typically finalized in April. Because the SCSD has faced a series of significant 
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budget reductions in recent years, positions have been reduced each year, creating a cascading 
effect as teachers with most seniority in their tenure area are moved into remaining positions.  
 
To minimize these challenges, the District created new vacancy forecasting models so that the 
budget timeline does not unnecessarily delay hiring. These vacancy projection models for 
teacher and school leader positions allow District leaders to expedite hiring. Expediting hiring 
based on data-based vacancy forecasts allows SCSD to recruit and secure top talent for district 
classrooms, rather than waiting until the summer when the best candidates have already accepted 
positions in other districts. 
 
Meanwhile, the SCSD is ensuring that, as the District builds a deeper and wider pool of 
applicants, we are also selecting candidates from within that pool with greater precision than 
ever before. From the www.JoinSyracuseCitySchools.com website, potential applicants can link 
directly to the SCSD job board and apply for one or multiple jobs through an online application. 
All certified staff now apply through the www.TeacherMatch.com platform, which is another 
improvement in the last two years, when the District already improved its processes dramatically 
by moving to an all-online application system. Teacher applicants must now complete, as part of 
their initial application, a research-based online assessment that measures pedagogical skills, 
attitudinal factors, and cognitive ability. TeacherMatch created this assessment – called the 
Educator’s Professional Inventory (EPI) – in partnership with a variety of organizations 
including the University of Chicago, NWEA (known for the design and implementation of MAP 
adaptive student assessments), and Education Analytics, which was founded by researchers from 
the Value-Added Research Center of the University of Wisconsin-Madison. This assessment tool 
is helping the SCSD identify those teachers that will both challenge and support students in the 
classroom. The data provided by this assessment also helps expedite the selection process for 
teachers because District staff can prioritize follow-ups and interviews with candidates who the 
EPI predicts will have the most success in increasing student achievement levels in Syracuse 
classrooms. 
 
iii. Identify and describe any district-wide training programs designed to build the capacity of leaders to be successful in leading 

dramatic change in low-achieving schools. In addition, describe how these programs are aligned to the specific implementation of 
the model chosen (Turnaround, Restart, Transformation, Innovation Framework, Evidence-based, or Early Learning Intervention). 
Provide a history of these or similarly purposed programs in the district, how they are or have been funded, and identify whether 
the school principals chosen to lead the new school designs proposed in this application have emerged as a direct result of these 
programs. Please identify the goals in terms of quantity and quality of effective leader development.* 

 
Leaders selected to assume the role of principals and assistant principals in Priority Schools, - 
and in particular, Ms. Renée Burgess who became McKinley-Brighton’s principal effective July 
1, 2016 - will participate in a variety of district-wide training programs that have been newly 
developed for schools that are implementing turnaround, transformation and early-learning 
intervention models. These capacity-building leadership trainings are outlined in detail in the 
district-wide trainings chart that is required for District-level Section I D v. Additionally, all 
Priority School leaders will participate in district-wide leadership training. These trainings are 
also outlined in the chart. SCSD has historically provided a Summer Leadership Institute and 
monthly Principal Leadership Academies throughout the school year. These professional 
development initiatives have been funded through Title IIA: Teacher and Leader Recruitment 
and Professional Development. The Summer Leadership Institutes and school-year Leadership 
Academies cover such topics as: Leadership of the Common Core/CCSS Scope and Sequence as 
reflected in the SCSD curriculum, Five Pivotal Practices that Shape Instructional Leadership, and 
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Developing Shared Understanding of the new APPR Requirements through actionable feedback 
in teacher effectiveness.  

In addition, the Syracuse City School District has partnered with Education First and Pubic 
Impact to develop and implement a leadership training program that will build the capacity of 
current and aspiring principals as they lead their schools through the implementation of rigorous 
curricular and instructional practices aligned with the Common Core Learning Standards. The 
program will build the capacity of principals to effectively lead their schools in such a way as to 
foster an increase in achievement levels for all students. The program includes eight (8) on-site 
training sessions, each focused on seven (7) key topics designed to build the capacity of leaders 
to be successful in leading dramatic change in low-achieving schools. Education First and Public 
Impact will also develop and monitor individual learning plans for each of the principals or 
aspiring principals that participate in the program. Lastly, the program will provide 1-on-1 
coaching and mentoring for each participant by experienced administrators who have a proven 
track record of success in urban school leadership. These mentors will make on-site visits, 
regular telephone check-ins, and provide in-the-moment telephone and email support to 
participants.  

The SCSD’s goals of effective leader development include: (1) All leaders will develop skills on 
effective ways to create, manage, and maintain an improvement mindset with their staff and 
school communities. This skill development will be reflected in Teaching and Learning 
consultant quarterly reports, and feedback from staff, students, and parents; and (2) All leaders 
will manage staff, data and school processes in ways that foster school improvement. This will 
be measured by: instructional staff adjusting teaching methods based on review of data 
(administrative, instructional coaches and consultant walk-throughs will observe changes in 
teaching methods), data meeting schedules and meeting minutes, and improved school climate as 
observed in administrative walk-throughs, as well as student and parent feedback. 
 
iv. Identify and describe any district-wide training programs designed to build the capacity of teachers to be effective specifically in low-

achieving schools. Provide a history of these programs in the district, how they are or have been funded, and identify whether the 
instructional staff chosen for the new school designs proposed in this application have emerged as a direct result of these programs. If the 
programs are newly proposed, please identify the goals in terms of quantity and quality of effective teacher development.*  

 
The SCSD provides ongoing, high-quality training and support to ensure teachers in low-
performing schools have the capacity to effectively instruct students. New, district-wide training 
programs, detailed in Attachment I D v – District-Offered Training, have been specifically 
designed to support teachers in priority schools. Additionally, all in low performing schools will 
participate in district-wide professional development designed to build capacity of all teachers. 
These trainings are also outlined in the chart. Historically, SCSD has provided district-wide 
training for teachers using funds provided through such sources as the General Fund, and Title I, 
Title IIA, Title III, and Title I 1003(a) School Improvement Grants. Since 2011, teachers have 
participated in trainings that included but were not limited to such topics as: Data-Driven 
Instruction, Common Core Learning Standards, Annual Professional Performance Review, 
Instructional Framework, Curriculum Orientation, Sheltered Instruction Observation Protocol 
(SIOP), Danielson/Teachscape, team-building, classroom management and restorative justice. 
Not all instructional staff have been selected for McKinley-Brighton Elementary School. It is 
safe to say, however, that the vast majority will have emerged from these trainings. The Cohort 7 
teacher training programs are new to the district and the goal is to dramatically improve student 
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academic achievement, which will be measured by performance on local and State assessment 
tests. 
 

v.  Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the year-one 
implementation period (September 1, 2016 to June 30, 2017). For each planned event, identify the specific agent/organization 
responsible for delivery, the desired measurable outcomes, and the method by which outcomes will be analyzed and reported. 
Provide a rationale for each planned event and why it will be critical to the successful implementation of the SIG plan.  
 
Attachment I D v – District-Offered Training contains a chart reflecting training events for 
teachers and leaders to occur during the year-one implementation period.  
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Narrative Attachment #2 
District-Offered Trainings to Build Leader and Teacher Capacity (Chart for District-Level I. D. v.)  

for Year 1 Implementation Period (September 1, 2016 - June 30, 2017) 
District –wide Leadership Training for all Syracuse City School District Instructional Leaders 

Schedule Planned Training, Support and 
Professional Development 

Agent/ Organization 
Responsible for 

Delivery 

Desired Measurable 
Outcomes 

Method of Analyzing and 
Reporting Outcomes 

 
Rationale 

Monthly 4 hour 
session from 
September 
2016 - June 
2017 

The Common Core Standards are 
the foundation of the district’s 
academically rigorous curriculum 
enactment of a structured 
instructional rounds protocol in 
supporting successful 
implementation of the curriculum 
leadership in CCLS and DDI 

SCSD CAO 
Content Supervisors 

• Leadership will develop a 
theory of action in 
collaboration with SLT in 
the Core Areas of 
instruction and for ELL 
and students with 
disabilities.  

 

• Report of Instructional 
Rounds 

 
 
 
 
 

Building 
Administrator’s 
knowledge in CCLS  
will increase their 
capacity to serve as 
instructional leaders 

Monthly  4 
hour session 
from 
September 
2016 - June 
2017 

APPR- Evaluator Calibration 
Review- Evaluators review 
teaching videos and artifacts and 
apply rubric through a facilitated 
conversation 
Evaluators receive professional 
development in providing growth 
producing feedback and 
implementation monitoring. 

Insight Education 
Group 
 
SCSD Director of PD 
 
SCSD Coordinator of 
Teacher and Leader 
Effectiveness 

• Evaluators will 
consistently collect  
evidence and apply to 
rubric with 100% accuracy 

• Analyzing trends from 
observation scores to 
determine components that 
need further training 

 
 
 
 
 

Administrators 
ability to 
consistently identify 
and give feedback on 
effective and highly 
effective practices 
that will lead to 
consistent practice 
to all learners 

September 
2016 

DDI Coaching for Leaders – This 
training will prepare the 
leadership team to draw 
conclusions on the data and to 
determine priority standards. 
ANet will coach the leadership 
team on how they will support 
teachers to use item analysis 
training to identify student 
misconceptions, and on what 
expectations they will set for re-
teaching and re-assessment. 

Achievement  
Network, Office of 
Teaching and 
Learning and Office 
of Shared 
Accountability 

• Leaders will be able to 
draw conclusions from 
data and support teachers 
on how to take 
information from data 
and put it to use in the 
classroom 

 

• Classroom observation 
reports 

 

Building leaders 
capacity to draw 
conclusions on data 
and determine 
priority standards 
will allow them to 
set clear 
expectations for staff 
and student 
achievement 

September 
2016 – June 
2017 

Data Meetings and Debriefing – 
ANet will co-facilitate data 
meetings with the leadership 
team, gradually releasing 
facilitation solely to the school 
leaders as the year progresses. 
ANet will coach leaders on how to 

Achievement  
Network, Office of 
Teaching and 
Learning and Office 
of Shared 
Accountability 

• Leaders will become 
strong facilitators at data 
meetings and will be able 
to manage staff to follow 
through on re-teaching 
plans 

 

• Classroom observations will 
reflect  teachers re-teaching 
plan 

 

Strengthening 
leaders’ skills of 
facilitating data 
meetings and 
managing staff to 
ensure they follow 
re-teaching plans 
will improve 
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manage staff to follow through on 
re-teaching plans and align 
classroom observations to data.   

instruction  

Monthly 3 hour 
session from 
September 
2016 - June 
2017 

Lead Evaluators receives technical 
support in the use of Teachscape 
platform for evaluation, 
monitoring individualized 
professional development of staff 
and facilitating professional 
learning communities 

Teachscape  
SCSD Coordinator of 
Teacher and Leader 
Effectiveness 
Office of Talent 
Management 
Office of Shared 
Accountability  
Director of PD 

• Evaluators will process, 
plan observations , collect 
evidence and provide 
feedback to 100 % of 
teaching staff by all 
observation deadlines as 
outlined in SCSD APPR 
plan 

• Monthly report and weekly 
conference call with 
Teachscape district liaison 

Administrators will 
establish a culture of 
learning, growth, 
through high 
expectations.  

Monthly 2 hour 
meeting from 
September 
2016 – June 
2017  

School Governance  and 
Leadership 

Executive Directors • Evaluators receive 
effective and /or highly 
effective rating. 

 

• Executive Directors collect 
evidence  artifact using the 
SCSD Teaching and Learning 
Leader 

 

Administrators will 
establish and 
implement a shared 
vision for success, 
while building and 
maintaining a 
climate of 
accountability for 
learning. 
Additionally, 
Administrators will 
create professional 
learning 
communities that 
will use data to 
identify areas of 
need of 
improvement 

 
District-wide Teacher Training for Cohort 5 Cluster Schools 

September 1, 2016 – June 30, 2017 

Schedule Planned Training, Support and 
Professional Development 

Agent/ Organization 
Responsible for 
Delivery 

Desired Measurable 
Outcomes 

Method of Analyzing and 
Reporting Outcomes 

 
Rationale  

September 
2016 

Orientation to Data Cycle 
This training is designed for 
teachers and provides a summary 
for how the Achievement Network, 
the teachers themselves, and their 
school will implement effective 
Data Driven Instruction. Key parts 
of the data cycle will be explored 
and teachers will reflect on how 

Achievement  
Network and Office 
of Teaching and 
Learning   

• Teachers will use data 
continuously throughout 
the year to improve their 
instruction and utilize the 
resources made available 
to them through ANet 

• The number of times 
teachers used ANet 
resources will be monitored 
and reported.  

• Student benchmark 
assessments 

• NYSED report card data 

The use of data to 
drive instruction 
will result in 
improved student 
achievement 
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they are similar and/or different 
from the current use of data. 
Teachers will be introduced to key 
ANet resources that are available 
to support them in their planning 
from standards and analyzing data 
(SAS documents, MY ANet, etc.)  

2016-17 
Saturday 
Academies, 
Job embedded 
school based 
PD time and 
Conference 
days  

SCSD APPR (All schools): 
Participants will view a variety of 
teaching videos and, through the 
application of the Teaching and 
Learning Rubric, identify effective 
and highly effective practice.   

SCSD  • Improved instructional 
delivery as measured by 
scores on the Teaching and 
Learning Rubric 

• Teachscape Proficiency 
System reporting 

Ongoing analysis of 
effective 
instructional 
practice will provide 
a deeper 
understanding of 
how the Teaching 
and Learning 
Framework is 
applied to their own 
teaching practice. 

2016-17 
Saturday 
Academies, 
Job embedded 
school based 
PD time and 
Conference 
days 

K-5 Teachers  - Inquiry Based 
Hands On Approach to Elementary 
Science Instruction 

Science Coordinator • Consistent program 
implementation across 
classroom 

 

• NYS Grade 4 Science 
Assessment 

STEM opportunities 
for both teachers 
and students will 
ensure that learners 
are college and 
career ready for 
21st Century 
learning standards 

2016-17  
8 hour session  

Nonviolent Crisis Intervention 
Training 

Certified CPI 
trainers SCSD staff 

• Reduction in school based 
In-school Suspension and 
out of school suspension  

• Reduction in Workers 
Compensation Cases due 
to school based incidents 

• CPI instructors review 
district wide data and 
provides additional support 
to participant classrooms as 
well as staff who have comp 
cases due to injury from 
student immediately have a 
classroom review to provide 
support and offer 
participation in course  

Students are clear 
about behavioral 
expectations and 
are active 
participants in 
maintain a safe, 
respectful and 
positive learning 
environment. 

2016-17  
1 – 3 hour 
training  

Highly Effective Communicating 
with Families for Student 
Success  

SCSD Parent 
Partnership 
Network 

• Parent survey will reflect 
that teachers and SCSD 
effectively communicate 
with family  

• Tri-pod Survey 
• Student Monitoring System 

Highly effective 
teachers involve 
individual students 
and families in the 
planning process 

2016-17 
Saturday 
sessions for 

“Quarterly Report”-  With 
support from the Office of  Shared 
Accountability,  OTL staff lead a 

Office of Teaching 
and Learning (with 
support from Office 

• Based on school 
performance data, school 
leaders and teachers will 

• Cohort 5 teams will work 
collaboratively to analyze 
student performance data 

The comprehensive 
Quarterly Review is 
a necessary 
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Cohort 5 
teachers only 
(quarterly 
dates TBD so 
as not to 
conflict with 
all-district 
Saturday 
Academies) 

full-day “deep dive” into updated 
school and student performance 
data, with all teachers and leaders 
participating actively in analysis 
and action planning. 

of Shared 
Accountability 

collaboratively determine 
root cause(s) to 
performance deficiencies 
and develop actionable 
solutions to school-specific 
challenges that may be 
negatively impacting 
student learning  

which will include a 
thorough review of best 
practices (“what works vs. 
what doesn’t) by school, 
content, and grade area. 

• Actionable plans and 
strategies will be created by 
teachers and leaders to 
address areas that are not 
achieving the targeted 
performance standards. 

collaboration 
session that will 
provide Cohort 5 
school leadership 
and teachers the 
opportunity to 
review student 
performance data, 
analyze and solve 
issues, determine 
root cause, and 
improve processes. 

September 
2016 

Data Driven Instruction Teacher 
Orientation – Introduce teachers 
to the purpose of data-driven 
instruction and to what their work 
with ANet will look like during the 
partnership. Co-facilitate training 
with school leadership team on 
how to unpack standards guides 
and to align instructional plans to 
the assessment calendar.  

Achievement  
Network, Office of 
Teaching and 
Learning and Office 
of Shared 
Accountability 

• Teachers are familiarized 
with DDI and use ANet for 
support and guidance in 
their use of data to inform 
instruction  

• Teacher surveys will be 
conducted  

• ANet reports reflect how 
frequently and what type of 
ANet resources were used 

The use of data to 
drive instruction 
will result in 
improved student 
achievement 

September  
2016 – June 
2017 

Year-long ongoing coaching and 
training support based in varying 
needs of the Cohort 5 school. 

Achievement  
Network, Office of 
Teaching and 
Learning and Office 
of Shared 
Accountability 

• Teachers become more 
proficient in the use of 
data to inform instruction 

• Student benchmark data 
• Report card data 
• Teacher observation 

reports 

The use of data to 
drive instruction 
will result in 
improved student 
achievement 

October 2016 Teacher Assessment Training – 
Teachers build skill in comparing 
standards with data items to 
determine the bar for rigor and 
mastery. ANet will guide teachers 
as they break down standards and 
items to develop standards-aligned 
formative assessment.  

Achievement  
Network, Office of 
Teaching and 
Learning and Office 
of Shared 
Accountability 

• Teachers’ ability to 
compare  standards with 
data items to determine 
the rigor of their 
instructional program is 
improved  

• Student benchmark data 
• Report card data 
• Teacher observation 

reports 

Using data to help 
develop the 
appropriate rigor to 
instructional plans 
will challenge and 
engage students and 
improve 
achievement 

January 2017 Mid-year “Step-Back” – Reflect on 
student progress and improvement 
in teacher practice to date and set 
aligned priorities for the spring 
semester.    

Achievement  
Network, Office of 
Teaching and 
Learning and Office 
of Shared 
Accountability 

• Receive input from 
teachers on what is 
working for them and how 
the second half of the year 
can be improved and set 
priorities 

• Priorities for the spring will 
be set  

Provide open 
sharing of DDI best 
practices to improve 
teacher practice and 
student 
achievement 

May 2017 Spring Network Event Meeting – 
Meet to share best practices in 

Achievement  
Network, Office of 

• Best teacher practices 
discussed, shared and 

• Administrative observations Provide open 
sharing of DDI best 
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teacher practice. Engage in 
individual and group reflection on 
lessons learned and school 
priorities 

Teaching and 
Learning and Office 
of Shared 
Accountability 

implemented practices to improve 
teacher practice and 
student 
achievement  

District-wide Teacher Training for all Syracuse City School District Teachers 
Implementation Period: September 1, 2016 –June 30, 2017 

Schedule Planned Training, Support and 
Professional Development 

Agent/ Organization 
Responsible for 
Delivery 

Desired Measurable 
Outcomes 

Method of Analyzing and 
Reporting Outcomes 

 
Rationale  

2016-2017 
Saturday 
Academies and 
after-school 
professional 
development 
sessions 
 

K-2 Mathematics - All schools 
• Reasoning  
• Discourse  
• Representations  
• Procedural Fluency  
• Conceptual Understanding  
• Application  
• CCLS Focus Area (Number and 

Operations – Base Ten)  

SCSD content 
coordinators and 
mathematic  
coaches 

Increased student 
achievement on the 
following metrics: 
• Universal screening and 

progress monitoring tools 
(ex: AIMSweb or STAR) 
and benchmarks 

• SCSD Curriculum Unit 
Assessment Rubrics 

Increased teacher scores on 
the following metrics: 
• Teaching and Learning 

Framework and  Rubric 
Components  (Teach and 
Create) 

• Quarterly reporting of data 
and progress to SCSD 
Senior Leadership Team 

This professional 
development is 
aligned to the 
instructional shifts 
outlined in the CCSS 
for Mathematics.  
Through in-depth 
study and practice 
of both content and 
instructional 
practices, teachers 
will be better 
prepared to teach to 
the intentions and 
rigor of the CCSS. 

2016-2017 
Saturday 
Academies and 
after-school 
professional 
development 
sessions 
 

ELA  pre-K-2 
• Core Knowledge Language Arts  
• Foundations of Reading  
• Writing  
• Reading Comprehension Across 

Genre  
• Classrooms Routines and 

Rituals: anchor charts, 
conversation, participation 
techniques 

SCSD ELA 
Supervisor and 
Literacy Coaches 

Increased student 
achievement on the 
following metrics: 
• Universal screening and 

progress monitoring tools 
(ex: AIMSweb or STAR) 
and benchmarks 

• SCSD Curriculum Unit 
Assessment Rubrics 

 
Increased teacher scores on 
the following metrics: 
• Teaching and Learning 

Framework and  Rubric 
Components  (Teach and 
Create) 

• Tripod Student Surveys 

• Quarterly reporting of data 
and progress to SCSD Senior 
Leadership Team and Chief 
Academic Officer 

These professional 
development 
sessions are aligned 
to the instructional 
shifts outlined in the 
CCSS for English 
Language Arts.  
Through in-depth 
study and practice 
of both content and 
instructional 
practices, teachers 
will be better 
prepared to teach to 
the intentions and 
rigor of the CCSS. 

2016-2017 
Saturday 

Math 3-5 
• Reasoning  

SCSD Math 
Supervisor  and 

Increased student 
achievement on the 

• Quarterly reporting of data 
and progress to SCSD Senior 

This professional 
development is 
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Academies and 
after-school 
professional 
development 
sessions 
 

• Discourse  
• Representations  
• Procedural Fluency  
• Conceptual Understanding  
• Application  
• CCLS Focus Area (Number and 

Operations – Fractions)  

Mathematics 
Coaches 

following metrics: 
• Universal screening and 

progress monitoring tools 
(ex: AIMSweb or STAR) 
and benchmarks 

• SCSD Curriculum Unit 
Assessment Rubrics 

• Interim Assessment 
results 

• New York State 
Assessment results 

Increased teacher scores on 
the following metrics: 
• Teaching and Learning 

Framework and  Rubric 
Components  (Teach and 
Create) 

Leadership Team and Chief 
Academic Officer 

aligned to the 
instructional shifts 
outlined in the CCSS 
for Mathematics.  
Through in-depth 
study and practice 
of both content and 
instructional 
practices, teachers 
will be better 
prepared to teach to 
the intentions and 
rigor of the CCSS. 

2016-2017 
Saturday 
Academies and 
after-school 
professional 
development 
sessions 
 

ELA 3-5 
• Foundations of Reading  
• Writing  
• Reading Comprehension Across 

Genre  
• Classrooms Routines and Rituals: 

anchor charts, conversation, 
participation techniques 

SCSD ELA 
Supervisor and 
Literacy Coaches 

Increased student 
achievement on the 
following metrics: 
• Universal screening and 

progress monitoring tools 
(ex: AIMSweb or STAR) 
and benchmarks 

• SCSD Curriculum Unit 
Assessment Rubrics 

• Interim Assessment 
results 

• New York State 
Assessment results 

Increased teacher scores on 
the following metrics: 
• Teaching and Learning 

Framework and  Rubric 
Components  (Teach and 
Create) 

• Quarterly reporting of data 
and progress to SCSD Senior 
Leadership Team and Chief 
Academic Officer 

These professional 
development 
sessions are aligned 
to the instructional 
shifts outlined in the 
CCSS for English 
Language Arts.  
Through in-depth 
study and practice 
of both content and 
instructional 
practices, teachers 
will be better 
prepared to teach to 
the intentions and 
rigor of the CCSS. 

2016-2017 
Saturday 
Academies and 
after-school 
professional 
development 
sessions 

Sheltered Instruction 
Observation Protocol-SIOP  
A research based model of 
instruction that is an effective 
approach for teaching both 
academic language and content to 
ELLs that can increase English 

Director of ELL  
ESL Support 
Teacher 
Literacy Coach 
trained in SIOP 

Increased student 
achievement on the 
following metrics: 
• SCSD Curriculum Unit 

Assessment Rubrics 
• Interim Assessment 

results 

• Quarterly reporting of data 
and progress to SCSD Senior 
Leadership Team and Chief 
Academic Officer with 
specific sub-group reports 
for ELLs 

SIOP is a well-
articulated, practical 
model of instruction 
that facilitates high-
quality instruction 
for English 
Language Learners 
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 learners’ chances of success in 
school.  

• New York State 
Assessment results 

Increased teacher scores on 
the following metrics: 
• Teaching and Learning 

Framework and  Rubric 
Components  (Teach and 
Create) 

• Tripod Student Surveys 

in the general 
education and 
mainstream 
classroom.   

2016-2017 
Saturday 
Academies and 
after-school 
professional 
development 
sessions 
 

Explicit Instruction for 
Differentiation  
This workshop will include 
defining and identifying 
characteristics of Specially 
Designed Instruction (SDI) and 
Explicit Instruction (EI) as it 
applies to diverse and struggling 
learners. Participants will learn 
components and techniques of SDI 
and EI, watch demonstrations, and 
participate in activities in order to 
learn how to deliver instruction to 
meet the unique needs of students 
with disabilities and to ensure 
access to the general curriculum. 

SE-SIS staff Increased student 
achievement on the 
following metrics: 
• Universal screening and 

progress monitoring tools 
(ex: AIMSweb or STAR) 
and benchmarks 

• SCSD Curriculum Unit 
Assessment Rubrics 

• Interim Assessment 
results 

• New York State 
Assessment results 

Increased teacher scores on 
the following metrics: 
• Teaching and Learning 

Framework and  Rubric 
Components  (Teach and 
Create) 

• Tripod Student Surveys 

• Quarterly reporting of data 
and progress to SCSD Senior 
Leadership Team and Chief 
Academic Officer with 
specific sub-group reports 
for Special Education 
students 

Increased 
differentiation in 
instructional 
practice ensures 
that classroom tasks 
and experiences are 
appropriate for all 
learners. 

2016-2017 
Saturday 
Academies and 
after-school 
professional 
development 
sessions 
 

Technology in the Classroom  
Use of Ipads and Smart boards in 
the classroom to assist in planning  
lessons that support project based 
learning, collaboration and student 
achievement- The participant 
learns effective instructional 
strategies across all content areas 

Teacher Center: 
Technology 
Instructional 
Specialist 
 
Educational 
Technology Team 
(SCSD Teachers who 
are on assignment 
to train and monitor 
the use of 
technology to 
improve 
instructional and 

Increased student 
achievement on the 
following metrics: 
• Universal screening and 

progress monitoring tools 
(ex: AIMSweb or STAR) 
and benchmarks  

• SCSD Curriculum Unit 
Assessment Rubrics 

• Interim Assessment 
results 

• New York State 
Assessment results 

Increased teacher scores on 

• Through the classroom 
observation process of APPR 
plus informal walk through 
observation by presenters –
evidence of use of content 
learned embedded in lesson 
delivery, and unit planning. 

Effective technology 
integration across 
the curriculum 
deepens and 
enhances the 
learning process. 
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learner outcomes 
 

the following metrics: 
• Teaching and Learning 

Framework and  Rubric 
Components  (Teach and 
Create) 

• Tripod Student Surveys 
2016-2017 
Saturday 
Academies and 
after-school 
professional 
development 
sessions 
 

K-5  Science  
 
Unpacking standards, science 
content 
Teaching Practice in Science: 
Inquiry-project based learning 
Formative Assessment of learning 
and content and skills 
Reading and Writing in the Content 
areas 
 
  

Science Content 
Supervisor 

• Teachers will demonstrate 
through effective planning 
students’ opportunities to 
practice and master skills 
required by the CCLS and 
apply to prior learning. 

 

• Leadership teams review 
data provided by the Office 
of Accountability on state 
assessments and SLO results 
Grade Level Team meetings 
as well as Conference days 
are used to review the data 
and to create action steps to 
correct and deficits in 
instructional delivery. The 
implementation of these 
action steps are being 
monitored through evaluator 
observation process which is 
conducted by both building 
administration and peer 
observers specific to the 
content area. 

Academic rigor in 
SCSD is 
characterized by a 
clear understanding 
of and focus on the 
core knowledge of 
each discipline, uses 
best practices to 
challenge mental 
effort appropriate to 
mastery of the core 
knowledge 

2016-2017 
Saturday 
Academies and 
after-school 
professional 
development 
sessions 
 

Social Studies K-8  
Social Studies at the Core  
Social Studies Top Strategies 
Social Studies 2.0  
Educators will have the 
opportunity to plan in-depth and 
create units and daily lesson plans 
that reflect the CCLS through the 
content of social studies 
 

Social Studies 
Content Supervisor 
and Highly Effective 
SCSD Teacher 

• Teachers will demonstrate 
through effective planning 
students’ opportunities to 
practice and master skills 
required by the CCLS and 
apply to prior learning. 
 

• Educators need to present 
this action research project 
to their colleagues 
participating in these 
courses as well as key 
exemplars as observed in 
both the collection of 
artifacts and in practice and 
collected by the SS content 
coordinator 

Academic rigor in 
SCSD is 
characterized by a 
clear understanding 
of and focus on the 
core knowledge of 
each discipline, uses 
best practices to 
challenge  mental 
effort appropriate to 
mastery of the core 
knowledge 
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I E. External Partner Recruitment, Screening, and Matching 
 
i. Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching, and evaluating 

external partner organizations that are providing support to this Priority school. 
 
The SCSD has a rigorous process for identifying, screening, selecting, matching and evaluating 
partner organizations that will provide critical services in support of intervention efforts in 
Priority schools. A rubric is used to determine whether partners’ services were insufficient, met 
our criteria, or exceeded those criteria, which include: 1) clarity and strength of the 
organization’s model and whether it provides exceptional innovative approaches; 2) experience 
and ability to replicate success in school turnaround including success of hired staff and 
supporting partners; 3) evidence of sufficient research and theoretical base to support; 4) 
governance structure and qualifications of key staff, including effectiveness; and 5) 
substantiation and explanation of the costs of the scope of work.  
 
Reviewing their record of success in addressing the identified needs of McKinley-Brighton 
School, we consulted with these partners for clarification on services they could provide. This 
information was shared with district leaders and the school principal who resoundingly agreed 
that the recommended partners would suit their school-level needs. McKinley-Brighton will use 
the same due diligence process in determining other partnerships that may be necessary to 
support the school redesign plan as it evolves. 
 
ii. Describe the LEA processes for procurement and budget timelines (or any modifications to standard processes) that will 

ensure this Priority School will have access to effective external partner support prior to or directly at the start of the year-
one implementation period and subsequent implementation periods.  

  
Inherent in school improvement is the notion of reducing overly burdensome operational or 
bureaucratic barriers. McKinley-Brighton is among the very lowest performing schools in 
Syracuse, and its needs will take precedence over other schools in the district. The 
Superintendent is committed to ensuring that purchase requisitions, contracts and work orders for 
goods and services needed to support targeted schools will be expedited. In some cases, 
identified partnerships have already been formalized, and experts are actively working to support 
school and district turnaround efforts. Insight Education Group, for example, began working 
closely with the turnaround school principals in the spring of 2014 to frame their whole-school 
redesign plans. Insight Education continues to work closely with Cohort 5 and 6 schools as they 
review and analyze implementation data related to their redesign plans and make appropriate 
program modifications as needed. Insight staff has been involved in SIG planning discussions 
with district and school leadership, including the review and analysis of DTSDE and student 
assessment data.      
 
Additionally, under the leadership of the Executive Director of Elementary Education, the 
principal of McKinley-Brighton and their School Leadership Team has identified the YMCA as 
their extended day enrichment partner. The YMCA currently operates a 21st Century Community 
Center Learning extended day program at McKinley-Brighton. SIG funds will be used to 
enhance the program in 2016-17, with an eye to offering whole-school extended-day or year-
round school schedule in the 2017-2018 school year. The YMCA’s enrichment programming is 
fully outlined in Section II F of this proposal under Partnerships.  
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Over the past three years, the District has streamlined the procurement and budget timeline 
processes to ensure that barriers and wait time have been removed or minimized. Preparation 
using these processes has already begun for the 2016-17 school year and will be in place for 
subsequent implementation periods. We can assure that all necessary processes for securing 
external partner support and for making purchases (including MOAs, requisitions and contracts) 
will be completed in time for project implementation on September 1, 2016.    
 
iii. Describe the role of the district and the role of the school principal in terms of identifying, screening, selecting, matching, 

and evaluating partner organizations supporting this school. Describe the level of choice that the school principal has in 
terms of the educational partners available and how those options are accessible in a timeline that matches the preparation 
and start-up of the new school year.  

 
Having analyzed results of the DTSDE school review along with student assessment data, 
District-level leadership noted a number of common findings and recommendations. District 
leadership identified potential partners to provide additional support and—following the rigorous 
process described in E.i.—assessed them for clarity and strength, experience, evidence of success 
and capacity. The Chief Academic Office then met with the School Leadership Team and 
provided information on a wide range of partners and services that had been so vetted. The team, 
led by the principal, keyed in and agreed upon the partners that will provide support at the outset.  
 
The new principal at McKinley-Brighton School, in coordination with her School Leadership 
Team and Instructional Leadership Team, has already begun to identify additional school-level 
needs that might best be addressed by other organizations. The principal will submit 
recommendations for school-based partnership to the Executive Director of Elementary 
Education. This process will ensure that the school has access to proven, research-based 
strategies and effective partners. The Department of Teaching & Learning will ensure that any 
barriers to utilization of selected services are removed and that partner services will be available 
at the start-up of the new school year. 
 
iv. If the model chosen is Restart, the LEA/school must describe in detail the rigorous review process that includes a 

determination by the LEA that the selected CMO or EMO is likely to produce strong results for the school.  See federal 
definition of ‘strong results’ at http://www2.ed.gov/programs/sif/ index.html. Federal Register, vol. 80, no. 26, pg. 7242.  

 

N/A 
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I F.  Enrollment and Retention Polices, Practices, and Strategies    
 
i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and students performing below 

proficiency in this Priority School as compared with other schools within the district. Discuss the reasons why these 
similarities and differences exist.  

 

In the 2015-16 school year, McKinley-Brighton Elementary School enrolled 619 students in 
grades preK-5, of whom 24% were students with disabilities (SWD) and 1% were English 
language learners (ELLs). As reflected in Figure 1 below, the school’s SWD population is at 
24% compared to 20% for the District. The SCSD’s overall ELL population has increased from 
8% in 2007-2008 to 17% today, due in large part to the fact that Syracuse is a major resettlement 
area for refugees and immigrants. The fact that most of Syracuse’s refugee and immigrant 
families do not reside in the neighborhoods predominantly served by McKinley-Brighton 
accounts for the school’s low ELL population rate of 1%. 
 
McKinley-Brighton is located on the city’s South Side, which has a higher concentration of low-
income families of color with intensive social and economic needs than other areas of the city. 
As indicated in Figure 1, the percentage of students who did not meet NYS standards in ELA and 
math in 2015 exceeded the District average on every measure. Across all grade levels, more than 
96% of students are failing to meet proficiency benchmarks in ELA and math, putting them at 
great risk for academic failure and dropping out of school. McKinley-Brighton is proposing to 
implement the Individualized Learning School Design to launch a whole-school redesign 
centered around blended personalized learning. It is expected that the proposed whole-school 
redesign efforts, which incorporate the requisite seven principles with a focus on blended 
personal learning and a plan to meet the varying needs of this diverse student population, will 
reverse student achievement trends and close the gap between McKinley-Brighton and other 
SCSD schools. 
 
Figure 1 Representative Statistics of the McKinley-Brighton Student Population 

 % 
SWDs 

% 
ELLs 

Grade 3 
% not meeting standards 

Grade 4 
% not meeting standards 

Grade 5 
% not meeting standards 

ELA Math ELA Math ELA Math 
McKinley-
Brighton 

24 1 97.5 96.2 97.7 97.6 98.4 98.2 

SCSD 20 17 91.6 87.3 90.7 85.9 93.1 89.9 
Data Source: Spring 2015 NY State Grades 3-8 English Language Arts and Math Assessment results; not meeting 
the standards is defined as scoring at levels 1 and 2. SWD and ELL data were derived from 2015-16 NYS BEDS 
data.  
 
ii. Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below proficiency 

have increasing access to diverse and high quality school programs across the district.  
 
SCSD serves more than 21,000 students of diverse racial, cultural and socio-economic 
backgrounds in grades preK-12. Currently, 20% of SCSD students have been identified as 
having special education needs, 17% are ELLs, and 92% of SCSD students performed below 
proficiency on the NYS ELA assessments in 2015 (91% on the math assessments). SCSD’s 
mission is to build, support and sustain school communities that provide all students with a high-
quality education that prepares them to graduate as responsible, active citizens ready for success 
in college and careers and prepared to compete in a global economy. 
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Following comprehensive external diagnostic reviews of the district’s practices, processes and 
systems, SCSD enacted a five-year Strategic Plan to serve as a framework to ensure that all 
students have increasing access to diverse and high-quality school programs through the 
implementation of five reform-based goals. Pertaining specifically to SWDs and ELLs, Goal 3 of 
the Strategic Plan calls for the development of an infrastructure to support student success. The 
underlying strategies include changing the service-delivery model for ELLs to encourage 
successful transition to English in accord with the research on second language acquisition and in 
recognition of the academic and social benefits of bi-literacy; and initiating a multi-year process 
to restructure the service-delivery model for SWDs, aligning special education services to the 
Response to Intervention (RTI) model, and developing a streamlined identification process. 
 
In addition, the Directors of Special Education and ENL/World Language Program/Bilingual 
Education work closely with each school and central office administration to ensure that the 
needs of SWDs and ELLs are met across the educational spectrum. Special Education School 
Improvement Specialists (SE-SIS) and ENL specialists (including the Director of ENL/World 
Language Program/Bilingual Education, the ENL/Bilingual Instructional Specialist, and 
representatives from the R-BERN) are integral members of the comprehensive school and 
district review teams. Furthermore, Special Education Quality Assurance Reviews are conducted 
by NYSED annually to assess the district’s performance in ensuring SWDs’ access to the general 
education curriculum. NYSED and SCSD administrators conduct thorough reviews of SCSD 
ENL programming annually, as does the SCSD ELL AMAO Corrective Action Plan Team 
throughout the year. SWDs’ and ELLs’ access to diverse and high-quality school programs 
across the district is further assured by the following: the annual review process of student IEPs; 
district-wide professional development for all teachers on the CCLS, Sheltered Instruction 
Observation Protocol (SIOP) and differentiating instruction; provision of assistive technology, 
appropriate level curriculum materials, and native language texts; and school/home 
communication translated into multiple languages to ensure broader awareness and access to 
extracurricular opportunities and summer programs for students. SCSD also employs bilingual, 
bicultural Nationality Workers to assist with home/school communications.  

 
iii. Describe specific strategies employed by the district to ensure that Priority schools in the district are not receiving or 

incentivized to receive disproportionately high numbers of SWDs, ELLs, and students performing below proficiency.  
 
SCSD ensures that a full continuum of special education services and ENL programming is 
equitably balanced and distributed across all SCSD schools, thus Priority and non-Priority 
schools receive equitable shares of English language learners and students with disabilities. The 
District utilizes a central registration process with formalized procedures and protocols to ensure 
that during the initial enrollment process SWDs and ELLs are appropriately placed in schools 
with capacity to provide services for students with extenuating needs. SCSD follows a 
neighborhood schools philosophy, whereby placements are based primarily on a student’s 
residency. Consideration is also given to the enrollment location of siblings, but it is not SCSD 
policy to consider student proficiency levels in making decisions regarding school placement.     
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I. G. District-level Labor and Management Consultation and Collaboration 
 

i. Describe in detail the steps that have occurred to consult and collaborate in the development of the district and school-level 
implementation plans.   

 

At the district level, all schools are guided by the goals and initiatives laid out in the five-year 
strategic plan, Great Expectations 2012-2017, which also serves as the basis for the District 
Comprehensive Improvement Plan (DCIP). The presidents of both Syracuse Teachers 
Association (STA) and School Administrators Association of Syracuse (SAAS) were members 
of the Core Planning Team and participated actively in an intensive, collaborative process of 
drafting, discussion, and community review between March and June of 2012. The strategic 
plan’s five goals express a firm commitment to impacting all three components of the 
instructional core (students, teachers, and content) as well as moving the district itself toward 
becoming a high-performing organization with a true culture of accountability for student 
achievement.    
 
Collaborative, constructive conversation between and among STA, SAAS, and SCSD has been a 
distinctive hallmark of the district under the leadership of Dr. Sharon Contreras, as evidenced by 
the successful negotiation of an APPR agreement that was one of the first approved by NYSED 
in 2012. After additional months of negotiation, union and district leadership’s shared 
commitment to the students of Syracuse also allowed them to craft and agree upon a 
groundbreaking Memorandum of Understanding that allows flexible working conditions and 
innovative staffing practices in SCSD’s targeted Priority schools, including utilization of an 
Election-to-Work Agreement that underscores each teacher’s personal dedication to turning 
around Priority schools such as McKinley-Brighton.  
 
Specific to the process of developing the proposed SIG implementation plan at McKinley-
Brighton, the Chief Academic Officer, Executive Director of Teaching & Learning, and Director 
of Professional Development have provided professional development and technical assistance to 
all Priority schools, assisting them in planning throughout the year to implement accountability 
mandates associated with New York State’s ESEA Waiver. The Superintendent and Chief 
Academic Officer met collectively with the principal of McKinley-Brighton in May 2016 to 
assess progress and offer technical assistance. Prior to this meeting, the Chief Academic Officer 
and President of Syracuse Teachers’ Association met with the School Leadership Team of 
McKinley-Brighton on November 12, 2015, January 15, and February 11, 2016 to ensure school-
level consultation and collaboration in the process. Grant planning meetings and discussions 
have been held frequently since early June and have included the ongoing close collaboration of 
the Chief Academic Officer, Director of Professional Development, the principal, staff from the 
Departments of Teaching & Learning and Special Programs, and partnership representatives.  
 

ii. Complete the Consultation and Collaboration Form and submit with this application (Attachment A).  
 

The Consultation and Collaboration Form is included in Attachment A. 
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II A. Assessing the Needs of the School Systems, Structures, Policies, and Students 
 
i. Use school data and descriptive language  to describe the school’s student population and the unique needs of sub-groups 

(e.g.: underperforming sub-groups, students with disabilities, English language learners, students from households that are 
eligible for free or reduced lunch, first-generation college-goers, and/or students traditionally underrepresented in college).   

 

McKinley-Brighton Elementary School is located on the city’s South Side, a high-poverty area 
that is beset with gang activity and crime, including frequent shootings. Families served by 
McKinley-Brighton experience compounding risk factors of illiteracy, high percentages of single 
female-headed households in poverty, drug use, mental health issues, and incarceration that 
present enormous barriers for students. Many parents are unemployed or underemployed. Many 
students will be the first generation in their families to attend college.  
 

McKinley-Brighton currently enrolls 619 students in grades PreK-5, of whom 24% are students 
with disabilities and 96% qualify for free or reduced price lunch (FRPL as of April 5, 2016), as 
compared to the district poverty rate of 83%. Students of color make up 92.3% of the student 
population: 77% are African-American, 6% are Hispanic, 8.7% are multi-racial, and .6% are 
American Indian. English language learners represent 1% of the student body, well below the 
SCSD average of 17%. Average daily attendance for McKinley-Brighton students is 87.9%, 
slightly lower than the district average of 90.1%. Discipline referrals and suspensions 
significantly impact the academic program and decrease students’ “opportunity to learn.” In the 
2014-15 school year, McKinley-Brighton had 626 disciplinary referrals, significantly higher than 
the district average of 379. 
 
Poor student academic performance across all grade levels for all subgroups indicates that 
McKinley-Brighton students demonstrate a critical need for additional support to improve 
academic achievement and life outcomes. As indicated in the following chart, with the exception 
of the performance of students with disabilities in the third grade, more than 95% of all students 
at all grade levels are not achieving proficiency on the NYS ELA and math assessments.  

 
Student academic performance by subgroup at McKinley-Brighton Elementary School  

Group Grade 3 
% not meeting 

standards 

Grade 4 
% not meeting 

standards 

Grade 5 
% not meeting 

standards 
ELA Math ELA Math ELA Math 

All students 95.1 96.3 97.6 96.3 98.3 98.2 
African American 96.7 98.3 97.4 98.6 98.0 97.9 
Hispanic *** *** *** *** *** *** 
American Indian/Alaska Native *** *** *** *** *** *** 
White *** *** *** *** *** *** 
Multiracial *** *** *** *** *** *** 
Gen Ed 96.4 96.4 96.9 96.7 98.0 97.8 
SWD 92.3 95.8 100 95 100 100 
LEP NA NA NA NA NA NA 
Economically Disadvantaged 100 95.8 98.7 95.8 98.2 98.1 

Data Source: Spring2015 NY State Grades 3-8 2015 English Language Arts and Math Assessment results; not 
meeting the standards is defined as scoring at levels 1 and 2. The *** notation indicates data for a student subgroup 
of fewer than 15 students has been suppressed to protect student privacy.  
 
ii. Describe the most recent systematic in-depth diagnostic review of the school conducted by the district, and the school data 

used (e.g. a Joint Intervention Team (JIT), Integrated Intervention Team (ITT), or related outside education experts to 
determine its existing capacity, strengths, and needs.  
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The results of the January 2015 Integrated Intervention Team (IIT) report were examined to 
determine the existing capacity, strengths and needs of McKinley-Brighton Elementary School: 
The findings are discussed in section iv below. The IIT, using the Diagnostic Tool for School 
and District Effectiveness (DTSDE), completed their performance review of McKinley-Brighton 
in January 2015. Representatives for the IIT review included key Directors (School Reform; 
ENL, World Language & Bilingual Education; and Student Support Services), a representative 
from the SCSD Parent Partnership Network, and an Outside Educational Expert [OEE] from 
Insight Education. These individuals attended the DTSDE trainings required by NYSED and are 
responsible for conducting annual diagnostic reviews to evaluate school and district practices 
based on the following six tenets: 1) District Leadership and Capacity, 2) School Leader 
Practices and Decisions, 3) Curriculum Development and Support, 4) Teacher Practices and 
Decisions, 5) Student Social and Emotional Developmental Health, and 6) Family and 
Community Engagement. It is important to note that, in addition to the findings and 
recommendations from the IIT review, the DTSDE rubric was used to frame the School's 
Comprehensive Educational Plan, and that the SCEP was in turn used to frame components of 
the proposed SIG plan. 
 
iii.  Discuss evidence of community and family input in this review 
 
The IIT conducted focus groups with students, staff and parents. In addition, parents and students 
were interviewed in person and by telephone during the DTSDE review process to obtain their 
input. Parents interviewed by the IIT expressed that they were not clear about the school’s 
academic expectations for their children, nor were some aware of the imperative for rapid 
improvement in student achievement. Discussions with parents further revealed that some 
families receive guidance about supporting the social and emotional development health of their 
children, but the school does not routinely ensure that all families know about, and access, the 
support that is available.   
 
iii. Describe the results of reviews, specifically the capacity/strengths/ needs to dramatically improve student achievement. 
 
The IIT report rated McKinley-Brighton as Developing for each tenet (Tenet 2 - School Leader 
Practices and Decisions; Tenet 3 - Curriculum Development and Support; Tenet 4 - Teacher 
Practices and Decisions; Tenet 5 - Student Social and Emotional Developmental Health; and 
Tenet 6 - Family and Community Engagement.  
 
The IIT issued the following recommendations: 
 

Tenet 2 - Senior school leadership should share responsibility for implementing a more 
systematic plan for routinely monitoring and recording the impact of actions in school in relation 
to each of the DTSDE tenets. They should analyze this information in order to identify and 
respond to key areas for development. Subsequent monitoring should focus on the impact of 
these actions so that timely adjustments can be made to achieve SMART goals for the schools’ 
rapid improvement. 
 
Tenet 3 - The instructional coach should work with teachers to connect and align all available 
academic data so that teachers can use this to plan the accurate learning sequences and scaffolds 
needed to address gaps in students’ achievement and to challenge all individual students and 
subgroups to think more deeply about their learning. 

SCSD, 1003(g) School Improvement Grant, 2016-2021, Proposal Narrative, McKinley-Brighton School  



 
Tenet 4 - The instruction coach should make sure that all teachers use probing questions and 
constructive feedback in dialogue with individual students and subgroups to determine timely 
modifications to instructional practices. Teachers should use conferencing to make sure students 
reflect on their learning and are able to make independent decisions about learning strategies. 
 
Tenet 5 - School leadership should hold all staff accountable for consistently implementing 
school procedures for recording and referring concerns about individual students. This 
information should be shared between the school intervention team and the school climate team 
so that they can identify and address the social and emotional developmental health needs of all 
students. 
 
Tenet 6 - The school leader should establish, with teachers, a school-wide system for frequently 
communicating the school’s priorities for improving student achievement and reducing student 
absence to parents. 
 
v. Discuss how the LEA/school will prioritize these identified needs to implement the SIG model and plan.  
 
McKinley-Brighton’s School Leadership Team (SLT)--consisting of the Principal, a vice 
principal, teachers, parents, an instructional coach and a student--will conduct an in-depth review 
and prioritization of the aforementioned recommendations and findings in the context of SIG 
requirements for whole-school redesign, the SCSD’s Strategic Plan, and research and best 
practices regarding school turnaround. Their team will be further guided by district leaders and 
expert consultants (including the EPO Insight Education Group) to ensure that the redesign plan 
will achieve dramatic school-level achievement gains and prepare the school for long-term 
transformation into a high-performance organization. The SIG plan--including the 
implementation of blended personalized learning--will meaningfully address the 
recommendations of the IIT as identified in the January 2015 report. These needs will be 
prioritized by the SLT and reported to school staff prior to the beginning of the 2016-2017 
school year. 
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II B. School Model Selection and Rationale  
 
i. Describe the rationale for the selected model (Turnaround, Restart, Transformation, Innovation & Reform Framework, 

Evidence-based or Early Learning Intervention). The rationale should reference the identified needs, student population, core 
challenges, and school capacity and strengths discussed in Section A.    

 
McKinley-Brighton Elementary School was designated a Focus School in 2012-2013 and is a 
newly-designated Priority School for the 2016-2017 school year. If awarded, 1003(g) SIG, 
Cohort 7 funding will be used to implement the Individualized Learning School Design 
intervention model, with a focus on blended personalized learning, at McKinley-Brighton 
School.   
 
A number of factors were taken into consideration when selecting the Innovation and Reform 
Framework Intervention Model for McKinley-Brighton School. This model offers several design 
options for the school to embark on a path of becoming a “School in Good Standing.” Of the 
options available, the most applicable is Pathway 3: Individualized Learning School Design. The 
school requires a dramatic and comprehensive approach to school improvement, which can 
feasibly be achieved through this model and this design. The school intends to focus on blended 
personalized learning as the best means to achieve dramatic achievement gains while meeting 
individual student learning needs. 
 
Teacher quality is one of the most important school-based factors affecting student achievement. 
Many Syracuse City Schools, including McKinley-Brighton School, were significantly impacted 
in recent years by staffing changes associated with the implementation of Transformation and 
Turnaround Plans in the SCSD Innovation Zone (iZone) and Cohorts 5 and 6 schools. McKinley-
Brighton School was slightly affected, as some higher performing teachers opted to transfer to 
iZone and Cohorts 5 and 6 schools. Implementing the Individualized Learning School Design 
model at McKinley-Brighton School will include intensive and specialized professional 
development, providing an unprecedented opportunity to ensure that the school is staffed by 
highly qualified and well-trained teachers.   
 
Through the Individualized Learning School Design McKinley-Brighton School will embrace the 
seven principles of whole-school reform and will be committed to the task at hand. Systemic 
school review findings and recommendations outlined a clear need for the following key design 
components: providing a more rigorous, research-based instructional program aligned to the 
CCSS; expanding the school day to provide students with additional time to master core content; 
creating a data-driven instructional culture that ensures that teachers analyze and use data to 
appropriately differentiate and inform instruction; providing one-on-one coaching support to 
assist teachers in improving their instructional practices and implementing research-based 
strategies; increasing parent engagement; and providing targeted, high quality professional 
development in the areas of blended personalized learning, digital content, data-driven 
instruction, instructional rigor, critical thinking, cultural competencies, differentiated instruction, 
classroom climate, student engagement, maintaining high expectations for all students, and 
classroom/time management. We are confident that McKinley-Brighton’s Individualized 
Learning School Design with a focus on blended personalized learning, with greatly increased 
accountability at both the district and school levels, will ensure that McKinley-Brighton realizes 
dramatic school-level achievement gains and becomes a “School in Good Standing” by the end 
of the first three years of the project.   
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ii. Refer to the description of the model on pages 5-9 and describe the research-based key design elements and other unique 
characteristics that will comprise this model.  
 

The selected Innovation and Reform Framework (Pathway 3: Individualized Learning School 
Design) fulfills all of the requirements of the whole-school reform model, which are addressed 
throughout this proposal, most notably in the School-Level Plan. The design draws upon a 
multitude of evidence-based practices in comprehensively addressing needs outlined in Section 
IIA: Assessing the Needs of the School as well as in the January 2015 IIT report, 2015-16 SCEP, 
and 2015-16 School Preventative Strategies Plan.  
 
Key components and research-based strategies include: (1) partnering with Insight Education 
Group to serve as the Educational Partnership Organization to jointly launch the Innovation & 
Reform Framework intervention model; (2) partnering with Education Elements for intensive 
professional development and technical assistance in implementing blended personalized 
learning school-wide, and with ANet for support in accessing and analyzing data to drive 
instructional decision making; (3) utilizing school-based instructional coaches to support 
teachers through continuous instructional improvement and the effective implementation of 
blended personalized learning; (4) enhancing extended day programming so that 100% of the 
students may participate (beginning in 2017-18); (5) providing ongoing, high quality 
professional development at the district and school level to build teacher capacity in rigorous 
core content instruction, effective use of data to inform and differentiate instruction, instructional 
leadership, and blended personalized learning; and (6) strengthening partnerships with families, 
community members and school staff to promote high expectations for student academic 
achievement, and social-emotional growth and well-being. 
 
The whole-school reform effort will be framed around school-wide implementation of high 
quality blended personalized learning, which is increasingly recognized nationally as a promising 
strategy to boost student academic achievement by meeting the individual needs of students. 
Blended personalized learning allows students to move at their own pace, enabling teachers to 
better focus on small group differentiation based on easily accessible and actionable data. 
Significant professional development is required of instructional staff to build their competencies 
in leveraging technology and high quality digital content to create a learning environment where 
all individual needs can be met. The use of a dedicated school-based Blended Personalized 
Learning Coach will ensure the effective implementation of BPL school-wide by providing job-
embedded coaching, modeling and ongoing assistance in the selection of high-quality digital 
content and tools.  
  
iii. Describe the process by which this model was chosen, including how the school staff, leadership, labor unions, families, & 

community stakeholders were engaged in both the design &decision-making processes.    
 
All Syracuse City School District schools are guided by the goals and initiatives laid out in the 
five-year strategic plan, Great Expectations, which is aligned to the District Comprehensive 
Improvement Plan (DCIP). The presidents of both the Syracuse Teachers Association (STA) and 
the Syracuse Association of Administrators and Supervisors (SAAS) were members of the Core 
Strategic Planning Team and participated actively in an intensive, collaborative process of 
drafting, discussion, and community review. Development of the Strategic Plan also included 
public meetings, public hearings, forums and other means of soliciting meaningful input from 
parents and from the larger Syracuse community. The five goals of the strategic plan express a 
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firm commitment to impacting all three components of the instructional core (students, teachers, 
and content) as well as moving the district itself toward becoming a high-performing 
organization with a true culture of accountability for student achievement. 
 
Collaborative, constructive conversation between and among Syracuse Teachers Association, 
School Administrators Association of Syracuse, and the administration has been a distinctive 
hallmark of the district under the leadership of Superintendent Sharon Contreras, as evidenced by 
the successful negotiation and implementation of the APPR agreement (one of the first plans 
approved by NYSED) and enactment of Election-to-Work agreements in earlier-cohort SIG 
schools. The Superintendent, the Chief Academic Officer, and other administrators have 
provided guidance, professional development and technical assistance to all Priority Schools, 
assisting them in planning to implement accountability mandates associated with New York 
State’s ESEA Waiver. District senior leadership discussed the plight of McKinley-Brighton 
School, reviewed the applicable intervention/redesign models with the principal, assessed 
progress and offered technical assistance. Follow-up meetings involving the schools' leadership 
teams (including teachers and parents) ensued, during which aspects of each of the redesign 
models were studied and questions or concerns were raised and discussed.  
 
The process of model selection included a thorough review of trend data, IIT/DTSDE findings 
and recommendations, teacher effectiveness data and ratings, and consideration of the impact of 
the model on the school community. Staff from the Office of Teaching & Learning and the 
Department of Special Programs met with school leadership to craft the resultant SIG grant 
application. The proposed plan is a reflection of collaborative work among and between district 
and school leadership. The Individualized Learning School Design plan will focus on 
implementing high-quality blended personalized learning school-wide at McKinley-Brighton.    
 
 
 
 

	  



II C. Determining Goals and Objectives 

i. Identify, describe and present at least one goal and corresponding objective(s) directly related to academic achievement in 
the area of English language arts (ELA).   Provide the means by which the objective(s) will be assessed. One objective must 
discuss how all children will be able to read at grade level by age 8.  

 
A key goal of McKinley-Brighton’s whole-school redesign plan is to increase student academic 
achievement in the area of English language arts. The objective is to see a 5% increase each year 
in the percentage of 3rd – 5th grade students that score at proficient levels 3 or 4 on the NY State 
ELA assessment. The objective will be assessed by the exam results of the “all students” group 
on the NYS ELA assessments, which are administered each school year. An additional objective 
is to ensure that all children will be able to read at grade level by age 8. Students will participate 
in four Running Record cycles throughout each school year, which measures their current 
Running Record levels. Students in grades K-2 will participate in a CKLA curriculum for ELA.  
  
ii. Identify and present at least one goal and corresponding objective(s) directly related to academic achievement in the area of 

mathematics. Provide the means by which the objective(s) will be assessed. 
 
Another key goal of McKinley-Brighton’s whole-school redesign plan is to increase student 
academic achievement in the area of mathematics. The objective is to see a 5% increase each 
year in the percentage of 3rd – 5th grade students that score at proficient levels 3 or 4 on the NY 
State Math assessment. The objective will be assessed by the exam results of the “all students” 
group on the NYS Math assessments, which are administered each school year.  
 
iii. As applicable, identify and present additional goal(s) and corresponding objective(s) directly aligned and specific to the 

needs assessment of the school and the school improvement model selected.  Provide the means by which the objective(s) will 
be assessed. 

 
A third goal is to successfully implement blended personalized learning school-wide in grades 
K-5. The objective is that students will have a dynamic, personalized learning path to ensure 
their needs and skills are met where they are; they will build skills to manage their own learning 
by goal setting, tracking their own progress and reflecting regularly. This objective will be 
assessed through an ongoing review using reports derived from digital platforms (Dreambox and 
iReady) and STAR assessments. The self-management of learning and reflection will be 
measured by a review of student data binders. 
      
iv. Complete the School-level Baseline Data and Target-Setting Chart (Attachment B).   
 
See completed Attachment B for McKinley-Brighton Elementary School.  
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Attachment B 
School-level Baseline Data and Target-Setting Chart for McKinley-Brighton Elementary School 

 
SCHOOL-LEVEL 
BASELINE DATA AND TARGET SETTING CHART 

Unit  District 
Average# 

Baseline 
Data  

Target for 
2016-17 

Target for 
2017-18 

Target for 
2018-19 

Target for 
2019-20 

Target for 
2020-21 

I. Leading Indicators         
a. Number of minutes in the school year min 71,868 64,080 64,080 71,868 71,868 71,868 71,868 

b. Student participation in State ELA 
assessment  

% 89.7 92.0 ≥95 ≥95 ≥95 ≥95 ≥95 

c. Student participation in State Math 
assessment 

% 89.5 88.4 ≥95 ≥95 ≥95 ≥95 ≥95 

d. Drop-out rate % N/A N/A N/A N/A N/A N/A N/A 

e. Student average daily attendance % 90.1 87.9 89.52 91.14 92.76 94.38 96.0 

f. Student completion of advanced 
coursework 

% N/A N/A N/A N/A N/A N/A N/A 

g. Suspension rate % 2.4 2.16 1.94 1.75 1.57 1.41 1.23 

h. Number of discipline referrals  num 379 626 563 507 456 410 369 

i. Chronic absenteeism rate % 35.4 46.2 41.58 37.42 33.68 30.31 27.28 

j. Teacher attendance rate % 95.7 95.5 96.0 96.5 97.0 97.5 98.0 

k. Teachers rated as “effective” and “highly 
effective”  

% 98.5 96.6 97.3 98.0 98.7 99.4 100 

l. Hours of professional development to 
improve teacher performance 

num 50 50 50 50 50 50 50 

m. Hours of professional development to 
improve leadership and governance 

num 20 15 25 25 25 25 25 

n. Hours of professional development in the 
implementation of high quality interim 
assessments and data-driven action 

num 30 10 31 35 35 35 35 

II. Academic Indicators         
a. ELA performance index PI 34.4 17.9 21.2 24.5 27.8 31.1 34.5 

(2015 
SCSD 
avg) 

b. Math performance index PI 42.6 20.5 24.9 29.3 33.7 38.1 42.7 
(2015 
SCSD 
avg.) 

c. Student scoring “proficient” or higher on 
ELA assessment 

% 6.7 2.2 7.96 13.72 19.48 25.24 31% 
(2015 
state 
avg.) 

d. Students scoring “proficient” or higher on 
Math assessment 

% 10.2 2.7 9.76 16.82 23.88 30.94 38%  
(2015 
state 
avg.) 

e. Average SAT score score N/A N/A N/A N/A N/A N/A N/A 

f. Students taking PSAT % N/A N/A N/A N/A N/A N/A N/A 

g. Students receiving Regents diploma with 
advanced designation 

% N/A N/A N/A N/A N/A N/A N/A 

h. High school graduation rate % N/A N/A N/A N/A N/A N/A N/A 

i. Ninth graders being retained % N/A N/A N/A N/A N/A N/A N/A 

j. High school graduates accepted into two 
or four year colleges 

% N/A N/A N/A N/A N/A N/A N/A 

*Telephone calls will be conducted with LEAs to consider interim data and progress being made toward yearly targets



 
Notes: 
#Schools included in the district average are for all elementary schools in the Syracuse City School District.  It does not include K-8 
schools. 

I. Leading Indicators 
a. Number of minutes: 2015-16 by District Calendar  
b. Student participation in ELA:  2014-15 SY; retrieved from State L2RPT 
c. Student participation in Math: same as ELA 
d. N/A 
e. Student average daily attendance= (Total # of present days / Total # of member days) x 100; data is as of 6/23/2016; 

retrieved from eSchool.  
f. N/A 
g. Suspension rate= [(# of unique students suspended with OSS as of 6/23/2016) / 2015-16 BEDS Enrollment] x 100; retrieved 

from Educators Handbook 
h. Number of discipline referrals: data is as of 6/23/2016, reported total number in schools; retrieved from Educators 

Handbook (District average calculated by dividing 6,063 referrals for all elementary schools by 16 elementary schools in the 
district = 379; baseline data =  referrals at McKinley-Brighton for 2015-16 as of 6/23/2016) 

i. Chronic absenteeism= (# of students with 90% or less attendance rate / Enrollment as of June 23, 2016) x 100; retrieved 
from eSchool 

j. Teacher attendance rate: retrieved from PeopleSoft 
k. Teacher ratings: SY 2014-15; retrieved from APPR Central 
l. N/A 
m. N/A 
n. N/A 
II. Academic Indicators 
a. ELA performance index: SY 2014-15; retrieved from State L2RPT 
b. Math performance index: same as ELA 
c. Student scoring “proficient” or higher on ELA: SY 2014-15; retrieved from State L2RPT 
d. Student scoring “proficient” or higher on Math: same as ELA 
e. N/A 
f. N/A 
g. N/A 
h. N/A 
i. N/A 
j. N/A 

 



II D. School Leadership   
 
i. Identify and describe the specific characteristics and core competencies of the school principal that are necessary to meet the needs 

of the school, produce dramatic gains in student achievement, and implement the selected SIG model. Please refer to, 
“Competencies for Determining Priority School Leaders” which may be found at: 
http://www.p12.nysed.gov/turnaround/Competencies forDeterminingPrioritySchoolLeaders.html.  

 
There are several specific characteristics and core competencies of a school principal that are 
necessary to meet the needs of the school, ensure efficient school operation and produce 
dramatic gains in student achievement. As such, SCSD and NYS approved a leadership rubric in 
2011-2012 to help identify new leaders and evaluate current leaders, which consists of two main 
parts to increase student achievement: highly effective instructional leadership and highly 
effective organizational leadership.  
 
An effective instructional leader must: establish and implement a shared vision; build and 
maintain a climate of accountability for learning; drive high-quality, rigorous, student-centered 
instructional programs; create a culture of data-driven decision making; and develop and coach 
teachers and instructional staff. An effective organizational leader must: manage the 
organization, operations and resources to promote a safe, efficient and effective learning 
environment; establish a culture of learning, growth, positive behavior and high expectations; 
lead with integrity, fairness and ethics; manage and lead change and innovation; and engage 
families and the entire community of stakeholders.  
 
Overall, these skills and attributes are matched with a deep-seated philosophy that all students 
can be college and career ready. Using this rubric and other best practices, the SCSD drafted a 
job description for a School Principal (attached in Additional Documents). The qualifications of 
the current principal correspond to these requirements. She is new to the position and will be 
retained at McKinley-Brighton Elementary School. 
 
ii. Provide the school principal’s name and a short biography, which includes an explanation of the leadership pipeline from 

which she/he came, as well as the rationale for the selection in this particular school, and how this principal’s capabilities 
are aligned to the selected SIG model. In addition, provide an up-to-date resume and track record of success in leading the 
improvement of low-performing schools   

 
The SCSD recently recruited Ms. Renée Burgess to assume the role of Principal at McKinley-
Brighton School as of July 1, 2016. As highlighted in the attached résumé (included as 
Attachment II D a: School Principal Résumé), Ms. Burgess possesses 11 years of professional 
education experience, including 5 years as vice principal/assistant principal. She was selected to 
lead McKinley-Brighton based on her proven track record of improving educational and 
operational performance through vision, leadership, team building and stakeholder engagement. 
Ms. Burgess attended SUNY Oswego, where she received a Bachelor of Science Degree in 
Elementary Education. She then earned a Master’s Degree in Administration and Supervision at 
the College of Notre Dame of Maryland. Ms. Burgess has participated in extensive, high-quality 
professional development to build her instructional leadership and school management skills, 
including but not limited to: Syracuse Aspiring Leadership Academy, Danielson’s Framework 
for Teaching, Aspiring Leaders Conference, Pathways to Common Core, Engaging Teaching 
Practices (Ron Clark Academy), Alternatives to Suspension, School Safety, Trauma on the 
Brain, and Human Resource Management.  
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Ms. Burgess is highly qualified to lead McKinley-Brighton and will draw upon her extensive 
skills in providing leadership in low performing schools, raising expectations for all students, 
and forging strong relationships with parents, students and faculty members. Ms. Burgess 
embraces the transformative opportunity that exists within this proposed reform effort and is 
committed to reversing student achievement trends and closing the gap among student subgroups 
at the school, and between McKinley-Brighton and other schools in the SCSD, and ensuring that 
McKinley-Brighton is removed from the Priority School list. 
 
iii. If the specific persons who will serve in this position are not yet known, describe the action steps necessary to put leadership 

in place, and identify the formal LEA/school mechanisms that enable this personnel action.  
 
N/A 
 
iv. Provide the specific job description and duties, aligned to the needs of the school, for the following supporting leadership 

positions; 1) assistant principal/s who will serve in the building; 2) School Implementation Manager (SIM), if the school is 
utilizing one.   

 
The District is committed to ensuring that there are effective instructional leaders at the helm of 
every school, along with high-quality teachers in every classroom. McKinley-Brighton is 
fortunate that newly-assigned Assistant Principal, Eric Patterson, formerly served as the school’s 
administrative intern, thereby bringing a sense of continuity for students, staff and families, as 
well as providing institutional knowledge and support to the newly-hired principal, Renee 
Burgess. Mr. Patterson will provide transformational leadership in the planning and management 
of McKinley-Brighton School and will be responsible for assisting in implementing the 
Innovation and Reform Framework that focuses on: blended personalized learning; high student 
achievement; building a positive school climate that supports the whole student and establishes a 
culture of learning; leveraging research and data to drive instructional practice; and building a 
high-performing staff to achieve the school’s vision and goals. He will continue to collaborate 
with parents, community members, the SCSD central office, consultants, as well as other internal 
and external resources and stakeholders to implement new educational programs, school culture, 
systems reform, tools and other resources to accelerate student achievement. Mr. Patterson is 
extremely qualified for this position and will play a critical role in ensuring the successful 
implementation of the Individualized Learning School Design Plan (Mr. Patterson’s résumé is 
attached in Additional Documents). 
 
v. Describe and discuss the school’s current supporting leadership profile in terms of quality, effectiveness, and 

appropriateness to the model proposed and needs of the students. Identify specific individuals who will remain in supporting 
leadership positions from the previous administration and discuss the strategies employed by the new school principal and 
the LEA/school to ensure buy-in and support from the entire leadership team. Identify any barriers or obstacles to obtaining 
leadership buy-in or support as well as strategies for overcoming them. 

 
The school leaders at McKinley-Brighton are certified educational administrators and teachers 
with proven track records of success in the education of urban children. They have solid 
experience working with students with disabilities and highly diverse student populations, and 
possess the skills necessary to mentor instructional staff and expedite the professional growth 
curves of teachers. The primary role of the school leaders is to work with teachers to support best 
practices in instruction, classroom management and student engagement, provide analysis of 
school-wide trends in support of school transformation priorities, and make recommendations 
about potential next steps to address areas of need. School leadership is responsible for providing 
support in execution of consistent and positive behavior management, engaging and culturally 
relevant 21st century instructional strategies, and research-based practices for effective school 
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turnaround. School leaders participate in leadership professional development and in turn provide 
classroom coaching and outstanding, individualized professional development to teachers as they 
work to cultivate positive school culture and dramatically transform student achievement.  
 
The current supporting leadership team at McKinley-Brighton School consists of one Assistant 
Principal, an Administrative Intern, and an Instructional Coach. Assistant principal Eric 
Patterson holds NYS School District Leader and School Building Leader certification as well as 
NYS Permanent Teaching Certification in both Physical Education and Health Education. 
Administrative intern Sophia Burden holds NYS Certification in Childhood Education (1-6) and 
Students with Disabilities (1-6). In addition, she is in the process of applying for NYS 
Certification in Administrative Intern and Gifted & Talented. The instructional coach Kathleen 
Kurgan has National Board Certification and holds NYS Teacher Certification in the following 
areas: Elementary (Pre-K – 6), Reading (K-12), and Social Studies (6-9). Collectively the 
supporting leadership team share many years of elementary classroom teaching. The team meets 
on a regular basis with the principal and with grade level teams to ensure that their vision for the 
school comes to fruition. The Assistant Principal is new to his position this year; he previously 
served as an Administrative Intern at McKinley-Brighton from 2014-2016. Recognizing the need 
at McKinley-Brighton for a well-rounded team with complementary skills, it is the plan at this 
time that the current members of the supporting team will remain in place.   
 
The full-time Instructional Coach, Kathleen Kurgan, is responsible for providing job-embedded 
instructional support and coaching. Ms. Kurgan’s primary role is to: work with teachers to support 
their implementation of the CCSS, district curriculum, and best practices in using data; provide 
analysis of school-wide trends in instruction; cultivate and support a standards-based, data- and 
results-oriented culture; identify appropriate research-based strategies for improving instructional 
delivery; support the development of curriculum; and advise pacing on the scope and sequence 
based on essential content knowledge as outlined in the state and national standards (Ms. 
Kurgan’s résumé is attached in Additional Documents). SIG grant funds will be used to hire a full-
time Blended Personalized Learning (BPL) Coach who will be responsible for the following: 
planning, collaborating, organizing, mentoring and facilitating change to implement blended 
personalized learning school-wide; facilitating the use of research-based blended learning needed 
to implement BPL successfully in the school; facilitating professional development related to 
blended learning; and co-teaching and modeling blended personalized learning in classrooms and 
offering insight to enhance and extend instruction. The coaches will provide expert advice on 
improving and enhancing individual lessons and units based on ongoing analysis. Coaches are 
certified teachers with a strong record of helping students achieve academic success. (Complete 
job descriptions for the Coaches are attached in Additional Documents.)   
 
The School Leadership Team (SLT), which meets monthly, is comprised of the principal and 
assistant principal, the instructional coach and staff members representing each grade and the 
teachers’ union. Team leaders review information from SLT meetings with their teammates and 
additional questions are discussed at the monthly faculty meetings. SLT meetings and faculty 
meetings are scheduled in the fall for the year. The Labor Management Team also meets monthly 
to address labor or management issues with administration.  
 

SCSD, 1003(g) School Improvement Grant, 2016-2021, Proposal Narrative, McKinley-Brighton School  



Reneé A. Burgess 
3005 Wheatfield Drive 
Chittenango, NY 13037 

443-240-2051 
msrburgess@icloud.com 

 
___________   _________ PERSONAL OBJECTIVE_____________________ 
 
To obtain an elementary level Principal position within the Syracuse City School District, where I can work collaboratively 
with others through observation, evaluation and implementation, to help lead our schools in the acceleration of teaching and 
learning for students and staff. 
 
___________________________PROFESSIONAL EXPERIENCE____________________ 
 
Principal, McKinley-Brighton Elementary School – Syracuse, New York                                               July 2016 – Present 
 
 
Vice Principal, McKinley-Brighton Elementary School – Syracuse, New York                                               July 2015 – Present 

•  Observes educators informally and formally on the Common Core Standards and engageNY  modules 
•  Facilitates IEP meetings as IEP Chair, School Leadership Team Chair and member of the School Climate Committee 
• Helps to oversee the behavioral management of the school, alongside the administrative team 
• Works closely with the ELA and Math Coaches to plan and implement a cohesive approach to professional development 

**Supervisor: John Devendorf, Principal** 
 
Assistant Principal, William Paca Elementary School – Abingdon, Maryland                                  August  2012 – June 2015 

•  Observes educators informally and formally alongside an administrative team using Danielson’s Framework 
•  Facilitates IEP meetings as IEP Chair 
• Oversees an educational institute consisted of three grade levels, about 377 students and 50 staff members 

 **Supervisor: Gail Dunlap, Principal** 
 
Assistant Principal, Hilton Elementary School – Baltimore, Maryland                                              August  2011 – June 2012 

•  Observes teachers on a daily basis pertaining to  the Instructional Framework and Common Core Standards 
• Facilitates grade level team meetings focusing on the six steps of data to outline strategies and enhance instruction 
• Oversees a educational institute consisted of 444 students and 60 staff members 

 **Supervisor: Khaleel Desaque, Principal** 
 

Literacy Leader, Robert W. Coleman Elementary School-Baltimore, Maryland                          December 2010 – June 2011 
• Support the implementation of the school’s chosen testing assessment 
• Work with the school’s instructional leadership team and teachers to communicate key components of the  

literacy initiatives to all intended staff members            
• Collaborate with cross-disciplinary teams  in order to build school capacity around strong literacy practices  

**Supervisor: Carlillian Thompson, Principal** 
 
Coordinator for Baltimore City’s New Teacher Institute, Baltimore, Maryland                                             Summer 2010         

• Facilitated a technology course to new Baltimore City School teachers 
• Implemented and oversaw logistical tasks to help the institute run smoothly 

                    **Supervisor: Jarrod Bolte, Office of Teaching and Learning** 
 

Instructional Coach, Robert W. Coleman Elementary School-Baltimore, Maryland                        October 2010- June 2011 
• Developed collaborative team meetings that improve teacher effectiveness and student achievement 
•  Have a great understanding and planning for the implementation of the Maryland State Curriculum,  

Common Core Standards the Baltimore City Curriculum, and the CAO’s academic priorities  
• Produced effective coaching strategies and giving classroom and school feedback around instructional needs  

                    **Supervisor: Lisette Morris, Area 3 Network Liaison** 
 

Testing Coordinator, Grades 1-5, Robert W. Coleman Elementary School - Baltimore, MD  September2009 – June 2011 
• Responsible for the organization and distribution of Quarterly Benchmarks 
• Scans answer sheets into OARS and City Schools Data Link 
• Implementation of group and individualized  analysis of data pertaining to the scores 



• Oversees the distribution of the MSA and Standford 10 Statewide tests for grades 1st through 5th 
                    **Supervisor: Carlillian Thompson, Assistant Managing Principal** 
 
Program Director, Grades 1-5, Robert W. Coleman Elementary School - Baltimore, MD               October 2009- June 2011 
__________________PROFESSIONAL EXPERIENCE (CONTINUED) ______________ 

 
• Responsible for executing a successful afterschool Reading and Math program 
• Overseeing and supervising six employees in an afterschool program 
• Completing all payroll paperwork for the program 

                    **Supervisor: Carlillian Thompson, Assistant Managing Principal** 
 
Teacher, 3rd, 4th & 5th Grades, Robert W. Coleman Elementary School - Baltimore, Maryland      December 2005- June 2011 

• Facilitated grade level team meetings  for the 3rd and 4th grade team 
• Monitored and analyzed benchmark test data to increase achievement 
• Served as a mentor  for new and low achieving teachers 
• Responsible for heightening MSA scores in Reading and Math every year 

                    **Supervisors: Brenda K. Allen, Principal / Greta Cephas & Carlillian Thompson, Assistant Principal** 
 
___________   _________            EDUCATION________________________________ 
 
                                                    Maryland Administrator 2 Certificate – Expires 6/30/2019 
                                                    Maryland Administrator 1 Certificate – Expires 6/30/2019 
                                                    Maryland Teaching Certificate – Expires 6/30/2019 
                                                       New York State Certificate/School Building Leader – Expires 8/13/2018 
 
_____________________SUMMARY OF QUALIFICATIONS__________________________ 
 

• Experience in Danielson’s Framework for Teaching 
• Strong team player  and able to work collaboratively with teachers, parents and the community  
• Adept knowledge of current issues in education and educational research, strong computer skills 
• Strong computer skills and proficient in MS Word, MS Excel and MS PowerPoint 
• Proven track record in the delivery of outstanding results in a challenging environment 
• Able to handle work in an efficient and timely manner  
• Established an environment where  parents and community members are engaged partners in the support  

of student achievement  
• Successful establishment and maintenance of effective, engaging working relations with students, teachers,  

administrators and parents 
• Self-motivator, goal and results oriented, resourceful, high energy and great at multi-tasking  
• Stimulated interaction between the school and the community for mutual understanding and cooperation 
• Increased knowledge by attending training seminars on how to analyze data to increase instructional strategies 
     and set attainable goals 
• Crisis Prevention  Institute Certified 
• CPR/AED certified 

 
 

_______________CONTINUED PROFESSIONAL DEVELOPMENT     ________________ 
 

• Syracuse Aspiring Leadership Academy, Syracuse, NY 2015 
• Alternatives to Suspensions Workgroup, Harford County Public Schools, 2013-2014 
• Aspiring Leaders Conference, MAESP, February 2013 
• Conducted 13 substitute interviews at the Substitute Teacher Recruitment , Harford County Public Schools, 2013 
• School Safety Town Hall, US Department of Education, Loch Raven High School, April 2013 
• Visited and participated in a professional Development at The Ron Clark Academy, Atlanta GA, May 2013 
• Bullying and Harassment Parent Workshop, Harford County Public Schools, June 2013 
• Capturing Kids Hearts Conference, Baltimore, MD, November 2012 
• Human Resources Management Course, Harford County Public Schools, December 2012 

 
 



___________   _________              AWARDS________________________________ 
 
2009-2010 - Outstanding Teacher of the Year at Robert W. Coleman Elementary School - Baltimore, MD 



II E. Instructional Staff  
 
i. Identify the total number of instructional staff in the building and number of staff identified as highly effective, effective, 

developing and ineffective (HEDI) based on the school’s approved APPR system. 
 
McKinley-Brighton Elementary School currently has a total of 48 instructional staff members. 
The most recent HEDI ratings available are from the 2014-15 school year, in which 97% of the 
instructional staff was rates as “effective” or “highly effective” based on McKinley-Brighton’s 
approved APPR system.    
  
ii.  Describe and discuss the current school-specific staffing picture in terms of quality, effectiveness, and appropriateness for 

the needs of students in this school and the selected SIG model. In addition, describe the specific quantitative and qualitative 
change that is needed in this school’s staffing between the time of application and the start-up of model implementation, and 
throughout the implementation period of the grant. 

 
It is critical for low-performing schools to be staffed with strong, high quality teachers and 
administrators who can be effective change agents. While substantial changes in staffing and 
leadership occurred across the District as a result of interventions in PLA and Priority schools 
over the last several school years, staffing at McKinley-Brighton was slightly impacted as some 
teachers opted to transfer to other schools through an incentivized election-to-work agreement.   
 
In the last several years, the school has undergone several changes in leadership. We are pleased 
that Ms. Burgess has assumed the role of McKinley-Brighton’s principal as of July 1, 2016. She 
is well-qualified for this position and will serve as a strong leader in implementing the 
Innovative Framework: Individualized Learning School Design to effect school-wide reform. 
 
McKinley-Brighton has a large number of veteran teachers: 34 have tenure status; 12 are 
probationary and one is in long term substitute role. Teacher turnover is 7% as compared to the 
district average of 10%. McKinley-Brighton School will implement the Innovation and Reform 
Framework, with the requirement that the APPR serve as a basis for rewarding effective teachers 
and for removing those who are deemed to be ineffective even after ample professional 
development. This will help to address the need to ensure that McKinley-Brighton’s instructional 
staff is of the highest quality and committed to the proposed reform efforts at the school. 
  
Quality - Nearly all (98%) of McKinley-Brighton’s 48 instructional staff members (excluding 
administrators) are certified in their respective certification areas and 94% have masters’ 
degrees. Instructional staff consists of 28 common branch elementary teachers, four pre-k 
teachers, nine special education teachers, two speech & hearing impaired teachers, one art 
teacher, two ENL teachers, two physical education teachers, one music teacher and one library 
media specialist. McKinley-Brighton also employs two social workers, a psychologist, a nurse, 
two health aides, two recreation aides, an audiologist, and 33 teaching assistants. The entire staff 
is engaged in varying levels of professional development. 
 
Effectiveness – Despite the qualifications and years of experience of the instructional staff, 
students at McKinley-Brighton School are woefully underperforming. At every grade level, in 
both ELA and math, the percentage of students that have met State standards is extremely low, 
and in most cases, even lower than the District average.  
 
Appropriateness - Although 92% of McKinley-Brighton’s students are students of color, 70% 
of the staff is white. Twenty-four percent of the students have disabilities, and 9 teachers (19%) 
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have special education certification, with an additional three teachers serving students with 
speech and hearing impairments. With such a high population of SWDs in an inclusive school, 
the district must make every effort to hire, train and regularly evaluate teachers whose expertise 
is students with disabilities. In addition, efforts to attract and hire more teachers “of color” to 
ensure that its teaching staff is more representative of the demographic makeup of the school’s 
student population are needed.   
 
iii. For each key instructional staff to be employed at the start of model implementation identify and describe the characteristics 

and core competencies necessary to meet the needs of its students and the selected SIG model.  
 
Teacher and school leader hiring processes and selection decisions are grounded in core 
competencies linked to success in raising student achievement. These processes continue to be 
followed and drive hiring decision making today. Successful SCSD educators are passionately 
committed to urban education and are “all in” for Syracuse students. The SCSD looks for 
teachers and leaders who: believe strongly that all students can learn at high levels; demonstrate 
commitment to serving urban students and to closing the achievement gap; demonstrate 
willingness to put the interests of students above all others; actively contribute to a culture of 
high expectations in their school and district; and adapt seamlessly to the complexities of the 
urban school environment. Teacher selection focuses on the practices that are particularly 
effective in teaching students “of color”, students with disabilities, English language learners, 
and economically-disadvantaged students. 
 
The SCSD selects school leaders who demonstrate competency in the following areas: (1) 
strategic leadership: vision, cultural and equity leadership; (2) instructional leadership: 
achievement focus; (3) instructional leadership: instructional expertise; (4) human resources 
management: staff development and coaching; (5) relationship building and communication; (6) 
managerial leadership; and (7) change management. These selection competencies align directly 
with the instructional and organizational leadership domains outlined in the District’s Building 
Leadership Framework, which define effective leadership practice for SCSD school leaders.  
 
McKinley-Brighton will implement the Individualized Learning School Design using a blended 
personalized learning framework. The school will use SIG7 funds to hire a full-time BPL Coach 
to ensure the effective implementation of blended personalized learning school-wide. The ideal 
individual to serve as the BPL Coach will demonstrate expertise in the following areas: 
organizing and facilitating change to implement blended personalized learning; facilitating the 
use of research-based blended learning needed to implement BPL successfully in the school; 
facilitating professional development related to blended learning; and co-teaching and modeling 
blended personalized learning in classrooms and offering insight to enhance and extend 
instruction. In addition, the school currently employs a full-time certified Library Media 
Specialist (LMS) who will support the implementation of blended learning by assisting in 
securing digital resources to enhance instruction and assist teachers in making the instructional 
shifts required by CCSS. The LMS will collaborate closely with the BPL Coach to provide 
embedded coaching that supports the effective use of digital content in classroom instruction. 
 
iv. Describe the process and identify the formal LEA/school mechanisms that enable all instructional staff to be screened, 

selected, retained, transferred, and/or recruited. Identify any barriers or obstacles to assigning the appropriate staff as 
required by the model and new school design, as well as strategies for overcoming them.  Include in the description how the 
school recruits and develops a more diverse workforce aligned to its student population.   
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New Instructional Staff: To overcome specific barriers to assigning appropriate staff to priority 
schools, the SCSD developed several new components of its comprehensive strategy to attract 
great educators to the District’s 33 schools, especially the Priority Schools. The SCSD prepares 
vacancy projection models for teacher and school leader positions, which allow District leaders 
to more strategically plan recruitment activities. This data-based model for forecasting future 
vacancies removes a barrier to early hiring and desirable candidates being hired by other 
districts. This common challenge in urban school districts has been repeatedly highlighted by 
national experts on teacher recruitment and selection as a reason districts like the SCSD fail to 
attract the highest-quality teacher candidates. The SCSD’s vacancy projection models, along 
with a generous financial retirement notification incentive offered to teachers and some other 
groups of employees this year, have minimized this barrier.  
 
Recruitment: The www.JoinSyracuseCitySchools.com site provides a full picture of what it’s 
like to work in Syracuse – and what it will take to be successful. This includes: data on the 
demographics and current performance of SCSD students; information about innovative SCSD 
programming, such as the Syracuse Latin School, Expeditionary Learning campuses, and the 
Innovation Zone; highlights of the SCSD’s commitment to develop all teachers and principals 
through a meaningful APPR and to reward excellence with performance-based bonuses and new, 
highly-paid teacher leadership opportunities; staff and student photos celebrating the district’s 
diversity and focus on rigorous academics; and profiles of District teachers, school leaders, and 
support staff.  These profiles give a realistic preview of the job for candidates who are inspired 
by the SCSD’s mission to become the most improve urban district in America. 
 
This recruitment campaign is a key element of the SCSD’s work as the District seeks a special 
type of educator: one who is passionate about urban education and energized by the challenge of 
transforming a district. To many prospects, Syracuse is not on their radar and job-seekers have 
no clear way to learn about working at SCSD.  With this website at the core, the SCSD is 
building a deeper, more diverse teacher applicant pool, particularly in high-need subjects like 
math, science, ENL, and special education. This big focus on recruitment extends the reach for 
new candidates beyond the region, attracting strong teachers, leaders, and support staff from 
throughout the northeast. 
 
Another improvement to the SCSD’s recruitment work is the continued expansion and 
diversification of job advertising. Over the past two years, the District expanded the number of 
locations to which jobs were posted to several dozen, including newspapers, college and 
university offices of career services, and trade publications. Now, the SCSD advertises open jobs 
in hundreds of locations. Beyond those locations used in the past, these include additional 
postings to targeted teacher and leader preparation programs, including those at historically black 
colleges and universities and those with strong reputations for producing excellent educators. 
The SCSD has increased the number of paid advertisements posted with online job boards, such 
as Education Week’s Top School Jobs, Monster.com, and Linkedin, which the SCSD is also 
using to reach out to targeted groups of mostly-passive, but high-quality potential candidates 
who have a record of success in urban education. Additionally, the SCSD is using social media 
more frequently to enhance recruitment efforts, including communicating the “All In” message. 
The SCSD has job-specific accounts on Facebook, Twitter, Instagram, and (again) Linkedin.  
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In order to recruit and develop a more diverse workforce aligned to our student population, the 
district is using an aggressive recruitment tool called an Urban Fellowship. Through a 
partnership with Syracuse University, the first round of fellows will attend Syracuse University’s 
education school this fall for free in exchange for a commitment to teach in the district for five 
years, and a promise that they will live in the city of Syracuse. After five years, they will have a 
master's degree in teaching, to complement their background in teacher preparation. Research 
has concluded that students can learn better when being taught by a teacher of his or her own 
skin color and background. Sarah Leibel, a Harvard University educator, said in a recent college 
publication that students benefit from 'mirrors and windows.' In other words, students learn from 
seeing themselves in reading materials and teachers, and also from experiencing other worlds 
and perspectives.  
 
Screening and Selection: Teacher applicants must complete a research-based online assessment 
that measures pedagogical skills, attitudinal factors, and cognitive ability. TeacherMatch created 
this assessment – called the Educator’s Professional Inventory (EPI) – in partnership with a 
variety of organizations including NWEA, known for the design and implementation of MAP 
adaptive student assessments; the University of Chicago; and Education Analytics, which was 
founded by researchers from the Value-Added Research Center of the University of Wisconsin-
Madison. For school leader applicants, the District is employing the Behavior Event Interview 
(BEI) technique as a central part of the selection process. BEIs can be one of the most reliable 
tools in predicting an applicant’s future on-the-job performance. School leader applications also 
include a series of essay questions aligned with the District’s Building Leadership Framework. 
 
The Office of Talent Management’s selection team, with support from content expert 
Supervisors in the Office of Teaching and Learning, conduct two rounds of screening before 
principals consider applicants who successfully advance into the candidate pool for principal 
evaluation. The selection team reviews basic candidate and certification information and the 
results of the Educator’s Professional Inventory. Selected applicants then participate in phone 
interview with a standard set of questions; only candidates scoring, on average, in the “effective” 
range are advanced to the pool for principal consideration. Principals then review a teaching 
sample and decide whom to interview. On-site interviews are led by principals using a standard 
rubric and question bank. References are checked for candidates before recommending hire. 
 
The screening process focuses on both a review of teaching materials (lesson plans, assessments, 
unit calendars) and a teaching demonstration (either live or recorded), all of which are evaluated 
and scored according to the core competency rubric. There is also an emphasis on candidates 
truly knowing their pedagogy and content areas. Finally, within the screening event and school 
site interview teachers will be required to do performance tasks, such as analyzing student data 
and creating an instructional plan based on the data, as well as role plays, such as dealing with a 
disruptive student. For each priority school, including McKinley-Brighton, all probationary 
teachers selected to teach in the school will be offered a position only on the condition that they 
will be terminated if they do not remain – or the principal does not want them to remain – in the 
same school for their full probationary period. 
 
Existing Staff: The process for retaining and transferring existing staff is based upon employment 
contracts. This can be a barrier and an obstacle, as principals do not entirely have “free reign” 
over their personnel decisions. However, the District has established processes – which are now 
tested through the experience of staffing seven Innovation Zone schools, four Cohort 5 schools, 
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and two Cohort 6 schools through a mutual consent process – that minimize these barriers 
whereby staff are selected fully through mutual consent. Both the principal and the teacher must 
agree on the assignment.  
 
Election-to-Work agreements: As indicated in District-Level Section B i, in exchange for greater 
accountability for performance results, staffing at the school is by a process of “mutual consent” 
whereby both the teacher and the principal must agree to the placement. Those staff who do not 
meet the “mutual consent” requirements would be able to request a transfer through the SCSD 
Office of Talent Management. The District is committed to overcoming the challenges created 
by the need to transfer large numbers of teachers due to requirements for priority schools while 
having limited flexibility to remove teachers from the District altogether due to State laws and 
collective bargaining agreements. This is being addressed by minimizing the ability of 
probationary teachers to “opt out” of priority schools. 
 
Voluntary transfers can be requested – and will be considered on a rolling basis – at any time. 
Administrative transfers can occur as long as the teacher and the supervisor are notified of the 
reasons and the teacher is informed of any open positions in the district. Administrative transfers 
may also occur as a result of position reductions, in which case teachers with the least seniority 
are let go from their position and some shuffling of staff among buildings occurs to fill available 
positions (determined by seniority in tenure area). Any teacher who is laid off is placed on a 
recall list for seven years (placement on the list is determined by time as a district employee, not 
by tenure area), during which time they have rights to any position that becomes available for 
which they are certified.  
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II F.  Partnerships 
 
i. Identify by name, the partner organizations that will be utilized to provide services critical to the implementation of the SIG 

model. Provide the rationale for the selection of each partner.  Explain the role each will play in the implementation of the 
new school design. (PROVIDE MOU)  

 
The following external partner organizations will be used to support the implementation of 
McKinley-Brighton’s Individualized Learning School Design under the Innovation and Reform 
Framework: 
 
Insight Education Group, serving as McKinley-Brighton’s EPO, is used to driving school 
improvement efforts in high-need, racially and ethnically diverse urban schools in the areas of 
ELA/literacy and mathematics. Their work centers on: 1) documentation of program outcomes, 
both summative and formative; 2) documentation of implementation strength and fidelity; and 3) 
providing ongoing feedback to improve program implementation. Team members provide 
Instructional Leadership trainings, embedded professional development, facilitation of teacher 
workgroup meetings, and analysis of student academic needs based on periodic assessments. 
Rationale: Insight Education consultants will build the capacity of school leaders, teachers, and 
Coaches to implement curriculum and support school improvement goals. Role: Insight 
Education consultants will provide Targeted School Support Services, including intensive 
leadership coaching and development, embedded and targeted school-based professional 
development and individualized coaching with teaching staff in order to increase educator 
effectiveness and student outcomes and assure the successful implementation of the Innovation 
and Reform Framework: Individualized Learning School Design intervention model (see 
attached signed Memorandum of Understanding). 
 
Education Elements is a blended learning service provider that works with schools districts, 
charter schools and foundations in more than 25 states. They provide a customized approach to 
implementing blended personalized learning. Education Elements promotes data-driven decision-
making and builds capacity of districts to implement a culture of continuous improvement. 
Rationale: Education Elements consultants will build the capacity of school leaders, teachers and 
coaches to implement blended personalized learning and to regularly review program data to drive 
instruction. Role: Education Elements will collaborate with SCSD and school staff to create an 
innovative personalized learning design and curate high quality digital content and tools. 
Education Elements consultants will provide extensive professional development on effectively 
implementing blended personalized learning school-wide. 
 
The Achievement Network (ANet) is a non-profit organization committed to helping all students 
achieve academic excellence. Founded in 2005 as Massachusetts Public School Performance to 
serve a small cohort of Boston charter schools, ANet provides professional development for 
schools on effective data-driven strategies to identify and close gaps in student learning and embed 
those strategies into schools’ everyday routines. On average, schools that partner with ANet 
achieve 10 percentage point gains in student proficiency in both ELA and math. ANet is currently 
working with 25 SCSD schools, including McKinley-Brighton, to support data-driven instruction. 
Rationale: Teachers need to continually assess student learning in order to improve instruction and 
tailor lessons to individual student needs. Role: ANet will continue to provide coaching and 
support of leadership (including administrators, coaches, and teacher leaders) around the 
implementation of school-wide benchmark assessments, data analysis, and lesson development to 
address specific gaps and targets in student learning. ANet will also support professional 
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development with teachers and teacher leaders on the implementation of effective strategies to 
support more rigorous and targeted instruction, higher levels of student achievement and data-
driven instructional cycles.  
 
Through its 21st CCLC Program, the YMCA of Greater Syracuse currently provides academic 
and arts enrichment programming to more than 50% of students at McKinley-Brighton during 
the current extended learning time program. Rationale: YMCA has a proven track record of 
providing highly-engaging project-based enrichment programming for struggling SCSD schools; 
it currently supports extended learning time in five SCSD schools (Hughes, McKinley-Brighton, 
Roberts, Salem-Hyde and Syracuse Latin schools). Role: The YMCA Program will bring 
enrichment specialists trained in music, theater, dance, and design to teach arts-based CCSS-
aligned units to engage, apply and reinforce language arts, math, science, and social studies 
standards. 

 
ii. Complete the Evidence of Effectiveness Chart (Attachment C). Each partner should have a proven track-record of success in 

implementing school turnaround strategies that result in measured and timely successes with respect to the school’s needs.  
 
The Evidence of Effectiveness Chart has been completed for each of the school’s partner 
organizations. (Please see Attachment C: Evidence of Effectiveness Chart.) 
 
iii. While some partners may be funded by other sources, for those funded by SIG clearly describe how the LEA/school will hold 

the partner accountable for its performance.  
 
In order to effectuate change and maximize limited resources, the District has implemented the 
following process to hold partners accountable for performance. The Executive Director of 
Elementary Education has met with each partner and key district staff members (e.g., the 
principal of McKinley-Brighton, the Chief Academic Officer and the Chief of Shared 
Accountability) to outline the school’s needs and to identify corresponding services to be 
provided. The parties have established partner responsibilities, targets for deliverables and a 
timeline for completion. Accountability measures have been agreed upon, and may include but 
will not be limited to: monthly reports of progress to school improvement team, sign-in sheets 
and evaluations of sessions by participants, feedback from principals at regularly scheduled 
meetings, review of lesson plans and student data by principals, presentations to the PTO or 
other school/community members, or annual reports to the Board of Education. A Memorandum 
of Agreement has been drafted and formalized to articulate clearly the scope and sequence of 
Insight Education’s (EPO), schools’, and district’s responsibilities. 
 
The Executive Director of Elementary Education will have the responsibility for monitoring the 
performance of these external partners. Progress to date will be reviewed and adjustments and 
modifications will be made where appropriate. If modifications are needed, a clear and concise 
plan will be developed and agreed upon by each partner, outlining the revised deliverables and 
timelines for completion.  
 
External partners will invoice the district intermittently, and the Executive Director of 
Elementary Education will verify the completion of services and deliverables. Before payments 
are made, the Director of Special Programs will audit documentation to ensure that all activities 
for which invoices are submitted are justified, appropriate and consistent with the terms of the 
Memorandum of Agreement.  
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In addition, the District has extended its contract with external evaluator, Hezel Associates LLC, 
to continue to assist in the assessment of implementation fidelity and quality of our initial 12 
Extended Learning Time (ELT) programs, plus an additional 5 ELT programs and the supporting 
CBO partnerships. Hezel Associates is performing the following services: data analysis and 
recommendations; interviews with CBO and District administrators; administration and analysis 
of parent and student surveys; CBO instructor and SCSD teacher focus groups; and interim and 
final reports that will allow the SCSD to make informed decisions regarding CBO contracts and 
the development of corrective action plans to improve the quality of services provided to SCSD 
students. 
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  New York State Education Department:  
Local Education Agency (LEA) 1003(g) School Improvement Grant Application 

Under 1003(g) of the Elementary and Secondary Education Act of 1965 

Attachment C 
Evidence of Partner Effectiveness Chart 

 

Partner Organization  
Name and Contact Information and description 
of type of service provided.  

Schools the partner has successfully supported in 
the last three years 
(Attach additional trend-summary evidence of the 
academic success of each school, as well as any other 
systematic evaluation data to demonstrate impact of 
partner-services.)  

References / Contacts 
(Include the names and contact information of school and district 
personnel who can provide additional validation of the successful 
performance of the partner in the increase of academic performance 
and turnaround of the identified schools.) 

Insight Education Group 
Michael Moody, Founder and CEO 
16130 Ventura Blvd, Ste 300 
Encino, CA 91436 
800-935-7022 
www.insighteducationgroup.com 
 
Insight Education Group partners with schools, 
districts and states to understand challenges and 
work together to design, implement, monitor 
and evaluate system-wide research-based 
educational initiatives that results in timely and 
positive outcomes for students. Services include 
strategic consulting, professional learning, school 
reviews, coaching, calibration, framework 
development, and school redesign. For the 
purpose of this grant, our work will focus on 
individualized virtual, blended learning. 
 
 
 
 
 
 
 
 
 

1. Clary Middle School 
100 Amidon Drive 
Syracuse, NY  13205 
(315) 435-4411 

1.   a.   Chief Academic Officer, Syracuse City Schools, Linda Mulvey 
        lmulvey@scsd.us 
   b.  Asst. Superintendent for Middle & K-8 Education, SCSD  
        Margaret Wilson, mwilson@scsd.us 
   c.   Principal, Clary Middle, Charina Johnson-Turner, 

CJohnson-Turner@scsd.us 
2. Dr. Weeks Elementary 

710 Hawley Avenue 
Syracuse, NY  13203 
(315) 435-4097 

2.   a.  Chief Academic Officer, Syracuse City Schools, Linda Mulvey 
        lmulvey@scsd.us 
   b.  Asst. Superintendent/Elementary Education, SCSD  

Marie Perkins, mperkins@scsd.us 
   c.  Principal, Dr. Weeks Elementary, Carin Reeve-Larham 
        creeve-larham@scsd.us 

3. Franklin Elementary 
428 S. Alvord Street 
Syracuse, NY 13208 
(315) 435-4550 

3.    a.  Chief Academic Officer, Syracuse City Schools, Linda Mulvey 
        lmulvey@scsd.us 
   b.  Asst. Superintendent for Elementary Education, SCSD 

Marie Perkins, mperkins@scsd.us 
   c.  Principal, Franklin Elementary, Katrina Allen 
        kallen@scsd.us 

4. Hart Middle School 
601 Mississippi Avenue, SE 
Washington, DC  20032 
(202) 645-3420 

4.  Brian Pick, Chief of Teaching and Learning; brian.pick@dc.gov 

5. Kelly Miller Middle School 
                  301 49th Street, NE 

                      Washington, DC  20019 
     (202) 388-6870 

5. Brian Pick, Chief of Teaching and Learning; brian.pick@dc.gov 

6. Kramer Middle School 
1700 Q Street, SE   
Washington, DC  20020 
(202) 939-3150 

6. Brian Pick, Chief of Teaching and Learning; brian.pick@dc.gov 
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  New York State Education Department:  
Local Education Agency (LEA) 1003(g) School Improvement Grant Application 

Under 1003(g) of the Elementary and Secondary Education Act of 1965 
7. Johnson Middle School 

1400 Bruce Place, SE 
Washington, DC 20020 
(202) 939-3140 

7. Brian Pick, Chief of Teaching and Learning; brian.pick@dc.gov 

8. Macfarland Middle School 
4400 Iowa Avenue, NW 
Washington, DC  20011 
(202) 576-6207 

8.  Brian Pick, Chief of Teaching and Learning; brian.pick@dc.gov 

9. Sousa Middle School 
3650 Ely Place 
Washington, DC  20019 
(202) 729-3260 

9. Brian Pick, Chief of Teaching and Learning; brian.pick@dc.gov 

Partner Organization  
Name and Contact Information and description 
of type of service provided. 

Schools the partner has successfully supported in 
the last three years 
(Attach additional trend-summary evidence of the 
academic success of each school, as well as any other 
systematic evaluation data to demonstrate impact. 

References / Contacts 
(Include the names and contact information of school and district 
personnel who can provide additional validation of the successful 
performance of the partner in the increase of academic performance 
and turnaround of the identified schools.) 

Education Elements 
999 Skyway Road 
San Carlos, CA 94070 
Amy Jenkins, Chief Operating Officer 
Amy@edelements.com 
 
Education Elements has worked with more 
schools and districts to design and implement 
personalized learning models than any other 
university, nonprofit or company in the country. 
To date, they have worked with over 300 schools 
across nearly 100 districts, impacting over 
400,000 students. SCSD contracted with 
Education Elements in January 2016 to design, 
launch, and support blended personalized 
learning in 10 schools. 

1.  Horry County Schools, South Carolina 
 September 2012 – Present 

 
Education Elements has worked with 40 elementary, 
middle and high schools in Horry County. NWEA 
analysis of 24 middle and high schools is included in 
attached EE Impact Report (page 9) 

1. Cindy Ambrose, Chief Academic Officer (former, now CAO at 
Loudoun County Schools, VA where she has also hired Education 
Elements to support personalized learning) 

2.  Enlarged City School District of Middletown, NY 
 September 2012 – Present 

 

Education Elements has worked with 7 elementary, 
middle and high schools in Middletown. NWEA 
analysis of 6 elementary and middle schools is 
included in attached EE Impact Report (page 9) 

2. Ken Eastwood, Superintendent 
845-326-1130 
Expectation4kids@gmail.com 
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  New York State Education Department:  
Local Education Agency (LEA) 1003(g) School Improvement Grant Application 

Under 1003(g) of the Elementary and Secondary Education Act of 1965 

 
Partner Organization  
Name and Contact Information and 
description of type of service provided. 

Schools the partner has successfully supported in the last 
three years 
(Attach additional trend-summary evidence of the academic 
success of each school, as well as any other systematic 
evaluation data to demonstrate impact of partner-services.) 

References / Contacts 
(Include the names and contact information of school and district 
personnel who can provide additional validation of the successful 
performance of the partner in the increase of academic performance 
and turnaround of the identified schools.) 

The Achievement Network (ANET) 
Amrutha Nagarajian 
Director, New Partnerships 
Boston, MA 02114 
Phone (617) 725-0000 ext.112 
 

ANET provides professional develop-
ment to schools on the effective use of 
data-driven strategies to identify and 
close achievement gaps. 

1. New York City – 24 Charters 1. a.  Seth Andrew, CEO Democracy Prep Schools, 
Snsrew@democracyprep.org 

 

b.  Karen Bucher, Network Executive Director, Jefferson Parish 
Schools, Karen.Bucher@jppss.k12.us 

 

c.  Kate Fenton, CEO, Springfield Public Schools, 
fentonk@sps.springfield.ma.us 

 

d.  Brian Pick, Deputy CAO for Curriculum and Instruction, DCPS 

Partner Organization  
Name and Contact Information and 
description of type of service provided. 

Schools the partner has successfully supported in the last 
three years 
(Attach additional trend-summary evidence of the academic 
success of each school, as well as any other systematic 
evaluation data to demonstrate impact of partner-services.) 

References / Contacts 
(Include the names and contact information of school and district 
personnel who can provide additional validation of the successful 
performance of the partner in the increase of academic performance 
and turnaround of the identified schools.) 

YMCA of Greater Syracuse 
Phil Memmer (315) 474-6851 x328 
pmemmer@syracuseymca.org 
 
 

Through its 21st Century Community 
Learning Centers grant, the YMCA is the 
lead agency in the provision of 
academic and enrichment services at 
McKinley-Brighton that operates from 
October to May for a total of 100 days. 
The YMCA also partners with local 
higher education institutions and 
community organizations to provide 
students with advanced education and 
career exploration. This is a New York 
State SACC regulated program. 

1. McKinley-Brighton School 
141 W. Newell Street 
Syracuse, NY 13205 
(315) 435-4605 

1. a. Chief Academic Officer, Syracuse City Schools, Linda Mulvey 
        lmulvey@scsd.us 
   b.  Asst. Superintendent for Elementary Education, SCSD  
        Marie Perkins, mperkins@scsd.us 
   c.   Principal, McKinley-Brighton  

Renee Burgess, rburgess@scsd.us 
2. Roberts School 

715 Glenwood Avenue 
Syracuse, NY 13207 
(315) 435-4635 

2. a. Chief Academic Officer, Syracuse City Schools, Linda Mulvey 
        lmulvey@scsd.us 
   b.  Asst. Superintendent for Middle & K-8 Education, SCSD  
        Margaret Wilson, mwilson@scsd.us 
   c.   Principal, Roberts School  

John Devedors, JDevendors@scsd.us 
3. Syracuse Latin School 

345 Jamesville Avenue 
Syracuse, NY 13210 
(315) 435-4606 

3.   a. Chief Academic Officer, Syracuse City Schools, Linda Mulvey 
        lmulvey@scsd.us 
   b.  Asst. Superintendent for Elementary Education, SCSD  
        Marie Perkins, mperkins@scsd.us 
   c.   Principal, Syracuse Latin School  

Kelly Maynard, kmaynard@scsd.us 
4. Hughes School 4.   a. Chief Academic Officer, Syracuse City Schools, Linda Mulvey 
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345 Jamesville Avenue 
Syracuse, NY 13210 
(315) 435-4404  

        lmulvey@scsd.us 
   b.  Asst. Superintendent for Elementary Education, SCSD  
        Marie Perkins, mperkins@scsd.us 
   c.   Principal, Hughes School  

Paula DiGirolamo, pdigirolamo@scsd.us 
5. Salem Hyde School 

450 Durston Avenue 
Syracuse, NY 13203 
(315) 435-4570 

5.   a. Chief Academic Officer, Syracuse City Schools, Linda Mulvey 
        lmulvey@scsd.us 
   b.  Asst. Superintendent for Elementary Education, SCSD  
        Marie Perkins, mperkins@scsd.us 
   c.   Principal, Salem Hyde School  

 Pat Floyd-Echols, pfloyd-echols@scsd.us 
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II G. Organizational Plan 
 
i. Submit an organizational chart (or charts) identifying the management and team structures, and lines of reporting. (If a 

Restart model is being proposed, be sure to include the specific role of the EMO in governance and decision making that is 
compliant with education law).  

 
Please see the attached organizational chart for McKinley-Brighton Elementary School. 
 
ii. Describe how the structures function in day-to-day operations (e.g., the type, nature, and frequency of interaction, data-

sources used to drive discussion and decision making, manner in which the results of interactions are communicated and 
acted upon, etc.).  

 
The principal serves as a true instructional leader and visionary, guiding the school’s culture and 
climate toward its mission and vision. In doing so she must spend time in classrooms and 
hallways to ensure effectiveness of the instructional program. The principal is also responsible 
for ensuring safety and order so that the integrity of the redesign effort is not diminished. 
  
The principal will meet weekly with the administrative team (assistant principal, among others) 
to ensure that open lines of communication exist to assist the team in effectively leading school 
whole-school change efforts. The weekly administrative meeting also allows for the continuous 
monitoring of the goals identified in the school’s redesign plan. The principal focuses the 
discussions for such meetings on both formal and informal data points that allow action steps to 
be created and completed for ensuing administrative meetings. 
  
Day-to-day operational and discipline concerns are handled by the assistant principal, who works 
directly with grade-level teams in supporting their instructional work in classrooms and in 
managing resources. The assistant principal also provides guidance to support staff, including 
counselors, social workers, psychologists, nurses, custodians and clerks, etc. 
  
Monthly meetings of the School Leadership Team utilize protocols developed to address the 
school’s specific needs and progress towards its goals; the SLT may evolve to a schedule of 
meeting more or less often as the team deepens capacity and as the school addresses 
unanticipated challenges. These meetings will allow the SLT to examine data collected through 
the Data Dashboard and other data points to develop, implement, monitor and evaluate the 
instructional initiatives and goals in the school. SLT members redeliver to the entire school 
strategies, plans and outcomes from the SLT meetings. This is accomplished through regularly 
scheduled grade-level and department and whole-school faculty meetings in the building. 
Monthly meetings of the Instructional Leadership Team (a subset of the SLT) focus on goal 
sharing, resource management, and shared leadership to support instructional goals. The SLT 
may generate “ad hoc” smaller teams or committees to problem-solve specific situations or 
concerns during the school year that are identified by data captured in the Data Dashboard or 
other sources. These smaller “ad hoc” teams or committees would be dissolved once the specific 
situation or concern has been eliminated. In addition, a BPL Team will be tasked with 
participating in all workshops and calls, completing deliverables, and leading the rollout of BPL 
with the wider school community. 
  
iii.  Describe in detail, the plan for implementing the annual professional performance review (APPR) of all instructional staff 

within the school. Include in this plan an identification of who will be responsible for scheduling, conducting, and 
reporting the results of pre-observation conferences, classroom observations, and post-observation conferences.  

 

SCSD, 1003(g) School Improvement Grant, 2016-2021, Proposal Narrative, McKinley-Brighton School  



The SCSD was one of the first districts in New York State to fully embrace the rigorous 
academic expectations of the Common Core State Standards and new, more meaningful 
evaluation systems for teachers and school leaders. In Syracuse, our goal has been to implement 
an objective, fair and equitable rating system that enables us to provide the proper supports to the 
appropriate teachers and school leaders so everyone can continuously improve their practice. The 
shared commitment to this work is outlined in the Syracuse City School District’s strategic plan, 
Great Expectations 2012-2017, within which one of five major goals is to recruit, develop, 
support, and retain effective teachers and school leaders.  
 
Since 2011, we have negotiated APPR plans with Syracuse’s teacher and administrator unions 
each year, making annual adjustments driven by this important goal. By providing instructional 
staff with the feedback and support they need to succeed, the evaluation system will improve 
instructional practice and promote learner-centered schools. The SCSD has demonstrated clear 
commitment to using detailed performance data to inform decisions regarding staff placements, 
professional development, and retention. Teachers with ineffective ratings cannot move to or 
remain in priority schools, while the SCSD offers signing bonuses to effective teachers who 
move to these schools. Teachers have access to 50 hours of professional development, guided by 
principals based on evaluation data and/or Improvement Plans. And each year, the SCSD’s 
Office of Talent Management and the Superintendent determine whether to approve 
recommendations for tenure based in large part on APPR data. 
 
The current APPR process for instructional staff has five components: Student Growth on State 
Assessments, Locally-Selected Measures, Observation #1, Observation #2, and Individual 
Professional Growth Plan/Self Reflection. APPR composite scores are calculated as described 
below.   
 
State Growth Measure (20%): Twenty percent of every teacher’s APPR score is based on data 
from State assessments. Grades 4-8 ELA and Math Teachers will be evaluated on student growth 
on state assessments. For teachers of other courses with State assessments, student growth is 
measured by Student Learning Objectives (SLOs) developed for each grade and course. The 
District uses state assessments (including Regents exams), state-approved third party 
assessments and SCSD-developed assessments to measure growth for these teachers. Teachers of 
grades and subjects with no State assessments earn a State growth score based on school-wide 
growth. 
 
Local Measures (20%): Twenty percent of every teacher’s APPR score is based on progress 
toward meeting teacher-developed goals. For Grades 4-8 ELA and Math Teachers, these goals 
are achievement goals based on the State assessments. For all other teachers, these goals are 
SLOs developed based on SCSD-developed assessments, including authentic performance tasks.  
  
Professional Practice (60%): The majority of every teacher’s APPR score is based on 
assessments of instructional practice, measured through classroom observations by 
administrators and trained Peer Observers. The SCSD created a new framework defining 
effective instructional practice for teachers, which guides the evaluation of professional practice 
of teachers in Grades K-5. The Teaching and Learning Framework describes the practices 
needed to dramatically raise student achievement and turn around low-performing schools. The 
Danielson Framework for Teaching is used for teachers in Grades 6-12. Through the Peer 
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Observer program, every teacher has access to expert feedback from a peer in the same content 
area.  
 
The Peer Observation program enables the district to nearly double the number of observations 
with feedback for each teacher; all teachers are observed three-four times as part of the teacher 
evaluation process rather than just the two times required by administrators. Altogether, tenured 
teachers receive at least three observations; two by a certified administrator (one unannounced); 
one by a peer observer (announced). Tenured teachers may opt to have the peer observation 
count toward their evaluation. Non-tenured teachers receive at least four observations; two by a 
certified administrator (one unannounced); two by a peer observer (one unannounced). All 
observations are weighed equally, so a teacher’s Professional Practice score is the average of 
scores from all observations. 
 
At the Exchange Conference for announced observations, the evaluator and practitioner review 
the rubric and standards of practice; and sign and save the Exchange Conference Form. Prior to 
actual observation, the practitioner uploads Teachscape Reflect of the pre-observation 
conference form and the lesson plan. The evaluator and the practitioner will then discuss: goals 
and objectives of the lesson; alignment to district curriculum and Common Core Learning 
Standards; instructional practices; modifications/accommodations; and assessments.   
 
Evaluators record observation evidence in Teachscape Reflect. At the post observation 
conference, the evaluator and the practitioner engage in discussion reflecting components of the 
applicable evaluation framework rubric. The evaluation process is completed with the evaluator 
completing and submitting Teachscape Reflect; the practitioner approves the written Observation 
Form; and the evaluator confirms complete the evaluation process in Teachscape Reflect. 
 
The Principal, with oversight by both the Assistant Superintendent of Elementary Education, the 
Chief Talent Officer and the Educator Effectiveness team, are responsible for ensuring that all 
administrator observations are assigned among all building administrators and completed 
according to the APPR plan. The Educator Effectiveness team also manages the work of Peer 
Observers to ensure that peer observations are conducted with meaningful compliance. 
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Execu&ve	  Director	  of	  	  
Elementary	  Educa&on	  	  	  

Principal	  of	  	  
McKinley-‐Brighton	  School	  

Assistant	  	  
Principal	  

Instruc&onal	  Leadership	  
Team	  (subset	  of	  SLT):	  
Includes	  Principal,	  Asst.	  
Principal,	  Instruc&onal	  
Coach,	  BPL	  Coach	  and	  
Library	  Media	  Specialist	  

Insight	  Educa&on	  Group	  
(EPO)	  

Instruc&onal	  Coach	  &	  
Blended	  Personalized	  

Learning	  Coach	  

Teachers	  (includes	  core	  
content,	  special	  

educa&on	  and	  ENL)	  	  

Cer&fied	  Support	  Staff	  
(includes	  social	  worker,	  

counselor,	  library	  
media	  specialist,	  etc.)	  

Non-‐Cer&fied	  Staff:	  
(includes	  custodian,	  
secretary,	  cafeteria	  

worker,	  nurse,	  sentry)	  

CBO	  Partner	  	  -‐	  YMCA	  -‐	  
for	  Extended	  Learning	  

Time	  Support	  

Enrichment	  Specialists	  

Teaching	  Assistants	  

II Ga. Organizational Chart for McKinley-Brighton Elementary School	  
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School	  Leadership	  Team:	  
Includes	  Principal,	  Asst.	  

Principal,	  and	  
representa&on	  from	  
instruc&onal	  and	  BPL	  

Coaches,	  grade-‐level	  and	  
content-‐area	  teachers,	  
union,	  parents	  and	  

community	  

External	  Partners	  –	  
Educa&on	  Elements,	  ANet	  -‐	  
for	  Tech	  Assistance	  and	  

Support	  



IIG iv.  Full calendar of events for 2016-2017 
 

Proposed APPR Implementation Timeline for 2016-2017 
 

Task Tenured Non-Tenured 
Exchange Conference By September 30, 2016 By September 30, 2016 

Observation Process Begins By October 1, 2016 By October 1, 2016 
First Observation By December 31, 2016 By December 31, 2016 

Second Observation By January 31, 2017 By January 31, 2017 
Third Observation n/a By March 15, 2017 
Last Observation By May 15, 2017 By April 15, 2017 
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II H. Educational Plan    
 
i. Curriculum.  Describe the curriculum to be used with the selected SIG model, including the process to be used to ensure that 

the curriculum aligns with the New York State Learning Standards, inclusive of the Common Core State Standards and the 
New York State Testing Program. (see: http://engageny.org/common-core-curriculum-assessments). 

 
Standards-driven Curriculum The New York State Learning Standards (inclusive of the 
Common Core) are the foundation and driver of the curriculum taught and learned at McKinley-
Brighton School. To ensure equal access to and mastery of the expected learning standards, all 
English Language Arts and Mathematics curricula have been redesigned around the Common 
Core Learning Standards (CCLS). The core academic program in the District, including 
McKinley-Brighton, is based on three inter-related aspects of the instructional core: teachers 
(instruction), students (learning), and content (curriculum).  
 
The curriculum is a set of guidance tools—comprised of standards, pacing guides, detailed 
instructional units, and interim, curriculum-based assessments—incorporating all CCLS and in 
alignment with NYS testing program expectations. Targeted and ongoing professional 
development is provided to ensure shared, deep understanding of the Common Core Learning 
Standards. All McKinley-Brighton teachers have online access to the curriculum tools and 
resources, at school and elsewhere, via the district’s curriculum central website. Additional 
information about the new standards-driven curriculum may be found at: 
http://www.syracusecityschools.com /districtpage.cfm?pageid=561 
 
Mathematics The standards-based curriculum for mathematics emphasizes core conceptual 
understandings and mathematical procedures starting in the early grades. The standards progress 
from grade to grade, coordinate with each other within a grade and are clustered together into 
coherent bodies of knowledge. The mathematics curriculum units and other curricular materials 
and guidance may be found at http://www.engageny.org/mathematics. Multiple CCLS-aligned 
resources are referenced in the curriculum unit maps and are available for teacher use. The 
district acquired additional digital content aligned to these resources. Supplemental resources and 
instructional guidance, including resources from Engage NY, are provided for teachers at 
http://www.scsd.us/Curriculum/ Resources.  
 
English Language Arts - The ELA curriculum units provide the sequencing and pacing of 
CCLS-based instruction supported by rigorous text selection, scaffold teaching points, and 
regular checks for understanding that guide teachers’ daily lesson plans. The curriculum offers 
suggestions for instructional strategies and additional resources but is not intended to dictate 
classroom practice. The Language Arts curriculum units and other ancillary curricular materials 
and guidance may be found at http://www.scsd.us/Curriculum/ ELA. Multiple CCLS-aligned 
resources are referenced in the curriculum unit maps and are available for teacher use. As the 
Common Core standards are relatively new to the district, additional aligned resources will be 
sought. In 2015-16, the District implemented Amplify Core Knowledge Language Arts (CKLA) 
for grades K-1, with the second grade to be added in 2016-17. By 2017-18, CKLA will be 
utilized for grades K-2 and SCSD Units of Study for grades 3-5. Supplemental resources and 
instructional guidance, including resources from EngageNY, are provided for teachers at 
http://www.scsd.us/ Curriculum/Resources.  
 
ii.  Instruction.  Describe the instructional strategies to be used in core courses and common-branch subjects in the context of 

the 6 instructional shifts for Mathematics and 6 instructional shifts for ELA. Provide details of how the events of instruction 
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in additional required and elective courses will be arranged to reflect all of these instructional shifts. Describe a plan to 
accelerate learning in academic subjects by making meaningful improvements to the quality and quantity of instruction 
(Connect with iii below.).  

 
All Academic Areas In all subject areas, the major aim of the curriculum is to build the capacity 
of teachers to deliver high-quality, highly effective instruction, grounded in rigorous standards, 
curriculum and content, and focused on the differing needs of our students. Language Arts and 
Mathematics curriculum units contain specific guidance for instruction (including the 
instructional shifts) in the form of teaching points in each curriculum unit, rubrics, exemplars, 
and sample suggested lesson plans. In addition, the district has provided guidance related to 
expected instructional dosages (time/focus) within ELA and Mathematics and across all content 
areas ensuring equal access to the expected curriculum for all students. McKinley-Brighton has a 
full-time Instructional Coach that provides on-going, job-embedded professional development, 
support, and guidance to teachers as they plan and deliver lessons based on the new curriculum 
making effective use of the expected instructional shifts.  
 
The District is shifting to a more blended, personalized instructional model to address the diverse 
student needs across schools and classrooms. The foundations of the model are small group 
instruction, integrated digital content, data-based decisions and student reflection/ownership. The 
digital content allows teachers to address specific areas of need of students and allow for 
students to work towards mastery at their own pace. The curriculum (standards, resources and 
assessment) still serves as the framework for pacing and defining grade-level proficiency. 
 
Students also participate in a tiered interventions system, including tier 1 (during the school day), 
tier 2 (during and after school--a variety of discipline content-focused after school programs), 
and tier 3 (for students in need of specially designed instruction and support). McKinley-
Brighton will also be incorporating a blended learning component to their instructional delivery. 
Students will participate in some independent online coursework and activities at school, with 
the flexibility for home access to allow them some control over time, place, path and pace. 
Professional development and coaching support/guidance are provided to teachers in the area of 
accelerated learning in a variety of venues such as Saturday learning academies, 
Superintendent’s conference days, and campus-based professional learning sessions.   
 
At McKinley-Brighton School, elementary teachers are common branch. As such, they have 
received training and resources in the instructional shifts and will integrate these shifts into the 
content areas. Elementary special area teachers may participate in Common Core professional 
learning.  Progress has been made to ensure that all elective/special area teachers have Common 
Core and instructional shifts professional development. 
 
Mathematics The mathematics curriculum provides clear guidance and supports for the six 
instructional shifts that teachers must incorporate successfully into their practice (focus, 
coherence, fluency, deep understanding, applications, and dual intensity). Each curriculum unit 
explicitly groups standards together in support of these focus areas and shifts. The curriculum 
also offers specific instructional strategies that align with the Standards for Mathematical 
Practice for learners, which rest on important “processes and proficiencies” with longstanding 
importance in mathematics. The SCSD math curriculum and instructional expectations for 
teachers at McKinley-Brighton are designed to result in students who: 
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• Make sense of problems and persevere in solving them 
• Reason abstractly and quantitatively 
• Construct viable arguments and critique the reasoning of others 
• Model with mathematics 
• Use appropriate tools strategically 
• Attend to precision 
• Look for and make use of structure 
• Look for and express regularity in repeated reasoning. 

 
Curriculum maps, instructional guidance tools (teaching points, exemplars, resources, etc.) and 
professional development for principals, instructional coaches, and teachers are focused 
explicitly on effective and appropriate use of these mathematical shifts (teachers) and practices 
(students). The Instructional Coach provides model lessons and professional development on 
these instructional shifts.  
 
English Language Arts Effective implementation of this curriculum will ensure that all students 
receive instruction that promotes high expectations for learning; increases time spent reading, 
writing, and talking about text, and provides continuous corrective feedback on individual 
student performance. The CCLS instructional shifts—(Balancing Informational and Literary 
Text, Building Knowledge in the Disciplines, Staircase of Complexity, Text-Based Answers, 
Writing from Sources, and Academic Vocabulary)—are woven throughout and illustrated in the 
ELA curriculum maps. These shifts are also the focus of teacher professional development. The 
Instructional Coach provides additional assistance, support, and guidance to McKinley-Brighton 
teachers in successful enactment of these instructional shifts in their daily practice. 
 
iii. Use of Time.  Present the daily proposed school calendar showing the number of days the school will be in session and 

sample daily class schedule showing daily hours of operation and allocation of time for core instruction, supplemental 
instruction, and increased learning time activities. Describe a logical and meaningful set of strategies for the use of 
instructional time that leads to a pedagogically sound restructuring of the daily/weekly/monthly schedule to increase 
learning time and/or extend the school day or year. The structure for learning time described here should be aligned with 
the Board of Regents standards for Expanded Learning Time, as outlined here: 
http://www.regents.nysed.gov/meetings/2012Meetings/ April2012/412bra5.pdf  

 
The majority of students at McKinley-Brighton will attend the existing afterschool program--
funded under 21st CCLC and Title I--in the 2016-17 school year, while staff plan for transition 
to a whole-school extended-day or extended-year program that will exceed the minimum 
requirement for expanded learning time for 100% of the students in the 2017-18 school year. 
SCSD intends to support the leader and leadership team in expressing the school’s autonomies 
over use of time during and after school, program selection, and educational partner selection. 
The chart below offers one example of how ELT at McKinley-Brighton will be part of an 
integrated approach to school improvement, based on a thorough analysis of the seminal research 
conducted by the National Center on Time & Learning (NCTL), “Time Well Spent: Eight 
Powerful Practices of Successful, Expanded-Time Schools.” Instructional and support staff will 
receive stipends for the extended learning time. 
 
McKinley-Brighton leadership will refine the delivery of ELT to meet and exceed the 
requirements of the Board of Regents: integrating academics with engaging and relevant 
activities; addressing unique learning needs of all types of students; and including enrichment 
programs that will improve both academic and social-emotional outcomes.  
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Sample daily schedule for 7-hour instructional day: 3rd grader at McKinley-Brighton 

 

 
 
iv.  Data-Driven Instruction/Inquiry (DDI).  Describe the school’s functional cycle of Data-Driven Instruction/Inquiry (DDI). 

Present the schedule for administering common interim assessments in ELA and Math. Describe procedures, and schedule of 
space and time (e.g., through common planning time, teacher-administrator one-on-one meetings, group professional 
development, etc.) provided to the teachers for the examination of interim assessment data and test-in-hand analysis. 
Describe the types of supports and resources that will be provided to teachers, as the result of analysis. (See 
http://engageny.org/data-driven-instruction for more information on DDI). 

 
A core component of the SCSD Strategic Plan, and of McKinley-Brighton’s Individualized 
Learning School Design Plan is that of creating shared accountability for learning through the 
tracking and reporting of student learning and progress. This expectation necessitates the 
implementation of data-driven instruction at all schools. In Syracuse City Schools, including 
McKinley-Brighton, this data-driven system is based upon a purposeful and strategic use of 
performance data from a “nested” system of standards-driven classroom, school, district, and 
state level assessments.   
 

Time # of 
minutes 

Daily Core Instruction: Optimizing  
time for student learning 

Supplemental Activities: Using time to help 
students thrive in school and beyond 

8:00-8:15 15 Morning Meeting   
Note:   

While Extended Learning Time for pre-K-5 
students allows for some 

choice/supplemental learning activities, 
most of the additional hour will be utilized 

to expand core instruction  

8:15-8:45 
 
 

30  Content 
 
 

8:45-9:15 
 

30 Whole Group 
 

9:15-10:15 
 

60 Small Group/Interventions 
 

10:15-10:55 40 Math 
10:55-11:30 35 Math–small group interventions 
11:30-12:10 40 Specials Elective/enrichment (PE, art, music) 
12:10-12:40 30 lunch Differentiated opportunities will be 

designed and selected to meet students’ 
varying needs and interests 

12:40-1:10 30 Writing/ELA  
1:10-1:45 30 ELA-small group interventions 
1:45-2:05 20 Enrichment/Recess 
2:05-3:05 60 SEL Academic support, enrichment, 

individualized learning time, etc. 
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The District has partnered with the Achievement Network (ANet) to build additional internal 
capacity for data-driven instruction. With mastery of the New York State learning standards 
(including the Common Core) as the basis for the assessment system, teachers and other 
instructional staff use formative, interim, and summative assessment results to make instructional 
and programmatic decisions. 

 
 
State assessment results are used to inform programmatic decisions about intervention 
plans/schedules, curriculum revisions, instructional program revisions, grade/course placement, 
etc. New district curriculum assessments include curriculum-based unit assessments, ongoing 
progress monitoring checks, and other campus-determined interim assessments. Teachers and 
principals will be provided with and use formative and summative assessment results in data 
meetings, professional development sessions, collaborative planning meetings, etc.  
 
A focus for improvement in the area of data-driven instruction includes: 1) development of a 
more focused teaching plan in response to performance results; 2) implementation of a closer 
supervision process for enactment of data-driven instructional decision; and 3) re-assessment of 
students after re-teaching and intervention. The partnership with ANet will facilitate these 
improvement initiatives. 
 
In the 2015-16 school year, McKinley-Brighton worked closely with ANet to implement 
structured frequent data cycles and instructional planning. This includes 120 minutes of teacher 
collaboration, 160 minutes of professional development, and 240 minutes of data analysis each 
week. Grade level teams meet regularly to analyze quarterly (NWEA and MAP assessment 
reports), monthly (formative assessments and progress monitoring) and weekly (student data and 
intervention team meetings) data points to determine individualized instructional needs. Writing 
rubrics are used to determine students’ progress in writing. This collaboration will continue into 
the 2016-17 SY. A focus area of professional development in 2016-17 will be to improve 
teachers’ capacity to engage in strategic instructional practices and to analyze data to drive 
instructional decision-making in order to improve academic outcomes.   
 
v. Student Support - (1) Describe the school-wide framework for providing academic, social-emotional, and student support to 

the whole school population. (2) List the major systems for the identification of students at-risk for academic failure, 
disengagement/drop-out, and health issues and then present the key interventions chosen to support them. (3) Describe the 
school’s operational structures and how they function to ensure that these systems of support operate in a timely and 
effective manner. Student support programs described here should be aligned with Part 100.2 Regulations on implementing 
Academic Intervention Services. 

 
McKinley-Brighton School takes a holistic, comprehensive approach toward academic, social-
emotional and student supports. In the current environment of limited resources and increasing 
student exposure to risk, it is critical for our school to make efficient use of our own resources 

SCSD Assessment System for 
Data-driven Instruction 
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while garnering the community support needed to effectively facilitate student performance. The 
District’s fully integrated, culturally responsive, multi-tiered system of supports (MTSS) 
framework addresses the social/emotional and developmental needs of all students, utilizes best 
practices to enhance academic success, and promotes a safe and positive school climate. MTSS 
provides for a school-wide approach to support the entire McKinley-Brighton school community 
as well as universal interventions that are both preventive and proactive. Recognizing and 
supporting positive behaviors impacts up to 80% of the student population in a school-wide, 
systemic manner. MTSS allows time and resources for those students who need targeted group 
interventions and intensive support beyond the universal strategies. This approach is supported 
by a student monitoring system that collects data in the areas of academic, health/wellness and 
social/emotional development, leading to designations of “on-track to thrive”, “on-track”, or 
“off-track” in each domain reflecting student attendance, ELA and math scores, report cards, 
student suspensions and behavior referral data. The student monitoring system is embedded in 
the Student Success Plan module of eSchool, the SCSD’s student information system. It allows 
for the ongoing coordination of efforts among the school and district support staff, Say Yes to 
Education partners, and community-based organizations in order to match students with the 
supports, services and enrichment opportunities needed to address identified barriers to success.   
 
The key goals include: Academic Success – Teachers and staff regularly review student academic 
data in order to identify students at-risk of failing; Social Emotional Success - Clear behavioral 
expectations are set for all students and students receive recognition when they meet 
expectations; Team Work - School, family and community partner together to identify children 
who may struggle in school with behavioral challenges, and identify appropriate supports; and 
Effective Interventions – Plans are designed based on the strengths and needs of the youth and 
family. The plan is monitored regularly to ensure that it is working and to make adjustments 
when necessary.  
 
The District recently undertook a systemic revision of the Student Code of Conduct to: ensure 
fair, appropriate and equitable disciplinary policies and procedures; set forth clear expectations 
for student behavior; align behavior concerns and violations with appropriate evidence-based 
interventions and consequences; reinforce roles and responsibilities of students, staff and parents; 
and foster promotion, prevention and intervention. The revised Code includes a realignment of 
student support structures (i.e. School Climate Teams and School Intervention Teams) in each 
building to ensure greater efficiency in meeting students’ needs at each level.  
 
 
The School Intervention team is led by the school social worker and consists of an administrator, 
counselor or psychologist and school partners (e.g. Promise Zone, the YMCA (who is providing 
extended learning time enrichments)). The team meets weekly to: review and prioritize at-risk 
indicators identified by careful review of student data (NWEA, Formative Assessments, Progress 
Monitoring); identify and assign appropriate school and community-based interventions and 
supports for the student(s); and collaborate with social workers, counselors and other 
stakeholders tracking the effectiveness of interventions utilizing the Comprehensive Student 
Success Plan. Students receive 405 minutes a week of targeted Tier I and II intervention or 
acceleration centered around reading, math, writing and social emotional health. 
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The Discipline/School Climate Team is comprised of administrators, student support team 
members, special education staff, teachers, parents, students and non-certified staff members. 
This team is responsible for establishing school-wide behavioral expectations and a plan for 
communicating, teaching, modeling and practicing the expectations for all stakeholders; 
developing a positive reinforcement system;  supporting and strengthening school and family 
partnerships; and creating, monitoring and assessing the Preventative Strategies Plan, which 
provides ongoing guidance on promoting a safe, healthy, and positive school climate. The team 
meets weekly to: assess the status and progress of major school climate initiatives; review and 
analyze academic, attendance and discipline data and present data to stakeholders on a regular 
bases; and coordinate and organize activities and events that support a positive school climate 
and positive student behavior (e.g. youth development, restorative practices, and peer 
leadership). 
 
The key interventions, aligned to CR Part 100.2, include enrollment in the afterschool program,  
tutoring or other appropriate academic intervention services, test score improvement assistance, 
check and connect strategies, assignment of a mentor, Aggression Replacement Therapy (ART), 
home visits, social skills groups, individualized case management for students with IEPs and 504 
plans, anger management groups, earned lunch or special activity with the principal (or other 
adult in the school), referral to community-based supports and agencies, restorative discipline 
conference or circle, 1:1 counseling with the school social worker or psychologist, parent 
meetings, team meetings, daily or weekly progress reports and a mental health clinician referral. 
Students experiencing extreme physical or emotional health challenges may apply to District 
Health Services for a Homebound Tutor when school attendance is adversely impacted due to a 
health condition.  
 
vi.  School Climate and Discipline - Describe the strategies the model will employ to develop and sustain a safe and orderly 

school climate. Explain the school’s approach to student behavior management and discipline for both the general student 
population and students with special needs. As applicable, discuss preventing youth violence and providing second chances. 

 
The SCSD Office of Student Support Services has identified five pillars to guide all schools in 
developing and maintaining vibrant school cultures. The following five pillars form the 
cornerstone of the Preventative Strategies Plan, a document created and updated annually by the 
Discipline/School Climate Team to ensure a safe, healthy and positive school climate. 
 

• Pillar 1 – Adults in school build supportive relationships and communicate effectively with 
students and families 

• Pillar 2 – Teachers and leaders create engaging learning environments in every school and 
classroom 

• Pillar 3 – School staff use restorative approaches to re-engage students and build positive 
school cultures 

• Pillar 4 – Schools collaborate with partners to provide socio-emotional supports and 
interventions to students 

• Pillar 5 – Schools use best practices for school safety and school supervision 
 
We believe that the responsibility for discipline within the classroom lies with the teacher.  
Faculty members should strive to assist students to attain the goals of self-discipline during the 
school year. By setting definite, well-defined limitations for acceptable behavior and being 
consistently firm, yet caring, we are confident that our students can conduct themselves 
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appropriately. Enforcing school and class rules with fairness positively influences the 
atmosphere and management or control of each classroom. 
 
SCSD’s Code of Conduct, Character, and Support provides the framework for a progressive 
restorative justice process whenever discipline is to be imposed including bus misbehavior. 
Teachers and students will receive training regarding the progressive consequences which will 
provide students, (both general education and special needs students) the opportunity to change 
their behavior and avoid receiving further consequences for disciplinary infractions. However, 
the degree of the consequence to be imposed for any violation, including the first time a student 
commits a behavioral infraction, will be in proportion to the severity of the violation. When 
considering the consequences to be imposed, administrators will take into account any and all 
relevant factors to assure that the appropriate degree of discipline is imposed.   
 
Because student behavior and classroom management rank high among the school’s reform 
priorities, we will intensify support for school leaders so that they will be able to: work with 
teachers to support best practices in classroom management and student engagement; provide 
analysis of school-wide trends in support of school turnaround priorities; and establish clear 
expectations for behavior, fostering a positive climate for learning. The school has prioritized the 
following topics for professional development in the 2016-17 school year: restorative practices, 
poverty simulation, and increasing cultural competency. School leaders will also provide 
extensive professional development on responsive listening and Pax training to improve 
classroom management skills. 
 
We also recognize the important role that students play in building and contributing to positive 
school climate. Student behavior is based on respect and consideration for the rights of others. 
Students are expected to conduct themselves at all times in a manner that will contribute to the 
best interest of the school and meet the standards outlined in the Code of Conduct, Character, 
and Support. Both the general education student population and students with special needs will 
engage in learning sessions throughout the year that address topics to include: overview of the 
Code of Conduct, Character and Support; students’ rights and responsibilities; preventing 
bullying and harassment; school-wide expectations and procedures; and preventing and reducing 
conflict through responsive listening. The students will also participate in quarterly academic and 
behavioral expectation assemblies that will be led by school administrators. 
 
Strategies and interventions that specifically address preventing school violence and providing 
second chances include: use of the school’s Behavior Intervention Center for students who need 
to be removed from a classroom; use of restorative practices and conferences; root cause 
assessment; assignment of Student Support Coach to engage student in responsive conferencing, 
coaching, behavior replacement, skill building, development of positive mindsets, and progress 
monitoring; use of responsive listening; referral and coordination as appropriate with 
community-based supports and agencies; quarterly behavioral assemblies, including preventing 
bullying; and continued implementation of the Pax Good Behavior Game to teach students self-
regulation, self-control and self-management.  
  
vii. Parent and Community Engagement - Describe the formal mechanisms and informal strategies for how the school will 

encourage parent/family involvement and communication to support student learning, and how it will gauge parent and 
community satisfaction. Programs and initiatives described should be aligned with the Title I requirements for parental 
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involvement, as well as Part 100.11 regulations outlining requirements for shared decision-making in school-based 
planning; accessible at http://www.p12.nysed.gov/part100/pages/10011.html 

 
The Syracuse City School District Parent Involvement Policy has been developed with parents of 
students in the District, and has been established and is enforced in accordance with Title I and 
shared decision-making requirements.  Before the outset of each school year, the District’s 
School Calendar and District Handbook is posted on the District’s website and mailed to every 
family with a child who attends school within the District.  The calendar/handbook displays the 
District’s Parent Involvement Policy in its entirety. 
 
Great Expectations: Syracuse City School District Strategic Plan 2012-2017, calls for the 
District to “improve communications with families and community members.” Under this 
initiative, the District has developed and is implementing an external communications strategy; 
providing assistance to school-based staff to strengthen communication with parents and 
community members; and evaluating and assessing how schools are communicating with and 
engaging parents and the community. 
 
The District has an active Parent Partnership Network (PPN), with two full-time parent liaisons.  
The mission of the PPN is to assist parents, the community and District staff in working 
collaboratively in the learning process. This is accomplished by providing information and 
referrals, assistance with effective communication, 1:1 support, opportunities for decision-
making, governance and advocacy, and establishing networks among those who value the 
uniqueness and diversity of our families. 
 
Annually, each Title I school receives a Title I parent involvement allocation and devises a 
Parent Involvement Plan (PIP). The purpose of the PIP is to help guide each school in utilizing 
their allocation to encourage parent involvement. Each PIP is based on Title I regulations, while 
remaining consistent with the District’s Parent Involvement Policy. The District’s Shared 
Decision-Making and School-Based Planning Regulation ensures the involvement of parents on 
School Leadership Teams. One parent on the School Leadership Team (SLT) is designated the 
Title I representative who acts as a liaison between parents and the SLT on decisions 
surrounding the application of expenditures. Furthermore, the SCSD sets aside funding for parent 
engagement activities offered through Parent University, representing the enduring partnership 
between the District and Say Yes to Education. 
 
Family and community communication at McKinley-Brighton School will include the active 
participation of parent volunteers in student supports and services, parent-teacher organization 
(PTO), and family events and activities. Further, the school’s partner organizations are dedicated 
to supporting the school in strengthening parent involvement including special event planning; 
and public relations development through community education, involvement and support. A 
small portion of SIG funds will be used to provide refreshments for monthly parent and 
community events and trainings. 
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II I. Training, Support, and Professional Development    
 
i. Describe the process by which the school leadership/staff were involved in the development of this plan.   
 
District and school leaders, informed of the school's priority, and with access to NYSED 
guidance on ESEA waiver requirements, began to formulate their plans for school redesign. The 
Superintendent, Chief Academic Officer and the Executive Director of Elementary Education 
met with the principal to review the allowable intervention/redesign models, and to discuss the 
SIG grant application requirements and guidance. Model selection included a thorough review of 
trend data, teacher effectiveness data and ratings, and consideration of the impact of the model 
on the school community. Follow-up meetings, which included the Chief Academic Officer, 
Director of Professional Development and staff from the Department of Special Programs, 
ensued.  
 
The Individualized Learning School Design model was selected based on the needs and strengths 
of McKinley-Brighton Elementary. Since Principal Burgess’ arrival on July 1, 2016, she has met 
with McKinley-Brighton’s SLT to further develop and refine McKinley-Brighton’s redesign plan 
and incorporate the blended personalized learning component. Additionally, staffs from the 
Department of Teaching and Learning, the Office of Turnaround and Special Programs have met 
with McKinley-Brighton’s school leadership to assist them in crafting this SIG grant application. 
 
ii. Implementation Period. Identify in chart form, the planned training, support, and professional development events 

scheduled during the year one implementation period (September 1, 2016 to June 30, 2017). The professional development 
must be aligned to the needs of the students and to the SIG model. For each planned event, identify the specific 
agent/organization responsible for delivery, the desired measurable outcomes, and the method by which outcomes will be 
analyzed and reported. Provide in the project narrative, a rationale for each planned event and why it will be critical to the 
successful implementation of the SIG plan.  

 
Attachment II Ia: Implementation Period Chart represents the planned training, support and 
professional development events scheduled during the Year One implementation period at 
McKinley-Brighton School. Included in the last column of the chart are the rationales for each 
planned event, and why it will be critical to the successful implementation of the SIG plan.  
 
iii. Describe the schedule and plan for regularly evaluating the effects of training, support, and professional development, 

including any subsequent modifications to the plan as the result of evaluation, tying in any modification processes that may 
be the result of professional teacher observations and/or the results of common student interim assessment data.  

 
The Executive Director of Teaching and Learning is the point person for oversight of 
professional development in all SCSD schools. Administrative monitoring visits will be regularly 
conducted at McKinley-Brighton starting in September to assess the effects of the training, 
support, and professional development provided to the school. The Instructional Coach, BPL 
Coach and consultant-based instructional coaches (including Insight Education, the EPO) will 
provide job-embedded professional development. The coaches will observe each teacher, 
providing them with ongoing coaching, feedback and support to strengthen their instructional 
practice and to improve their classroom management and student engagement skills.  
 
Classroom observations will be conducted by the principal, assistant principal and/or peer 
observers. In early January 2017, after every teacher has been observed at least once, the 
professional development and coaching schedule will be modified as needed to provide targeted 
support in identified areas. The principal, assistant principal, peer observers and coaches will 
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meet for weekly data meetings to review and analyze student instructional and support data, as 
well as teacher observations and student interim benchmark data. Based on the classroom 
observations and data analysis, each teacher will be provided with the necessary support to 
strengthen any areas that have been identified as needing improvement.  
 
Additional job-embedded coaching will be provided and teachers will have the opportunity to 
work with a mentor. The EPO will assist with this endeavor. Teachers will be given common 
planning time to discuss best practices and share ideas. We are committed to supporting our 
teachers so they have the training and resources available to them to provide the best possible 
instruction for our students. 
 
School leaders and staff will: monitor and evaluate progress towards the school’s major priorities 
each semester to check on the impact that new systems are having; seek views from parent and 
student representatives at small and large group meetings each semester and incorporate them 
into the monitoring process; monitor the quality of instruction in line with the APPR, providing 
specific feedback on areas for improvement and arranging follow–up sessions after each visit to 
check that agreed improvements are being implemented; and use information from evidence-
based systems to inform their evaluation.  The EPO will meet with the principal and review data, 
to ensure that these recommendations are being followed. 
 
To improve the quality of curriculum planning and to raise teacher and student expectation of 
achievement, school leaders and instructional coaches will: work with teachers at regular 
coaching sessions, using for example their lesson plans or assessment data, to reflect on how to 
match curriculum and tasks to the needs of students of all abilities; encourage and support 
teachers (through meetings, feedback and training activities) in planning a wider variety of tasks 
and assessment opportunities to engage students’ interest and give them opportunities to make 
decisions (e.g., on how to demonstrate their learning and how to develop higher-level skills); 
provide further guidance to teachers on how to set and use targeted goals for students; and 
monitor, with walkthroughs, teachers’ provision of feedback to students. 

To improve the quality of instruction and to raise teacher and student expectations of   
achievement teachers will: consistently implement the Code of Conduct, Character, and Support 
across all classrooms so that students are clear on both academic and behavioral expectations;  
teach lessons that provide students with consistent opportunities to ask questions, make   
decisions, and engage with one another; check during every lesson that all students are assigned  
work that is manageable but challenging for their differing needs and levels; and set goals every  
few weeks which students understand, refer to the goals regularly during lessons, and provide  
guidance to students through ongoing feedback on how to reach their goals. 
 
School leaders, support staff, and teachers will maintain the drive to improve student social and 
emotional developmental health and make sure all students feel intellectually safe by using data 
along with student and parental views to plan interventions that align to student needs, and 
support students’ goals; and hold regular formal consultations each semester with parent and 
student representatives to gather their feedback and views through discussion and surveys to 
check that changes to school policies and practice reflect their priorities.  School leaders will 
monitor the implementation of the Code of Conduct, Character, and Support to check that 
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teacher expectations are consistent throughout the school and to provide additional support to 
teachers and students as necessary to clarify expectations and how they can be met. 
 
School leaders will work closely with school staff and parents to establish accurate family  
contact information and to identify a preferred language and mode of communication for all  
parents; provide information and guidance to school staff on how to communicate and work with  
parents from a range of backgrounds and cultures; and develop a long-term communication plan  
that enables parents to understand what the school is trying to achieve and how they can support  
the process at home. 
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MCKINLEY-BRIGHTON 
School-Level Training, Support and PD (Chart for School-Level II. I. ii)  

for Year 1 Implementation Period (September 1, 2016 - June 30, 2017) 
 

School-Level Plan for Training, Support and Professional Development 
Proposed 

Dates  
Planned Initiative and 

Description 
Agent/Organization 

Responsible for Delivery 
Desired Measurable Outcomes of 

Training 
Method of Analyzing and 

Reporting Outcomes 
Rationale/Why Training is 

Critical to SIG Plan 
8/31/16 

 

Digital Content 
Training  

Dreambox - adaptive 
math content to 
personalize math 
instruction 

iReady - adaptive ELA 
content to 
personalize ELA 
instruction 

SCSD Supervisor of 
Library Media Services; 
BPL Coach; Assistant 
Principal 

iReady and Dreambox 
trainers 

• Usage reports will show all 
students are meeting minimum 
time requirements necessary for 
growth 

• Evidence of data from digital 
content will be clearly informing 
lesson plans 

• All teachers will report 
confidence in implementing 
digital content in their 
classrooms 

• Usage reports will be 
pulled for weekly lesson 
plans 

• Observations 
(Informal/Formal) 

• Teacher feedback survey 

Teachers must understand 
what tools they have 
available and how to 
strategically and effectively 
use them to improve student 
achievement. 

The effective use of digital 
content is critical to 
successful blended learning 
implementation. 

September 
2016 

PAX  Contact Community 
Services 

Increase teacher capacity to teach 
students self-regulation, self-
control and self-management 

Teacher productivity 
• Educators Handbook 

Data 
• Data collection by PAX 

Coach  
• Feedback 
• Observations 

(Informal/Formal) 

To strengthen our school-
wide classroom management 
system to decrease classroom 
incidents.  Scholars are clear 
about behavioral 
expectations and are active 
participants and maintain a 
safe, respectful and positive 
learning environment.  

September 
2016 

 

Poverty Simulation SCSD Teacher Center 
Trainer (Brenda J. Aull-
Klaben) 

Increase teacher understanding 
and capacity about children who 
live in poverty  

Teacher productivity 
• Educators Handbook 

Data 
• Teacher Communication 

Logs 
• Social Worker Referrals 
• FSSS referrals  
• Observations 

(Informal/Formal) 

This opportunity will take the 
participants through 4 
"weeks" of poverty as a family 
unit.  They will experience 
what it takes to feed a family, 
get financial support, and 
keep a roof over their heads. 
Then, during a powerful 
debrief, participants will walk 
away with strategies that any 
teacher can use in any 
classroom to "level the 
playing field." 
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Proposed 
Dates  

Planned Initiative and 
Description 

Agent/Organization 
Responsible for Delivery 

Desired Measurable Outcomes of 
Training 

Method of Analyzing and 
Reporting Outcomes 

Rationale/Why Training is 
Critical to SIG Plan 

September 
2016 

 

Code of 
Conduct/Rights Due 
Process 

Library Media Specialist  To maintain a safe and orderly 
school environment  

• Educator’s Handbook 
Data 

• Classroom Observations 
(Informal/Formal) 

• Observation data reports 
• SSC Log 

To inform and educate all our 
scholars through classroom 
lessons about the SCSD Code 
of Conduct  

September 
2016 

Instructional 
Leadership Team 
Goal Setting 

ILT Members Increase data analysis skills with 
teacher leaders, which will then 
flow down to increase teachers’ 
capacity in the building.  

Usage of goal setting, 
tracking and reflection in 
classrooms teachers,  

ILT will review data provided 
and create action steps to 
correct and decrease deficits 
in instructional delivery.  The 
implementation of these 
action steps will be 
monitored through 
administrative observations 
specific to the content area. 
 

September 
29, 2016 

 

Blended Personalized 
Learning 
Foundations 

SCSD Supervisor of 
Library Media Services; 
School BPL Coach  

Education Elements 
trainers 

This half day foundations PD will 
ensure the blended learning 
leadership team has a shared 
understanding of what blended 
learning is and is not. The team will 
begin to think about what blended 
learning can look like in their 
school and think strategically 
about rollout. 

• Blended learning 
leadership team will 
show their 
understanding by turn 
keying the PD they 
attended. 

• Walkthroughs will show 
teachers developing 
excitement of the 
possibilities blended 
learning presents and 
begin to experiment in 
their classroom. 
 

Teachers will need to 
understand the different 
models of blended 
personalized learning to 
better implement a plan that 
meets their needs. This will 
then lead to great 
achievement for scholars.  

October 
2016 

Responsive Listening Insight Education 
coaching specialist 

Increase teacher capacity to 
prevent and reduce conflict 

Teacher productivity 
• Lesson plans 
• Feedback 
• Observations 

(Informal/Formal) 
 

Students need to learn how to 
prevent and reduce conflict 
through responsive listening 
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Proposed 
Dates  

Planned Training Initiative and 
Description 

Agent/Organization 
Responsible for Delivery 

Desired Measurable 
Outcomes of Training 

Method of Analyzing and 
Reporting Outcomes 

Rationale/Why Training is 
Critical to SIG Plan 

Oct. 1–15, 
2016 

Data Analysis Protocol-CPT Instructional Coach 

ANet Specialist  

Insight Education 
coaching specialist  

Improve data analysis 
skills with teachers.  

• Review and analyze data 
meeting outcomes 

• Monitor usage of STAR, 
ANet Testing, and Digital 
Content data to drive 
instruction 

Teachers implementing 
data analysis 
appropriately to drive 
instruction will result in 
improved student 
achievement. 

October 
2016 

Superintend
ent’s 
Conference 
Day 

ANet Interim 1 Data Analysis 
PD 

STAR Data Analysis PD 

Achievement Network; 
Instructional Coach 

Improve data analysis 
skills so that teachers can 
plan accurate learning 
sequences and scaffolds to 
address gaps in student 
achievement 

• Review and analyze data 
meeting outcomes 

• Monitor usage of STAR, 
ANet Testing, and Digital 
Content data to drive 
instruction 

Teachers implementing 
data analysis 
appropriately to drive 
instruction will result in 
improved student 
achievement. 

October 
2016 
Saturday 
Academy 

Blended Personalized Learning 
Foundations 

SCSD School BPL Team; 
Assistant Principal 

Education Elements 
trainers 

Teachers will understand 
the different models of 
blended learning and 
begin to develop 
understanding of why 
McKinley is using the 
model they choose. 

Teacher productivity 
• Lesson plans 
• Feedback 
• Observations 

(Informal/Formal) 

Teachers will need to 
understand the different 
models of blended 
personalized learning to 
better implement a plan 
that meets their needs. 
This will then lead to great 
achievement for scholars.  

November 
2016 

Instructional Leadership Team 
Goal Setting-Quarter 2 

ILT Members Increase data analysis 
skills with teacher leaders, 
which will then flow down 
to increasing our 
educators capacities in the 
building.  

Usage of goal setting, tracking 
and reflection in classrooms 

ILT will review data 
provided and create action 
steps to correct and 
decrease deficits in 
instructional delivery.  
Status of action steps will 
be monitored through 
administrative 
observations specific to 
the content area. 

November 
2016 

 

iReady Supervisor of Library 
Media Services; BLP 
Coach; Assistant 
Principal 

iReady trainer 

Teachers will: learn to use 
iReady data derived from 
student usage; understand 
the variety of reports & 
their purpose; and learn to 
use iReady data to help 
students manage and reflect 
on their learning. 

Teacher productivity 
• Lesson plans 
• Feedback 
• Observations 

(Informal/Formal) 

Understanding how to 
interpret and use data is 
critical to ensuring 
blended learning is 
maximized to improve 
student achievement. 
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Proposed 
Dates  

Planned Training Initiative and 
Description 

Agent/Organization 
Responsible for Delivery 

Desired Measurable 
Outcomes of Training 

Method of Analyzing and 
Reporting Outcomes 

Rationale/Why Training is 
Critical to SIG Plan 

November 
2016 

 

Dreambox 2 Supervisor of Library 
Media Services;      BLP 
Coach;    Assistant 
Principal 

Dreambox trainer 

• Teachers will learn to 
use the iReady data 
derived from student 
usage. 

• Teachers will 
understand the variety 
of reports and their 
purpose. 

• Teachers will learn to 
use iReady data to help 
student manage and 
reflect on their learning. 

Teacher productivity 
• Lesson plans 
• Feedback 
• Observations 

(Informal/Formal) 

Understanding how to 
interpret and use data is 
critical to ensuring 
blended learning is 
maximized to improve 
student achievement. 

Dec. 7, 2016 

 

Blended Personalized Learning 
Design Workshop 

School BPL Team, BPL 
Coach  

Education Elements 
trainers 

• The blended learning 
leadership team will 
create the vision and 
design for blended 
learning in their school.  

• The blended learning 
leadership team will 
work through a design 
thinking process to 
create a detailed plan. 

• The leadership team will be 
able to give PD to their staff 
to ensure understanding of 
the design they created. 

• Teachers will be able to 
articulate core messages of 
the plan. 

Designing a blended 
learning implementation 
personalized to McKinley 
will ensure the best fit for 
McKinley students to show 
growth in academic 
achievement. 

January 
2017  

Instructional Leadership Team 
Goal Setting-Quarter 3 

ILT Members Increase data analysis 
skills with teacher leaders, 
which will then flow down 
to increasing teachers’ 
capacity in the building.  

Usage of goal setting, tracking 
and reflection in classrooms 

ILT will review data 
provided and create action 
steps to correct and 
decrease deficits in 
instructional delivery.  The 
implementation of these 
action steps will be 
monitored through 
administrative 
observations specific to 
the content area. 

SCSD, 1003(g) School Improvement Grant, 2016-2022, School-Level Implementation Period Chart, McKinley-Brighton Elementary School                   Page 4  



 

Proposed 
Dates  

Planned Training Initiative and 
Description 

Agent/Organization 
Responsible for Delivery 

Desired Measurable 
Outcomes of Training 

Method of Analyzing and 
Reporting Outcomes 

Rationale/Why Training is 
Critical to SIG Plan 

Jan. 11, 
2017 

Blended Personalized Learning 
Launch Academy 

School BPL Team, BPL 
Coach 

The blended learning 
leadership team will plan 
their rollout at this 
Academy. They will 
identify which teachers 
will begin, when and in 
which classes. 
The team will plan how to 
roll out consistent and 
detailed PD to the teachers 
and set goals and 
expectations for 
implementation, 

• Blended learning team will 
understand the plan and 
who will roll out when. 

• Blended learning team will 
be able to articulate the 
goals and expectations. 

• Blended learning team will 
turnkey the launch plan to 
teachers. 

 

Planning for successful 
rollout is essential to an 
impactful implementation 
of blended learning. 

Identifying goals and 
expectations will minimize 
anxiety and 
misunderstandings.  

Proposed 
Dates  

Planned Training Initiative and 
Description 

Agent/Organization 
Responsible for Delivery 

Desired Measurable 
Outcomes of Training 

Method of Analyzing and 
Reporting Outcomes 

Rationale/Why Training is 
Critical to SIG Plan 

January 
2017 

Blended Personalized Learning 
Launch to Apollo Teachers 

School BPL Team; 
Assistant Principal 

Teachers will be guided 
through the 
implementation plan of 
blended personalized 
learning.  
Selected teachers will feel 
equipped to fully 
implement BPL in their 
classrooms 

• Teacher productivity 
• Lesson plans 
• Feedback 
• Observations(Informal/For

mal) 
• Teacher baseline feedback 

survey 
• Selected classrooms will be 

implementing. 

Planning for successful 
rollout is essential to an 
impactful implementation 
of blended learning. 

Identifying goals and 
expectations will minimize 
anxiety and 
misunderstandings. 

January 
2017 
Saturday 
Academy 

TBD Principal; Instructional 
Coach 

TBD TBD TBD 

February 
2017 

ANet Data Analysis Instructional Coach Improve data analysis 
skills so that teachers can 
plan accurate learning 
sequences and scaffolds to 
address gaps in student 
achievement 

● Review and analyze data 
meeting outcomes 

● Monitor usage of STAR, 
ANet Testing, and Digital 
Content data to drive 
instruction 

Teachers implementing 
data analysis 
appropriately to drive 
instruction will result in 
improved student 
achievement. 

February 
Saturday 
Academy 

TBD Principal;  Instructional 
Coach 

TBD TBD TBD 
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Proposed 
Dates  

Planned Training Initiative and 
Description 

Agent/Organization 
Responsible for Delivery 

Desired Measurable 
Outcomes of Training 

Method of Analyzing and 
Reporting Outcomes 

Rationale/Why Training is 
Critical to SIG Plan 

March 2017 ILT Goal Setting-Quarter 4 ILT Members Increase self-management 
of learning 

Usage of goal setting, tracking 
and reflection in classrooms 

ILT will review data 
provided and create action 
steps to correct and 
decrease deficits in 
instructional delivery.  The 
implementation of these 
action steps will be 
monitored through 
administrative 
observations specific to 
the content area. 

March 2017 BPL Learning Walk School BPL team, BPL 
Coach 

Multiple stakeholders will 
participate in the learning 
walks to identify what is 
going well and what we 
need to improve before 
rolling out to the rest of 
the building. 
Reflective practice and 
inquiry learning is key to 
continual improvement.  

● Feedback forms 
● Debrief notes 
● Plan for improvement 

To develop a strong 
blended personalized 
learning program BPL 
team members must 
analyze how the program 
is being implemented. Best 
practices may then be 
shared between 
classrooms and the 
resulting BPL program 
will be improved.  

March 2017 BPL Learning Walk Share Out 
to School 

School BPL Team; 
Assistant Principal 

The BPL team will share 
the findings from the 
learning walk at the 
district level. This will 
include sharing strengths 
and area in need of 
improvement since the 
initial rollout of the 
blended personalized 
learning program.  

Teacher productivity 
● Lesson plans 
● Feedback 
● Observations 

(Informal/Formal) 
Teachers will be able to 
articulate what they will do to 
improve their practice. 

The larger school 
community will be made 
aware of the BPL teams 
findings so that they may 
begin to plan their own 
implementation of the 
blended personalized 
learning program.  

The culture of observation, 
feedback, reflection and 
change will be improved. 
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Proposed 
Dates  

Planned Training Initiative and 
Description 

Agent/Organization 
Responsible for Delivery 

Desired Measurable 
Outcomes of Training 

Method of Analyzing and 
Reporting Outcomes 

Rationale/Why Training is 
Critical to SIG Plan 

April 2017 Cognitive Rigor to Increase 
Competence 

Instructional Coach 

Insight Specialist  

Improve teacher capacity Teacher productivity 
● Lesson plans 
● Feedback 
● Observations 

(Informal/Formal) 

Teachers will have a solid 
foundation of what 
rigorous instructional 
practices consist of.  

April 2017 STAR Data Analysis Instructional Coach Improve data analysis 
skills 

● Review and analyze data 
meeting outcomes 

● Monitor usage of STAR, 
ANet Testing, and Digital 
Content data to drive 
instruction 

Teachers implementing 
data analysis 
appropriately to drive 
instruction will result in 
improved student 
achievement. 

April 2017 BPL Reflect Academy 1 School BPL Team, BPL 
Coach 

Education Elements 
trainers 

The BPL team will reflect 
on the rollout of the 
Blended Personalized 
Learning program over 
the course of the last few 
months. The team will be 
able list strengths and 
areas in need of 
improvement. 

Usage of goal setting, tracking 
and reflection in classrooms 
 

To develop a strong 
blended personalized 
learning program BPL 
team members must 
analyze how the program 
is being implemented. Best 
practices may then be 
shared between 
classrooms and the 
resulting BPL program 
will be improved.  

April 2017  BPL Reflect Academy Share 
Out to School 

School BPL Team; 
Assistant Principal  

The BPL team will share 
the findings from the 
learning walk at the 
district level. This will 
include sharing strengths 
and area in need of 
improvement since the 
initial rollout of the BPL 
program.  

Usage of goal setting, tracking 
and reflection in classrooms 

The larger school 
community will be made 
aware of the BPL teams 
findings so that they may 
begin to plan their own 
implementation of the 
blended personalized 
learning program.  

June 2017 Vibrant School Culture Data 
Share 

Principal; 
Discipline/School 
Climate Team 

Increase teacher capacity 
to use data to ensure a 
safe, healthy and positive 
school climate. 

Teacher productivity 
• Lesson plans 
• Feedback 
• Observations 

(Informal/Formal) 

There is a demonstrated 
need to improve the 
consistency of teaching 
socio-emotional skills and 
the efficiency of our 
referral process. 
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Proposed 
Dates  

Planned Training Initiative and 
Description 

Agent/Organization 
Responsible for Delivery 

Desired Measurable 
Outcomes of Training 

Method of Analyzing and 
Reporting Outcomes 

Rationale/Why Training is 
Critical to SIG Plan 

June 2017 BPL Reflect Academy 2 School BPL Team,             
Assistant Principal 

Education Elements 
trainers 

The BPL team will reflect 
on the rollout of the BPL 
program over the course 
of the last several months. 
The team will be able list 
strengths and areas in 
need of improvement. 

Usage of goal setting, tracking 
and reflection in classrooms 

To develop a strong 
blended personalized 
learning program BPL 
team members must 
analyze how the program 
is being implemented. Best 
practices may then be 
shared between 
classrooms and the 
resulting BPL program 
will be improved.  

June 2017 BPL Reflect Academy 2 Share 
Out to School 

School BPL Team; 
Assistant Principal  

The BPL team will share 
the findings from the 
learning walk at the 
district level. This will 
include sharing strengths 
and area in need of 
improvement since the 
initial rollout of the BPL 
program.  

Usage of goal setting, tracking 
and reflection in classrooms 

The larger school 
community will be made 
aware of the BPL teams 
findings so that they may 
begin to plan their own 
implementation of the 
blended personalized 
learning program.  
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II J. Communication and Stakeholder Involvement/Engagement 
 
i. Describe in detail, the process (methods and frequency) that will be used to regularly and systematically update parents, 

families, the community and other stakeholders on the implementation status of the SIG plan.  This should include, but is not 
limited to, analyses of evidence of success or challenges with implementing the model and plan by referencing leading 
indicator data. 

 

The SCSD understands the importance of involving the community it serves in moving forward 
with dramatic turnaround of its historically underperforming schools. As such, a variety of 
methods will be utilized to ensure the school community is well informed. The principal will 
oversee all aspects of volunteer participation, special event planning, organization and 
promotion, and public relations development through community education, involvement and 
support. She will serve as the point person for marketing and community relations, and will 
provide printed resources and public presentations to parents, the neighboring community, 
district central office, the Board of Education, elected officials and potential school partners. The 
SCSD Director of Communications will also provide assistance in this endeavor. 
 
Regular updates will be provided over the five-year award period through a variety of media, 
including but not limited to: the school website and social media outlets (e.g., Facebook and 
Twitter), parent and PTSO meetings, school newsletters, the School Messenger automated 
calling system (“robo calls”), community and business partner meetings, mailings, and flyers. 
Other informal meetings may also be held in conjunction with PTSO meetings or on special 
event nights. PTSO meetings will be held in the school auditorium and scheduled monthly. 
McKinley-Brighton School will regularly post documents and updates regarding the 
Individualized Learning School Design implementation on the school’s website during the 
school year to keep the stakeholder groups abreast of the status of implementation. The school 
will also send home written communication to parents, providing information regarding the 
status of the implementation via the school’s monthly newsletter and using the school website 
more frequently when updates occur. 
 
The following is a Preliminary Communications plan which outlines the communication item, 
the method by which we anticipate the communication will take place and the time and place it 
will occur.  

Preliminary Communication Plan 
Communication Item Method Time and/or Place 

Inform Parents and Community of 
SIG plan 

PTSO meetings, webpage, Board of 
Education meeting 

August 2016: Auditorium, Web 

Extended Learning Initiative 
Update 

PTSO meeting, webpage, newsletter Sept. 2016: auditorium, web 
Jan. 2017; auditorium, web 

Quarterly Update of SIG plan PTSO meeting, webpage, newsletter Sept 2016, Dec 2016, March 
2017, June 2017 

School Activities PTSO meeting, webpage, newsletter Monthly 
Parent Involvement & Engagement 
Activities 

PTSO meeting, webpage, newsletter Monthly 

Student Achievement Data PTSO meeting, webpage, newsletter Dec 2016, June 2017 
Summer Programming for 
students 

PTSO meeting, webpage, newsletter May 2017: Auditorium, Web 
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II K. Project Plan Narrative/Timeline 
 
i. Identify and describe the key strategies for year-one implementation period (September 1, 2016, to June 30, 2017) that are 

aligned to the goals and objectives identified throughout Section II, with specific reference to student academic achievement, 
staffing, professional development, partnerships and stakeholder involvement.  

 
With the overarching goal of becoming a “School in Good Standing” before the end of the three-
year implementation and two-year post-implementation period, McKinley-Brighton Elementary 
School seeks to attain the following goals: (1) to develop and implement a whole-school change 
plan aligned to the tenants of the federally-established Innovation and Reform Framework 
utilizing Individualized Learning School Design; and (2) to realize dramatic school-level 
achievement gains. 
 
The below chart outlines the key strategies that will take place during the 1003(g) SIG, Round 7, 
year 1 implementation period of September 1, 2016 through June 30, 2017.   
 
Timeframe Action 
By June 30, 2016 Filled remaining teacher vacancies 
July 1, 2016 Ms. Burgess assumed her role as principal at McKinley-Brighton 
Summer 2016 Provide Summer Leadership Institute and Professional Development Academies 
August 2016 Formalize partner MOAs and agreements  
Summer 2016 Refine key messages and answers to FAQs about the Individualized Learning School 

Design 
Summer 2016 Create monitoring/support calendar with differentiated protocols for data and 

operational dashboards 
September 2016 Conduct audit of school facilities and resources; purchase needed supplies and 

materials and submit work orders as necessary 
September 2016 - ongoing Provide ongoing, external and job-embedded professional development 
September 2016 - ongoing Provide additional hours of high-quality instruction to all students annually; finalize 

selection of CBO) to serve as primary partner to coordinate and provide enrichment 
and youth development 

September 2016 - ongoing Monitor and track leading indicators early and often 
September 2016 - ongoing Regularly communicate with parents, family, stakeholders and community members 
September 2016 - ongoing Make rapid and dramatic adjustments when leading indicators suggest that school 

turnaround is not on track 
 
ii. Identify the “early wins” that will serve as early indicators of a successful SIG plan implementation period and foster 

increased buy-in and support for the plan. In addition, provide evidence of focused strategies aimed specifically at long-term 
capacity building and sustainability. 

 
As implementation of the proposed whole-school redesign plan begins, there will be a number of 
“early wins” that will serve as initial indicators of successful SIG plan implementation. For 
example, the school principal will take specific turnaround actions, including focusing on a 
limited set of high-priority, short-term goals. She will signal the magnitude and urgency of the 
need for dramatic change, and will discard failed rules and routines while deploying new tactics 
for early and dramatic success. 
 
Evidence of growing stakeholder support for turnaround initiatives, school and community 
investment in what works, and a willingness to discard failed tactics and initiatives will be 
monitored. The principal and school leadership team will candidly and honestly report on early 
results and share them in open-air sessions. Professional Development will be scheduled and 
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conducted at the outset. Results from those sessions will be reviewed and analyzed.  For example, 
teachers may become enthused at the prospect of being involved in meaningful improvement for 
the students.  The instructors of the professional development may also reveal positive attitudes 
and insights from the sessions, as well as early gains that may be realized from the professional 
development (e.g., decrease in student tardiness).   
 
iii. Identify the leading indicators of success that will be examined on no less than a bi-monthly and/or quarterly basis. Describe 

how these data indicators will be collected, how and who will analyze them, and how and to whom they will be reported.  
 
The success of the proposed whole-school redesign plan will depend largely on the speed with 
which necessary major change can be redirected. Leading indicators can provide early evidence 
about whether the school is on track — and if not, how to intervene to increase the odds of 
success. The leading indicators will be examined on a monthly, quarterly and annual basis. The 
SCSD Department of Shared Accountability will gather this data from a variety of sources, such 
as eSchool, PeopleSoft, and Teachscape. The Chief of Shared Accountability, the Chief 
Academic Officer and the EPO will analyze data before sharing it with the Executive Director of 
Elementary Education and the school principal. The principal will report this information to the 
School Leadership Team once a month during the weekly team meetings. The Executive Director 
of Elementary Education will report this information to the Superintendent of Schools on a 
monthly basis. 
 
On a monthly basis, the following leading indicators will be examined: short-cycle assessments; 
student attendance and truancy; health and social/emotional development; and student 
suspensions and behavior referral data. The School Leadership Team will quickly utilize this 
information to address issues identified in the data and will regularly monitor progress. Quarterly, 
the following indicators will be examined: ratings on the degree to which leaders engage in 
action; teacher turnover rates; teacher attendance; student turnover rates; report cards; 
violent/disruptive incidents that may lead to a suspension; school demand; student, teacher, and 
parent satisfaction; benchmark tests; and building-based indicators that are aligned to Innovation 
and Reform goals and are developed by the School Leadership Team in the first year of 
implementation.  
 
The Chief Academic Officer and the Executive Director of Elementary Education will attend a 
quarterly meeting with the School Leadership Team to discuss this information and assist in the 
development of any modifications should they be warranted to keep the school’s Innovation 
efforts on target. The Superintendent of Schools, the Chief Academic Officer, the Chief of Shared 
Accountability and the Executive Director of Elementary Education will review the following 
data annually: school leaders ‘effectiveness’; existence of a plan including turnaround success 
actions; level of clarity and detail in goals, steps, and timing for all staff; ratings and timeliness of 
actions to implement steps in the plan; existence of systems to regularly collect, analyze, and use 
data; distribution of teacher quality; percentage of students taught by highly effective teachers; 
number of instructional minutes; implementation of instructional practices; participation in 
professional development; participation on state assessments; and state test results. This 
information will be reported to the school principal, who will then share it with the School 
Leadership Team. 
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During the summer months, the principal and the School Leadership Team will further analyze 
this data and develop strategies to address areas that are not on track for success to be 
implemented at the start of the following school year. The Chief Accountability Officer will 
report this data to the New York State Education Department on an annual basis, or more often (if 
requested). 
 
iv.  Describe the means by which the key strategies identified throughout Sections I and II ensure that each of the required 

elements of the selected model have been met. 
 
District and school leadership will work closely with Insight Education to monitor the 
implementation of the Individualized Learning School Design intervention model and ensure that 
key strategies and components of the plan have been successfully implemented. Insight Education 
already has mechanisms and processes in place by which they provide ongoing progress 
monitoring of current collaborative work with the District, and will utilize those processes to 
assist the District in monitoring implementation of the intervention model. Such practices include 
but are not limited to providing the following: a technical assistance plan outlining how intensive 
school support will align with district priorities and school needs; monthly reports for McKinley-
Brighton’s school leadership outlining the focus of instructional leadership development work and 
progress of individuals and the school towards meeting short cycle goals; and quarterly on-site 
check-ins with SCSD senior leadership team detailing work completed, successes achieved, and 
recommendations for improvement or mid-course corrections.   
 
In addition, monthly meetings of the School Leadership Team utilize protocols developed to 
address the school’s specific needs and regularly monitor progress towards its goals. These 
meetings will allow the SLT to examine leading indicators collected through the Data Dashboard 
and other data points to develop, implement, monitor and evaluate the instructional initiatives and 
goals in the school. Ongoing progress monitoring meetings with the Chief Academic Officer, the 
Director of School Reform and the Executive Director of Elementary Education will ensure 
continuous program improvement and that the school is on track with implementing each of the 
components of the intervention model.  
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New York State Education Department:  
Local Education Agency (LEA) 1003(g) School Improvement Grant Application 

Under 1003(g) of the Elementary and Secondary Education Act of 1965 

Attachment D - (1003g) Budget Summary Chart 
Agency Code 4 2 1 8 0 0 0 1 0 0 0 0 

Agency Name SYRACUSE CITY SCHOOL DISTRICT - McKinley-Brighton Elementary School 
Year 1 Implementation Period 

(September 1, 2016 - June 30, 2017) 
 

 Year 2 Implementation Period 
(July 1, 2017 - June 30, 2018) 

 

 Year 3 Implementation Period 
(July 1, 2018 - June 30, 2019)  

 
Categories Code Costs Categories Code Costs Categories Code Costs 

Professional Salaries 15 118,360 Professional Salaries 15 164,030 Professional Salaries 15 167,565 
Support Staff Salaries 16 0 Support Staff Salaries 16 0 Support Staff Salaries 16 0 
Purchased Services 40 303,000 Purchased Services 40 254,393 Purchased Services 40 249,895 
Supplies and Materials 45 15,459 Supplies and Materials 45 7,750 Supplies and Materials 45 7,750 
Travel Expenses 46 6,000 Travel Expenses 46 6,000 Travel Expenses 46 6,000 
Employee Benefits 80 45,814 Employee Benefits 80 54,501 Employee Benefits 80 55,283 
Indirect Cost (IC) 90 11,367 Indirect Cost (IC) 90 13,326 Indirect Cost (IC) 90 13,507 
BOCES Service 49 0 BOCES Service 49 0 BOCES Service 49 0 
Minor Remodeling 30 0 Minor Remodeling 30 0 Minor Remodeling 30 0 
Equipment 20 0 Equipment 20 0 Equipment 20 0 

Total $500,000  Total   Total  

 
Year 4 Post-Implementation Period 

(July 1, 2019 - June 30, 2020) 
 

 Year 5 Post-Implementation Period 
(July 1, 2020 - June 30, 2021) 

 

 TOTAL Project Period 
(September 1, 2021 - June 30, 2022)  

 
Categories Code Costs Categories Code Costs Categories Code Costs 

Professional Salaries 15 171,220 Professional Salaries 15 175,002 Professional Salaries 15 796,177 
Support Staff Salaries 16 0 Support Staff Salaries 16 0 Support Staff Salaries 16 0 
Purchased Services 40 245243 Purchased Services 40 240,430 Purchased Services 40 1,292,961 
Supplies and Materials 45 7,750 Supplies and Materials 45 7,750 Supplies and Materials 45 46,459 
Travel Expenses 46 6,000 Travel Expenses 46 6,000 Travel Expenses 46 30,000 
Employee Benefits 80 56,092 Employee Benefits 80 56,929 Employee Benefits 80 268,619 
Indirect Cost (IC) 90 13,695 Indirect Cost (IC) 90 13,889 Indirect Cost (IC) 90 65,784 
BOCES Service 49 0 BOCES Service 49 0 BOCES Service 49 0 
Minor Remodeling 30 0 Minor Remodeling 30 0 Minor Remodeling 30 0 
Equipment 20 0 Equipment 20 0 Equipment 20 0 

Total $500,000  Total $500,000  Total $2,500,000 

 

McKinley-Brighton Elementary School       



 
III. SIG BUDGET NARRATIVE – McKINLEY-BRIGHTON ELEMENTARY SCHOOL 
i. A completed FS-10 for the year-one implementation period (September 1, 2016 to June 30, 

2017) is provided. 
ii. A complete Budget Summary Chart for the entire five-year implementation project period is 

included as Attachment D.  
iii. Budget Narrative – The provided budget narrative identifies and explains SIG funded costs 

for the entire five-year implementation project period (for Innovation and Reform 
Framework model). 

 
IIIA. Alignment with Program Goals and Objectives 
 

i. The means by which SIG funds serve to support the model selected and to address the federal 
requirements specific to the model 

 
The whole-school redesign model selected for McKinley-Brighton Elementary School is the 
Innovation and Reform Framework. In accordance with the model's specifications, the SCSD 
will use SIG funds to contract with Insight Education Group to serve as the required 
Educational Partnership Organization (EPO) to jointly launch the redesign plan. SIG funds will 
support implementation of the chosen pathway, Pathway 3: Individualized Learning School 
Design, providing for high-quality, blended personalized learning experiences that bring 
together the best from traditional instruction and appropriate online and technology-supported 
instructional innovations. The plan includes intentional innovative strategies with access to 
state-of-the-art tools and technological platforms that will ensure students attain a valuable skill 
set in addition to a sound educational plan. Teachers and administrators will participate in 
substantial, ongoing, job-embedded professional development to better utilize technology for 
teaching, and regular data use will drive a thoughtful and creative level of personalization.  
 
The proposed budget will be coordinated and integrated with other resources to support those 
non-negotiable aspects of every successful turnaround model. For example, through Title I and 
21stCCLC, students with the greatest need will engage in expanded learning time (200 hours on 
top of the NYSED-mandated minimum) in the first year. Meanwhile the school's Instructional 
Learning Team will work to build a plan and schedule to transition to a whole-school, extended-
day or extended-year schedule in Year 2. SIG and other resources (such as Title IIA) will be 
used to recruit and retain highly skilled and motivated teachers and leaders, and to ensure that 
curriculum is rigorous and aligned, instructional decision making is driven by ongoing and 
thoughtful data analysis, students have the social and emotional supports necessary to deal with 
trauma and challenges, strategies are implemented to sustain a safe and orderly school climate, 
and formal mechanisms are in place to fully involve and engage parents and the community. 
Drawing support from other educational experts (e.g., ANet and Ed Elements), the community 
(e.g., YMCA, who provides academic and enrichment programming after school), parents and 
other stakeholders, we are confident that faithful implementation of the plan will result in 
dramatic increases in student achievement.  
 

ii. For each major activity, identify the line item costs associated and provide a justification for the cost. 
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The following delineates each major funded activity connected to the project's goals, identifies 
the line item cost and provides justification for the cost.  
 
CODE 15: SALARIES FOR PROFESSIONAL STAFF 
 
BPL Coach - The school will hire a 1.0 FTE Blended Personalized Learning Coach @ $75,000 
to provide job-embedded professional development and hands-on technical assistance, support 
and leadership to support school-wide implementation of BPL. This individual will work with 
administration and collaborate with teachers, offering specific strategies for improved planning 
and instructional delivery of digital content in BPL classrooms. S/he will be a certified teacher 
with knowledge, experience and training in such areas as instructional coaching strategies and 
best instructional practices, data analysis, blended personalized learning, Understanding by 
Design, differentiated instruction and the four-tiered intervention system.  
 
Whole-School Blended Learning Kick-Off - In order to inform staff and parents and establish 
contagious enthusiasm leading to school-wide buy-in, McKinley-Brighton will host a 
celebratory BPL Kick-Off activity at the start of the school year. This two-hour event will allow 
the leadership team to introduce staff and community to the approved School Improvement Plan 
and its focus initiative of Blended Personalized Learning. Participants will hear presentations, 
see model lessons, examine hardware and explore some of the digital content that they will be 
using in their very own classrooms over the next several years. This is a one-time event to be 
held after school, and $2,859 is budgeted to pay all instructional staff the contractual hourly rate 
of $29.78 for attending.  
 
School Year Planning & PD - Eight members of the Instructional Learning Team will commit 
to staying after school two days each month, in order to engage in planning, data review and 
professional development to support implementation, progress monitoring and mid-course 
adjustments to the SIG plan throughout the school year. For this initiative, the school has 
budgeted $4,675 to pay staff the negotiated hourly rate of $29.78.  
 
Professional Development - All members of the teaching staff will engage in regularly 
scheduled school-level professional development on such pertinent topics as: iReady and 
Dreambox Training; Instructional Leadership and Goal Setting; Data Analysis and Data Share; 
BPL Foundations, Launch Academy and Design Workshops; PAX Good Behavior Game; 
Poverty Simulation; and Responsive Listening. The budget of $21,442 will allow all 48 teachers 
to participate in 15 hours of professional development in addition to regular job-embedded 
training and coaching and district-wide Saturday Academies, Superintendent's Conference Days 
and Leadership Academies. 
 
Supplemental Academics and Enrichment - McKinley-Brighton School will coordinate in the 
coming year (through 21st CCLC funding) with the YMCA to provide after-school enrichment 
and academic programming to any child who desires to participate. Anticipating a waiting list 
for these services, SIG funds in the amount of $14,294 will be used to bring in an additional two 
teachers, thereby expanding program capacity and options for students as the school moves 
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toward a school-wide expanded learning time model in the 2017-18 school year.  
 
CODE 40: PURCHASED SERVICES 
 
Insight Education Group will serve as McKinley-Brighton School's Educational Partner 
Organization (EPO) at a flat contractual rate of $183,000 in Year 1. Insight Education Group 
partners with schools, districts, and states to understand challenges and work together to design, 
implement, monitor, and evaluate system-wide research-based educational initiatives that result in 
timely and positive outcomes for students. Their services include strategic consulting, professional 
learning, school reviews, coaching, calibration, framework development and school redesign.  For 
the purpose of this grant, their work will focus on building capacity and leadership skills to 
effectively implement individualized learning school design.  
 
Achievement Network (ANet) will provide on-site professional development and technical 
support to McKinley-Brighton School on the effective use of data-driven strategies to identify 
and close achievement gaps. SIG funds will be used to pay their annual school-based contract of 
$50,000. 
 
Education Elements is a national expert in the design and implementation of blended 
personalized learning models. They will provide intensive training, coaching and support to 
build administrators' and staff's knowledge of BPL, and design thinking to assist the school in 
developing and implementing its own BPL model with customized professional development, 
technical assistance and communication plans. First year funding for this contract is budgeted at 
$50,000. 
 
The budget includes $10,000 to purchase yet-to-be-determined site licenses for student access 
to innovative digital content.  
 
CODE 45: SUPPLIES AND MATERIALS 
 
In preparation for the move to Blended Personalized Learning, many of the school's classrooms 
are already due to be equipped (using Learning Technology Grant and Smart Schools Bond Act 
funds) with necessary hardware. In year one, the school will purchase three additional sets of 
eight (8) laptops with headphones @ $325 apiece to be used in 'specials' classrooms (music, 
art and/or physical education) making BPL a true school-wide reform strategy. SIG funds will 
also be used to purchase one charging cart with a lock at a cost of $2,000 to ensure that this 
hardware is safe and secure when not in use.  
 
SIG funds will be used to purchase professional resources to support implementation of new 
initiatives associated with the SIG plan, including books, periodicals and collaborative planning 
materials (such as markers, poster paper, etc.) The budgeted amount for 48 teachers is 
approximately $36.46 per teacher, equaling $1,750. 
 
There is a nominal amount ($5,029) budgeted for supplemental instructional supplies to 
support school-wide implementation of blended personalized learning and after-school 
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academic/enrichment programming.  
 
CODE 46: TRAVEL EXPENSES 
 
The budget includes costs for students to engage in language-rich field study experiences to 
expand their vocabulary and enhance their learning experience. Destinations might include the 
Museum of Science and Technology, the Erie Canal, the Rosamund Gifford Zoo and local 
colleges and universities, and students will be asked to access digital tools to record, study and 
report on their experiences. Each grade (K-5) would receive an average of $1,000 for this 
purpose.  
 
CODE 80: EMPLOYEE BENEFITS 
 
Per collective bargaining agreements and current IRS rates, fringe benefits are calculated on the 
costs budgeted under Professional Salaries as follows: Social Security @ 6.2%; NYS Teachers 
Retirement @ 11.72%; Workers' Compensation @ 2.76%; Medicare @ 1.45%; Unemployment @ 
.39% on the first $10,700; and Health and Dental Insurance @ $17,690/FTE for a total of $45,814. 
 
CODE 90: INDIRECT COST 
 
Indirect cost is calculated at the most recent negotiated rate of 4.2% of the Modified Direct Cost 
Base (in this case $270,633) for a total of $11,367.  
 

iii. Demonstrate how the expenses are supplemental to and do not supplant existing district funding sources. 
 
The detailed descriptions of line item costs above leave no doubt that each planned expense is 
supplemental in nature. It is important to note here that they are also reasonable and necessary to 
achieve the goals and objectives of the proposed SIG plan. 
 
IIIB. School Size and Need 
 

Demonstrate and describe how the LEA has ensured that the budget request is commensurate to the size and 
need of the particular school.  

 
The budget request is commensurate to the size and need of the McKinley-Brighton School. 
Clearly the need exists, otherwise McKinley-Brighton Elementary School would not be on the 
Priority school list. With an enrollment of 619 students, McKinley-Brighton School's SIG 
budget equates to less than $808 per child. That seems a small price to pay for the promise of 
sweeping school reform that will result in improved teacher and leader capacity, effective 
instruction and more engaging lessons, expanded learning time, improved school climate, fewer 
incidences of violence and disruptive behavior, higher student and staff attendance, fewer 
suspensions, enhanced parent involvement, and dramatic increases in ELA and math assessment 
results. The resources allocated to place students “on track” for academic success--and the 
school on track to be a School in Good Standing--are undeniably commensurate with the size 
and need of the school. 
 

Syracuse City School District 
1003(g) School Improvement Grant, 2016-2021, McKinley-Brighton Elementary School        Budget Narrative, Pg.  
 

4 



IIIC. Impact on School-Level Implementation 
 

Clearly describe and justify any specific district-level administration and support expenses to be funded by 
SIG at no more than 10% of the total funding request.  

 
A review of the proposed budget clearly reveals that--aside from Indirect Cost--there is no 
district-level administration and support expense to be paid out of the School Improvement 
Grant at McKinley-Brighton. Only $11,367 is budgeted for Indirect Cost, which equates to a 
little more than 2% of the overall budget. All other budgeted costs will directly impact school-
level implementation of the SIG plan.  
 
IIID. Sustainability 
 

Identify all other sources of income that will support and sustain the whole-school change described in this 
application.  

 
The SCSD is committed to sustaining activities that prove to be beneficial and/or necessary to 
the improvement cycle. Nearly the entire budget is allocated to activities that will build the 
capacity of school-level administrators and staff to sustain the improvements that will occur 
over the life of the SIG grant. Sustainability will be primarily achieved by building the capacity 
of teachers to effectively teach using a blended personalized learning model and tools, 
providing professional development opportunities to enhance their skills and knowledge of 
content and pedagogy, and ensuring that the supporting structures are in place to accomplish 
this. Partnerships with external partners and experts outlined in the proposal and budget 
narrative will be instrumental in enhancing what is being taught and how it is being taught in a 
continuous improvement cycle.  
 
Other sources of income that will support this whole-school change include but are not limited 
to Title I, which will support: academic interventions for students; an instructional coach; parent 
involvement activities; and extended learning time. Notably, the school day or year will in year 
2 be extended for all students and staff, allowing for more instructional time, and job-embedded 
professional development and planning. Title IIA will provide for professional development and 
teacher recruitment efforts to ensure that the school is staffed with qualified, certified teachers. 
Several teachers receive training and support through Title IIB MSP. McKinley-Brighton 
benefits from a 21st CCLC grant in which the YMCA serves as the lead agency, funding after-
school academic and enrichment programming.  
 
The District has engaged in an effective partnership with Onondaga County's Promise Zone and 
Say Yes to Education to support families through linkages with social services, community-
based organizations, health providers and mental health organizations. Over the five-year SIG 
cycle, the District will gradually reallocate local funding and secure new grants to ensure that 
initiatives that are working are sustained. After five years, the capacities developed to support 
and sustain a positive climate for learning and a culture of high expectations for all students will 
no longer require the assistance of SIG funding. 
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